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Teacher Delivery Guide Pure Mathematics: 1.01 Proof

	OCR
Ref.
	Subject Content
	Stage 1 learners should…
	Stage 2 learners additionally should…
	DfE Ref.

	1.01 Proof

	1.01a
1.01d

	Proof
	a) Understand and be able to use the structure of mathematical proof, proceeding from given assumptions through a series of logical steps to a conclusion.

In particular, learners should use methods of proof including proof by deduction and proof by exhaustion.

	d) Understand and be able to use proof by contradiction.


In particular, learners should understand a proof of the irrationality of  and the infinity of primes.

Questions requiring proof by contradiction will be set on content with which the learner is expected to be familiar e.g. through study of GCSE (9–1), AS or A Level Mathematics.
	MA1

	1.01b

	
	
b) Understand and be able to use the logical connectives .

Learners should be familiar with the language associated with the logical connectives:  
“congruence”, “if.....then” and “if and only if” (or “iff”).
	
	MA1

	1.01c
	
	c) Be able to show disproof by counter example.

Learners should understand that this means that, given a statement of the form “if P(x) is true then Q(x) is true”, finding a single x for which P(x) is true but Q(x) is false is to offer a disproof by counter example.

Questions requiring proof will be set on content with which the learner is expected to be familiar e.g. through study of GCSE (9–1) or AS Level Mathematics.

Learners are expected to understand and be able to use terms such as “integer”, “real”, “rational” and “irrational”.
	
	MA1
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Thinking Conceptually
                               
The key concepts in proof by deduction, and all direct proof, are that we begin with an assumption and use a chain of reasoning to show a result. Note that a detailed approach is required; this will often be algebraic. For proof by exhaustion the key concepts are demonstrating a result by verifying every possible example. Once every possible example is shown to be true then the proof is complete. As guidance for approaches to teaching direct proof we recommend the following stages: make conjectures and generalisations; check the conjectures/generalisations; where appropriate, express statements algebraically and explore strategies for proof; familiarity with famous proofs; focus on algebraic techniques; study commonly used strategies; arrange the steps of a given proof into the right order; provide examples and then both practice and discussion.
For mathematical logic the key concepts involved are if … then statements; if and only if (iff) statements and, finally, converse statements. The recommended approach to teaching this content is to study the formal ideas within logic, such as implication and the idea of iff; to make note that implication cannot usually be reversed and for students to explore both if … then and iff examples and proofs.
The key concept when attempting a disproof is the notion of a counter example. The counter example is one given instance or number which does not fulfil the original statement. This therefore disproves the theorem or result. As an introduction to teaching it can be useful initially to give non-mathematical examples such as a left-handed man to disprove ‘all men are right-handed’. 

In proof by contradiction the key idea is to assume the opposite of the result which needs to be proven, find a contradiction, showing that the initial assumption is incorrect and therefore proving the result. Approaches to teaching should include the study of famous proofs by contradiction, including the irrationality of  and the infinity of the primes. Both of these proofs can be found within the 1.01d activity listings.
Common difficulties which learners may have in direct proof include how to adopt a formal approach; avoidance of error; lack of attention to detail; inability to complete; inability to identify how a result may be proven; use of an incorrect argument; lack of fluency with the different types of proof; encountering extremely hard proofs and developing strategies, which may be time consuming.
Common misconceptions with direct proof may include the notion that numerical examples are sufficient, whereas in general an algebraic approach is necessary. For disproof/proof by exhaustion a numerical approach is often sufficient. Students often underestimate the necessary detail required and there is a common belief that a proof should be solved easily and quickly.  However it is normal to fail at proof sometimes and confidence generally comes with experience.
Common misconceptions or difficulties in mathematical logic usually lie with iff statements whose proof is stricter. When disproving a result students may be unfamiliar with the notion of a counter example. If proving by contradiction students may not find the approach intuitively obvious. They will need to see at least three examples before they attempt their own proofs.

Conceptual links to other areas of the specification – useful ways to approach this topic to set learners up for topics later in the course:




The concepts in direct proof can be found in the following content areas: differentiation from first principles; trigonometric identities; logarithms; properties of numbers. When teaching proof in these areas the following approaches can be useful: demonstrating the inadequacy of a numerical approach; introducing simple algebraic forms such as even is , odd is , a multiple of three is ; revising GCSE proof; working with sequences in a spreadsheet or with sliders in GeoGebra leading to conjectures and generalisations. Examples of some accessible proofs are: proving the quadratic formula by completing the square; proving the result for the line of symmetry of a quadratic via  or by completing the square; practising some of Euclid’s proofs.
Concepts in mathematical logic are encountered in, for example, set theory and identities. Also implication in mathematics is used in many forms of mathematical reasoning. Useful approaches here include practising formal methods; practising iff using both the implication and reverse argument; general discussion regarding implication and iff.
When dealing with disproving a result the concepts can be found for example in trigonometry, equation solving, uses of the discriminant and number sets. The counter example is frequently used to clear up misconceptions about matrix and vector properties; geometric truths; factors and integration as the reverse of differentiation. It may be helpful to discuss counter examples to clarify concepts before beginning disproof.  For example, if students think that a polygon with equal sides must be regular, introduce them to a polygon with equal sides which is not regular – this will correct/clarify their conception of what a regular polygon is as well as introducing them to the idea of a counterexample.
Proof by contradiction is linked with concepts found in areas such as number; matrix results and geometry. Useful approaches to reinforce the concepts are the study of famous proofs in class; allowing students to explore proofs without time constraint; group work.



