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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to Critical Thinking. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and sample Lesson Plans for Critical Thinking. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
In some cases, where the Support Materials have been produced by an active teacher, the centre logo can be seen in the top right hand corner

Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use

· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson Plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work

 SHAPE  \* MERGEFORMAT 




	GCE Critical Thinking: H452. F504 Critical Reasoning

	SUGGESTED TEACHING TIME
	12 HOURS
	TOPIC
	ANALYSIS OF ARGUMENTS

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Some form of recap of the skills covered in Unit 1 and, particularly, Unit 2 from the AS course will be needed.
Students should be able to analyse and describe the structure of complex arguments, or part arguments, identifying strands of reasoning, identifying other elements covered in the AS course, hypothetical reasoning and counter-argument.

	· This could be done via brainstorming or class discussion. The resource pack listed opposite could be used as stimulus material.
· Reintroduce the various components of an argument – focusing on the structural components (reasons, conclusions, intermediate conclusions, evidence, examples, etc).

· Perhaps use some passages from F492 papers as a recap (any are suitable). 
	· OCR A2 Resource Pack, J Swale Topic 7 – preparing for unit 4.

· A2 Critical Thinking for OCR (Unit 4), J Lally & C Hart Ch 1-2, 6.
· Student Workbook OCR A2 Critical Thinking, J Swale Section 1.
· Critical Thinking for A2, R van den Brink Budgen Ch 6.
· Unit 2 passages from past exam papers (F492).
	· It is well worth emphasising that this unit is particularly synoptic in its assessment – students will need to be fully conversant with the AS units as they will feature heavily in Unit 4.

· Especially if this is taught at the end, it would be advised to provide a refresher of some of the elements of the AS level course. This will probably include, at this stage, identification of the various elements of an argument.

	
	· Show how an argument can display strands of reasoning – developed lines of thought. The exercises in the OCR Unit 4 text are appropriate (Ch 1).

· This can be done by giving students a very simple argument with, say, two reasons, and getting them to work backwards and develop reasons for the reasoning – in other words, the original reasons become intermediate conclusions for the overall argument.
	· The illustration of this in the OCR A2 text (Lally) provides a very clear explanation of how to develop strands of reasoning.

· The ‘Faith Schools’ activity in the Swale (Student Workbook) is useful for building the skills required. 
	

	
	· Show students how the various elements of the argument fit together – how conclusions follow on from reasons and whether the reasoning is joint or independent.
	
	

	
	· Work with students to analyse arguments that have more varied elements, such as analogies, suppositional/hypothetical reasoning,etc. 

· Use the passages from the F494 past examination  
papers here to illustrate to students the complexity of 
passages at A2.
	· F494 past examination papers will have complex stimulus material which can be used for classroom work – this helps students to adjust to the higher level and more sophisticated arguments that are found at A2 as compared with AS level.
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	· Newspaper editorials may be a handy way of introducing A2 students to the more complex arguments that will appear at A2 – getting them to see what conclusions can be drawn form the article. 

	· Newspaper editorials appear frequently in the broadsheet newspapers which are excellent for getting to see how A2 requires a more sophisticated understanding of how arguments can be put together.

· Use online newspaper editions, such as: 

· www.newsunlimited.com
	· Students often find it hard to use real life sources when deconstructing arguments. It may be worth persevering with this – introduce it earlier on in the unit to allow time for skills to be develop.

	
	· The link opposite has 2 excellent articles with questions and answer attached.
	· Article on computer games by Boris Johnson:

· www.thekjs.essex.sch.uk/yates/
computer_games.htm
· Article on the abolition of Xmas:

· http://theskepticexpress.com/forum/
viewtopic.php?t=753
	

	
	· Show how a paragraph of an argument can be broken down into various components.

· The following passages in the Lally & Hart text are good for practise at deconstructing both long passages and paragraphs within arguments: (Public Art – A powerful and positive image; Who says nuclear power is clean?; Consumer capitalism is making us ill – all in Ch2).
	· Exercises from A2 Critical Thinking for OCR (Unit 4), J Lally & C Hart Ch 2, 6.


	· This is a good exam skill to develop earlier on – where students identify every part of a particular paragraph to see whether or not it is part of the formal argument structure, and if not how it can be developed.


	GCE Critical Thinking: H452. F504 Critical Reasoning

	SUGGESTED TEACHING TIME
	30 HOURS
	TOPIC
	EVALUATING THE STRENGTH OR WEAKNESSES OF AN ARGUMENT

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Students will need to be able to evaluate the strength or weakness of an argument by suggesting alternative conclusions that could be drawn from the reasoning.
	· Looking at arguments and ascertaining which alternative conclusions could be drawn from the reasoning presented.

