
 
Unit Title:  Applying theories and principles for planning and enabling 

learning 

OCR unit number: 30 

Level:   Level 5 

Credit value:  12 

Guided learning hours:  30 

Unit reference number: Y/503/4920 

Unit purpose and aim 

The purpose of this unit is to enable the learner to understand the theories, principles and 
applications of learning and communication and apply them to inclusive learning and teaching.  It 
covers expectations in relation to the minimum core in relation to application of theories and 
principles for planning and enabling inclusive learning and teaching.  It enables the learner to 
evaluate their own application of theories and principles of learning and communication to inclusive 
learning and teaching. 

Learning Outcomes Assessment Criteria Teaching Content 

The Learner will: 
1 Understand the application 

of theories and principles 
of learning and 
communication to inclusive 
learning and teaching 

The Learner can: 
1.1 Analyse the factors that can 

affect learning and achievement 
1.2 Explain how theories and 

principles of learning and 
communication can be applied 
to enable inclusive learning and 
teaching 

Learners need to analyse 
what influences whether 
their learners learn and 
achieve.  These 
influences could be either 
related to the learners 
themselves, linked to how 
the programme of study 
is structured or 
requirements stipulated 
within the qualification or 
they could exist due to 
organisational or external 
influences.  Learners 
need to explain what the 
theories and principles of 
learning and 
communication are reflect 
on them being applied in 
practice.  Learners 
should also understand 
what inclusive learning 
and teaching is. 
Introducing learners to 
case studies and 
providing opportunities 
for learners to share their 
own experiences would 
be appropriate to aid 
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Learning Outcomes Assessment Criteria Teaching Content 

learners in the reflective 
process.  

2 Be able to apply theories 
and principles of learning 
and communication to 
inclusive learning and 
teaching 

2.1 Apply inclusive learning and 
teaching strategies and 
resources taking account of 
theories and principles of 
learning and communication 

2.2 Assess the effectiveness of own 
selection and use of inclusive 
learning and teaching strategies 
and resources 

Learners need to be able 
to demonstrate how their 
lesson planning ensures 
that their choice of 
teaching and learning 
strategies along with their 
resources promote and 
allow for inclusive 
learning.  Learners need 
to be able to explain 
which theories and 
principles of learning and 
communication apply to 
their lesson plan and why 
they are relevant.  
Learners should be 
encouraged to share their 
thinking process in their 
lesson plan construction 
and its links with learning 
principles and theories 
with others in order to 
enhance their 
understanding and 
development.   

3 Be able to meet the 
expectations of the 
minimum core in relation 
to the applications of 
theories and principles for 
planning and enabling 
inclusive learning and 
teaching 

3.1 Analyse ways in which minimum 
core elements can be 
demonstrated in applying 
theories and principles for 
planning and enabling inclusive 
learning and teaching 

3.2 Use elements of minimum core 
in applying theories and 
principles for planning and 
enabling inclusive learning and 
teaching 

Learners should initially 
understand the 
requirements of the 
minimum core.  They 
should identify which 
elements of the minimum 
core could be embedded 
within the teaching of 
their subject.  In 
considering the theories 
and principles of learning, 
learners need to identify 
which are relevant when 
incorporating the 
minimum core into their 
lesson plan and delivery, 
ensuring the teaching 
and learning is inclusive.  
Learners, in including 
elements of the minimum 
core into their lesson 
planning process for the 
teaching of their subject 
specialism, should be 
able to demonstrate what 
theories and principles 
they have utilised and 
why.  
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4 Be able to evaluate and 
improve own application of 
theories and principles of 
learning and 
communication to inclusive 
learning and teaching 

4.1 Analyse how  own application of 
theories and principles of 
learning and communication 
impact on inclusive learning and 
teaching 

4.2 Evaluate strengths and areas for 
improvement in own application 
of theories and principles of 
inclusive learning and teaching 

4.3 Engage in  professional 
development opportunities to 
improve own application of 
theories and principles of 
learning and communication to 
inclusive learning and teaching 

Learners need to reflect 
on their practice and  
analyse how they apply  
the theories and  
principles of learning  
and communication  
within their teaching  and 
learning to meet  
their learners’ needs.   
They need to evaluate  
the impact of applying the 
theories and principles in  
ensuring their lessons  
include inclusive teaching 
and learning.  Introducing 
learners to a range of  
reflective practices to 
support them would be  
beneficial.  Providing 
opportunities for learners  
to share their  
reflections would be  
appropriate and would  
assist learners in  
identifying strengths and  
weaknesses in the  
practice and the  
application of the  
relevant theories and  
principles. The setting  
of realistic improvements 
where impact can be 
demonstrated should 
be encouraged. Learners 
might like to consider  
research conducted by  
IfL on CPD in deciphering 
appropriate development  
opportunities to improve  
their practice. 
 

