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The purpose of the unit is to enable the learner to plan and deliver an inclusive learning and
teaching session. It requires the learner to deliver a micro-teaching session and to evaluate their

own delivery practice.

Learning Outcomes

Assessment Criteria

Teaching Content

The Learner will:

1 Be able to plan inclusive
learning and teaching
sessions

The Learner can:

1.1

1.2

1.3

Plan a session for learning
and teaching that meets the
needs of learners

Justify the selection of
approaches to meet the
needs of learners

Plan assessment methods
to meet the needs of
learners

Learners can be encouraged
to plan activities that meet
requirements of specific
learning needs within their
groups of learners

Learners can be encouraged
to develop differentiated
activities to meet the needs of
all their learners

Learners can be encouraged
to develop differentiated
resources needed to meet the
needs of all their learners
Learners can be encouraged
to develop assessment
activities that meet the needs
of all their learners

2 Be able to deliver inclusive
learning and teaching

2.1

Apply learning and teaching
approaches to meet the

Learners can be encouraged
to develop a range of teaching

sessions needs of learners strategies to meet the needs
2.2 Use resources to meet the | of a range of learning styles
needs of learners and needs
2.3 Communicate with learners | Learners can be encouraged
to meet their needs and aid | to develop and use a range of
their understanding differentiated resources to
2.4 Provide constructive meet the needs of a range of
feedback to learners learning styles and needs
Learners can be encouraged
to develop a range of
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Learning Outcomes Assessment Criteria Teaching Content

communication strategies and
techniques to engage with a
range of learning styles and
needs

Learners can be encouraged
to develop a range of
techniques to record
constructive feedback from
their own learners

3 Be able to evaluate own 3.1 Reflect on own approaches | Learners can be encouraged
practice in delivering to delivering inclusive to review their own strengths
inclusive learning and learning and teaching in delivering inclusive learning
teaching 3.2 Identify areas for and teaching; by reflecting on

improvement in own comments made in Internal
practice and External moderation

feedback and in feedback
given during lesson
observations

Learners can analyse how
own inclusive learning and
teaching practice can be
improved by using feedback
from learners and any
feedback from Internal and
External moderation and
producing an action plan to
make improvements

Assessment

This unit will be assessed in the centre and externally verified by OCR assessors.

To successfully achieve the unit candidates must produce evidence that meets all of the
assessment criteria in the unit.

Evidence requirements

For this unit there is no requirement to undertake practice other than as microteaching for
assessment purposes. If no observation and assessment of practice in considered appropriate for
a particular cohort undertaking this particular unit then candidates should be involved in at least
one hour of microteaching. Each candidate must deliver at least one 15 minute microteaching
session which should be observed and assessed by a member of the delivery team. For the
additional 45 minutes, candidates can either deliver additional microteaching sessions or observe
the microteaching sessions of other candidates. There is no requirement to observe and assess
practice in a teaching and learning environment but centres can do this instead of a microteaching
session if their learners are undertaking real life teaching.

Evidence generated from this should include an observation record from the tutor of the observed
microteaching session.
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Guidance on assessment and evidence requirements

This is a level 3 unit and therefore some of the assessment criteria do not require the candidate to
utilise such higher order thinking as the related level 4 unit (R_503_1238) to meet the assessment
requirements. Tutors are encouraged to be mindful of the taxonomies of learning and concentrate
on the verbs used within the assessment criteria in their delivery, learner support, feedback and
assessment in order to understand the difference between level 3 and 4 so as to ensure
candidates meet the assessment criteria at the required level they are working at.

Centres are encouraged to demonstrate best practice within their own initial teacher training
programmes and where possible encourage their learners to reflect and critique on how the
learning outcomes have been met within their programme of study and then apply this to their own
teaching practice.

Possible evidence to demonstrate the meeting of learning outcomes and assessment criteria for
this unit could consist of the following:

e Feedback reports from microteaching session
e Schemes of work and associated lesson planning

e Appropriate resources; such as worksheets/workbooks, e-learning resources (VLE), online
materials

e Lesson evaluations and learner feedback
e Assignments
e Observation of teaching
e Presentation to peers
e Professional Discussion
e Projects
Evidence produced as part of the microteaching session could include:
Scheme of Work
Microteaching Lesson Plan
Peer observation/assessment records
Self evaluation of microteaching session

Resources from microteaching session
Video of microteaching session

Possible evidence to demonstrate how the candidate has met the other learning outcomes not
covered by the microteaching session could include:

Professional discussions with the student teacher and their colleagues,

Witness statements,

Reviewing documentation, including minutes, reports, and presentations, schemes of work,
lesson plans, assessment plans and marking schemes

Video recordings

Observation of practice using a range of teaching and learning methods

Written assignment

Case studies

Research projects

Written review of students’ progress

© OCR 2010 3



National Occupational Standards (NOS) mapping/signposting

This unit is underpinned by the overarching professional standards for teachers, tutors and trainers
in the lifelong learning sector.