[image: ]

Version 2	3	© OCR 2020
Version 2	4	© OCR 2020
Thinking Contextually

Proof by deduction can be practised in contexts such as: properties of graphs; trigonometric identities; logarithms; differentiation from first principles; vector results; probability results and series formulae.
Generally in mathematics proof by exhaustion would be used to establish results such as the number property there are exactly eight primes less than 20 and also some probabilities or binomial coefficients.
Mathematical logic is used for example to practise proofs of if … then using geometry, trigonometry or vectors, and to prove if and only if (iff) statements linked with theorems concerning primes, even numbers or geometry.
Good contexts for practising disproof are, for example, number theory – primes, evens, odds and irrationals. Also vectors, where using a counter example, can show non-parallel; non-orthogonal; non-unit vector. Using a counter example can also be used to demonstrate incorrect integration or non-divisibility. 
Finally, for proof by contradiction, good example areas could be number results such as proofs about prime numbers. Some geometric results may be proved by this method.
Many results in Statistics and Mechanics are useful for practising proof, particularly the latter. Simply asking students to show given results, or to justify their working, is enough to develop many of the ideas and techniques.
Proof is developed in Further Mathematics, both within the mandatory pure content and in aspects of the optional content.

Past paper examples

2018 H230/01	Q 5:	Algebraic proof of divisibility
[bookmark: _GoBack]2018 H230/02	Q 3:	Question using logic statements


2018 H240/01 	Q 4: 	This required candidates to consider both odd  and even  situations.
2018 H240/02 		Q 5: 	This required candidates to use proof by contradiction.
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Resources

	Title
	Organisation
	Description
	Ref

	1.01 Proof Check In test
	OCR
	Questions relating to section 1.01 of the new AS/A Level Maths specification.
	1.01

	Introduction to proof.
	MIT
	This resource is an MIT lecture which introduces some of the ideas within proof.
The lecturer is Tom Leighton and the video lasts for 45 minutes. Learners will encounter proving a proposition and, in particular, disproving a proposition by finding a counterexample. 
	1.01a/b/c/d


	Types of proof and disproof
	TES
	5 worksheets on different types of proof.
	1.01a/b/c/d

	Proof: A Brief Historical Survey
.
	nrich
	Brief history of mathematical proof. This may be useful as a document to help students review the topic of proof. It may also be a useful revision aid; students could read and highlight areas of useful guidance before they begin past paper practice.
	1.01a/b/c/d


	Proof Strategies
	Dartmouth College
	Six page document on proof. 
Introduces some of the key ideas within logic and then gives numerous examples with full proofs.
	1.01a/b/c/d


	Legs Eleven
	nrich
	A good starter activity that is very accessible.

	1.01a/b/c


	The Greek Legacy: How the Ancient Greeks shaped modern mathematics 
	Royal Institution
	2 minute video which may help to give a broad overview of some of the ideas within proof. May be a good starter resource.
	1.01a/b


	Godel's Incompleteness Theorems
	BBC
	Accessible and interesting discussion of mathematics which focuses very much on proof and logic. 42 minutes duration.
	1.01a/b

	Alternate Segment Theorem (proof) 
	Geogebra
	Example of a geometric proof. Accessible and suitable to use at the beginning of your work on proof. Could be a starter activity or used for flipped learning.
	1.01a/b

	Tetra Perp
	nrich
	Geometric proof activity which can be solved using vectors. Worked solution provided. Ideal for flipped learning.
	1.01a/b


	Eulid’s Elements Book 1
	Clark University
	Online version of Euclid’s Elements in full with proofs. Suitable resource for flipped learning.
	1.01a/b


	Can we prove these four binomial coefficient identities?

