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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to History B. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and sample Lesson Plans for History B. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use

· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ need

The Scheme of Work and sample Lesson Plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work

 SHAPE  \* MERGEFORMAT 



	GCE hISTORY b: H508. F985 Interpretations of british imperialism

	Suggested teaching time
	15 hours
	Topic 
	Introduction to the course
introduction to how historians work



	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction to the Course

A2 Unit F985


	· Students could be provided with the essential information relevant to this Unit. This could include a brief summary of the scheme of work, an overview of assessment/homework requirements and a reading list.

· Teachers may find it useful to engage students in a brief session that allows them to review and recall interpretations in AS Unit 2


	· Unit F966 Specification.

· OCR Reading List.

· OCR exemplar/past examination papers.

· Teacher Support (OCR)

· The books/texts suggested below are those which are easily available and experience with students is that they find them ‘user friendly’:
· S C Smith  ‘British Imperialism 1750-1970’[Cambridge 1998] referred to as ‘Smith’

· B Porter ‘The Lion’s Share’  [London 1996]‘Porter’

· N Ferguson ‘Empire’ London 2003. ‘Ferguson’.

· P McCain and A Hopkins ‘British Imperialism’ London 1993  ‘McCain’

· The Oxford History of the British Empire ed Porter etc Vols 3-4- 5. Referred to as OH 3-7 = Vol 3 Cp 7.

Other books worth considering across the breadth of the course include:

· Goodlad G. British Foreign & Imperial Policy 1865-1919. Routledge (1999) 0-415-20338-4
· Lowe J. Britain & Foreign Affairs 1815-1885. Routledge (1998) 0-415-13617-2
· Chamberlain M The Scramble for Africa. Longman Seminar Studies, 2nd ed. 0-582-36881-2
· Marshall P. J. (ed.) The British Empire. (The Cambridge Illustrated History). Cambridge UP (2001) 0-521-00254-0
· Packenham T. The Scramble for Africa. Time Warner, 2nd ed. (1992) 0-349-10449-2 

· Aldred J. British Imperial & Foreign Policy 1846-1980. Heinemann Advanced History (2004) 0-435-32753-4
· Betts R. Decolonisation. Routledge (1998) 0-415-15236-4
· Birmingham D. The Decolonisation of Africa. UCL Press (1995) 1-85728-540-9 

· Blake R. The Decline of Power 1915-64. Paladin (1986) 0-586-08161-5
· Brown. J & Louis W. R. (eds.) The Oxford History of the British Empire, volume IV, The Twentieth Century. Oxford UP (2001) 0-19-924679-3
· Copland I. India 1885-1947: The Unmaking of an Empire. Longman Seminar Studies 0-582-38173-8
· Lloyd T. O. The British Empire 1558-1995. Oxford UP, 2nd ed. (1996) 0-19-873113-7
· McIntyre W. D. British Decolonisation 1946-1997. Macmillan (1998) 0-333-64438-7
· John Tosh ‘The Pursuit of History’

· John Arnold ‘History, A Very Short Introduction’

· Richard Evan ‘In Defence of History
· The internet is of course invaluable - the best place tostart from is perhaps www.britishempire.co.uk and work out from there.
	·  Centres may find it useful to produce a ‘Course Booklet’. This may contain specification overviews and assessment criteria and may also contain directions to specific library titles or intra/internet links. This may be a completely online resource made available through virtual learning environments or school/college intranets.

· Students will need to be aware that this unit builds on Units F981/F982 and units F983/F984 and involves candidates studying how and why historians disagree about the past. Students will be required to study -

1. How historians work and how the nature of the discipline makes disagreements and different interpretations inevitable.

2. How and why different methodological approaches have led to different interpretations of these events.

3. The contribution that different approaches and interpretations make to our understanding of the past, and the strengths and weaknesses of these different approaches and interpretations



	Introduction to How Historians Work

· How and why are there different interpretations of the past?


	· Students are supplied with a map of Africa showing European control of Africa by 1880 and 1914. How many different interpretations of British presence in Africa may be suggested from a brief reading of a simple map? Themes to be developed for discussion could include:
· Britain needed to invest overseas
· There was a great deal of great power rivalry
· Trade routes and investments needed to be protected
· Students may also wish to suggest their own interpretations (albeit on limited knowledge)
· Teachers may wish to facilitate a discussion around this activity.
· The activity may be consolidated by a teacher produced summary overview via PowerPoint.
	· Map available on page 264 of Murphy et al ‘Britain 1815-1918’ (Collins Flagship)

· Teacher produced PowerPoint of summary points.

· John Tosh ‘The Pursuit of History’ (material in here for all the topics and themes in this section of the scheme).

	· Any historical controversy/interpretation relating to British imperialism in this period may be put into this particular exercise.



	· What is the importance of having different interpretations of the past?


	· Students could be supplied with a pack of brief summary cards (no more than one side of A4 card containing key bullet points) each one outlining the basic elements of a particular historical interpretation of British imperialism. Interpretations could include:
· Traditional 
· Anti-imperialism
· New imperialism
· Hobson and Lenin/economic forces
· National security
· Informal empire
· Area studies
· Nationalist/independence histories
· Cultural interpretations
· Gender interpretations
· ‘Impact’ interpretations (impact on UK)
Teachers could facilitate a discussion on the political, cultural, academic, nationalist (add to list) importance of having more than one interpretation of past events. Discussions could be linked specifically to British imperialism between 1850 and 1950.
	· A4 cards containing interpretation summaries.

	· With more able groups of students it would be possible to make this activity more student centred by producing two packs of cards. One pack would provide the brief definition of the interpretation whilst the other pack would provide brief details of examples/case studies of these interpretations. Students could work in pairs to mix and match with a whole class plenary as consolidation and assessment of learning.