Functional skills signposting

This section indicates where candidates may have an opportunity to develop their functional skills.

Functional Skills Standards

English Mathematics ICT

Speaking and | V Representing Use ICT \

Listening systems

Reading \ Analysing Find and V
select
information

Writing \ Interpreting Develop, V
present and
communicate
information

Resources

Adams, M. and S. Brown (2006). Towards Inclusive Learning in Higher Education: Improving
Classroom Practise and Developing Inclusive Curricula. Taylor & Francis.

Aimhigher (2006). A Review of Black and Minority Ethnic Participation in higher Education: A
Summary Report for Conference. HEFCE: 9.

Becher, T. and Trowler, P. (2001) Academic Tribes and Territories: Intellectual Enquiry and the
Culture of Disciplines (2" ed.). Philadelphia, Open University Press

Bhavnanim, R., H. Mirza, et al. (2005). Tackling the Roots of Racism. Bristol, Policy Press.

Brookfield, S. (2007). 'Diversifying curriculum as the practice of repressive tolerance', Teaching in
Higher Education 12(5): 227-568.

Cole, M. (2006). Education, Equality and Human Rights. London, Routledge.

Ermisch, J. and E. D. Bono (2010). Education Mobility in England. The Sutton Trust, Institute for
Social and Economic Research at Essex University: 26.

Fuller, M., M. Healy, et al. (2004). 'Barriers to learning: a systematic study of the experience of
disabled students in one university', Studies Higher Education 29(3): 303-318.

Gillborn, D. (2008). Racism and Education: Coincidence or conspiracy? London Routledge.

Gorard, S., E. Smith, et al. (2006). Review of widening participation research: addressing the
barriers to participation in higher education. Bristol, HEFCE.

Grace, S. and P. Gravestock (2009). Inclusion and diversity : meeting the needs of all students.
New York, Routledge. This book is not held in the university library, but a copy can be borrowed
from the TLDU library.