Assessment 

This unit will be assessed in the centre and externally verified by OCR assessors. 
 
To successfully achieve the unit candidates must produce evidence that meets all of the 
assessment criteria in the unit. 



Evidence requirements 

This unit requires learners to undertake practice.  This must include working with groups of 
learners.   
 
Learners must be observed and assessed in a teaching and learning environment for this unit.  
Observations can be formative and summative.  Simulation is not permitted. 

Guidance on assessment and evidence requirements 

The following teaching methods and learning strategies are appropriate for meeting the learning 
outcomes and assessment criteria for this unit. A variety of these could be used to provide a model 
of good practice to the student-teacher. This list is not exhaustive: 
 

 Small group discussion 
 Directed study and research 
 Resource based learning 
 Question and answer 
 Role play 
 Discussion 
 Presentations for scene setting and summarising 
 Games 
 Debate 
 Work with mentors who support the teaching specialism. 

 
For many student-teachers this may be their first opportunity to explore in depth 
theories and models of teaching, learning, motivation, communication and policies to 
promote inclusive practice and engage with diversity. The emphasis should be on 
developing a good understanding of the theories, principles and policies and their 
application to practice. Structured small group work based on well designed tasks 
that link concepts, theories, principles and models to practice are recommended. 
This could be combined with group presentations. Whole group work that 
concentrates on presentations that introduce concepts, theories, principles and 
models is valuable when used with well designed question and answer strategies. 
Whole group work is also ideal to use feedback from small group work to clarify 
misconceptions and summarise key issues. Scenario building and role-play can be 
used effectively to develop understanding. Video footage of experienced teachers 
applying and reflecting on the application of theory and video footage of curriculum 
developers explaining the principles that underpin certain theories are also useful for 
teaching theory and applying it to practice. 
 
Please note that recently there has been considerable research and debate around 
theories and models of ‘learning styles’ and reports of the ‘bad practice’ that has 
occurred when these theories are applied to teaching and learning strategies. There 
are many alternative theories and models of good teaching and learning practices to 
include in this unit. 
 
Assessment could include: 
 

 Assignments could be written or submitted as audio or video diaries.  
  Professional conversations with a mentor or subject coach or course tutor.  
  A student-teacher may also plan to be observed integrating new approaches to teaching 

and learning based on the development of their increased understanding 
 A personal development portfolio could include examples of student-teachers’ work that 

has been revised, or understood in new ways in light of their developed understanding 
 Lesson plan with a personal statement or annotated explanation attached to explain how 

theories and principles have been applied 
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 A written or audio explanation of how their practice has developed in relation to theory and 
principles. 

 
This is a level 5 unit and therefore the assessment criteria require the candidate to utilise higher 
order thinking in order to meet the assessment requirements.  Tutors are encouraged to be mindful 
of the taxonomies of learning and concentrate on the verbs used within the assessment criteria in 
their delivery, learner support, feedback and assessment in ensuring candidates are working at the 
level required and producing evidence for assessment that is of a level 5 standard. 

This is a level 5 unit and thus the candidate must demonstrate complex skills and knowledge in this 
particular area of language acquisition and use. The ability to recognise and develop thinking 
across these criteria is to be encouraged but it does mean that written evidence whist aiming 
succinctness and clarity of thought will need to be of sufficient depth and breadth to meet the level 
5 standard. There is an expectation that the written work will be presented at the appropriate level. 

Centres are encouraged to demonstrate best practice within their own initial teacher training 
programmes and where possible encourage their learners to reflect and critique on how the 
learning outcomes have been met within their programme of study and then apply this to their own 
teaching practice.   
 
This unit highlights the importance of the minimum core specifications and consideration must  
be given to this when delivering sessions.  
 
This unit is designed around the principle that candidates will build a portfolio of  
evidence relating to the unit assessment objectives.  

National Occupational Standards (NOS) mapping/signposting 

This unit is underpinned by the overarching professional standards for teachers, tutors and trainers 
in the lifelong learning sector. 

Functional skills signposting 

This section indicates where candidates may have an opportunity to develop their functional skills. 

Functional Skills Standards 

English  Mathematics  ICT  

Speaking and 
Listening 

√ Representing   Use ICT 
systems 

√ 

Reading √ Analysing  Find and 
select 
information 

√ 

Writing √ Interpreting  Develop, 
present and 
communicate 
information 

√ 
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Additional information 

For further information regarding administration for this qualification, please refer to the OCR 
document ‘Admin Guide: Vocational Qualifications’ (A850) on the OCR website www.ocr.org.uk . 

This unit is a shared unit. It is located within the subject/sector classification system:  
 
1.3 Education and training 
13.1 Teaching and lecturing 
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