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The purpose of the units is to enable the learner to understand and apply the concept of
professionalism and core professional values, policies and regulatory requirements in the lifelong
learning sector. It enables the learner to contribute to quality improvement and quality assurance
systems and procedures, develop learners wider skills and to evaluate and improve own wider

professional practice.

Learning Outcomes

Assessment Criteria

Teaching Content

The Learner will:

1 Understand the concept of
professionalism and core
professional values in the
lifelong learning sector

The Learner can:

1.1 Analyse key aspects of
professionalism in the lifelong
learning sector

Reflect on ways in which
professional practice promotes
equality of opportunity and value
diversity

1.2

1.3
to personal development,
community development and
economic growth

Analyse the impact of own
professional values on learning
and teaching

1.4

Explain the contribution of learning

Learner need to
recognise what is
meant by
professionalism in the
lifelong learning sector.
An understanding of
subject-oriented
professional standards
and codes of practice
as well as those
relevant to the teaching
profession would be
appropriate

It would be relevant to
also consider:

* requisite law and
codes of practice on
equal opportunities,
diversity, SENDA, etc.
*guidance provided by
the Equal Opportunities
Commission and other
such bodies.

* guidance from
professional bodies and
awarding organisation,
inspectorates etc.

The strategies of local,
regional and national
government relating to
economic growth and
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Learning Outcomes

Assessment Criteria

Teaching Content

community
regeneration could be
reviewed. Learners
should consider the
position of Professional,
Regulatory and
Statutory Bodies on the
contribution to be made
to economic and
community prosperity.
Learners should
consider their own
values with regard to
professionalism and
then reflect on the
concept of lifelong
learning with regard to
up skilling or retraining
opportunities.

They should analyse
how their own
professional values can
be conveyed in their
own teaching practice.
Learners may like to
research IfL’s code of
conduct and CPD
research.

Understand policies and
regulatory requirements
relating to the lifelong
learning sector

2.1

2.2

2.3

Analyse the implications for and
impact of government policies on
practice in the lifelong learning
sector

Analyse ways in which
government policies and the
requirements of regulatory bodies
impact on practice in own
specialist area

Explain the roles of regulatory and
funding bodies in the lifelong
learning sector

Analyse government
policy that have had an
impact on lifelong
learning, such as
qualification reform,
funding entitlement and
minimum qualifications
for tutors

Analyse government
policies and the
requirements of
regulatory bodies with
regards to specialist
requirements such as
professional
qualifications and
accreditation or
memberships of
organisation

Explain the roles of
regulatory and funding
bodies and identify
which provide guidance
and others that require
compliance

Be able to contribute to
quality improvement and

3.1

Review own role and contribution
in quality improvement and quality

Learner should
understand their
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Learning Outcomes

Assessment Criteria

Teaching Content

quality assurance systems

and procedures

3.2

3.3

3.4

3.5

3.6

3.7

assurance in the organisation
Examine the role of assessment
and evaluation in the quality cycle
Produce accurate assessment
data and records

Assess the validity and reliability
of data relating to own learners
Communicate assessment
information to those with an
interest in learner achievement
Evaluate a learning programme in
accordance with the quality
systems and procedures in the
organisation

Communicate the results of
evaluation of a learning
programme

organisation’s quality
policies and procedures
and be able to review
their own role within
them.

Examine how
assessment is
monitored within the
quality cycle, its
purpose, the recording
of it etc.

Demonstrate how to
produce accurate
assessment records
and feed back to
learners and to the
organisation, complying
with the quality
assurance procedures
outlined. Who receives
assessment
information, how and
why?

It would be appropriate
for learners to be
introduced to a range of
approaches available to
evaluate learning
programmes. The
sharing of learners’
organisational systems
would be beneficial to
allow learners an
insight into different
systems.

Understand how to
develop learners’ wider
skills in own specialist
area

4.1

Analyse how the development of
wider skills can improve learner
motivation, confidence and
achievement

Discuss sector (skills
councils) research on
future skills needs and
identified skills gaps in

4.2 Evaluate ways to provide employment market;
opportunities for learners to which can be mapped
develop wider skills to training for learners

Be able to evaluate and 5.1 Analyse the effectiveness of own Evaluate benchmarks

improve own wider wider professional practice to which own practice

professional practice 5.2 Reflect on strengths and areas for | can be measured e.g.
improvement in own wider lesson observation and
professional practice appraisal targets

5.3 Engage in professional Reflect on SWOT

development opportunities to
improve own wider professional
practice

analysis of own
professional
development
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Learning Outcomes Assessment Criteria Teaching Content

Map CPD activities
against areas for
improvement in own
practice

Learners ideally should
be obtaining feedback
on their own practice
from a range of sources
such as self reflection,
peers, learners,
management, external
colleagues. Learners
should ideally be
introduced to a range of
self reflection methods
and engage in this as
part of their normal
practice. Learners
might like to consider
research conducted by
IfL on CPD in
deciphering appropriate
development
opportunities to
improve their practice.

Assessment

This unit will be assessed in the centre and externally verified by OCR assessors.

To successfully achieve the unit candidates must produce evidence that meets all of the
assessment criteria in the unit.

Evidence requirements

This unit requires learners to be undertaking practice. This must include working with groups of
learners.

This unit requires the practice of candidates to be observed and assessed in a teaching and
learning environment. Observations can be formative and summative. Simulation is not permitted.