	Why do different methodological approaches lead to different interpretations of the same events?

· Evidence, fragmentary, incomplete


	· Teachers may wish to outline the aims of this particular section of the unit.
· Students are provided with a selection of sources relating to an interpretation of any event relating to British imperialism/decolonisation. Prior to distributing the source packs, teachers should REMOVE a vital document/source/piece of evidence that sheds significant light on the issue. Students work in pairs to consider the documents and to prepare a brief piece of verbal feedback. Before feedback takes place, teachers should now allow students to see the missing source material/s. How does the emergence of new evidence change the nature of the feedback they were about to share with the rest of the group? This could be developed into an interesting full class discussion.
	· Teacher produced source packs.

· Teachers may also wish to produce a brief PowerPoint highlighting the key issues raised by the exercise.


	

	· Evidence - differing types


	· Students work in small groups to undertake a brief analysis of any key event relative to British imperialism 1850-1950. Each group could be given a different type of source – document, novel, song, film, letter, diary extract etc. Each group then outlines to the class what their particular source revealed to them about the key event. Teachers may wish to plot on the board how the different types of evidence could easily lead to different interpretations. 
	· Teacher produced source packs.

· Teachers may also wish to produce a brief PowerPoint highlighting the key issues raised by the exercise.


	· This activity could be developed into a much more detailed discussion/analysis of the differing interpretations that may be suggested by different types of evidence.



	· Differing interests of historians
	· Students are supplied with a list of themes that have generated historical works relating to imperialism. These might include – sport, film, culture, war etc. Students could be encouraged to produce single-slide PowerPoint presentations to the rest of the class that illustrates how these different interests may result in different historical interpretations and what the significance of these different interpretations is.
	· With some imagination, the following would all provide interesting extracts/sources/evidence:
· Extract from ‘Beyond the Boundary’ – CLR James
· Extracts from ‘Burmese Days’ or ‘A Hanging’ (in ‘Decline of the English Murder’) both by George Orwell.
· Some of VS Naipul’s writings would make interesting reading for some of the more able students.
· The BBC DVD ‘History of Britain’ has an interesting programme that takes a particular slant on the Empire. (Simon Schama).
	

	Methodological approaches and the contribution of differing approaches and interpretations to understanding

· The historians view of human society

· The role of theory-e.g. Marxism

· The way  in which the historian is influenced by the climate of the time

· The differences and similarities between different interpretations and their strengths and weaknesses.
	
	
	


	GCE hISTORY b: H508. F985 Interpretations of british imperialism

	Suggested teaching time
	 5 Hours
	Topic  
	Interpretations of British Imperialism. The Empire post 1850

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Content Focus
· India from Mutiny to 1947

· Far East. 

· Australia and New Zealand

Approach - Hobson/Lenin and the impact of economic forces.

Issues to focus on:
· Impact on colonies.

· Impact on the UK. 

· Role of women


	· Teachers may wish to introduce the key points of content by sketching out the main narrative points associated with the three areas listed (left). This may be achieved in a simple Powerpoint slide for each area.

· Teachers may wish to move on at this point to encourage students to remind themselves of the Hobson/Lenin approach briefly outlined in the previous section. Teachers may then choose to provide students with a more detailed overview of the Hobson/Lenin interpretation or, alternatively, encourage a more student centred approach by setting a detailed note-making task using the text references (see right).

· These activities may be developed by students through consideration of the question – Why was the UK in :

1. India, 

2. The Far East 

3. Australia and New Zealand in 1850?

· Responses to the question must apply the Hobson/Lenin approach to all or some of the areas listed in points 1-3.

· The theme could be developed further by setting a homework task based on the activities above. The task would require students to:
· Produce an evaluation of what the impact of colonisation was on the areas listed above.

· Evaluate what impact colonisation had on the UK. 

· Evaluate the role played by women in colonisation
	· Smith Cps 5-6.

· Porter Cp  3

· OH 5  Cps 11,26

· OH  3 Cps 4,20
· Teacher produced Powerpoints.
	


	GCE hISTORY b: H508. F985 Interpretations of british imperialism 

	Suggested teaching time
	 5 hours
	Topic 
	THE EXPANSION OF EMPIRE. AFRICA AND THE WEST INDIES

Case Study – Metropolitan, Strategic and ‘Gentlemanly’ Approaches

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Content Focus

· Africa, North ,South, East and  West

· The West Indies

Approaches:
· The metropolitan

· The strategic

· ‘Gentlemanly’ capitalism

Issues to focus on

· Continuity of colonisation

· Economics

· Importance of events and people in periphery

· Impact on Britain


	· Students could be directed back to their earlier summary/card pairing activity to remind themselves of the key elements of the approaches being explored in this section of the scheme. Teachers may wish to begin the discussion as to why these different approaches exist.

· Students could then be directed to small group/pair work that requires them to apply one of the interpretations/approaches to one of the geographical areas. Feedback could be in the form of a series of short presentations by the students to the class as a whole. Discussions at this stage should continue to develop the point – why do these different interpretations exist?

· As a consolidation and re-cap exercise, students could work in small groups to produce simple ‘PodCasts’ that summarise the key points from the metropolitan  viewpoint in Africa and the ‘gentlemanly capitalism’ approach to West Indies. These ‘PodCasts’ could be uploaded to the school/college intranet or could be made available to mobile ‘phones and MP3 players via ‘Bluetooth’.

· An alternative (yet slightly more time-consuming and technically involved) activity would require students to produce a short film/video that utilised images and sound to emphasise the narrative/evaluative script.


	· Ferguson Cp 5

· OH5 7,29,30

· OH3  21,26,28


	· Key areas of focus for this section -

· North Africa- Suez, Egypt and the Sudan with strategic focus

· West and East Africa from the ‘periphery’ viewpoint

· South Africa from metropolitan and gentlemanly capitalism viewpoints with  focus on Rhodes



	[image: image2.png]Skills
	· This may be an appropriate point at which to begin preparing students for the type of examination question they will be asked to complete as their final assessment.