	Underground Mathematics
	More challenging direct proof with worked solutions.
	1.01a/b


	Differentiation from
first principles
	Math Centre
	First principles introduction and examples. How to prove a derivative using first principles.
	1.01a/b


	First Principles worksheet
	La Citadelle, Canada

	Student practice using first principles to find the derivative function (with answers).
	1.01a/b


	Mean and Variance of Binomial Random Variables
	The University of British Columbia.
	Proofs of E(x) = np and Var (x) = np(1-p) for the Binomial Distribution in statistics. Stretch activity.
	1.01a/b


	A Geometric Proof of Heron's Formula
	University of Georgia
	This resource is a more complex geometric proof given in full detail. This work provides greater challenge for students.
	1.01a/b


	Given two lines crossing a circle, can we show these lengths are equal?
	Underground Mathematics
	Coordinate Geometry Proof, with hints and worked solution.
	1.01a/b


	Euler’s Formula & Platonic Solids 
	University of Washington
	Introductory Graphy theory notes and leads into the proof that there are only five Platonic Solids.
	1.01a/b


	Surfaces and Topology - Professor Raymond Flood
	Gresham College
	A lecture which lasts for 57 minutes which includes a well explained proof of Euler’s Polyhedron Formula V-E+F=2 for convex polyhedra. This proof uses a lot of linguistic reasoning in addition to algebra and numbers. The video also contains other proofs.
	1.01a/b


	A Tribute to Euler - William Dunham
	Clay Maths Institute
	55 minute lecture held by the Clay Maths Institute in the US. Some good accessible content plus a proof concerning the partitioning of numbers. 
	1.01a/b


	Napoleon's Theorem

	nrich
	Interactive game with a linked proof to demonstrate. Worked solution provided.
	1.01a/b


	Why I teach the identity symbol

	TES
	Newspaper article from the TES which discusses the use of the identity symbol ≡ . Gives examples and explains how this symbol means that the statement is true for all values of a variable. Whereas the equals sign will only take particular values. 
	1.01a/b


	Logic and Mathematical Statements
	University of Toronto
	This resource is introductory written notes and examples in addition to a video link from Toronto University. Good starter activity.
	1.01a/b


	Lines Intersecting Inside or Outside a Circle
	University of Georgia
	Geometric Proof of when two lines intersect in a circle.
	1.01a/b


	Lengths of Segments of Chords
	University of Georgia
	Geometric Proof of the relationship between the lengths of the four segments that are formed when two chords intersect in the interior of a circle.
	1.01a/b

	Segments of Tangents and Secants
	University of Georgia
	Proof of relationship between two secant segments.
	1.01a/b

	Iff

	nrich
	Puzzle and worked solution of a proof of an if and only if statement. Could be used for flipped learning with more able students.
	1.01a/b


	Iffy Logic

	nrich
	Interactive and accessible online or table game which practises the use of if … then and if and only if.
Provides challenge. Ideal for interactive work in class. Ideal for group work.
	1.01a/b


	If and only if
	California State
University, Fresno
	Examples proving if and only if statements. More challenge.
	1.01a/b


	To Prove or Not to Prove
	nrich
	Some notes on Proof for Key Stage 4 and 5 teachers and learners.
	1.01a/b 

	Garfield proof of Pythagoras
	Geogebra
	Americans attribute this proof to President James Garfield. 
	1.01a/b

	Disproof by Counterexample
	Brown University
	Single formal example of disproof by counter example. Extremely accessible.
	1.01 c


	On the Importance of Pedantry
	nrich
	Some notes on Proof for Key Stage 4 and 5 teachers and learners
	1.01 c


	Worksheet -disproof by counter example
	North London Collegiate School; Solomon Papers.
	Lots of questions for students to grapple with in this worksheet.
	1.01 c


	An Introduction to Proof by Contradiction
	nrich
	Some notes on Proof for Key Stage 4 and 5 teachers and learners.
	1.01 d
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OCR Resources: the small print
OCR’s resources are provided to support the delivery of OCR qualifications, but in no way constitute an endorsed teaching method that is required by the Board, and the decision to use them lies with the individual teacher.   Whilst every effort is made to ensure the accuracy of the content, OCR cannot be held responsible for any errors or omissions within these resources. 
© OCR 2020 - This resource may be freely copied and distributed, as long as the OCR logo and this message remain intact and OCR is acknowledged as the originator of this work.
OCR acknowledges the use of the following content: n/a
Please get in touch if you want to discuss the accessibility of resources we offer to support delivery of our qualifications: resources.feedback@ocr.org.uk
We’d like to know your view on the resources we produce. By clicking on ‘Like’ or ‘Dislike’ you can help us to ensure that our resources work for you. When the email template pops up please add additional comments if you wish and then just click ‘Send’. Thank you.
Whether you already offer OCR qualifications, are new to OCR, or are considering switching from your current provider/awarding organisation, you can request more information by completing the Expression of Interest form which can be found here: www.ocr.org.uk/expression-of-interest
Looking for a resource? There is now a quick and easy search tool to help find free resources for your qualification: 
www.ocr.org.uk/i-want-to/find-resources/
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