Evidence requirements

Evidence for this unit can come from a range of sources and be assessed by various means.
Some possible examples are set out below although it must be noted that this list is not exhaustive.

e Professional discussion

e CPD record including evaluations of activity undertaken and impact on practice
e Assignments

e Projects

¢ Observation of presentation, group discussions, etc demonstrating assessment criteria
being met

4 © OCR 2010




e Reflective journal
e Attendance at meetings, training, etc
e Appraisal

e Codes of practice and professional standards supported by annotated notes (written or
audio)

¢ Records completed as part of adhering to organisation quality assurance systems
e Evaluation of learning programme (could be in written format or observed as a presentation
e Personal action plan

This is a level 5 unit and therefore the assessment criteria require the candidate to utilise higher
order thinking in order to meet the assessment requirements. Tutors are encouraged to be mindful
of the taxonomies of learning and concentrate on the verbs used within the assessment criteria in
their delivery, learner support, feedback and assessment in ensuring candidates are working at the
level required and producing evidence for assessment that is of a level 5 standard.

This is a level 5 unit and thus the candidate must demonstrate complex skills and knowledge in this
particular area of language acquisition and use. The ability to recognise and develop thinking
across these criteria is to be encouraged but it does mean that written evidence whist aiming
succinctness and clarity of thought will need to be of sufficient depth and breadth to meet the level
5 standard. There is an expectation that the written work will be presented at the appropriate level.

This unit is designed around the principle that candidates will build a portfolio of
evidence relating to the unit assessment criteria.

National Occupational Standards (NOS) mapping/signposting

This unit is underpinned by the overarching professional standards for teachers, tutors and trainers
in the lifelong learning sector.

Functional skills signposting

This section indicates where candidates may have an opportunity to develop their functional skills.

Functional Skills Standards

English Mathematics ICT

Speaking and | V Representing Use ICT \

Listening systems

Reading \ Analysing Find and \
select
information

Writing \ Interpreting Develop, \
present and
communicate
information

Resources

Ainley, P. and Bailey, B. (1997) The Business of Learning: Staff and Student
Experiences of Further Education in the 1990s. London: Cassell

Altrichter, H., Posch, P. and Somekh, B. (1993) Teachers Investigate Their Work: An
Introduction to the Methods of Action research. London: Routledge

Armitage, A. et al (1999) Teaching and Training in Post-Compulsory Education.
Buckingham: Open University Press
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Ball, S., Maguire, M. and Macrae, S. (2000) Choice, Pathways and Transitions Post-

16. London: Routledge Falmer

Brown, S. and Race, P. (1994) Assess Your Own Teaching Quality. London: Kogan

Page

Curzon, L. (1997) Teaching in Further Education: An Outline of Principles andPractice. 5t edition.
London: Cassell

DfEE (1998) The Learning Age: A Renaissance for a New Britain. London: HMSO

DfEE (1999) Learning to Succeed: A New Framework for Post-16 Learning.

London: HMSO

DfES (2001) Schools — Achieving Success. London: HMSO

Ghaye, T (2011) Teaching and Learning through Reflective Practice: A Practical Guide for Positive
action. David Fulton

Gibbs, G. (1995) Assessing Student Centred Courses. Oxford: The Oxford Centre

for Staff and Learning Development

Goleman, D. (1996) Emotional Intelligence. London: Bloomsbury

Gravells A (2006) Delivering Adult Learning — Level 3 Coursebook, Learning Matters,

Hillier Y (2005) Reflective Teaching in Further and Adult Education (2nedn) London:Continuum
Jessup, G. (1991) Outcomes: NVQs and the Emerging Model of Education and

Training. London: Falmer

Maslow, A. (1987) Motivation and Personality. New York: Harper & Row

Petty G (2004) Teaching Today (3r¢ Edition), Nelson Thornes

Pring, R. (1995) Closing the Gap: Liberal Education and vocational Preparation.

London: Hodder and Stoughton

Reece, |. and Walker, S. (2003) Teaching, Training and Learning: A Practical Guide

(5t Edition) Business Education Publishers Ltd

Rowntree, D. (1987 Assessing Students: How Shall We Know Them? London:

Kogan Page

Rushton, | & Suter, M (2012) Reflective Practice for Teaching in Lifelong Learning. Open University
Press

Sotto E (2007) When Teaching becomes Learning: A Theory and Practice of Teaching 2™ edn
London: Continuum

Tennant, M. (1997) Psychology and Adult Learning. London: Routledge

Unwin, L. and Wellington, J. (2000) Young People’s Perspectives on Education,

Training and Employment. London: Kogan Page

Wallace, S. (2007) Teaching, Tutoring and Training in the Lifelong Learning Sector

(3nd Edition) Learning Matters. ISBN 9780844450909

West-Burnham, J. (1997) Managing Quality in Schools (SMS). Prentice Hall

Websites

www.ocr.org.uk OCR web site

www.ifl.ac.uk The Institute for Learning
http://www.excellencegateway.org.uk/ The Excellence Gateway
www.niace.org.uk The National Institute of Adult Continuing Education
www.qia.org.uk The Quality Improvement Agency

www.ukces.org.uk UK Commission for Employment and Skills
www.lsis.org.uk The Learning and Skills Improvement Services

Additional information

For further information regarding administration for this qualification, please refer to the OCR
document ‘Admin Guide: Vocational Qualifications’ (A850) on the OCR website www.ocr.org.uk .

This unit is a shared unit. It is located within the subject/sector classification system:

1.3 Education and training
13.1 Teaching and lecturing
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