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GCSE (9–1) History B (Schools History Project) Teachers’ Guide

Teachers may use this guide as an example of one possible way of approaching the teaching content for GCSE History B and NOT a prescriptive plan for how 
your teaching should be structured.

This guide is not intended to be prescriptive; one of the great strengths of the 
History B specification is the flexibility that it allows you as a History teacher to devise 
your own programmes of study and to choose your own examples to exemplify 
content or issues. In the examinations, students will be rewarded for deploying 
any relevant and valid knowledge, and this gives you the freedom to construct a 
course that is meaningful for your students. But for some, that very freedom can be 
worrying as much as welcome: a more rigid specification may not give you History 
B’s flexibility but you may feel more instantly certain of what you have to teach. What 
this guide is intended to do, therefore, is to show you what a term’s teaching outline 
might look like in practice. It should then help you to build your own scheme of 
work, confident that you’ve covered all the required content in sufficient depth.

Your starting point for each of the topics you choose to teach in History B should 
be the Guide to course planning and Options Booklet, available from the OCR website. 
These Teachers Guides build on the information and approaches contained within 
those documents. 

This guide is divided into four sections:

• A brief overview of the topic including some common misconceptions and 
things to watch for.

•  Termly planning document: how you might structure your term’s teaching of 
this topic.

•  Some lesson elements/ideas. The termly planning document doesn’t include 
suggested activities, partly because the idea is that you exploit the flexibility 
of the specification to cover your own chosen content or enquiries, but we’ve 
put in a couple of suggested lessons in this section as they’ve been highly 
recommended by teachers.

•  Candidate style answers. In time these will of course be replaced by actual 
exam answers, but until first assessment you may find these useful as indications 
of what examiners are expecting to look for in answers. 

Teachers’ Guide – Viking Expansion, c.790-1050

http://www.ocr.org.uk/qualifications/gcse-history-b-schools-history-project-j411-from-2016/
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Teachers’ Guide

Introduction and rationale
The Viking expansion period study is a new option offered and will allow students to 
study a fascinating group of people who made their mark internationally from the 
eighth to the eleventh century. The Vikings were a creative and enterprising people 
who played to their strengths and would adapt to secure their goals. The Viking 
era may seem strange and distant but many of the achievements of the Vikings 
follow themes that we would recognise today. Trade and commerce, expansionism, 
religious and cultural change are themes that you will have taught, that students are 
familiar with and which are still relevant today. 

As you teach you may try to find and reference modern day or historical examples 
of great upheaval or change to help students with their understanding of the 
experiences and perspectives of the Vikings and those who encountered the Vikings. 

The scheme of work does not contain activities, this is intentional to enable you to 
choose a series of lessons that compliment your own teaching style and the learning 
style of students. What it does is provide a broken down extended specification 
content, with topics that you would probably wish to cover during the course as 
well as an indication of how long each section would take to complete. The key 
is to ensure sequences of lessons are planned that allow students to access and 
understand the second order historical concepts of the period. Students need to 
know throughout the period what changed and why, how much continuity was 
there across the period and what were the main causes and consequences of 
Viking expansionism. Furthermore, students need to evaluate the importance of the 
people, events and developments across this period. Sequences of lessons should 
be planned with an overarching historical enquiry to ensure these concepts are 
taught and that students understand them. Below, the guide will demonstrate how 
this could be done, however it is up to you to decide how your students learn best. 

Indications of time allocations for different topics are given below, however, this will 
be dependent on the curriculum hours provided in your centre. The option should 
take one term to teach, planning should allow students to gain understanding, 
retention and application of knowledge; this would total 30 hours teaching over 
a twelve week term. This is based on two lessons a week but depending on your 
individual school you may have more time.

Common misconceptions:

Your students may have studied the Vikings in primary school, many might have 
seen films, TV programmes or even played video games featuring the Vikings; the 
Vikings of popular culture are sometimes far from historical fact. It is important 
for students to realise that the majority of Scandinavians at this time were farmers 
or craftsmen, not vicious blood thirsty warriors. Secondly, Norway, Sweden and 
Denmark are very different countries, the geography of these countries affected 
Vikings daily and would influence how they expanded. Furthermore, students should 
not misinterpret Viking life and culture as being similar to that of Medieval England. 
Women for example had much greater autonomy, religion was not as organised 
and there was no formal clergy. Additionally, Viking society was hierarchical but not 
feudal like the middle ages in Britain; in the beginning there were not Kings like we 
would think of today, instead warlords or chiefs would own territory. Gradually, over 
time, chiefs who managed to control the majority of the land could call themselves 
king but their positions would be precarious and there was not a strong cultural and 
religious belief in succession of their eldest son to the throne.
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Notes on the termly planning guide
The first column indicates the period in which each of the specification content focuses, 
however, the Viking age does not always neatly fit into specific periods/centuries so as long 
as what you are teaching the students is within c.750AD - c.1050AD, the content is relevant. 
The next column is specification content, these are the topics that are in the specification 
and which need to be covered, the third column focuses on enquiry. There are some 
example enquiry questions provided, it is recommended that the course is structured around 
historical enquiries, in order to provide a clear focus for the students’ learning. The fourth 
column offers a suggestion of how to plan a lesson to ensure the content is delivered, time 
is tight and there is a lot of content to cover so lessons should involve the use of carousels, 
group work and splitting the class into groups to learn about different aspects of the topic 
and bringing them together at the end to answer the overall enquiry. Each example has 
been numbered totalling 30 lessons, this is midway between those schools who have 
three lessons a week and other schools who have two lessons a week of GCSE History. The 
fifth column is the key knowledge that learner should study, this content is to provide an 
example of the key knowledge needed for the topic. However, as history is a very expansive 
subject you may wish to add to your planning information that you have come across in 
your own research and planning to supplement this. The final column is the amount of time 
which should be allocated to each topic; each solid bullet pointed section should take one 
hour to teach. To extend this and incorporate all relevant learning, suggested homework 
assignments have also been provided in this column. 
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Periods Specification
Content Enquiry Possible examples – lessons are 45-50 

minutes in length Example of Content Knowledge

Suggested 
time allocation 
or homework 
suggestion

c.750AD
 
 
 

Viking Homelands Were the Vikings just blood 
thirsty warriors?