· Students will need to be guided through the process of developing their skills carefully. They will need to develop the required skills for reading the extract and planning their two responses. Teachers may wish to set a series of gradual ‘staged’ activities before asking students to complete a whole question as a homework activity:
	· Course booklet

· Student notes
· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	· The advantages and disadvantages of having the various approaches and interpretations discussed in this section might be a useful focus for a series of skills based activities.


	GCE hISTORY b: H508. F985 Interpretations of british imperialism 

	Suggested teaching time
	5 hours
	Topic  
	Interpretations of Decolonisation

Case study – nationalist and marginalised approaches

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Content Focus

· East and West Africa

· Burma, Malaya and Singapore

Approaches

· Interpretations offered by nationalist histories and the marginalised communities.

· The reasons suggested for independence from colonial rule.

Issues to focus on

· The  loss of empire and the differing factors leading to independence

· The impact on the UK of independence and loss of empire


	· Students are encouraged to look back at their basic definitions and to revisit the notion of decolonisation, both as an event and as the basis of a historical approach to the history of British imperialism in the later stages of the period 1850-1950.

· The theme could be developed by requiring students to focus on one small aspect/example of decolonisation (see left) as a case study of how the end of empire has been interpreted from the local and nationalist viewpoints. This could be a major activity worth developing as a flexible learning unit that would engage students in detailed research and would assess learning in small group seminars and then a more formal written assessment. If it is decided that different pairs/groups will focus on different areas/aspects then perhaps small presentations could also be built into the assessment process. Areas of research could include:

· How/why historians of this approach have asked very different questions about empire and imperialism when compared with the more traditional historians.

· The extent to which nationalist/marginalised history and approaches have been examples of ‘history from below’.

· The significance of the different types of evidence used by nationalist and marginalised historians of decolonisation.

· The main differences between interpretations of imperialism put forward by the imperialists and those representing the local viewpoint.
	· Ferguson Cp 6

· Porter Cp 8

· OH 5 34,35


	· Teachers (and students) will be rewarded by tracking down the 1987 film ‘Kitchen Toto’ (Hook) which is based around the Mau Mau revolt in Kenya.
· The following questions may be useful either as a basic starting point for those students who require a stronger narrative framework on which to hang their analysis or equally by the more able/interested student who simply wishes to expand his/her knowledge of the theme:
· How and why was independence in East 
and West Africa? 

· How was it viewed in the UK and how in 
Countries like Ghana and Kenya?

· How and why was independence attained 
in Burma, Malaya and Singapore? Were 
there different reasons for each country? 

· Was independence in the Far East viewed 
in a different light in the UK from 
independence in W and E Africa?

· Further areas for discussion might include:

· What were the primary reasons for decolonisation?

· Did they differ from area to area? 

· What important   factors in the UK led to the attainment of independence in the colonies?
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Skillls
	· Teachers should continue to engage students in structured development of the required examination skills.

· A question worth considering at this stage might be:
· How far do different approaches towards decolonisation make disagreements and different interpretations inevitable?
	· Course booklet

· Student notes
· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	


	GCE hISTORY b: H508. F985 Interpretations of british imperialism

	Suggested teaching time
	5 hours
	Topic  
	IMPERIALISM -THE TRADITIONAL INTERPRETATION

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note
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Approach - The traditional interpretation with the focus on political, economic and physical domination and exploitation
Key areas of focus

1. India

2. Australia and New Zealand

Key Issues

1. Continuity of imperial acquisition

2. Economics of acquisition

3 A new’ imperialism?

4. Role of women

5.  Impact of colonies on the UK


	· Teacher facilitates a re-cap discussion on this approach (already introduced in earlier section of the scheme).

· Students produce spider-diagrams or mind maps that summarise the main historians who held these particular views, why they held these views, did their approach fit in with approaches to other races at the time etc.

· Students may now be required to work in pairs to examine a particular aspect of the imperial history of India based around four key themes. These themes are:

· To what extent does policy towards India show a continuity of imperial thinking?

· To what extent was British policy in India based mainly on sheer economic exploitation?   

· To what extent was there a distinct ‘women’s role’ in the development of empire in India? 

· What was the impact of the British on India? (this may be split into social, economic and political themes)       

· The feedback/assessment of learning for this particular task could involve pair peer review that included two pairs of students providing each other with critical feedback prior to what would now be small group making a brief presentation to the rest of the class.

· Teachers may wish to produce a summary PowerPoint that would bring together the key themes of the topic.   

· Teachers should now begin the consolidation of this topic by engaging students with the query as to how valid the ‘exploitation interpretation’ actually is. Students should be encouraged to discover why the approach was adopted in the first place. The references in the next column will be useful for this activity.
	· Smith Cp 3

· Ferguson Cp 5

· Porter Cp 5

· OH3 6, 7, 9.

· OH5 16

· A Burton ‘Politics and Empire’ (Palgrave. New York 2001) has a good range of sources especially on the role of women.
· Smith Cp 3

· Ferguson Cp 5

· Porter Cp 5

· OH3 6, 7, 9.

· OH5 16

· A Burton ‘Politics and Empire’ (Palgrave. New York 2001) has a good range of sources especially on the role of women.
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A similar exercise to that reproduced in the left-hand column could be offered as an extension activity. Here, the focus could be either Australia or New Zealand or both. More able students could be encouraged to consider a comparison between traditional historical approaches to the white and non-white parts of the empire. 
· [image: image7.jpg]


Teachers may wish to encourage students to read more widely around this topic by engaging with the issue of the role of women in 19th century British imperial history in more depth. A provocative approach may be to ask students to challenge and provide evidence to refute the claim that there ever was a significant female role in imperial history. 