· This could take the form of examining some statistical data and seeing what conclusions a class draw from the data. 
	· A2 Critical Thinking for OCR (Unit 4), J Lally & C Hart, Ch 3.
· Critical Thinking for A2, R Van den Brink Budgen Ch 6-9.
· Student Workbook OCR A2 Critical Thinking, J Swale Section 1.
	· At A Level, students will need to be made aware that a complex argument may have both strengths and weaknesses within it and they will need to be able to make a holistic evaluation of the reasoning.

	Students will need to be able to evaluate the strength or weakness of an argument by identifying and explaining any flaws in the reasoning.
	· Use practice from AS units 1 & 2 to recap on the flaws and other weaknesses found in arguments. The following flaws will need to be covered again.
· Slippery slope, post hoc, circular argument, false dichotomy, conflation, false correlations, tu quoque, hasty generalisation, unrelated conclusion, confusing, necessary & sufficient conditions.

· Activity from OCR Resource Pack (Swale) – Topic 9 is good for assessing understanding of flaws.
	· A2 Critical Thinking for OCR (Unit 4), J Lally & C Hart, Ch 6.
· Student Workbook OCR A2 Critical Thinking, J Swale Section 1.
· Matching cards for flaws/weaknesses:
· www.thekjs.essex.sch.uk/yates/
Documents/FallaciesTable.doc Good activity for checking knowledge and understanding some AS and A2 flaws.
· OCR A2 Resource Pack, J Swale Topic 9 – good on flaws.
	· At A Level, it is much more likely that the flaws and other weaknesses will not be ‘flagged up’ as they may have been at AS level. Students should be able to spot the weaknesses without any hint that a paragraph might contain one or more of the flaws or other weaknesses.
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	· Use long passages from the suggested texts as classroom practice here. This can be completed as a whole class exercise or as paired work by using the resources listed opposite. Analysing long passages paragraph by paragraph would be useful. This could be done by assigning a pair a paragraph each to work on, with them feeding back to the class for discussion.
	· OCR A2 Resource pack, J Swale Topic 9 – covers formal fallacies but also other types of weaknesses that may not have been covered at AS level.

· Past examination papers – the passages from the stimulus material can be used (F494).


	

	
	· Making a set of ‘flash cards’ or dominoes with a definition of a flaw and the name of the flaw can be a good way of recapping on AS level work. Students may need access to some texts for clarification of definitions. 

	· OCR A2 Resource pack, J Swale Topic 7 – has some activities which would serve as a way of recapping the flaws covered at the AS level.


	

	Students will need to be able to evaluate the strength or weakness of an argument by identifying and explaining rhetorical means of persuasion.
	· Show students examples of how emotional attempts can be made to persuade the reader of the merits of the argument.

· Use examples from the Resource pack (Swale) to highlight the range of linguistic devices that could be used in a speech that don’t rely on traditional reasoning to persuade.
	· A2 Critical Thinking for OCR (Unit 4), J Lally & C Hart, Ch 6.
· Student Workbook OCR A2 Critical Thinking (Critical reasoning), J Swale Section 1.
· OCR A2 Resource pack, J Swale Topic 8 – very good for detailed analysis of speeches and a whole variety of linguistic devices.
	· While much of the linguistic devices are not necessary. It is a good idea to cover some of the basics of the use of emotion in language to show students how this can replace good reasoning.
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Students will need to be able to judge an appeal made by the author of an argument in terms of its impact on the argument. The appeal will need to be considered for strengths and weaknesses.
	· At A2 it is much more likely that an appeal will not be judged in a black or white manner – most appeals at this level will have strengths and weaknesses. Looking through longer passages from, say exam papers (Unit 4) will allow students to practice the assessment of the following appeals:
· Appeal to popularity

· Appeal to expertise/authority

· Appeal to pity

· Appeal to tradition
· A useful activity may be to split the class into groups where some groups look for the strength of an appeal, while others look for the weaknesses.
· The speeches contained within the Student workbook, and the Resource pack (both Swale) are useful to see how author may use emotional appeals within their arguments to persuade the reader – sometimes at the expense of reasoning. These can be completed as a class discussions.
	· OCR A2 Resource pack, J Swale Topic 8 – this has a comprehensive list of many emotional appeals that can be made within an argument. 

· Student Workbook OCR A2 Critical Thinking (Critical reasoning), J Swale Section 1.
· www.skeptics.org.uk/forum/
showthread.php?t=446 This website covers lots of different appeals 

· Matching cards for appeals:
· http://www.thekjs.essex.sch.uk/
yates/Documents/Appeals.doc Good activity for testing knowledge and understanding of the various appeals.
	· Although the AS Unit 2 contains some appeals as part of the content, at A2 it might be worthwhile expanding on the list of appeals that can be made.