• Students could look at written accounts 
from the time, from historians, pictures of 
artefacts and pictures or video from modern 
day popular culture about the Vikings 
and create their own interpretations and 
explain why other people have different 
interpretations of the Vikings. 

•  Introduction to the topic by addressing 
common misconceptions, allowing 
students to understanding the meaning of 
the term Viking and the term expansion.

•  Impact on the world we live in now with 
their lasting legacy of place names and 
words in the English language.

Homework:
Create a list of 
key facts about 
Viking expansion 
including maps 
and pictures of 
primary sources.

How hard was life in Viking 
Scandinavia?

Where might the Vikings be 
more likely to expand?

• Using a blank map of Scandinavia, students 
plot and label key flora, fauna, geographical 
features and trading centres. Students could 
then decide what challenges the Vikings 
faced and decide which group of Vikings 
live in a harsher landscape, which Vikings 
had more opportunities to trade and raid, 
and where might each Viking country 
expand and why?

•  Landscape - The landscape was one of 
the key catalysts in Viking expansion and 
shaped how different Vikings from different 
parts of Scandinavia would expand.

•  Similarities and differences of Norway, 
Sweden, Denmark.

Homework: Create 
a mind map of the 
different Viking 
homelands.

How significant were long 
ships to Viking expansion?

• Students can label the different parts of a 
Viking ship and explain how each part of 
the design led to fast, strong and flexible 
boats. They can then examine burials, stone 
carvings and maps of where the Vikings 
expanded using their boats to create a table 
of reasons why long ships were so significant 
in Viking culture and the success of their 
expansion. Students then begin to answer 
the enquiry question in their books, they 
have three minutes to write then they pass 
their books onto another student and so 
on and so on until they have swopped four 
times. Students then get their book back 
and peer assess the answer, they then bullet 
point down how to improve the answer. 

• Ships and Seafaring - The importance of 
ships to the Vikings and their expansion was 
intrinsic, in their culture the ship was also 
incredibly significant.

• The importance of the ship to the Vikings 
was demonstrated in their art, poetry, 
religion and burial rights.

Homework:
Examine the 
Oseberg burial 
ship.
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Periods Specification
Content Enquiry Possible examples – lessons are 45-50 

minutes in length Example of Content Knowledge

Suggested 
time allocation 
or homework 
suggestion

c.750AD
 
 
 

Viking Homelands Who were the winners 
and who were the losers in 
Viking society?

• Students create a hierarchy triangle of the 
different levels in society. They then could 
carousel fact files on different people at the 
time, including:

•  A Jarl

•  A Jarl’s wife

•  A warrior

•  A Karl fisherman, blacksmith, boat 
builder, farmer, farm worker

•  A wife of any of these

•  A thrall

•  A child

• Students could then take on a character 
and interview each other on who they are 
and what their daily life is like. Interviews are 
performed and the class debates the overall 
enquiry question. 

•  Society - Viking society was hierarchical but 
was surprisingly progressive compared to its 
European Christian neighbours. 

•  Everyday life including the role of  
Jarls in society.

•  Women and children in Viking society.

•  Law and order in Viking society. 

Homework: 
Research housing 
of the Karls and 
the Great Halls of 
the Chieftains with 
labelled diagrams.

What made the Vikings 
successful traders across 
Europe and beyond?

• Students could mark trading locations on 
a blank map of Europe and parts of the 
middle east. Students could then label 
the map with key items Vikings traded 
such as antlers, iron ore, falcons etc. Using 
highlighters they could draw the routes that 
the Vikings took across the seas and down 
interior rivers, then note what they traded 
and where. 

• Students could be given cards which 
represent a certain amount of goods and a 
certain amount of silver. Students can trade 
with each other to increase their wealth.

•  Early Trade - Trade increased in the 8th 
century and this had a knock on effect in 
encouraging expansion.

•  Many Scandinavians were part-time pirates, 
craftsmen, farmers and traders all in one life 
time. This led to huge amounts of wealth 
flooding into Scandinavia during the 9th 
and 10th centuries.

Homework:
Students research 
the town of Hedby, 
explaining why it 
was an important 
trading town.
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Periods Specification
Content Enquiry Possible examples – lessons are 45-50 

minutes in length Example of Content Knowledge

Suggested 
time allocation 
or homework 
suggestion

c.750AD
 
 
 

Viking Homelands How far did Viking  
religious beliefs affect  
their daily lives?

• Carousel of different Viking gods, students 
categorise them under terms like war, 
fertility, etc. Students flow chart or mind 
map the Viking religious world then explain 
how such beliefs would affect their daily 
lives or decisions. 

•  Key Religious Beliefs – The three most 
important pagan Gods were Odin, Thor,  
and Freyr. 

