
 
Unit Title:  Curriculum development for inclusive practice 

OCR unit number: 2 

Level:   Level 5 

Credit value:  12 

Guided learning hours:  30 

Unit reference number: K/503/4923 

Unit purpose and aim 

The purpose of this unit is to enable the learner to understand and apply the contexts for education 
and training in the lifelong learning sector and the impact of theories, principles and models of 
curriculum design on curriculum development and practice.  It enables the learner to evaluate their 
own practice in inclusive curriculum design and development. 

Learning Outcomes Assessment Criteria 
 
Teaching Content 

The Learner will: 
1 Understand 

contexts in which 
education and 
training are 
provided in the 
lifelong learning 
sector 

The Learner can: 
1.1 Analyse ways in which the 

curriculum offer can differ 
according to the context in 
which it is provided 

1.2 Analyse ways in which the 
delivery of the curriculum can 
vary  according to the context in 
which it is provided 

Learners could be given the 
opportunity to share their curriculum 
offer and the context in which they 
deliver with their peers.  Utilising 
outside speakers would also be 
appropriate in order to gain an 
insight to the range of learners and 
learning contexts within the lifelong 
learning sector; for example private 
and public, accredited and non- 
accredited, funded and non-funded. 
Contexts could include FE, 
Workbased Learning, Justice Sector, 
Offender Learning, NHS, Special 
Needs, Community Learning, Family 
Learning, Skills for Life, Voluntary 
Sector etc 

2 Understand the 
impact of theories, 
principles and 
models of 
curriculum design 
on inclusive 
learning and 
teaching 

2.1 Analyse the influence of 
theories, principles and models 
of curriculum design on inclusive 
learning and teaching 

2.2 Evaluate how the curriculum in 
own specialist area meets the 
needs of  learners 

Learners to consider what theories 
they utilise within their own delivery. 
Learners could utilise case studies to 
develop their understanding of the 
relevance of theories and principles 
within different subject specialisms 
and learning contexts. 

3 Be able to apply 
theories, principles 
and models of 
curriculum design 
to curriculum 

3.1 Design and implement learning 
programmes in accordance with 
the theories, principles and 
models of curriculum design 

3.2 Design learning programmes in 

Learners could share schemes of 
work and lesson plans with their 
peers supported by dialogue and 
debate about how the theories and 
principles have been applied in 
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Learning Outcomes Assessment Criteria 
 
Teaching Content 

development and 
practice 

own specialist area which 
promote equality of opportunity 
and value diversity 

3.3 Identify the impact of the 
pedagogic  use of technology on 
curriculum design in own 
specialist area 

3.4 Develop and justify proposals to 
improve the curriculum offer 

practice.  Documented research on 
the impact of technology could be 
utilised as well as the sharing of own 
experiences and reflections. 

4 Be able to 
evaluate and 
improve own 
practice in 
inclusive 
curriculum design 
and development 

4.1 Review the effectiveness of 
application of theories, 
principles and models of 
curriculum design to own 
practice 

4.2 Reflect on strengths and areas 
for improvement in application of 
theories, principles and models 
of curriculum design to own 
practice  

4.3 Engage in professional 
development opportunities to 
improve application  of theories, 
principles and models of 
curriculum design to own 
practice 

Learners need to reflect 
on their practice and 
consider how they apply 
the theories and 
principles of learning 
within their teaching  and 
learning to meet 
their learners’ needs. 
They need to evaluate 
the impact of applying the 
theories and principles in 
ensuring their lessons 
include inclusive teaching 
and learning.  Introducing 
learners to a range of 
reflective practices to 
support them would be 
beneficial.  Providing 
opportunities for learners 
to share their 
reflections would be 
appropriate and would 
assist learners in 
identifying strengths and 
weaknesses in the 
practice and the 
application of the 
relevant theories and 
principles. The setting 
of realistic improvements 
where impact can be 
demonstrated should 
be encouraged. Learners 
might like to consider 
research conducted by 
IfL on CPD in deciphering 
appropriate development 
opportunities to improve 
their practice. 
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Learning Outcomes Assessment Criteria 
 
Teaching Content 

 

Assessment 

This unit will be assessed in the centre and externally verified by OCR assessors. 
 
To successfully achieve the unit candidates must produce evidence that meets all of the 
assessment criteria in the unit. 