	GCE hISTORY b: H508. F985 Interpretations of british imperialism

	Suggested teaching time
	5 hours
	Topic 
	APPROACHES WHCH IDENTIFY PERIODS OF ANTI IMPERIALISM AND NEW IMPERIALISM

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note
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Approaches - Anti and ‘new’ imperialism

Content

South, North and East Africa
	· Teachers may choose to facilitate a recap session where students revisit earlier notes to remind themselves of the basic details of this particular approach.

· Teachers may wish to now explain why these approaches were adopted, when they were adopted and by whom they were adopted. Students need to be aware of the context within which historians were working. This may be achieved by asking students to work in pairs to produce wall displays that use South Africa as a case study of this particular approach. Wall displays should include -

· Evidence of continuity?

· Evidence of anti imperialism?

· Evidence of ‘new’ imperialism?

· Economic factors at work?

· Importance of London?

· Importance of issues/individuals e.g. Rhodes and Kruger?

· Alternatively, in larger groups, the displays may take one of the above aspects that students then link together as a continuous wall display.

· Development and consolidation may include peer teaching of the separate sections. Teachers may also wish to produce a Powerpoint or single-side A4 summary sheet that brings together the key aspects of this topic.
	· Porter Cps 1-3

· Smith Cp 2

· OH5 22, 32, 33.

· OH3 2,3,26


	· Some students may wish to take the issue further by applying a similar investigation to North and East Africa. 

· Ensure individuals like Livingstone are  covered as well as the ‘German threat’ issue.

· Students need to be reminded that they are investigating they were adopted and by whom they were adopted rather than attempting to make judgement as to whether the interpretations are ‘right’ or not. 



	Skills
	· Teachers may wish to continue to encourage students to develop their exam skills at this stage of the course. The following question may be successfully adapted to the content - ‘Some historians have focused on the importance of purely local factors in their interpretations of imperialism in the 19th Century. Explain how this has contributed to our understanding of imperialism. Has this approach any disadvantages or shortcomings?’
· Teachers could approach this task by perhaps supplying students with a model version of an answer to this questions and getting students to work in pairs marking the response by using the mark scheme. This will allow students to develop a much greater sense of what the examiners are looking for in a high band response to this particular type of question. 
	· Course booklet

· Student notes
· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	


	GCE hISTORY b: H508. F985 Interpretations of british imperialism

	Suggested teaching time
	5 hours
	Topic  
	THE INTERPRETATION OFFERED BY HOBSON AND LENIN AND THE IMPORTANCE OF ECONOMIC FORCES

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Approaches

Economic thesis with specific reference to the ideas of Hobson and Lenin. This section allows students to further develop skills already introduced in an earlier section.
Issues

Why these approaches were adopted, when they were adopted and by whom they were adopted. Students need to be aware of the context within which historians were working.

Content
1. East and West Africa

2. Burma, Malaya and Singapore 
	· Teacher introduces the topic by outlining the key learning aims and objectives.

· Students should then be encouraged to produce brief presentations that use evidence based on the Lenin/Hobson thesis to explain the approach with reference to - 

· Burma, Malaya and Singapore

· East and West Africa
· It should now be possible to engage students in discussions on the strengths and weaknesses of Hobson/Lenin thesis. What has it contributed to understanding of the main causes of imperialism? What can be aid of the context in which the approach was developed? What current issues (early 21st century) might students wish to argue show similar parallels with the application of the theory in the 19th century?


	· Lenin

· Hobson

· Both can be obtained on: www.britishempire.co.uk 

· David Cannadine ‘Ornamentalism’ Esp. cp 3

· McCain  Cp 1 and introduction

· OH5 25, 26, 31.

· OH3 2,3,16


	

	Skills
	· Teachers may wish to continue to encourage students to develop their exam skills at this stage of the course. The following question may be successfully adapted to the content - Straight extract from Lenin followed by question What can you learn from this extract about the interpretations, approaches and methods of this historian? Refer to the extract and your own knowledge to support your answer.
	· Course booklet

· Student notes
· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	


	GCE hISTORY b: H508. F985 Interpretations of british imperialism

	Suggested teaching time
	5 hours
	Topic  
	THE METROPOLITAN,STRATEGIC AND ‘GENTLEMANLY CAPITALISM’ INTERPRETATIONS

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Approaches

1. The ‘Metropolitan’

2. The Strategic/national security

3. The ‘Gentlemanly capitalism’

Issues

1. Central v local  arguments

2. Importance of local 
people/officials

Content

One area of focus may be developed from the following areas:
1. Canada

2. North Africa

3. West Indies

4. East Africa
	· Students work in pairs or small groups to produce a mini documentary on one of the key approaches as they apply to ONE of the following -  

· Canada

· North Africa- especially Egypt /Sudan and the Horn of Africa-and link into East Africa

· East Africa

· The documentaries should last for no more than 15 minutes and should not be simply students as ‘talking heads’. Images, maps, diagrams and even music should be encouraged in order to make the documentaries more memorable. Digital video recorders or web-cams should be used to record the documentaries. Students need to organise themselves in terms of team roles – director, camera person etc. All students in the group should contribute to research and writing. 