•  Who were the different gods, what roles did 
they play in Viking belief and society?. 

1 Hour Lesson 

Homework:
Students research 
stories about Odin 
and then suggest 
what can be learnt 
about Viking 
culture and belief 
from these stories.

How far was Viking  
religion organised?

• Students think pair share about the key 
features of organised religion. Students 
then mind map/create a table or examine 
sources based on Viking religion in practice. 
Students imagine that they are a foreign 
visitor to a Viking village, they record 
what rituals they see, they then venture 
to Uppsala and witness the sacrificial 
ceremony. Students peer assess their works 
of historical fiction.

•  Religion in Practice –  
how did the Vikings worship.

•  Religious rituals.

•  Superstitious practices and worship at 
home.

•  Runes.

Homework:
Students create a 
mini project on the 
Viking Gods, beliefs 
and religious 
practices.
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Periods Specification
Content Enquiry Possible examples – lessons are 45-50 

minutes in length Example of Content Knowledge

Suggested 
time allocation 
or homework 
suggestion

c.860
 
 
 

Volga Vikings What were the causes and 
consequences of Viking 
expansion in Russia?

• Students create a timeline of Viking 
expansion in Russia, highlighting key 
causes, events and consequences. Students 
investigate what was traded and why. 

•  Early Trade and Settlement.

•  How did Swedes, Slavs and ‘Rus’ (Vikings) 
interact?

•  The importance of the Volga river in trade 
and exploration.

1  Hour Lesson

Homework:
Students create a 
map showing the 
rivers the Vikings 
used and the 
goods that were 
traded between 
the Rus and the 
middle east.

c.882-c.988
 
 
 

Volga Vikings Who was the most 
important Viking in the 
creation of Kiev?

• Students put a case together as to why 
Rurik, Oleg or Vladamir was the most 
important Viking in the development of 
the Kingdom of Kiev. After presenting their 
cases the class votes.

•  The life, role and significance of Rurik.

•  The life, role and significance of Oleg.

•  The life, role and significance of Vladimir.

Homework:
Students to create 
a fact file about the 
Varangian Guard

c.907-c.1050
 
 
 

Volga Vikings How far did trade with 
Constantinople benefit  
the Vikings?

• Students complete a diamond nine activity 
of reasons why trade and contact with 
Constantinople was important, students 
then answer the how far question.

•  The Vikings were impressed with 
Constantinople ‘Miklagard’ which means 
‘the great city’; in the 9th century it was the 
richest and most powerful city on the edge 
of Europe with inhabitants of one million 
people.

•  Viking attitudes to Constantinople.

•  Viking actions e.g. trying to capture it.

•  Trade and co-operation.

•  Decreased presence by c. 1050.

Homework: 
Students could 
write a letter 
as if they were 
a Byzantine 
merchant to 
another merchant 
explaining who the 
Northmen where 
and what they had 
to trade.

c.907-c.1050
 
 
 

Volga Vikings What did the Arabs make of 
the Northmen?

• By analysing the source by Ibn Faldan, 
students evaluate what we can learn about 
the Vikings. Students could assess the 
impact of trade with the Arabs (Arabian 
silver) on towns like Birka and Hedby.

•  Why were the Vikings interested in the Arab 
world?

•  Contact and co-operation.

•  Interpretations of the Vikings by the Arabs.
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Periods Specification
Content Enquiry Possible examples – lessons are 45-50 

minutes in length Example of Content Knowledge

Suggested 
time allocation 
or homework 
suggestion

c.789-c.911
 
 
 

 
 
 

Raiders and 
Invaders

Why did young men feel the 
need to go and raid in the 
early Viking period?

• Students complete a card sort categorising 
the different causes of Viking raids under 
economic, political and social factors. 
Students can then answer an exam style 
question and peer assess.

• Students are given a fact file of a Viking raid 
in time. In pairs they create a role play as 
different victims of Viking raids, they explain 
what happened, when it happened, where 
it happened and why the raid happened. 
They perform the interview and the class 
charts the raids in a table. The group can 
then decide how Viking raids changed over 
time and why. They could then decide what 
the most effective Viking raid was.

•  Causes of the raids such as: lack of land, and 
second sons with no inheritance.

•  Charlemagne’s refusal to trade.

•  Viking warrior culture.

•  Split and competing kingdoms in England 
and France.

•  Danegeld.

•  Religious belief e.g. entrance to Valhalla.

•  Technology. 

Homework:
Students complete 
a mock exam 
question on the 
causes of Viking 
raids.

How would Vikings fight 
their battles?

On what terms did Vikings 
choose to fight their 
battles?

Explain why ships were key 
to successful Viking raids 
and invasions

• Using clips from YouTube, pictures 
or accounts students could describe 
Viking tactics and weaponry to begin to 
understand how Vikings fought their battles. 
Students could write a chronicle as if they 
are a monk who witnessed the Vikings 
come ashore, build a defensive position and 
fight a battle against the defending Saxons/
Francs. 

•  Design and use of long ships.

•  Organisation and tactics of armies.

•  Discipline and beliefs e.g. honour.

•  Berserkers.

Homework:
Using the internet 
students can 
create a ‘How To 
Be A Viking Warrior’ 
leaflet using given 
websites. 

How and why did the size 
and scale of raids grow in 
the Viking period?

Explain why monasteries 
were targeted by raiding 
Vikings.

• Using a Venn diagram or timeline students 
could chart how Viking raids changed over 
time by dividing the raids into three stages. 

