
 
Unit Title:  Continuing personal and professional development 

OCR unit number: 1 

Level:   Level 5 

Credit value:  12 

Guided learning hours:  30 

Unit reference number: D/503/4921 

Unit purpose and aim 

The purpose of the unit is to enable the learner to understand and apply theories, principles and 
models of reflective practice to continuing personal and professional development.  It enables the 
learner to understand their own development needs and engage in personal and professional 
development to improve practice. 

Learning Outcomes Assessment Criteria Teaching Content 

The Learner will: 
1 Understand the application 

of theories, principles and 
models of reflective 
practice to continuing 
personal and professional 
development 

The Learner can: 
1.1 Evaluate theories, principles 

and models of reflective 
practice 

1.2 Explain how theories, 
principles and models of 
reflective practice can be 
applied to own continuing 
personal and professional 
development 

 

Consider and scrutinise 
relevance of theories, 
principles and models of 
reflective practice and how 
they apply to learners’ own 
personal and professional 
development. Using 
recognised published 
research to map against 
and compare to findings in 
own practice 
Using recognised 
published research to 
support arguments in 
evaluation of own practice 
Applying findings of 
reflective practice to 
support appraisal 
objectives, feedback from 
teaching observations, 
learner feedback etc. 
 

2 Understand own 
continuing personal and 
professional development 
needs 

2.1 Evaluate own strengths as a 
learning professional and 
areas for improvement 

2.2 Review own literacy, language, 
numeracy,  and ICT skills 

2.3 Analyse how own personal, 
interpersonal and professional 
skills impact on learners and 
other learning professionals 

Reflecting on SWOT 
analysis of own 
professional development 
Utilising possible 
diagnostic testing to review 
own literacy, language, 
numeracy,  and ICT skills 
Partaking in own 
organisation’s skills audits 
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Learning Outcomes Assessment Criteria Teaching Content 

2.4 Plan continuing personal and 
professional development 
opportunities to meet own 
development needs 

such as ICT 
Identifying in appraisal own 
objectives for PPD and 
plan into development 
needs 
Embarking on own 
organisation’s CPD 
activities and external 
opportunities  
 
 

3 Be able to engage in 
 continuing personal and 
professional development 
to improve own practice 

3.1 Engage in continuing personal 
and professional development 
opportunities to meet own 
development needs 

3.2 Evaluate the impact of 
continuing personal and 
professional development 
activities on own practice 

3.3 Identify further continuing 
personal and professional 
development needs 

Evaluating benchmarks to 
which own practice can be 
measured e.g. lesson 
observation and appraisal 
targets 
Mapping CPD activities 
against areas for 
improvement in own 
practice 
Learners ideally should be 
obtaining feedback on their 
own practice from a range 
of sources such as self 
reflection, peers, learners, 
management, external 
colleagues.  .  Learners 
should ideally be 
introduced to a range of 
self reflection methods and 
CPD methods and engage 
in this as part of their 
normal practice.  Learners 
might like to consider 
research conducted by IfL 
on CPD in deciphering 
appropriate development 
opportunities to improve 
their practice. 
 

Assessment 

This unit will be assessed in the centre and externally verified by OCR assessors. 
 
To successfully achieve the unit candidates must produce evidence that meets all of the 
assessment criteria in the unit. 

Evidence requirements 

This unit requires candidates to be undertaking practice.  This must include working with groups of 
learners. 
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The practice of candidates must be observed and assessed in a teaching and learning 
environment.  Observations can be formative and summative.  Simulation is not permitted. 

Guidance on assessment and evidence requirements 

Evidence for this unit can come from a range of sources and be assessed by various means.  
Some possible examples are set out below although it must be noted that this list is not exhaustive.  

 Professional discussion 

 CPD record including evaluations of activity undertaken and impact on practice 

 Assignments 

 Projects 

 Observation of presentation, group discussions, etc demonstrating assessment criteria 
being met 

 Reflective journal 

 Attendance at meetings, training, etc 

 Appraisal 

 Codes of practice and professional standards supported by annotated notes (written or 
audio) 

 Records completed as part of adhering to organisation quality assurance systems 

 Evaluation of learning programme (could be in written format or observed as a presentation 

 Personal action plan 

This is a level 5 unit and therefore the assessment criteria require the candidate to utilise higher 
order thinking in order to meet the assessment requirements.  Tutors are encouraged to be mindful 
of the taxonomies of learning and concentrate on the verbs used within the assessment criteria in 
their delivery, learner support, feedback and assessment in ensuring candidates are working at the 
level required and producing evidence for assessment that is of a level 5 standard. 

This is a level 5 unit and thus the candidate must demonstrate complex skills and knowledge in this 
particular area of language acquisition and use. The ability to recognise and develop thinking 
across these criteria is to be encouraged but it does mean that written evidence whist aiming 
succinctness and clarity of thought will need to be of sufficient depth and breadth to meet the level 
5 standard. There is an expectation that the written work will be presented at the appropriate level. 

Learners should demonstrate in their evidence that they have reflected on their own practice, how 
their practice has benefited from their own continuing professional development and their plans for 
further continuing professional development. This may provide opportunities to report on ‘key 
learning moments’ and issues that they find difficult to address, and their priorities for the future. 
The unit level does demand coherent arguments using evidence based analysis and evaluation. 

National Occupational Standards (NOS) mapping/signposting 

This unit is underpinned by the overarching professional standards for teachers, tutors and trainers 
in the lifelong learning sector. 



Functional skills signposting 

This section indicates where candidates may have an opportunity to develop their functional skills. 

Functional Skills Standards 

English  Mathematics  ICT  

Speaking and 
Listening 

√ Representing   Use ICT 
systems 

√ 

Reading √ Analysing  Find and 
select 
information 

√ 

Writing √ Interpreting  Develop, 
present and 
communicate 
information 

√ 
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Websites 
 
www.ocr.org.uk OCR web site 
www.ifl.ac.uk The Institute for Learning 
http://www.excellencegateway.org.uk/ The Excellence Gateway 
www.niace.org.uk The National Institute of Adult Continuing Education  
www.qia.org.uk The Quality Improvement Agency 
www.ukces.org.uk UK Commission for Employment and Skills 
www.lsis.org.uk The Learning and Skills Improvement Services 

Additional information 

For further information regarding administration for this qualification, please refer to the OCR 
document ‘Admin Guide: Vocational Qualifications’ (A850) on the OCR website www.ocr.org.uk . 

This unit is a shared unit. It is located within the subject/sector classification system:  
 
1.3 Education and training 
13.1 Teaching and lecturing 
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