Gurin, P., E. L. Dey, et al. (2002). 'Diversity and Higher Education: Theory and Impact on
Education al Outcomes', Harvard Educational Review 72(3): 330-366.
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http://catalogue.sussex.ac.uk/ABL/fullrecordinnerframe.ashx?skin=sussex&q=Towards+Inclusive+Learning&cmd=frec&si=user&cs=resultlist&hreciid=|library%2Fmarc%2Ftalis|844641&hardsort=def&curpage=1&uilang=en&rbkey=2078&c_over=1&rctx=AAIAAAABAAAAAgAAAEguAAAGc3Vzc2V4GlRvd2FyZHMgSW5jbHVzaXZlIExlYXJuaW5nGlRvd2FyZHMgSW5jbHVzaXZlIExlYXJuaW5nAAAAAAAEZnJlYwR1c2VyGnxsaWJyYXJ5L21hcmMvdGFsaXN8ODQ0NjQxAAADZGVmCnJlc3VsdGxpc3QFYXNzb2MBAAAAAAAAAAJlbgAA%2F%2F%2F%2F%2Fx4IAAAAAAAAAgAAAAZjX292ZXIBMQRpX2ZrAA%3D%3D
http://catalogue.sussex.ac.uk/ABL/fullrecordinnerframe.ashx?skin=sussex&q=Towards+Inclusive+Learning&cmd=frec&si=user&cs=resultlist&hreciid=|library%2Fmarc%2Ftalis|844641&hardsort=def&curpage=1&uilang=en&rbkey=2078&c_over=1&rctx=AAIAAAABAAAAAgAAAEguAAAGc3Vzc2V4GlRvd2FyZHMgSW5jbHVzaXZlIExlYXJuaW5nGlRvd2FyZHMgSW5jbHVzaXZlIExlYXJuaW5nAAAAAAAEZnJlYwR1c2VyGnxsaWJyYXJ5L21hcmMvdGFsaXN8ODQ0NjQxAAADZGVmCnJlc3VsdGxpc3QFYXNzb2MBAAAAAAAAAAJlbgAA%2F%2F%2F%2F%2Fx4IAAAAAAAAAgAAAAZjX292ZXIBMQRpX2ZrAA%3D%3D
http://www.google.co.uk/url?sa=t&source=web&cd=2&ved=0CCcQFjAB&url=http%3A%2F%2Fwww.aimhigher.ac.uk%2Fsites%2Fpractitioner%2Fresources%2FConf%2520Summary%2520report%2520final%2520(2).pdf&ei=bJQETr2ULsmxhQfm9tS4DQ&usg=AFQjCNFBEu_mJvSo2nbMVwuc46m6gteS9w&sig2=KA3BeX3pOW1bS4PjV_MW4Q
http://www.google.co.uk/url?sa=t&source=web&cd=2&ved=0CCcQFjAB&url=http%3A%2F%2Fwww.aimhigher.ac.uk%2Fsites%2Fpractitioner%2Fresources%2FConf%2520Summary%2520report%2520final%2520(2).pdf&ei=bJQETr2ULsmxhQfm9tS4DQ&usg=AFQjCNFBEu_mJvSo2nbMVwuc46m6gteS9w&sig2=KA3BeX3pOW1bS4PjV_MW4Q
http://catalogue.sussex.ac.uk/ABL/fullrecordinnerframe.ashx?skin=sussex&q=Academic+Tribes+and+Territories&concept=Academic+Tribes+Territories&cmd=frec&si=user&cs=resultlist&hreciid=|library%2Fmarc%2Ftalis|682255&hardsort=def&curpage=1&uilang=en&rbkey=2104&c_over=1&rctx=AAIAAAABAAAAAgAAALkvAAAGc3Vzc2V4H0FjYWRlbWljIFRyaWJlcyBhbmQgVGVycml0b3JpZXMfQWNhZGVtaWMgVHJpYmVzIGFuZCBUZXJyaXRvcmllcxtBY2FkZW1pYyBUcmliZXMgVGVycml0b3JpZXMAAAAABGZyZWMEdXNlchp8bGlicmFyeS9tYXJjL3RhbGlzfDY4MjI1NQAAA2RlZgpyZXN1bHRsaXN0BWFzc29jAQAA
http://catalogue.sussex.ac.uk/ABL/fullrecordinnerframe.ashx?skin=sussex&q=Academic+Tribes+and+Territories&concept=Academic+Tribes+Territories&cmd=frec&si=user&cs=resultlist&hreciid=|library%2Fmarc%2Ftalis|682255&hardsort=def&curpage=1&uilang=en&rbkey=2104&c_over=1&rctx=AAIAAAABAAAAAgAAALkvAAAGc3Vzc2V4H0FjYWRlbWljIFRyaWJlcyBhbmQgVGVycml0b3JpZXMfQWNhZGVtaWMgVHJpYmVzIGFuZCBUZXJyaXRvcmllcxtBY2FkZW1pYyBUcmliZXMgVGVycml0b3JpZXMAAAAABGZyZWMEdXNlchp8bGlicmFyeS9tYXJjL3RhbGlzfDY4MjI1NQAAA2RlZgpyZXN1bHRsaXN0BWFzc29jAQAA
http://catalogue.sussex.ac.uk/ABL/fullrecordinnerframe.ashx?skin=sussex&q=Tackling+the+Roots+of+Racism&cmd=frec&si=user&cs=resultlist&hreciid=|library%2Fmarc%2Ftalis|807794&hardsort=def&curpage=1&uilang=en&rbkey=2153&c_over=1&rctx=AAIAAAABAAAAAgAAAHoxAAAGc3Vzc2V4HFRhY2tsaW5nIHRoZSBSb290cyBvZiBSYWNpc20cVGFja2xpbmcgdGhlIFJvb3RzIG9mIFJhY2lzbQAAAAAABGZyZWMEdXNlchp8bGlicmFyeS9tYXJjL3RhbGlzfDgwNzc5NAAAA2RlZgpyZXN1bHRsaXN0BWFzc29jAQAAAAAAAAACZW4AAP%2F%2F%2F%2F9pCAAAAAAAAAIAAAAGY19vdmVyATEEaV9mawA%3D
http://www.informaworld.com/smpp/content%7Edb=all%7Econtent=a783036371%7Efrm=titlelink
http://catalogue.sussex.ac.uk/ABL/fullrecordinnerframe.ashx?skin=sussex&q=Education%2C+Equality+and+Human+Rights&concept=Education%2C+Equality+Human+Rights&cmd=frec&si=user&cs=resultlist&hreciid=|library%2Fmarc%2Ftalis|732820&hardsort=def&curpage=1&uilang=en&rbkey=2187&c_over=1&rctx=AAIAAAABAAAAAgAAAKEyAAAGc3Vzc2V4JEVkdWNhdGlvbiwgRXF1YWxpdHkgYW5kIEh1bWFuIFJpZ2h0cyRFZHVjYXRpb24sIEVxdWFsaXR5IGFuZCBIdW1hbiBSaWdodHMgRWR1Y2F0aW9uLCBFcXVhbGl0eSBIdW1hbiBSaWdodHMAAAAABGZyZWMEdXNlchp8bGlicmFyeS9tYXJjL3RhbGlzfDczMjgyMA
http://www.suttontrust.com/research/education-mobility-in-england/
http://www.informaworld.com/smpp/content%7Edb=all%7Econtent=a713631492%7Efrm=titlelink
http://www.informaworld.com/smpp/content%7Edb=all%7Econtent=a713631492%7Efrm=titlelink
http://catalogue.sussex.ac.uk/ABL/fullrecordinnerframe.ashx?skin=sussex&q=Racism+and+Education&concept=Racism+Education&cmd=frec&si=user&cs=resultlist&hreciid=|library%2Fmarc%2Ftalis|933352&hardsort=def&curpage=1&uilang=en&rbkey=2207&c_over=1&rctx=AAIAAAABAAAAAgAAAFQzAAAGc3Vzc2V4FFJhY2lzbSBhbmQgRWR1Y2F0aW9uFFJhY2lzbSBhbmQgRWR1Y2F0aW9uEFJhY2lzbSBFZHVjYXRpb24AAAAABGZyZWMEdXNlchp8bGlicmFyeS9tYXJjL3RhbGlzfDkzMzM1MgAAA2RlZgpyZXN1bHRsaXN0BWFzc29jAQAAAAAAAAACZW4AAP%2F%2F%2F%2F_fCAAAAAAAAAIAAAAGY19vdmVyATEEaV9mawA%3D
http://www.hefce.ac.uk/pubs/rdreports/2006/rd13_06/
http://www.hefce.ac.uk/pubs/rdreports/2006/rd13_06/
http://www.sussex.ac.uk/tldu/resources/lib
http://www.metapress.com/content/01151786u134n051/fulltext.pdf
http://www.metapress.com/content/01151786u134n051/fulltext.pdf
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Warren, D. (2002). 'Curriculum design in a Context of Widening Participation in Higher Education’,
Arts and Humanities in Higher Education 1(1): 85-99.

