
 
Unit Title:  Evaluating learning programmes 

OCR unit number: 51 

Level:   Level 4 

Credit value:  3 

Guided learning hours:  15 

Unit reference number: L/503/5790 

Unit purpose and aim 

The aim of this unit is to enable learners to understand the principles of evaluating learning 
programmes and use evaluation methods and data to understand how these can be used to 
improve learning programmes. 

 

Learning Outcomes Assessment Criteria Teaching Content 

The Learner will: 
1 Understand the principles 

of evaluating learning 
programmes 

The Learner can: 
1.1 Analyse the principles of 

evaluating learning 
1.2 Discuss how the principles 

can be applied to learning 
programmes 

Learners should consider 
the following: 

 What is evaluation in 
learning? 

 What are the main 
principles of 
evaluation? 

  How can these 
principles be linked 
to the learning 
programme they 
deliver on? 

 
Learners could think about 
the different purposes for 
evaluation and who the 
findings are for. 
 
Learners could consider 
different forms of evaluation 
approaches; sharing and 
critiquing of various 
techniques should be 
encouraged.  
Learners should be directed 
to consider the links 
between evaluation 
objectives and evaluation 
processes. 

Learners could be 
introduced to recognised 
theoretical approaches to 
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Learning Outcomes Assessment Criteria Teaching Content 

evaluating learning e.g. 
Donald L Kirkpatrick’s 
Evaluation Model 

Learners could review the 
objectives and learning 
outcomes for their session or 
sessions and establish how 
evaluation could measure 
whether they have been 
achieved 

Discussions could decipher 
not just how to measure the 
quality of the learning 
experience but also the 
impact of the learning 
experience on the learner in 
their own practice 

Defining roles and 
responsibilities within the 
evaluation process could be 
established. 

2 Understand and use 
evaluation methods 

2.1 Develop a framework for the 
evaluation of learning 
programmes 

2.2 Devise objectives in order to 
achieve evaluation aims 

2.3 Apply and justify methods for 
evaluating the effectiveness 
of learning programmes 

 

Learners should think about 
why they are measuring and 
what information they want 
to get out of the process 
before selecting a tool e.g. 
questionnaire  

Learners could think about 
when evaluation should take 
place selecting the most 
relevant opportunity for the 
learner to feed back on how 
effective they felt the 
learning event was in terms 
of their development. 

3 Understand how to collect 
and analyse data for the 
purpose of evaluating 
learning programmes 

3.1 Apply relevant guidelines and 
legislation relevant to the 
collection and analysis of 
data 

3.2 Apply and justify methods of 
collecting data used to 
evaluate learning 
programmes 

3.3 Apply and justify methods of 
analysing data used to 
evaluate learning 

Learners should consider 
the range of regulations 
relevant to data collection 
and demonstrate how they 
comply with them in practice 
with regards to collection 
and dissemination e.g. data 
protection act. 

Learners should consider 
the different methods of 
collection and utilise the 
most appropriate method 
within their practice.  They 
should be able to explain 



© OCR 2010 3 

Learning Outcomes Assessment Criteria Teaching Content 
why they chose the method 
they did. 
They could consider factors 
such as:  
- deciding who is going to 
collect the information and 
how and when it is going to 
be collected and collated 
-is the evaluation of the 
learning programme 
something that will be done 
every so often or a one-off 
event; for example after the 
introduction of new 
techniques or processes? 
 
 

4 Understand how 
evaluation results can be 
used to improve learning 
programmes 

4.1 Apply  techniques and 
methods to present an 
analysis of  evaluation results 

4.2 Explain how evaluation 
results can be used to 
improve learning 
programmes, identifying 
factors affecting 
implementation 

Learners need to consider 
various methods in 
presenting data.  Is the data 
qualitative or quantitative? 
Learners could consider the 
relevance of I.T. in 
presenting evaluation results 
and what appropriate 
techniques are available.  
In considering how to use 
the data to improve learning 
programmes, learners need 
to ensure the accuracy of 
their findings and establish 
what outcomes are within 
their control to address and 
what aspects are beyond 
their role and 
responsibilities. 

5 Understand how to 
evaluate the effectiveness 
of own practice 

5.1 Review own practice in 
evaluating learning, reflecting 
on validity and reliability of 
data collected and the 
effectiveness of methods 
used 

Learners need to be able to 
ascertain whether the 
evaluation tools they used 
were accurate in portraying 
learners’ views and that they 
measured what was 
intended.  Were there any 
factors that may have 
influenced the findings? 
Would learners use the 
evaluation approach again 
and why? 
Reflecting on strengths and 
areas for improvement in 
using various evaluation 
approaches, what influences 
their choice.  For example 
would they use the same 
approach for a different type 
of learner? 
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Learning Outcomes Assessment Criteria Teaching Content 
How to recognise own 
strengths and developmental 
areas in collating data  
 

Assessment 

This unit will be assessed in the centre and externally verified by OCR assessors. 
 
To successfully achieve the unit candidates must produce evidence that meets all of the 
assessment criteria in the unit. 

Guidance on assessment and evidence requirements 

Evidence for this unit could consist of: 

 Assignment 

 Project 

 Presentation to peers of evaluation activities undertaken 

 Product evidence consisting of - Evaluation activities completed, records and results 
produced etc 

 CPD log; Self reflective account; Personal development/Action Plan 

 Minutes of meeting discussing evaluation approaches to be implemented or which has 
been implemented, results and findings, agreeing of improvements to learning programmes 
from analysis of data etc 

This is a level 4 unit and therefore the assessment criteria require the candidate to utilise higher 
order thinking in order to meet the assessment requirements.  Tutors are encouraged to be mindful 
of the taxonomies of learning and concentrate on the verbs used within the assessment criteria in 
their delivery, learner support, feedback and assessment in ensuring candidates are working at the 
level required and producing evidence for assessment that is of a level 4 standard. 
 
Centres are encouraged to demonstrate best practice within their own initial teacher training 
programmes and where possible encourage their learners to reflect and critique on how the 
learning outcomes have been met within their programme of study and then apply this to their own 
teaching practice.  Candidates could be directed to evaluate the evaluation process utilised on the 
teacher training programme and consider its effectiveness in capturing their feedback.  

National Occupational Standards (NOS) mapping/signposting 

This unit is underpinned by:  

 New overarching professional standards for teachers, tutors and trainers in the lifelong 
learning sector (2007). 



Functional skills signposting 

This section indicates where candidates may have an opportunity to develop their functional skills. 

Functional Skills Standards 

English  Mathematics  ICT  

Speaking and 
Listening 

√ Representing   Use ICT 
systems 

√ 

Reading √ Analysing  Find and 
select 
information 

√ 

Writing √ Interpreting  Develop, 
present and 
communicate 
information 

√ 
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Additional information 

For further information regarding administration for this qualification, please refer to the OCR 
document ‘Admin Guide: Vocational Qualifications’ (A850) on the OCR website www.ocr.org.uk . 

This unit is a shared unit. It is located within the subject/sector classification system:  
 
1.3 Education and training 
13.1 Teaching and lecturing 
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