•  The nature of Viking raids.

•  Seasonal, unco-ordinated raids.

•  Camps and overwintering.

•  Conquest and settlement.

•  Targeting of monasteries.
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Periods Specification
Content Enquiry Possible examples – lessons are 45-50 

minutes in length Example of Content Knowledge

Suggested 
time allocation 
or homework 
suggestion

c.789-c.911
 
 
 

 
 
 

Raiders and 
Invaders

Which country suffered the 
most from Vikings raiding 
and invading?

• Students could create a graph of the 
frequency and the damage caused by 
raids using information sheets on England, 
Ireland and France. They then could present 
their findings and argue which country 
suffered the most and the least from Viking 
raids and invasions. 

•  Raids on England: chronology,  
location, success.

•  Raids on Francia: chronology,  
location, success.

•  Raids on Ireland: chronology,  
location, success.

Homework:
Using an A3 blank 
map of Europe 
students can map 
out what raids took 
place and where.

What were the causes of 
the invasion of the great 
heathen army?

How far did the great 
heathen army achieve its 
goals?

What was the impact of 
the great heathen army’s 
invasion of England?

• Students could track the movements of 
the army using coloured coded arrows and 
dates on a blank map of England. Students 
could label the main reasons why the 
Vikings were so successful in the first part of 
the invasion on different points of the map. 
Students can begin to decide why this was 
a turning point from raiding to invading. 

• Students could assess how successful the 

• Great Heathen Army was in a class debate. 
Students could decide whether it was an 
invasion or just one large coordinated raid.

• Students could look at the creation of the 
Danelaw and how this had a significant 
impact on England to this day in regards 
language and place names. 

•  First phase of the ‘great heathen army’ – 
difficulties in Francia, choice of Enfland as 
target.

•  Legend of Ragnar’s sons.

•  Peace with East Anglia.

•  Northumbria and Mercia.

•  East Anglia.

•  Wessex.

•  Reasons for the establishment of the 
Danelaw.

•  Situation by the time of King Alfred.

Homework:
Students write a 
summary of the 
invasion by the 
‘Great Heathen 
Army’
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Periods Specification
Content Enquiry Possible examples – lessons are 45-50 

minutes in length Example of Content Knowledge

Suggested 
time allocation 
or homework 
suggestion

c.810-C.1050
 
 
 

 
 
 

Settlers What made Jorvik so 
important to the Vikings?

What evidence is there that 
Jorvik was a successful 
Viking settlement?

• Students could start by identify Viking 
place names that they know, a map of the 
Danelaw could then be revealed, students 
could be questioned on the extent of Viking 
influence on Britain today. Students could 
look at artefacts found at Coppergate dig 
and make inference on what people’s lives 
were like there. They could categorise their 
knowledge into economic, political, social 
and religious factors that made York such an 
important Viking settlement. 

•  Key features of the Danelaw.

•  Jorvik: reasons for expansion.

•  Key features of Jorvik: economy and trade.

•  How Viking rule in Jorvik ended.

Homework:
Using the Jorvik 
museum’s website, 
students write an 
account as if they 
were a visitor to 
Viking Jorvik.

Where would you have 
settled if you were a Viking?

Why was settlement in 
Iceland successful?

• Students could mind map what would 
constitute a good place to settle for a 
second son of a Viking, a widow and her 
family or a Viking chieftain looking to 
expand his wealth overseas. Students could 
carousel information about the individual 
Viking settlements from North America to 
France. They could rate the effectiveness of 
each settlement for each of the historical 
characters and decide what would be the 
best settlement for them and why. They 
could then vote themselves for what they 
think was the greatest Viking settlement 
and why.

The next few lessons could cover the 
following: 

• Settlement in Francia.

•  Settlement in Orkney.

•  Settlement in the Faroe Island.

•  Settlement in Scotland.

•  Settlement in the Isle of Man.

•  Settlement in Ireland.

•  Settlement in Iceland.

•  Settlement in Greenland.

•  Settlement across the Atlantic.

•  Key features and reasons for settlement in 
each of the above.

•  Key similarities and differences of 
settlement in each area.

•  Local economy, trade, transport, attacks 
from natives, ease of settlement, success of 
settlements.

Homework:
Students 
investigate 
how settlers 
lived in Iceland 
and produce a 
mind map using 
the titles of 
housing, farming, 
government, 
culture. 
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Periods Specification
Content Enquiry Possible examples – lessons are 45-50 

minutes in length Example of Content Knowledge

Suggested 
time allocation 
or homework 
suggestion

c.810-C.1050
 
 
 

 
 
 

Settlers What challenges did settlers 
in Greenland and North 
America face compared to 
settlers in Iceland?

• After a starter task looking at Greenland 
and Iceland the class could be split in half, 
one side are the Icelandic settlers and the 
other are the settlers in Greenland. The 
two halves have 20 minutes to research 
about each settlement, they could look at 
climate, housing, farming, natural resources 
and challenges particular to the country 
they settled in. At the end of the lesson 
the teacher can complete a table on the 
board for all the class to see the differences 
between the two settlements. 

• Settlement in Greenland

• Settlement in Iceland

1 hour lesson

Which was the most 
successful Viking settlement 
and why?

• As a starter students could have a quiz 
called ‘guess the settlement’ where a 
statement or picture is put on the board 
and they have to decide which settlement 
the statement belongs to. Students could 
mind map everything they have learnt 
about Viking settlements, they then could 
create three questions that they are unsure 
of, they could then either ask a member of 
the class or use ipads/laptops to research 
the answer. Students then decide which 
was the most successful Vikings settlement 
in a class vote.

