
 
Unit Title:  Literacy and the learners 

OCR unit number: 46 

Level:   Level 5 

Credit value:  15 

Guided learning hours:  40 

Unit reference number: D/503/5017 

Unit purpose and aim 

The unit aims to provide learners with an understanding of key issues relating to the English 
Language and of key factors relating to literacy learners.  Learners will consider language change, 
language variety, and the relationship between language and social processes.  Learners will also 
consider factors which influence literacy and language acquisition, learning and use. 

 

Learning Outcomes Assessment Criteria 
 
Teaching Content 

The Learner will: 
1 Understand the 

significance of 
language change for 
literacy learners 

The Learner can: 
1.1 Explain reasons for language 

change in both spoken and 
written English 

1.2 Analyse recent changes in the 
use of spoken language at: 

 discourse level  

 phrase level  

 word level 
1.3 Analyse changes in the use of 

written language at: 

  text level  

  sentence level  

  word level 
1.4 Analyse ways in which 

language change can have an 
impact on literacy learners' 
literacy and language 
development 

Learners are encouraged to 
research how language and its 
use has changed over time.  
Learners would benefit from 
understanding why these 
changes have come about and 
therefore recognising factors that 
influence language change such 
as culture, politics, society, 
technology etc. Learners need to 
then apply their understanding 
and consider the implications for 
their literacy learners and their 
language development. 

2 Understand the 
significance of 
language variety  for 
literacy learners 

2.1 Analyse Standard English and 
other varieties of English in 
both spoken and written forms 
with reference to specific 
features including phonology, 
grammar and lexis 

2.2 Analyse ways in which literacy 
and language use can vary 

Learners are encouraged to 
compare and contrast various 
formats of the English Language 
such as  
standard English, received 
pronunciation, accent, dialect and 
interlanguage.  It would be useful 
for learners to consider where 
and when various styles of 
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Learning Outcomes Assessment Criteria 
 
Teaching Content 

according to context 
2.3 Analyse ways in which 

language variety can have an 
impact on literacy learners' 
literacy and language 
development 

English are used and why the use 
varies depending on the situation, 
environment, geographical 
location etc.   
Learners are encouraged to 
understand the importance of 
language and literacy practice in 
relation to the following contextual 
elements  
 Audience  
 Purpose  
 Participants  
 Conventions  
 Use of correct linguistic  
      terminology 
 Formal and non formal 

learning.  
Learners need to then apply their 
understanding and consider the 
implications for their literacy 
learners and their language 
development.  Learners could 
discuss how language and 
literacy are acquired and learnt 
and explore the relationship 
between theory and practice in 
language and literacy 
development, including the 
application of descriptive and 
prescriptive grammar as part of 
their consideration.  
Use of exemplar materials and 
case studies in various formats 
(both audio and written) would be 
appropriate to support learners to 
develop their understanding of 
language variety.  

3 Understand the 
relationship between 
language and 
social processes 

3.1 Analyse how individual 
speakers and writers choose 
varieties, registers and styles 
according to personal, social, 
political and cultural factors 

3.2 Analyse how language is used 
in the formation, maintenance 
and transformation of power 
relations 

3.3 Explain the role of existing 
literacy and language practices 
on literacy learners' literacy 
and language development 

Learners should to be introduced 
to a range of resources and 
materials to aid them in being 
able to analyse how English is 
used in differing contexts and for 
differing purposes.  Learners 
could be encouraged to ascertain 
what they think the message and 
purpose of the communication is 
and debate this with their peers to 
support them in their analysis.  
Learners could consider 
Government agendas and reports 
to examine current thinking in the 
teaching of literacy within 
compulsory and post compulsory 
education.  Introducing learners to 
case studies of language 
development in education 
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Learning Outcomes Assessment Criteria 
 
Teaching Content 

establishments with differing 
cultures would be beneficial. 

4 Understand factors 
which influence literacy 
and language 
acquisition, learning 
and use 

4.1 Analyse personal, social and 
cultural factors influencing 
literacy learners' language 
acquisition, learning and use 

4.2 Analyse the impact of a range 
of learning difficulties and 
disabilities on literacy and 
language learning and 
teaching 

Learners need to understand the 
difficulties their learners may 
encounter with their language 
development. They need to 
understand the effect on 
language and literacy acquisition 
of different barriers which can 
inhibit the development of 
learners skills such as:  

 Personal (e.g. 
background, experience of 
learning whilst a child and 
an adult, learning styles, 
responsiveness to formal 
and non formal learning)  

 Social (e.g. impact of 
cultural values and 
behaviours, peer 
influence, social currency 
of learning)  

 Psychological (e.g. mental 
health and well-being)  

 Learning difficulties (e.g. 
dyslexia, dyspraxia, 
autistic spectrum 
disorders)  

 Physical and sensory 
impairment (e.g. visual 
impairment, hearing 
impairment, physical 
mobility) 

 Learning English as an 
additional language (e.g. 
fossilisation, acculturation, 
first language 
interference)  

 Current theory and 
practice of teaching and 
learning strategies to 
overcome these barriers.  