Evidence requirements 

This unit requires candidates to undertake practice.  This must include working with groups of 
learners. The practice of candidates must be observed and assessed in a teaching and learning 
environment.  Observations can be formative and summative.  Simulation is not permitted. 

Guidance on assessment and evidence requirements 

This is a level 5 unit and therefore the assessment criteria require the candidate to utilise higher 
order thinking in order to meet the assessment requirements.  Tutors are encouraged to be mindful 
of the taxonomies of learning and concentrate on the verbs used within the assessment criteria in 
their delivery, learner support, feedback and assessment in ensuring candidates are working at the 
level required and producing evidence for assessment that is of a level 5 standard. 

This is a level 5 unit and thus the candidate must demonstrate complex skills and knowledge in this 
particular area of language acquisition and use. The ability to recognise and develop thinking 
across these criteria is to be encouraged but it does mean that written evidence, whilst aiming at 
succinctness and clarity of thought, will need to be of sufficient depth and breadth to meet the level 
5 standard. There is an expectation that the written work will be presented at the appropriate level. 

Centres are encouraged to demonstrate best practice within their own initial teacher training 
programmes and where possible encourage their learners to reflect and critique on how the 
learning outcomes have been met within their programme of study and then apply this to their own 
teaching practice.   
 

Possible evidence to demonstrate the meeting of learning outcomes and assessment criteria for 
this unit could consist of the following: 

 Feedback reports from microteaching sessions 

 Schemes of work and associated lesson planning 

 Appropriate resources; such as worksheets/workbooks, e-learning resources (VLE), online 
materials 

 Lesson evaluations and learner feedback  

 Assignments 

 Observation of teaching 

 Presentation to peers 

 Professional Discussion 

 Projects 

 

 



National Occupational Standards (NOS) mapping/signposting 

This unit is underpinned by the overarching professional standards for teachers, tutors and trainers 
in the lifelong learning sector. 

Functional skills signposting 

This section indicates where candidates may have an opportunity to develop their functional skills. 

Functional Skills Standards 

English  Mathematics  ICT  

Speaking and 
Listening 

√ Representing   Use ICT 
systems 

√ 

Reading √ Analysing  Find and 
select 
information 

√ 

Writing √ Interpreting  Develop, 
present and 
communicate 
information 

√ 

Resources 

Adams, M. and S. Brown (2006). Towards Inclusive Learning in Higher Education: Improving 
Classroom Practise and Developing Inclusive Curricula. Taylor & Francis. 

Aimhigher (2006). A Review of Black and Minority Ethnic Participation in higher Education: A 
Summary Report for Conference. HEFCE: 9. 

Armitage, A. et al (1999) Teaching and Training in Post-Compulsory Education. 
Buckingham: Open University Press 

Becher, T. and Trowler, P. (2001) Academic Tribes and Territories: Intellectual Enquiry and the 
Culture of Disciplines (2nd ed.). Philadelphia, Open University Press 

Bhavnanim, R., H. Mirza, et al. (2005). Tackling the Roots of Racism. Bristol, Policy Press. 

Brookfield, S. (2007). 'Diversifying curriculum as the practice of repressive tolerance', Teaching in 
Higher Education 12(5): 227-568. 

Brown, S. and Race, P. (1994) Assess Your Own Teaching Quality. London: Kogan 
Page 
 
Clough, P & Corbett, J. (2000) Theories of Inclusive Education: A Student’s guide. Sage 
Publications Ltd 

Cole, M. (2006). Education, Equality and Human Rights. London, Routledge. 

Coffield, F. et al, (2004) Learning styles and pedagogy in post-16 learning. A 
systematic and critical review. Learning and Skills research Centre/Learning and 
Skills Development Agency 
 
Donovan, L.L., Meyer, S.M., Peters, J.M., Torres, C.B., Camargo-Borges, C., uqras, 
J., Schiller, M. and Pyser, S. (2006) Lifelong Learning “On the Road to Find Out”:How Theory 
Informs Practice and How Practice Informs Theory. Anne Radford. 
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Additional information 

For further information regarding administration for this qualification, please refer to the OCR 
document ‘Admin Guide: Vocational Qualifications’ (A850) on the OCR website www.ocr.org.uk . 

This unit is a shared unit. It is located within the subject/sector classification system:  
 
1.3 Education and training 
13.1 Teaching and lecturing 
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