	
	· Looking at famous speeches is a good activity to see how language can be used to persuade.

· Linguistic devices, such as conflation, equivocation, should be examined to see how they may lead to a conclusion and argument being weakened or ambiguous.
	· Student Workbook OCR A2 Critical Thinking (Critical reasoning), J Swale Section 1.
· A2 Critical Thinking for OCR (Unit 4), J Lally & C Hart, Ch 5.
· www.famousquotes.me.uk/speeches

	

	Students will need to be able to evaluate the strength or weakness of an argument by identifying and assessing any assumptions needed by the argument.
	· Recap of AS level work on how to spot assumptions (such as the negative test) should be made here. Use some examples from AS material.
	
	· While there is nothing new here in terms of course content, for this unit the students will need to be assessed in terms of the impact of the reasoning used within their argument and how it may strengthen or weaken the overall conclusion of the argument. 

	Students will need to be able to evaluate the strength or weakness of an argument by evaluating the impact of the use of analogy on the strength or weakness of the reasoning.
	· Recap of AS level work on analogies, this will cover:

· Recognising the situations that are being compared.
· Assessing the analogy for relevant similarities and differences.
· Evaluating whether or not the analogy is a good one.
	
	· At AS level, the detail required in evaluating the use of analogies was reasonably superficial. However in unit 4, much more detail may be expected including how the analogy impacts on the overall argument – especially if it is used as part of the persuasion and not just as an add-on extra.

	Students should to be able to analyse and describe the structure of complex arguments through using the terms:

· Valid and invalid arguments

· Syllogisms
	· Introduce students to the idea of syllogisms through the use of simple examples of valid arguments.

· The definitions and examples, provided in the Weston and Brink-Budgen book are clear and easy to understand.

· Contrast needs to be made between valid and invalid arguments. Introduce students to the idea of deductive reasoning, through the following examples:

· Affirming the antecedent

· Denying the consequent

· And also make use of the formal fallacies (where the arguments are deductively valid):

· Affirming the consequent

· Denying the antecedent
	· Critical Thinking for A2, R van den Brink Budgen, Ch 6.

· A Rulebook for Arguments, A Weston, Ch 6.

· A2 Critical Thinking for OCR (Unit 4), J Lally & C Hart Ch 4.
	· Although formal logic is not part of this A Level, it normally poses no serious problems to introduce students to some of the terms associated with logic.

· Terms that will be useful to introduce to students in class would include: False converse & Excluded middle.


	GCE Critical Thinking: H452. F504 Critical Reasoning

	Suggested teaching time
	18 hours
	Topic
	Developing own cogent and complex arguments

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Students should be able to form their own cogent arguments in response to source material. They should demonstrate the ability to select and use components of reasoning and synthesise them to create perceptive, complex, structured arguments.
	· Expose students to plenty of long passages and get them to write their own counter arguments. Any source material could be useful – whether real (e.g. newspaper editorials) or synthetic (e.g. past examination papers).

· Early arguments may lack the sophistication, so it would be a developmental activity to get students to incorporate the following:

· Reasons – including strands of reasoning.

· Intermediate conclusion – following on from patterns of similar reasoning.

· Sustained response to counter-argument.

· Effective use of evidence and examples.
	· A2 Critical Thinking for OCE (Unit 4), J Lally & C Hart.

· Student Workbook OCR A2 Critical Thinking (Unit 4) Section 2.

· Critical Thinking for A2, R Van den Brink Budgen, Ch 6-9.

· OCR Examiner reports – June 2006-8.

· OCR Markscheme – June 2006-8.

· Topic 11 and Practice examination papers from the Swale resource pack are useful practice for students.
	· This topic should really follow on from all other topics. But, as with the AS level course, it would be expected that students have already begun to develop their own arguments throughout the entire course.

· However for A2, the level of sophistication is more developed than the students own arguments that were earlier developed at AS.

	
	· Examiner’s reports from Unit 4 papers (past and present) would be used to show students what an examiner is looking for in terms of the sophistication required from arguments.
	· Past examination papers (F494): June 2006, June 2007.

· Examiner’s reports June 2006, 2007 (available from www.ocr.org.uk).


	· It is important to make students aware that simple reasoning leading to a simple conclusion is really too simplistic for success at this level. The strands of reasoning will need to be developed.

	
	· Getting students to mark each other’s own developed arguments may be a good way of getting them to develop their skills – markscheme will need to be provided for in this case.
· Will need as much practice as possible in drawing together all various components of this unit.
	