	· Porter Cp 3

· Smith Cp 5

· McCain 1-3

· OH5 7,8,29

· OH3 6,13,15, 23,28

· Goodlad G. British Foreign & Imperial Policy 1865-1919. Routledge (1999) 0-415-20338-4
· Extract from ‘Empire? What Empire? [www.anu.edu.au/NEL]

	


	GCE hISTORY b: H508. F985 Interpretations of british imperialism

	Suggested teaching time
	5 hours
	Topic  
	INTERPRETATIONS STRESSING CONTINUITY OF EMPIRE AND THE IDEA OF THE INFORMAL EMPIRE

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Approaches

1. Those which stress continuity of imperial thinking.

2. The idea of the ‘informal’ empire.

Issues
1. Continuity v ‘new’ v ‘anti’ imperialism

2. The local impact of colonisation

3. The importance of the indigenous population to the decision making process

Content

Some or all of the following areas may be developed -

1. South America

2. India

3. The West Indies
	· Students work in pairs to produce ‘micro’ web sites on one of the following approaches/interpretations. These websites may then be posted on college/school intranets so that all students in the class may access all the information. The micro webs should include links to other sites containing useful information. Teachers may wish to oversee the research and production to ensure that students are focussing on why these approaches were adopted, when they were adopted and by whom they were adopted. Students need to be aware of the context within which historians were working. 

1. The continuity idea

2. The informal empire idea

3. India and West Indies for ‘continuity’ evidence

4. South America for ‘informal’ idea
· Teachers may wish to consolidate this activity by supplying student with blank A3 tables into which they can summarise the key points raised above.
	· McCain Cp 9

· Porter Cp 2 and index

· Ferguson Cp 4 ( India)

· OH 5  3,11,12,13,25,27

· OH3 2,18,19,21

· Goodlad G. British Foreign & Imperial Policy 1865-1919. Routledge (1999) 0-415-20338-4
· Lowe J. Britain & Foreign Affairs 1815-1885. Routledge (1998) 0-415-13617-2

	· Some students may wish to develop their knowledge and skills in more depth and detail by examining in more detail:
· continuity concept using West Indies and India as exemplars

· informal empire concept using South America as exemplar



	Skills
	· Teacher leads re-cap and re-familiarisation session on the mark scheme for these particular types of question.
· Students develop the ‘continuity’ idea using information on India and the West Indies. Work on a model answer using sample MS so they have a clear idea what is needed for  full marks
	· P 312 of McCain may be adapted to suit an ‘A’ type question.
· Course booklet

· Student notes
· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	


	GCE hISTORY b: H508. F985 Interpretations of british imperialism

	Suggested teaching time
	5 hours
	Topic 
	THE CONTRIBUTION MADE BY AREA STUDIES.THE IMPORTANCE OF THE PERIPHERY - THE ROLE OF INDIGENOUS PEOPLE AND LOCAL OFFICIALS AND MERCHANTS /MISSIONARIES

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Approaches

· Areas studies

· The importance of local factors

Issues to consider

· Economic factors

· Local factors

Content to focus on

· The Far East

· The Mediterranean

· East Africa


	· Students introduce the topic for themselves by producing basic mind maps of the key concepts associated with this particular approach/interpretation.
· Seminar type discussion on the key issues associated with looking at these approaches - why these approaches were adopted, when they were adopted and by whom they were adopted. Students need to be aware of the context within which historians were working. Teachers may wish to point students in the direction of specific historians and texts for the wider reading around this theme.
· Case Study – the Far East. Students choose any format of working that best suits their learning styles to collect and collate evidence that may be used to develop the following themes:
· the ‘local’ official thesis

· the importance of the indigenous people as a factor

· the role of merchants/missionaries etc

· Similar themes to those developed above may also be applied to East Africa and the Med - such as Cyprus/Malta. Teachers may wish to consider producing a detailed source pack that allows students to read and work with various pieces of evidence relative to the approaches taken by historians in this field. Students could then be asked to work in pairs to produce very short presentations/contributions to discussion that address the key questions that are being applied to all these approaches – why? when? who? etc.
· Consolidation and monitoring of learning could be achieved by producing a series of short summaries of the approaches discussed and supply these to the students. Students should engage with the summaries and then decide which particular aspect of the interpretation they have been developing.
	· Smith 

· Porter Cp 3

· OH5 24,27,32

· OH3 11,17,30
· Aldred J. British Imperial & Foreign Policy 1846-1980. Heinemann Advanced History (2004) 0-435-32753-4

	· Ensure a full grasp of these two broad theses. If you feel Med is too ‘peripheral’ and find resources difficult, then West Africa is equally good.



	Skills
	· Teachers may wish to continue to encourage students to develop their exam skills at this stage of the course. Students should be given the opportunity to re-cap their skills on ‘A’ and ‘B’ questions and should be taken through the mark scheme once again.
· Teachers could approach this task by perhaps supplying students with a model version of an answer to this questions and getting students to work in pairs marking the response by using the mark scheme. This will allow students to develop a much greater sense of what the examiners are looking for in a high band response to this particular type of question.
	· Smith p88-90 plus cartoon there – could be developed as a question ‘A’ type activity. 


	


	GCE hISTORY b: H508. F985 Interpretations of british imperialism

	Suggested teaching time
	5 hours
	Topic 
	THE INTERPRETATION OFFERED BY NATIONALIST HISTORIANS - WITH PARTICULAR REFERENCE TO MARGINALISED  COMMUNITIES AND THE ATTAINMENT OF INDEPENDENCE

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Approaches to consider

· Nationalist histories

· The marginalised communities

· The attainment of independence

Issues

· Local v London

· The role of women

· Impact on UK of empire

· The loss of empire-reasons for and impact on the UK

Content

· Australia and New Zealand

· North Africa

· South Africa

· West Africa 
	· Students produce A3 charts showing the key motivating factors that influence/d nationalist historians. These factors will include the political, social, economic and cultural climates of the times.

· Students should then be asked to produce research projects (in any format that suits their preferred learning style) on ONE of the following areas with a focus on the interpretations offered by nationalist historians:
· Australia and New Zealand - the move towards dominion status

· North Africa-the move to independence and reaction to colonial rule
· South Africa. The Boer/Afrikaner view of British rule and the gaining of independence
· West Africa. Local decision making and the move to independence
· Teachers may wish to adopt a two-stage approach to check learning of this topic. Students should prepare briefing papers based on their research for a seminar type meeting of several small groups in the class. These smaller groups then double-up, and a similar conversation takes place. This process continues until the whole class has been reunited as a whole and the teacher may then facilitate a summary overview diagram on the smart/white board.