• Settlement in Francia.
•  Settlement in Orkney.
•  Settlement in the Faroe Island.
•  Settlement in Scotland.
•  Settlement in the Isle of Man.
•  Settlement in Ireland.
•  Settlement in Iceland.
•  Settlement in Greenland.
•  Settlement across the Atlantic.
•  Key features and reasons for settlement in 

each of the above.
•  Key similarities and differences of 

settlement in each area.
•  Local economy, trade, transport, attacks 

from natives, ease of settlement, success of 
settlements.

1 hour lesson

Why is there no United 
States of Viking?

• Students can complete a missing words or 
number order mixed up sentences of an 
account of Leif Eriksson’s life and journey. 
They could then look at archaeological 
evidence and create inferences as to why a 
permanent and successful settlement was 
never created in North America. 

• Key features of settlement in North America

• Reasons for failure

1 hour lesson
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Periods Specification
Content Enquiry Possible examples – lessons are 45-50 

minutes in length Example of Content Knowledge

Suggested 
time allocation 
or homework 
suggestion

c.920-c.1035 
 
 

 
 
 

Kings Why was the legacy 
of Harald Bluetooth 
significant for Denmark?

• Students could start off with looking at 
Harald’s religious conversion, students 
could be questioned on why it would be 
dangerous and unpopular for Harald to 
try and convert the Vikings to Christianity. 
Students could card sort successes and 
failures of Harald Bluetooth and decide his 
overall legacy by writing a Skaldic poem.

• Students could start by examining the rune 
stones at Jelling and making inferences 
on the significance of the stones and 
how this might impact on the Vikings and 
their expansion. Students could write a 
speech for Harald convincing the people 
of Denmark the benefits of becoming 
Christian.

•  Life and key events of Harald Bluetooth.

•  Conversion to Christianity.

•  Wars and conflicts.

•  Achievements.

•  Legacy.

•  Significance of Jelling.

1  Hour Lesson

Homework:
Students create a 
profile on Harald 
with headings 
such as name, 
birth death, 
achievements, 
failures, 
significance and 
interesting facts.

Why did the Vikings 
become Christian?

• Students could examine different sources 
that show a mingling of Viking beliefs 
with that of Christian, Thor’s hammer 
with the cross, boat shaped coffins and 
inscriptions on rune stones. Categorise the 
causes of the Vikings eventually becoming 
Christian. Students could work in pairs and 
interview different Vikings from different 
social hierarchies and ask them why they 
converted. 

•  Early contact with Christianity.

•  Missionaries.

•  Reactions to the missionaries.

•  Conversions and continuance of pagan 
beliefs.

•  Advantages of conversion for rulers e.g. 
literacy, reduced threat of invasion.

•  Advantages of conversion for ordinary 
people e.g. change in beliefs about death 
and afterlife.

Was it luck or skill that 
allowed Svein to conqueror 
England?

• Students could story board Svien’s life and 
invasion of England and decide whether 
it was luck or skill with which he defeated 
Anglo Saxon England. 

•  Early life and campaigns.

•  Conquests. 

•  Successes and failures.

•  Svein’s legacy.
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Periods Specification
Content Enquiry Possible examples – lessons are 45-50 

minutes in length Example of Content Knowledge

Suggested 
time allocation 
or homework 
suggestion

c.920-c.1035 
 
 

Kings Who was more important 
Svein Forkbeard or Cnut in 
establishing and Anglo-
Danish empire?

Did Cnut deserve the 
nickname ‘the great’?

Who was the greatest 
Viking king?

• Students could start with qualities that 
make a great king. Then students could 
be given a number of problems (the ones 
which Cnut had) and in pairs decide how 
they would solve these problems. Students 
could then flowchart events in Cnut’s life 
and then decide whether he deserved the 
title of ‘great’.

•  Cnut’s early life.

•  Rule in England: establishment of an Anglo-
Danish aristocracy.

•  Support of the church and legislation.

•  Unification of Saxons and Danes.

•  Rule in Scandinavia.

•  Loss of Norway.

•  Successes and failures.

•  Cnut’s legacy.

Homework: 
Students create 
a profile on Cnut 
with headings 
such as name, 
birth death, 
achievements, 
failures, 
significance and 
interesting facts.
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You will probably want to supplement your planning with further 
knowledge and research. You will want to use approved material such 
as the text book but here is a list of useful websites to do this, Wikipedia 
covers a lot of the topic so the focus has been to research websites that 
are more focused on the individual sections of the course.