	

	Consolidation of entire unit.
	· Use some of the online Guardian resources and get students to prepare responses using an ethical position. With a motivated class this could be organised along the lines of a debate with pairs/teams taking particular sides of the debate. The teacher could act as umpire/adjudicator.

· Use some of the articles on Sokol homepage for starting position and then get students, either in teams or pairs to construct a counter argument to a particular point of view – encouraging them to use the more sophisticated elements of reasoning (e.g. supposition).
	· The Guardian ‘Big Issues’ – an online resource covering a range of topical issues:

· http://society.guardian.co.uk/specialreports
· Daniel Sokol homepage. Excellent resource for both A2 units –very useful collection of articles:
· www.medicalethicist.net/publications.htm
	· Unit 4 is a synoptic unit which means material could appear in the final exam that comes from any of the four units that make up the entire A level – this could include material from the AS units, as well as unit 3.


Sample GCE Lesson Plan
Critical Thinking: H452. F504 Critical Reasoning

Analysis of argument

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher. 

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students should be able to identify components of an argument.

	Objective 2
	Students should be able to analyse the structure of an argument.

	Objective 3
	Students should be able to construct an argument from the elements of an argument.


Recap of previous experience and prior knowledge

· It will be assumed that the students are familiar with the structure of complex arguments. They should be able to recognise the various components that make up a complex argument and, based on AS Level work, be able to evaluate arguments.

· The teacher will need to prepare two arguments in advance. The argument should be paragraphs of longer arguments. This skill is regularly tested on this exam, whereby students have to comment on the structure of paragraph found within longer arguments. These could be past examination passages, or suitable equivalents from textbooks.
· The teacher should break-up a paragraph into the various sentences – ideally, the paragraph will contain reasons, intermediate conclusions, evidence or examples, etc. (perhaps type up each sentence of the paragraph so that it is contained on one A4 sheet for each element).
Content

	Time
	Content

	10 minutes
	Introduce to class the concept of analysing the structure of argument within a paragraph.

	15 minutes
	Split the class into 3-4 groups and give each group a set of components. Tell each group that they have to rearrange (on the floor or on tables) the components so that the paragraph is reconstructed,

	10 minutes
	Repeat the activity with another paragraph.

	10 minutes
	Each group should look at other groups work and comments should be shared as to who is closest in terms of arriving at the correct structure for the argument.

	15 minutes
	The teacher could discuss with the class how a diagram could represent the argument.


Consolidation

	Time
	Content

	15minutes
	If time remains, then class, as a whole, could begin to asses the strengths or weaknesses of the argument.


Sample GCE Lesson Plan
Critical Thinking: H452. F504 Critical Reasoning

Unit 4: Dominoes

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher. 

Lesson length is assumed to be one hour. 
Learning Objectives for the lesson

	Objective 1
	Students should be able to recognise valid and invalid arguments.

	Objective 2
	Students should be able to describe valid and invalid arguments.

	Objective 3
	Students should develop understanding of why an argument is and isn’t valid.


Recap of previous experience and prior knowledge

· The teacher will need to prepare the set of dominoes. However, it is possible that this could be delegated to the class in an earlier lesson. The dominoes require 26 terms and definitions. The generator will then format these into a dominoes format.

· This activity is most effective using groups of 4-6 students. This means multiple copies will be required. These could be laminated so they are available for future use.

Content

	Time
	Content

	10 minutes
	Have a recap with students about the flaws they would have covered in the AS level. Knowledge of these may be sketchy as it may be nearly a year since they last came across these flaws.

	10 minutes
	Split the class into groups of 4-6 and arrange the desks so that a set of dominoes can be laid out. This will depend on the size of the dominoes chosen.

	25 minutes
	Set the groups off – state that it is the race to see who completes first.  The students will work together on piecing the dominoes together. This works most effectively when there are some easy chains that can be completed but also some ambiguous ones. This minimises the use of guesswork.

Instead of definitions of flaws, examples of types of flaw in action may make this task more challenging.

	15 minutes
	Introduce the class through examples (perhaps using the same references as above) to the types of valid and invalid arguments (affirming the consequent, etc).


Consolidation

	Time
	Content

	10 minutes
	If time remains, then the class could begin to classify the examples they worked through in the lesson into a type of valid or invalid argument. Remind the class that it is the application of these ideas which will be useful in Unit 4 – they should not worry too much about remembering the terms here – being able to use them is far more important.


Sample GCE Lesson Plan
Critical Thinking: H452. F504 Critical Reasoning

Strands of reasoning

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher. 