· Themes covered above may be developed further by consideration of the following questions:

· How important is the view from ‘the other side’ to overall understanding of the development of imperialism in the 19th century? Students could be asked to research the issue and attend the next lesson with one piece of evidence that helps to illustrate the importance of ‘the view from the other side’. Teachers may then facilitate a class feedback session where the different pieces of evidence are shared and the class as a whole move towards a greater understanding of the issue.
· What differences are there between Australia on the one hand, and North and West Africa on the other in their respective views of British imperialism? Students could work in pairs, each taking either Australia or Africa as their point of focus. Both students produce list of key differences and then ‘teach’ these differences to their partners.
	· Betts R. Decolonisation. Routledge (1998) 0-415-15236-4
· Birmingham D. The Decolonisation of Africa. UCL Press (1995) 1-85728-540-9 

· Blake R. The Decline of Power 1915-64. Paladin (1986) 0-586-08161-5
· McIntyre W. D. British Decolonisation 1946-1997. Macmillan (1998) 0-333-64438-7

· Porter  Cps 7-10

· OH5  38

· OH3 28,24,25,26,27

· Decolonisation - Nicholas White 

· The End of the British Empire - John Darwin
	· This is a major section and a range of interpretations need to be considered. They are all dealt with in several books written for A students e.g. Decolonisation by Nicholas White and The End of the British Empire by John Darwin

· Individual histories – Australia and New Zealand are easy to get hold of.




	GCE hISTORY b: H508. F985 Interpretations of british imperialism

	Suggested teaching time
	5 hours
	Topic  
	CULTURAL FACTORS OF IMPERIALISM. HOW THE EMPIRE WAS REPRESENTED AND EXPERIENCED.  GENDER AS A FACTOR IN EMPIRE

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Approaches

· How was the empire represented?

· How was the empire experienced?

· What was the role of gender?

Issues

· The impact of empire 

· How significant was the role of women?

· Factors concerning the loss of empire

Content

a) India

b) South Africa

c) East Africa


	· Students should be reminded of the focal points of this type of study - why these approaches were adopted, when they were adopted and by whom they were adopted. Students need to be aware of the context within which historians were/are working. 

· India will serve as an interesting and accessible Case Study - focusing on the following:
· The role of women – especially on the nature and impact of UK rule and settlement.

· How British rule was represented
· How Brinish rule was experienced by the colonised
Group work may be arranged to cover the following themes. Students may work in pairs to construct mini-web sites (max five hyperlinked pages) that outline the key themes through study of the following areas:

1. South Africa-and include the Rhodesia’s in this 

2. East Africa- with a focus on Kenya
Teachers may wish to encourage deeper reading and understanding of this topic by developing the following activities:

· What was the nature of British rule- benign? Intolerant? Exploitative? Ensure there is a clear ‘local’ perspective on discussions.

· Teachers may wish to choose different countries/parts of the British Empire and ask students to work in pairs constructing A3 charts that will show British rule in these areas in both positive and negative lights.
	· Ferguson Chp 6 

· Porter  8, 9

· OH 5  17

· OH 3  29
· Lloyd T. O. The British Empire 1558-1995. Oxford UP, 2nd ed. (1996) 0-19-873113-7
· Marshall P. J. (ed.) The British Empire. (The Cambridge Illustrated History). Cambridge UP (2001) 0-521-00254-0

	· Teachers may wish to encourage deeper understanding by offering wider reading and discussion around the following question:

· ‘How was the empire both experienced and represented?’ (Read Ferguson p 313-7)





	GCE hISTORY b: H508. F985 Interpretations of british imperialism

	Suggested teaching time
	5 hours
	Topic  
	APPROACHES THAT FOCUS ON THE IMPACT OF THE EMPIRE ON THE UK

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Approaches

The impact of the Empire on the UK

Issues

a) What was the impact of the Empire in colonised countries?

b) What was the impact of the empire on the UK?

c) The relative importance of the different factors contributing to the loss of empire

Content

a) Canada

b) North Africa

c) India


	Two key areas to ensure full grasp of – the first is the impact of the empire on the UK, economically, socially and  politically and   the second is the varying reasons given for the loss of Empire.

Case Study ONE - Canada

· Impact on the UK – students produce A3 charts showing the political, social and economic benefits to the UK from having Canada as part of the Empire.

· Impact of UK rule on Canada – students produce A3 charts showing the political, social and economic consequences – for Canada, of being part of the British Empire.
· Why independence-dominion status etc – students produce their own notes listing the key reasons for Canada’s status in the empire. Students should also note how / why historians have explained this issue.
Case Studies TWO

· Egypt 

· The Sudan 

· India, Pakistan and Ceylon

· Students work in pairs/small groups to research and produce presentations on one of the countries listed above. In each case, presentations should focus on historical approaches that seek to illustrate the impact of empire on the UK.

· Teachers may wish to develop this theme by encouraging discussion around the question: 

· How fundamental was the fact that the UK was a major imperial power to the UK in the 19th and 20th C?

· With a focus on the ‘big picture’ with the examples of Egypt, the Sudan, India and Canada-assess the impact of UK colonisation in those regions.