Zepke, N. and L. Leach (2007). 'Improving student outcomes in higher education; New Zealand
teachers' views on teaching students from diverse backgrounds', Teaching in Higher Education
12(5-6): 655-668.

Websites
http://www.open.ac.uk/inclusiveteaching/pages/identifying-a-students-needs/index.php
http://www.scips.worc.ac.uk/

http://www.teachability.strath.ac.uk/

http://www jisctechdis.ac.uk/

http://www.education.gov.uk/schools

http://www.ehow.com/list_ 7167594 _inclusive-teaching-methods.html

Additional information

For further information regarding administration for this qualification, please refer to the OCR
document ‘Admin Guide: Vocational Qualifications’ (A850) on the OCR website www.ocr.org.uk .

This unit is a shared unit. It is located within the subject/sector classification system:

1.3 Education and training
13.1 Teaching and lecturing
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http://www.google.co.uk/url?sa=t&source=web&cd=1&ved=0CCEQFjAA&url=http%3A%2F%2Fwww.tla.ed.ac.uk%2Finterchange%2Fspring2008%2Fhealey2.pdf&ei=dJkETojGH422hAfDkPjXDQ&usg=AFQjCNGsrwu3wa6ieMNt47-mtVQvG23rQg&sig2=wQMeEAtX10hHi6uX0DM3Hw
http://www.informaworld.com/smpp/content%7Edb=all%7Econtent=a723820262%7Efrm=titlelink
http://www.informaworld.com/smpp/content%7Edb=all%7Econtent=a723820262%7Efrm=titlelink
http://www.hefce.ac.uk/pubs/hefce/2002/02_48.htm
http://www.hefce.ac.uk/pubs/hefce/2002/02_48.htm
http://www.sussex.ac.uk/tldu/resources/lib
http://search.heacademy.ac.uk/kb5/hea/evidencenet/resource.page?record=7HarJ2ikW_A
http://www.informaworld.com/smpp/content%7Edb=all%7Econtent=a784375090%7Efrm=titlelink
http://www.informaworld.com/smpp/content%7Edb=all%7Econtent=a784375090%7Efrm=titlelink
http://www.informaworld.com/smpp/content%7Edb=all%7Econtent=a713807648%7Efrm=titlelink
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