Viking Homelands 

Who were they? http://jorvik-viking-centre.co.uk/who-were-the-vikings/ 

Overview http://www.history.com/topics/exploration/vikings-history 

In-depth overview- http://www.newworldencyclopedia.org/entry/Vikings 

In-depth overview - http://archaeology.about.com/od/vterms/qt/viking_age.htm 

Society - https://www.q-files.com/history/vikings/everyday-life-in-viking-times/ 

Rune stones - http://www.pbs.org/wgbh/nova/ancient/viking-runes-through-time.html 

Ship burial - http://www.ancient-origins.net/history/10th-century-chronicle-violent-
orgiastic-funeral-viking-chieftain-002865?page=0%2C2

Ships - http://www.pbs.org/wgbh/nova/ancient/viking-ships.html

Sea faring - http://www.ancient-origins.net/news-history-archaeology/new-study-
reveals-vikings-navigate-after-dark-using-sun-compass-092345 

Volga Vikings

Rus - https://en.wikipedia.org/wiki/Rus%27_Khaganate 

Volga trade - https://en.wikipedia.org/wiki/Volga_trade_route 

Radio 4 podcast -http://www.bbc.co.uk/programmes/b00vrx8g 

Byzantine - http://www.soldiers-of-misfortune.com/history/varangian-guard.htm 

Arab world - http://www.thenational.ae/world/europe/when-the-arabs-met-the-
vikings-new-discovery-suggests-ancient-links 

Ibn Faldan - http://archive.aramcoworld.com/issue/199906/among.the.norse.tribes-
the.remarkable.account.of.ibn.fadlan.htm 

Raiders and Invaders

Lindisfarne - https://www.lindisfarne.org.uk/793/ 

Viking raids - http://www.pbs.org/wgbh/nova/ancient/who-were-vikings.html 

Viking warfare http://www.viking.no/e/travels/eraid.htm

http://www.bbc.co.uk/history/ancient/vikings/weapons_01.shtml 

Viking warriors - http://www.vikinganswerlady.com/VALWarfare.shtml 

Viking Invasion - http://www.timeref.com/episodes/viking_invasions.htm 

Settlers

Jorvik - http://jorvik-viking-centre.co.uk/who-were-the-vikings/how-did-they-live/ 

Danelaw http://www.newworldencyclopedia.org/entry/Danelaw 

Settlers lesson ideas 

http://www.history.org.uk/resources/primary_resource_3741_132.html 

http://www.britishmuseum.org/whats_on/past_exhibitions/2014/vikings/old_
norse_origins.aspx 

British Isles - https://en.wikipedia.org/wiki/Norse_activity_in_the_British_Isles 

Viking settlement - https://en.wikipedia.org/wiki/Viking_Age 

Kings

Harald Bluetooth - http://www.britannica.com/biography/Harald-I-king-of-Denmark 

Harald Bluetooth - https://en.wikipedia.org/wiki/Harald_Bluetooth 

Kings/leaders http://www.history.com/news/history-lists/6-viking-leaders-you-
should-know 

Jelling - http://whc.unesco.org/en/list/697/video 

http://jorvik-viking-centre.co.uk/who-were-the-vikings/
http://www.history.com/topics/exploration/vikings-history
http://www.newworldencyclopedia.org/entry/Vikings
http://archaeology.about.com/od/vterms/qt/viking_age.htm
https://www.q-files.com/history/vikings/everyday-life-in-viking-times/
http://www.pbs.org/wgbh/nova/ancient/viking-runes-through-time.html
http://www.ancient-origins.net/history/10th-century-chronicle-violent-orgiastic-funeral-viking-chieftain-002865?page=0%2C2
http://www.ancient-origins.net/history/10th-century-chronicle-violent-orgiastic-funeral-viking-chieftain-002865?page=0%2C2
http://www.pbs.org/wgbh/nova/ancient/viking-ships.html
http://www.ancient-origins.net/news-history-archaeology/new-study-reveals-vikings-navigate-after-dark-using-sun-compass-092345
http://www.ancient-origins.net/news-history-archaeology/new-study-reveals-vikings-navigate-after-dark-using-sun-compass-092345
https://en.wikipedia.org/wiki/Rus%27_Khaganate
https://en.wikipedia.org/wiki/Volga_trade_route
http://www.bbc.co.uk/programmes/b00vrx8g
http://www.soldiers-of-misfortune.com/history/varangian-guard.htm
http://www.thenational.ae/world/europe/when-the-arabs-met-the-vikings-new-discovery-suggests-ancient-links
http://www.thenational.ae/world/europe/when-the-arabs-met-the-vikings-new-discovery-suggests-ancient-links
http://archive.aramcoworld.com/issue/199906/among.the.norse.tribes-the.remarkable.account.of.ibn.fadlan.htm
http://archive.aramcoworld.com/issue/199906/among.the.norse.tribes-the.remarkable.account.of.ibn.fadlan.htm
https://www.lindisfarne.org.uk/793/
http://www.pbs.org/wgbh/nova/ancient/who-were-vikings.html
http://www.viking.no/e/travels/eraid.htm
http://www.bbc.co.uk/history/ancient/vikings/weapons_01.shtml
http://www.vikinganswerlady.com/VALWarfare.shtml
http://www.timeref.com/episodes/viking_invasions.htm
http://jorvik-viking-centre.co.uk/who-were-the-vikings/how-did-they-live/
http://www.newworldencyclopedia.org/entry/Danelaw
http://www.history.org.uk/resources/primary_resource_3741_132.html
http://www.britishmuseum.org/whats_on/past_exhibitions/2014/vikings/old_norse_origins.aspx
http://www.britishmuseum.org/whats_on/past_exhibitions/2014/vikings/old_norse_origins.aspx
https://en.wikipedia.org/wiki/Norse_activity_in_the_British_Isles
https://en.wikipedia.org/wiki/Viking_Age
http://www.britannica.com/biography/Harald-I-king-of-Denmark
https://en.wikipedia.org/wiki/Harald_Bluetooth
http://www.history.com/news/history-lists/6-viking-leaders-you-should-know
http://www.history.com/news/history-lists/6-viking-leaders-you-should-know
http://whc.unesco.org/en/list/697/video
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‘The study of Viking society in their homelands of Scandinavia shows us 
that they were much more than just warriors’. How far do you agree with 
this statement? Give reasons for your answer.