Lesson length is assumed to be one hour.

Learning Objectives for the lesson

	Objective 1
	Students should be able to identify strands of reasoning.

	Objective 2
	Students should be able to develop their own strands of reasoning.

	Objective 3
	Students should be able to evaluate the strands of reasoning.


Recap of previous experience and prior knowledge

· It will be assumed that the students are familiar with the structure of complex arguments. They should be able to recognise the various components that make up a complex argument and, based on AS level work, be able to evaluate arguments.

· Although this may be taught early on in the teaching of this module, it would be hoped that the skill of developing the students’ ability to construct their own arguments should not be left until the end of the module and opportunities should be taken to nurture this skill.

Content

	Time
	Content

	5 minutes
	Introduce class by means of brief discussion to the nature of a developed strand of reasoning and how it can be used within an argument. Give the class a very straightforward argument that has a straightforward conclusion, and perhaps 3-4 reasons leading to this conclusion.

	15 minutes
	Split the class into 3-4 groups and give each group the responsibility of developing their own strand of reasoning for a given reason so that the original reason is now the intermediate conclusion of a longer argument. Make them aware that they will have to feedback to the class on their own work based on their developed strands of reasoning.

	10 minutes
	Get each group to feedback to the class on their own strand of reasoning. The teacher could perhaps begin to construct a diagram on the board mapping the overall argument as it develops.

	10 minutes
	Give the same groups the responsibility to suggest additional components that could be incorporated into the argument, such as evidence, examples of counter arguments.

	20 minutes
	Give the groups a further conclusion each to develop, from scratch, their own develop argument (with multiple intermediate conclusions).


Consolidation

	Time
	Content

	10 minutes
	If time remains, then class, as a whole, could begin to asses the strength of the argument by considering the relevance and adequacy of the reasons given by others.


Sample GCE Lesson Plan
Critical thinking H452: F504 Critical reasoning

Valid & invalid arguments
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher. 

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students should be able to recognise valid and invalid arguments.

	Objective 2
	Students should be able to describe valid and invalid arguments.

	Objective 3
	Students should develop understanding of why and argument is and isn’t valid.


Recap of previous experience and prior knowledge

· It will be assumed that the students are familiar with the structure of complex arguments. They should be able to recognise the various components that make up a complex argument and, based on AS level work, be able to evaluate arguments.

Content

	Time
	Content

	10 minutes
	Show the class (on the board) the following two arguments:

1. All Vulcans have pointed ears. Mr Spock has pointed ears. Therefore Mr Spock is a Vulcan.
2. All Vulcans have pointed ears. Captain Kirk is a Vulcan. Therefore Capitan Kirk will have pointed ears.

Invite the class to comment on the structure of these arguments and ask leading questions. Are the arguments true? Are they valid? How would one explain the validity to someone?

	10 minutes
	Give the class a definition of what is and isn’t a valid argument and then introduce them to examples of valid/invalid arguments.

	20 minutes
	Give the class a selection of short arguments that may be valid or invalid. Many of the texts will contain examples of these. The J Swale resource pack for A2 has plenty of examples as does, the van den Brink Budgen A2 text. The class should work individually on these examples to ascertain whether or not they are valid.

	20 minutes
	Introduce the class through examples (perhaps using the same references as above) to the types of valid and invalid arguments (affirming the consequent, etc).


Consolidation

	Time
	Content

	10 minutes
	If time remains, then the class could begin to classify the examples they worked through in the lesson, into a type of valid or invalid argument. Remind the class that it is the application of these ideas that will be useful in Unit 4 – they should not worry too much about remembering the terms here – being able to use them is far more important.


Other forms of Support

In order to help you implement the new Critical Thinking specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate, free access to candidate information at your convenience. Sign up at https://interchange.ocr.org.uk
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:

· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

The publisher partnerships are non-exclusive with the GCSE Sciences being the only exception.  Heinemann is the exclusive publisher partner for OCR GCE Sciences.
Heinemann is producing the following resources for OCR GCE Critical Thinking for first teaching in September 2008 [publication – Spring 2008]
Ruth Mathews, Alison Rowe and   AS Book with LiveText CD ROM Student  ISBN: 0435235895

Jo Lally (Jacquie Thwaites) 

Jo Lally                                       AS Planning and Delivery Pack with          ISBN: 0435235932
                                                   LiveText CD ROM
Jo Lally                                      A2 Student Book with LiveText CD ROM    ISBN: 0435235901
Jo Lally                                      A2 Planning and Delivery Pack with            ISBN: 0435235949
                                                  LiveText CD ROM

Approved publications

OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.
Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.




































= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.





= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.





= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.
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