Interaction and having a dialogue 
with current or previous literacy 
learners would be beneficial for 
learners to gain an insight into the 
barriers they needed to overcome 
and the various approaches they 
utilised. 

 



Assessment 

This unit will be assessed in the centre and externally verified by OCR assessors. 
 
To successfully achieve the unit candidates must produce evidence that meets all of the 
assessment criteria in the unit. 

Evidence requirements 

This is a knowledge based unit so no specific evidence requirements apply.  Learners only need to 
demonstrate they meet the assessment criteria. 

Guidance on assessment and evidence requirements 

The following teaching methods and learning strategies are appropriate for the delivery and 
development of the learning outcomes for this unit. A variety of these should be used to provide a 
model of good practice to the student-teacher. This list is not exhaustive:  
  

 Small group discussion  
 

 Directed study and research  
 

 Lecture  
 

 Resource based learning  
 

 Question and answer  
 

 Micro teaching session  
 

 Role play  
 

 Discussion  
 

 Lecture and exposition  
 

 Workshop activities  
 

 Debate  
 

 Tutorials   
 
For many candidates this may be the first opportunity to explore in depth language and literacy 
acquisition, the relationship between language and society, and the impact of social, cultural and 
historical factors on both standard and non-standard forms of English.  
 
Appropriate methods of delivery:  
  

 Provision of individual learning plans  
 

 Provision of guidance on the qualification and progression routes to further development  
 

 Provision of opportunities for learning, discussion fora, tutorials, workshop activities etc  
 

 Provision of ongoing mentoring to the candidate, including review and feedback on learning 
experiences and development of competence  

 
 Observation of peer-to-peer discussions of groups of candidates or of discussions with 

colleagues  
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 Observation of candidates working within a partnership  

 
 Professional discussion with the assessor will aid the learner in meeting the assessment 

criteria, where these are not already met through the activities described above or the 
assessment methods listed below.  

 
The assessment can include:  
  

 Written assignments  
 

 Case studies/student profiles  
 

 Reports/written/video/digital recording  
 

 Reflective log/self evaluation  
 

 Professional discussion – witness statement  
 

 Presentation to peer group – follow on discussion  
 

 Portfolios of CPD collaboration with other professionals  
 

 Contributions to on-line debates and discussion forums 
 

 Personal statement 
 

 Projects 
 
This is a level 5 unit and thus the candidate must demonstrate complex understanding in this 
particular area of language acquisition and use. The ability to recognise and develop thinking 
across these criteria is to be encouraged and the focus is on candidates’ ability to analyse. There 
is an expectation that the written work will be presented at the appropriate level and will be of a 
sufficient depth and breadth to meet the level 5 standard. 

National Occupational Standards (NOS) mapping/signposting 

This unit is underpinned by: 

 New overarching professional standards for teachers, tutors and trainers in the lifelong 
learning sector (2007) 

 Application of the professional standards for teachers of English (Literacy and ESOL) 

Functional skills signposting 

This section indicates where candidates may have an opportunity to develop their functional skills. 

Functional Skills Standards 

English  Mathematics  ICT  

Speaking and 
Listening 

√ Representing   Use ICT 
systems 

√ 

Reading √ Analysing  Find and 
select 
information 

√ 

Writing √ Interpreting  Develop, √ 
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present and 
communicate 
information 
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Websites 
 
Adult Literacy Core Curriculum – http://www.excellencegateway.org.uk 
Adult ESOL Core Curriculum– http://www.excellencegateway.org.uk 
Access for All – Guidance on Making the Adult Literacy and Numeracy Core Curricula Accessible 
London: http://archive.excellencegateway.org.uk 

Additional information 

For further information regarding administration for this qualification, please refer to the OCR 
document ‘Admin Guide: Vocational Qualifications’ (A850) on the OCR website www.ocr.org.uk . 

This unit is a shared unit. It is located within the subject/sector classification system:  
 
1.3 Education and training 
13.1 Teaching and lecturing 
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