What is important to note about this question is that it is not specific to any time 
period within the Viking age. Therefore information between c.750AD - c.1050AD 
is relevant however students could compare the 8th century Vikings to the 11th 
century Vikings to show change and continuity through time, many learners 
might find this approach more accessible than arguing solely between different 
memorised dates, the mark schemes guidance on the specific question states:

‘Answers are most likely to show understanding of the second order 
concepts of diversity (similarity and difference in Viking society) or change 
and continuity as the Vikings spread and society developed but reward 
appropriate understanding of any other second order concept.’

Furthermore:

‘It is possible to reach the highest marks either by agreeing or disagreeing 
or anywhere between, providing the response matches the level 
description. BUT, to achieve the two highest levels, answers must consider 
the warlike nature of Viking society through gods relating to war, weapons 
and artefacts, for example.

Answers are most likely to show understanding of the second order 
concepts of diversity (similarity and difference in Viking society) or change 
and continuity as the Vikings spread and society developed but reward 
appropriate understanding of any other second order concept.’

Grounds for agreeing include: a consideration of Viking social hierarchies, laws, 
domestic life, the quality of their crafts and the trade across their homelands and 
the value placed on family and honour.
Grounds for disagreeing include: the emphasis on war and fighting in Viking 
religion and culture; the fact that many Viking treasures are associated with war 
e.g. long ships and swords.

Assessment strategies for question 4/5
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The question is assessing AO1 (6 marks) and AO2 (12 marks). The levels are as follows:

Level 6 (16–18 marks)
Demonstrates strong knowledge of key features and characteristics of the period 
in ways that show very secure and thorough understanding of them (AO1). 
Shows sophisticated understanding of appropriate second order concepts in 
setting out a sustained, consistently focused and convincing explanation and 
reaching a very well-supported judgement on the issue in the question (AO2).
Level 5 (13–15 marks) 
Demonstrates strong knowledge of key features and characteristics of the period 
in ways that show secure understanding of them (AO1). 
Shows very strong understanding of appropriate second order concepts in setting 
out a sustained and convincing explanation and reaching a well-supported 
judgement on the issue in the question (AO2).
Level 4 (10–12 marks) 
Demonstrates sound knowledge of key features and characteristics of the period 
in ways that show secure understanding of them (AO1).
Shows strong understanding of appropriate second order concepts in setting out 
a sustained and generally convincing explanation to reach a supported judgement 
on the issue in the question (AO2). 
Level 3 (7–9 marks) 
Demonstrates sound knowledge of key features and characteristics of period in 
ways that show some understanding of them (AO1). 
Shows sound understanding of appropriate second order concepts in making a 
reasonably sustained attempt to explain ideas and reach a supported judgement 
on the issue in the question (AO2). 

Level 2 (4–6 marks)  
Demonstrates some knowledge of features and characteristics of the period in 
ways that show some understanding of them (AO1). 
Shows some understanding of appropriate second order concepts managing in a 
limited way to explain ideas and reach a loosely supported judgement about the 
issue in the question (AO2). 
Level 1 (1–3 marks)  
Demonstrates some knowledge of features and characteristics of the period (AO1). 
Shows some basic understanding of appropriate second order concept(s) but any 
attempt to explain ideas and reach a judgement on the issue in the question is 
unclear or lacks historical validity (AO2). 
0 marks 
No response or no response worthy of credit. 
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Answer A

I would agree to an extent that studies of Viking society in their homelands does 
show that they were more than just warriors, for example Viking society was very 
progressive for its time. Compared to the rest of Europe for much of the early to 
mid Viking period there was a form of democracy in regards to the ‘Thing’ that 
took place to judge criminals, settle disputes and make important decisions. This 
shows that the full time professional warriors who existed to serve and protect 
the local Jarl were not solely in charge in the governing of Viking society. The 
‘Thing’ was attended by all freemen whether they were warriors or farmers. 
Blood feuds between families were very destructive to a society and they must 
have realised this and deal with murder severely. So in essence violence against 
somebody in your community was not revered, but dishonourable and honour 
was incredibly important to a man in the Viking age. 

Furthermore, professional warriors only made up a small proportion of the 
occupations of Viking men, most being farmers, farm workers, fishermen, 
merchants or craftsmen. In fact what is clear is that in a lifetime, Viking men 
could be a warrior, craftsmen and a merchant at some point. To an extent 
this applied to women as well, some grave burials have shown that some 
women were merchants (buried with scales, weights and measures). It could 
be argued the comparative freedom and respect women had in Viking society 
shows that in their homelands Vikings were much more than just warriors 
due to the fact that they placed importance on other people rather than 
just warriors in society. Women kept their dowries, they could divorce if they 
wished and kept the keys to the house, stores and strong boxes. 

One of the main arguments that demonstrates that Vikings were much more 
than just warriors is craftsmanship. Hedby is an excellent example of the range 
of consumer luxury items Vikings were skilled in making in the ninth century. 
Manufactured consumer goods such combs, jewellery, cooking equipment 
were traded for silver or raw materials from all over Europe and the middle 
east. The creation of a trading town such as Hedby shows that the Vikings eye 
for trade and commerce superseded their skill in war. 