· Groups/pairs to analyse differing reasons for independence  of the countries in the specified content for this unit
	· Aldred J. British Imperial & Foreign Policy 1846-1980. Heinemann Advanced History (2004) 0-435-32753-4
· Marshall P. J. (ed.) The British Empire. (The Cambridge Illustrated History). Cambridge UP (2001) 0-521-00254-0
· Goodlad G. British Foreign & Imperial Policy 1865-1919. Routledge (1999) 0-415-20338-4
· Lowe J. Britain & Foreign Affairs 1815-1885. Routledge (1998) 0-415-13617-2
· McCain Cp 8

· Ferguson esp. Cp 6

· Porter  8-9 {excellent]

· OH5  16,19

· OH4  8,10,14,20,25
	


	GCE hISTORY b: H508. F985 Interpretations of british imperialism

	Suggested teaching time
	5 hours
	Topic  
	OVERVIEW. THE DIFFERING APPROACHES TO BRITISH IMPERIALISM IN THE 19TH C AND THEIR STRENGTHS AND WEAKNESSES.

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	A review of the evidence the past

· Students are to understand the different types of evidence available for the study of imperialism.

· Students are to understand the contributions of the different interpretations to our understanding of British imperialism and its impact.
Students are to understand the strengths and weaknesses of those interpretations

Issues to focus on:
· Impact of imperialism

· The decline of empire
	Approaches – Case Study
Students would benefit greatly from reading the concluding chapter in ‘Reappraisals in British Imperial History’ by Martin and Hyam (Macmillan, London 1975) and A G Hopkins ‘British Imperialism -A Review ‘’ available from the ‘Refresh’ site of the Economic History Society - free on the internet.
· Students could then work in pairs to produce detailed ‘reviews’ of the approaches in the Chapter. Particular attention should be paid to:

· The current state of historiography on British imperialism

· Ensure notes on all key ‘historiographers’ is up to date

Teacher may then wish to arrange tutorials of small groups of students (4/5). Students should prepare discussion papers around the following question:

· How fundamentally has the historiography of British imperialism changed between Seeley and McCain?
	· Other theories such as :

· A Brewer - ‘Marxist Theories of Imperialism’ London 1980

· WR Louis ‘Imperialism; The Robinson and Gallagher controversy’
· OH5 38-41 are excellent.
	· The following discussion point would be a considerable stretch and challenge opportunity:
· To what extent is the evidence available now likely to lead to further shifts in the historiographical debate?



	Assessment/Skills
	· Teachers should continue to engage students in structured development of the required examination skills.


	· Course booklet

· Student notes
· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	



	GCE hISTORY b: H508. F985 Interpretations of british imperialism

	Suggested teaching time
	5 hours
	Topic  
	THE CONTRIBUTION OF THE DIFFERING APPROACHES

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Approaches

Review the

· the view of society evident in specific historians

· the way in which the specified historians are influenced by climates in which they  worked

· merits and demerits of the various approaches
Historians

· Seeley

· Hobson

· Lenin

· Gallagher and Robison

· Fieldhouse

· Porter

· McCain

· Cannadine


	· Revision sessions should concentrate on:
· Ensure exemplar material from specified counties is clearly understood

· Ensure grasp of theory/historiography  is present in all students’ understanding
· Ensure required techniques are present and that students are not overemphasising content but using it as illustrative material
· Activities

· Students produce A3 charts showing evidence of historians influenced by the societies in which they worked. Teachers may wish to consolidate the activity by producing a Powerpoint summary.
· Students are provided with a sample of approaches and interpretations that reveal aspects of the way social/political/economic climates influenced the ways in which historians worked. Teachers could encourage students to begin to link the approaches to specific examples from the Empire. Higher levels of understanding should be encouraged by requiring students to EXPLAIN the reasons behind the development of these particular approaches.
· Students could be asked to produce revision wall displays that map out the advantages and disadvantages of the various approaches. Students could ‘visit’ each others wall displays and check their learning and understanding.
· Students could be asked to work in pairs on one or more of the historians listed (see left). For each historian they should note/list the particular approach, major works and any controversies that surround that historian. Teachers may wish to develop this activity by encouraging students to group and categorise the historians. The results of both activities could be collated and produced as a revision booklet.
	· OH 5  38-41

· Hyam

· McCain Intro and Cps 1-2
· John Tosh ‘The Pursuit of History’

· John Arnold ‘History, A Very Short Introduction’

· Richard Evan ‘In Defence of History’

	


Sample Lesson Plan

GCE History B: H505. F985. Interpretations of British imperialism 

Introduction to interpretation

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson
	Objective 1
	Grasp of traditional ‘exploitation’ interpretation

	Objective 2
	Development of content/knowledge. India, Australia and New Zealand

	Objective 3
	Merits and demerits of this interpretation and what it adds to understanding of imperialism


Recap of previous experience and prior knowledge 

· Role of theory-especially Marxism-to link into this topic

Content
	Time
	Content

	15 minutes
	Using Powerpoint, summarise key points of Lenin and Hobson’s ideas on imperial motivation-the accumulation theory. Ensure that key points are noted and students have grasped central tenets. Teachers may wish to supply the key points without reference to the writers and ask students to allocate key points to key writes. 

	10 minutes
	Students present ‘One Minute Papers (brief review of notes ( done prior to lesson) on India, Australia and NZ done under following headings

a) Why did the UK first go to India etc?

b) When did UK go?

c) Why did UK settle?

d) Why did UK develop the area?

e) How did UK develop area?

	15 minutes
	Working in pairs-each given one country- India, New Zealand, Ceylon etc –one developing a case that the accumulation theory does fit that country, the other working on the case against.

	15 minutes
	Discussion on 1) How valid is this theory?

                        2) How useful is this theory?

  Ensure key points each way are noted.


Consolidation
	Time
	Content

	5 minutes
	How does this theory compare in utility to the previous one? 

	
	Written work “To what extent do the flaws in the Hobson/Lenin theory outweigh the merits “?