However, there is no denying that warrior culture was an intricate part of life 
in the Viking age. Throughout this time Vikings raided and invaded across 
Europe with mostly volunteers, men who were not full time warriors choosing 
to go and fight in search of fame, honour and wealth. It can be argued that 
a large amount of men from the homelands were warriors at some point in 
their lives. Viking children were taught the skills they needed for adult hood 
and in a culture where honour was revered; no man could accept being 
labelled a coward or weak, so as part of that skill set boys had to learn how to 
fight, this would have been passed down from father to son. Viking religion 
demanded that to enter the hall of Valhalla you had to die in combat, or at 
least have enough ‘fame’ with Odin to be chosen to enter its halls if you died 
of natural causes. This is a huge spiritual incentive, combine this with the lack 
of prospects for most young men in the homelands and you have a society 
in which being a warrior can lead to success in this life and the next. This was 
so prevalent that in the homelands different sects of Viking warriors formed, 
most notably the berserkers, shamanic devotees to the war God Odin and 
the Jomsvikings. They were hired as bodyguards, mercenaries and to protect 
precious cargo’s from other Vikings or Wenland pirates. 

You could argue that whilst Vikings were more than just warriors, it was 
war and violence that allowed them to become more than their harsh 
geographical landscape limited them to be. Looking closer at Viking society 
you could say that women had to be strong and independent because they 
had to run the family business, look after the home and the children when 
the men were away raiding and invading. Also it could be argued that their 
skills in craftsmanship only developed because of the flow of plundered silver 
and wealth into the homelands. This meant that the craftsmen had the raw 
materials to work with to construct beautiful pieces of jewellery, swords, or 
other consumer items. The raiders on their return would have enough wealth 
to purchase theses items in the first place and there would always be a desire 
for weapons of steel and boats of strong oak.
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Answer A

Furthermore it can be argued that Viking ships, hailed as examples of their 
craftsmanship were intrinsically linked to raiding and war. Their serpent or 
dragon prows struck fear in all those who saw them sail down their interior 
rivers, ravaging town and villages as they went. Overall even though the 
Vikings were not just warriors, many aspects of Viking society and achievement 
were in directly linked to war and violence. Furthermore such a trading 
network needed protection and the Vikings were certainly capable of dealing 
providing this, the threat of violence could always grease the wheels of 
commerce if needed. Hedby were born out of war and violence and ended 
in violence. Consequently the Vikings were more than just warriors but it was 
the actions of those who became warriors that influenced and allowed Viking 
culture and society to flourish in the Scandinavian homelands. 

Commentary: Level 5 response
The answer demonstrates a strong knowledge of the characteristic features relevant 
to the question(AO1) and shows very secure understanding of them (AO1). Shows 
sophisticated understanding of appropriate second order concepts in setting 
out a sustained, consistently focused and convincing explanation and reaching a 
well-supported judgement on the issues in the question (AO2). 

Overall the answer is a well-developed and sustained line of reasoning which is 
coherent, relevant and logically structured.
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Answer B

Mostly I would disagree and say that the Vikings were just warriors, they raided 
and invaded other places and this was an important part of being a Viking. At 
a young age free men would swear allegiance to a local warlord and receive 
an arm ring that showed they had become a man and would be loyal, and 
if needs be fight for their chieftain. Male Viking freemen would then learn to 
fight at a young age with weapons such as swords and axes, this would be 
passed down from father to son. . Viking law even said all freemen must own 
weapons so this proves that they were mostly warriors. Another reason is that 
Viking raiding bands were made up of mostly freemen who had volunteered, 
so through the Viking age lots of men must have gone and been warriors to 
raid other countries at some point in their life. Another important reason why 
the Vikings could be considered just warriors is that they worshipped the God 
Odin, who was the God of war. The fact that there main God was the God of 
war and warriors shows that Viking society was a warrior society. Furthermore 
some Vikings even became berserkers who would go into a trance and would 
not fear death because they believed they had Odin’s protection, they were 
vicious warriors who would bite their shields in a rage. Weapons were highly 
prized in Viking society you can see this in carvings on rune stones and in 
hoards that have been buried with a dead Viking warrior, this shows the 
importance they gave on warriors and being able to fight. In the homelands 
sometimes they would even fight each other, the Vikings would kill each 
other in blood feuds, these could last for generations just because somebody 
wanted revenge or insulted another Viking or a member of their family. They 
would also fight each other in duels to settle issues between themselves 
rather than communicating with each other in a calm way. 

However you could say that they were more than just warriors, they had a very 
creative culture and quite a fair society if you were a free man or woman. 

For example men could vote at the ‘Thing’ and women had greater freedom 
that other women in Europe at the time. Another example is the fact that 
they carved huge rune stones that gave messages or told stories. They loved 
poetry and had Skalds recites poems at feasts, even though these poems 
were sometimes to do with war. They could even make beautiful jewellery out 
of silver and gold. Their biggest achievement was the building of strong fast 
boats which allowed them to explore and trade all over the world as well as in 
their own country. This all took a lot of skills which goes to show their society 
was not just about being a warrior and fighting and killing other people. 
Overall I would say that Vikings were more than just warriors because they had 
lots of other skills and other areas of their culture, however being a warrior was 
a big part of it and it will be what history mostly remembers them for.

Commentary: Level 4 response
Demonstrates strong knowledge of characteristic features relevant to the question 
(AO1) and shows very secure understanding of them (AO1). Shows strong under-
standing of appropriate second order concepts in making a sustained and generally 
convincing attempt to explain ideas and reach a supported judgement on the issue 
in the question (AO2).

There is a well-developed line of reasoning which is clear, relevant and logically 
structured.
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