Sample Lesson Plan

GCE History B: H505. F985. Interpretations of British imperialism 

Question answering technique
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson
	Objective 1
	How to get  30 marks on Question A

	Objective 2
	Evaluation of differing interpretations

	Objective 3
	Broad reasons for decolonisation - from metropolitan viewpoint


Recap of previous experience and prior knowledge 

· Impact of imperialism on the UK – topic 14

Content

	Time
	Content

	15 minutes
	Give out copy of SC Smith ‘British Imperialism’ P 121. Go through it in class making it clear what students need to note and what they should be looking to understand.  Students then read/note/highlight under headings  of  

1.Intererpretations in source

2. Approaches

3. Methods 

	15 minutes
	Explain mark allocation for Qu a) in terms they will easily grasp e.g. 

AO1 a) Knowledge

AO1 b) Understanding

AO2 a) Source analysis

AO2 b) Interpretations. Marks split is 15/15 between AO1 and 2

Best way to get it over is by saying that it is 

10 marks facts-own knowledge and understanding

10 marks understanding of interpretations

10 marks understanding of approaches and methods of historians.

It might well be an idea to always mark exam-type work out of 30 students know exactly what they have done well and what they have not. Allocating 10 marks for each of the above. They might get therefore 7,3 9 at the end of an answer

	25 minutes
	Do model answer to Qu a) using PowerPoint so it can be relayed to students, placed on intranet and be available as a model.


Consolidation
	Time
	Content

	5 minutes
	Take McCain pp 27 where, (depending on edition used) and get them to read it in class and then do a Qu a) on it for homework. 


Sample Lesson Plan

GCE History B: H505. F985. Interpretations of British imperialism 

Question answering technique

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson
	Objective 1
	Technique for answering Question B

	Objective 2
	Revision of key interpretations

	Objective 3
	Reasoning behind decolonisation


Recap of previous experience and prior knowledge 
· Reminder of key Assessment objectives

Content
	Time
	Content

	10 minutes
	Using S C Smith ‘British Imperialism’ P 121. Consider following Question B)

“Some historians have favoured the ‘pure profit’ motive such as the need for new and protected markets for British manufactured goods and services as the driving force behind British imperialism in the second part of the 19th century”. 

Explain how this has contributed to our understanding of imperialism. Has this approach any disadvantages and shortcomings?

Get students to re-read the extract – highlighting it etc - ensuring they know exactly what they have to do and why under exam conditions. Stress that what is in the final couple of sentences (invariably rushed over) can be critical. Again emphasise what has to be noted in this extract from a historian and why.

	10 minutes
	Remind how marks are allocated and get ideas from group about how each of the 3 groups of 10 marks can be gained.

The 10 for knowledge and understanding?

The 10 for understanding of interpretations?

The 10 for understanding of the approaches and methods?

Using the source and elements of ‘own’ knowledge which students feel to be appropriate.

	25 minutes
	Construct model answer collectively for intranet so all students have a template to work from.

Make sure there is appropriate length and depth; the right balance between source use and own knowledge and it demonstrates an appropriate grasp of interpretations, approaches and methodology.


Consolidation
	Time
	Content

	5 minutes
	Which proved to be the easiest marks to get? The hardest? Which were the likeliest things to forget to do under exam conditions? What obvious pitfalls are there in doing this type of question? 


Sample Lesson Plan

GCE History B: H505. F985. Interpretations of British imperialism 

Reasons for settlement in India. Marxist interpretation
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the lesson
	Objective 1
	Introduction to interpretations - the Marxist Interpretation

	Objective 2
	Students will show full understanding of  the reasons for a) going to and b) settling in, India

	Objective 3
	Students will show full understanding of the arguments sourriunding the merits and demerits of the Marxist theory of imperialism


Recap of previous experience and prior knowledge 

· The reasons for settling in North America and the theories offered to explain them. 

Content
	Time
	Content

	30 minutes
	Using PP ( and above all use a clear map of India )

1.  Deliver key points about why India was settled and developed from a  

     strictly Marxist viewpoint.

2. Start with a completely theoretical introduction-demonstrating clearly that 

     what is coming is based on an identifiable ideology. That the facts have to 

     fit into your theory.

3. Identify key points in settlement of India e.g.  - role of E. India Company – way in which Bengal was acquired etc - attitude to Indian cotton industry and also jute. Focus on whole way it was designed to meet UK needs. Look also at way in which imperial strategic thinking depended on Indian army manpower etc

4. Get depth correct for this A2 level. Don’t get bogged down in detail. Make them note exactly what they need to know for their A*.

	15 minutes
	Discuss 

Where does the bias obviously lie in their interpretation?

How does this interpretation compare with those put forward earlier for North American and South Africa.?
What are the obvious merits of this interpretation?
What are the obvious flaws?

	5 minutes
	Note key premises of Marxist theory


Consolidation
	Time
	Content

	5 minutes
	How useful has this interpretation been to your grasp of the motivation for imperialism?


Other forms of Support

In order to help you implement the new History B specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate free access to candidate information at your convenience. Sign up at https://interchange.ocr.org.uk
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:

· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

The publisher partnerships are non-exclusive with the GCE Sciences being the only exception.  Heinemann is the exclusive publisher partner for OCR GCE Sciences.

Heinemann is producing the following resources for OCR GCE History B for first teaching in September 2008 [publication – Spring 2008]
Andrew Field Series editor Martin D W Jones A2 The theory of Historical Controversy and Historical Significance 
ISBN: 978-0435312466

Andrew Holland Series editor Martin D W Jones A2 Different interpretations of British Imperialism c. 1850-c1950 

ISBN: 978-0435312480
Andrew Field Series editor Martin D W Jones A2 The theory of Historical Controversy and Historical Significance Planning and Delivery Resource 
ISBN: 978-0435312473

Approved publications

OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.

Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.




































= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.





= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.





= Innovative Teaching Idea


The icon is used to highlight exceptionally innovative ideas.
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