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INTRODUCTION
This Delivery Guide has been developed to provide practitioners with a variety of 
creative and practical ideas to support the delivery of this qualification. The Guide 
is a collection of lesson ideas with associated activities, which you may find helpful 
as you plan your lessons. 

OCR has collaborated with current practitioners to ensure that the ideas put forward in 
this Delivery Guide are practical, realistic and dynamic. The Guide is structured by learning 
outcome so you can see how each activity helps you cover the requirements of this unit. 

We appreciate that practitioners are knowledgeable in relation to what works for them 
and their learners. Therefore, the resources we have produced should not restrict or 
impact on practitioners’ creativity to deliver excellent learning opportunities. 

Whether you are an experienced practitioner or new to the sector, we hope you find 
something in this guide which will help you to deliver excellent learning opportunities. 

If you have any feedback on this Delivery Guide or suggestions for other resources you 
would like OCR to develop, please email resources.feedback@ocr.org.uk. 

Please note 
The activities suggested in this Delivery Guide MUST NOT be used for 
assessment purposes. The timings for the suggested activities in this Delivery 
Guide DO NOT relate to the Guided Learning Hours (GLHs) for each unit.

Assessment guidance can be found within the Unit document available from  
www.ocr.org.uk. The latest version of this Delivery Guide can be downloaded from 
the OCR website.

2016 Suite
•	 New suite for first teaching September 2016
•	 Externally assessed content
•	 Eligible for Key Stage 5 performance points from 2018
•	 Designed to meet the DfE technical guidance

Unit 25 Research methods in health, social care and childcare

LO1 Understand the purpose of research in health, social care and childcare

LO2 Understand research methodology, methods and ethics

LO3 Be able to carry out secondary research

LO4 Be able to present and evaluate research

To find out more about this qualification please go to: http://www.ocr.org.uk/
qualifications/cambridge-technicals-health-and-social-care-level-3-certificate-
extended-certificate-foundation-diploma-diploma-05830-05833-2016-suite

UNIT AIM
Research is a fundamental part of health and social care. It is through research that we 
know what treatments, interventions and practices are most effective, for whom and in 
what circumstances. It is how we improve our understanding of the needs of groups and 
individuals and develop more effective ways of meeting their needs.

Health and social care research begins with research questions, such as, “What are the 
most effective treatments for individuals with long-term physiological conditions?” The 
most appropriate research methods to use will vary depending on the research question.

You will find out about different research approaches and methods and their strengths 
and limitations. Ethics are a key part of carrying out research and you will find out how 
researchers ensure their investigations cause no harm to participants.

In this unit, you will be required to carry out research by using secondary sources around a 
particular focus in health, social care or childcare.

This unit is particularly relevant if you plan to continue studying at a higher level.

OPPORTUNITIES FOR ENGLISH AND 
MATHS SKILLS DEVELOPMENT AND WORK 
EXPERIENCE
We believe that being able to make good progress in English and maths is essential to 
learners in both of these contexts and on a range of learning programmes. To help you 
enable your learners to progress in these subjects, we have signposted opportunities for 
English and maths skills practice within this resource. We have also identified any potential 
work experience opportunities within the activities. These suggestions are for guidance 
only. They are not designed to replace your own subject knowledge and expertise in 
deciding what is most appropriate for your learners.

 English    Maths   Work

mailto:resources.feedback%40ocr.org.uk?subject=
http://www.ocr.org.uk
http://www.ocr.org.uk/qualifications/by-type/cambridge-technicals/cambridge-technicals-2016/
http://www.ocr.org.uk/qualifications/cambridge-technicals-health-and-social-care-level-3-certificate-extended-certificate-foundation-diploma-diploma-05830-05833-2016-suite
http://www.ocr.org.uk/qualifications/cambridge-technicals-health-and-social-care-level-3-certificate-extended-certificate-foundation-diploma-diploma-05830-05833-2016-suite
http://www.ocr.org.uk/qualifications/cambridge-technicals-health-and-social-care-level-3-certificate-extended-certificate-foundation-diploma-diploma-05830-05833-2016-suite
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This unit (Unit 25) Title of suggested activity Other units/LOs

LO1 Who benefits from research? Unit 23 Sociology for health and 
social care

LO2 Understand sociological perspectives about health and social care

Focus on social care research Unit 16 Supporting people with 
dementia

LO1 Understand types of dementia and the impact of dementia and diagnosis on 
individuals
LO3 Be able to support individuals with dementia to plan their care and support

Focus on childcare research Unit 11 Career planning for health 
and social care

LO2 Understand the roles and responsibilities in health, social care and childcare

LO2 What counts as knowledge? Unit 21 Looked after children and 
young people

LO1 Understand what is meant by looked after children and young people in the context 
of the health and social care sector

Who takes part in research? Unit 8 Creativity and activity for 
children and young people

LO2 Understand how creativity develops in children and young people

Unit 18 Caring for older people LO2 Be able to support older people to plan their care and support

LO3 Identifying a research theme Unit 6 Personalisation and a person-
centred approach to care

LO1 Understand personalisation in health and social care

Carrying out secondary research – making effective 
notes from a secondary source

Unit 8 Creativity and activity for 
children and young people 

LO1 Understand the importance of creativity for children and young people

Carrying out secondary research – focusing on 
research methods

Unit 6 Personalisation and a person-
centred approach to care

LO1 Understand personalisation in health and social care

LO4 Linking sources together Unit 16 Supporting people with 
dementia

LO1 Understand types of dementia and the impact of dementia and diagnosis on 
individuals

Comparing sources Unit 8 Creativity and activity for 
children and young people

LO2 Understand how creativity develops in children and young people

The Suggested Activities in this Delivery Guide listed below have also been related to other Cambridge Technicals in Health and Social Care units/Learning Outcomes (LOs). This could help 
with delivery planning and enable learners to cover multiple parts of units.

RELATED ACTIVITIES
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KEY TERMS

Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Abstract An abstract is a summary of a research article which is located at the beginning before the introduction. An abstract outlines methods used to carry out the 
research and the key findings. 

Action research Sometimes referred to as practitioner research. Action research is research that practitioners carry out about their day-to-day work. One of its aims is to improve 
practice.

Anonymity It is an ethical principle to protect the identity of participants. Therefore, in research studies, participants may not be known to the researcher – they are 
anonymous e.g. a survey may not include someone’s name or identifying characteristics. 

Article An article is a report about a research study. 

Case study A case study can be of a person or a setting (e.g. a hospital, nursery, residential home). A case study collects a range of data e.g. interviews, documents, 
observations. The aim is to acquire a deep understanding of the subject.

Child development The study of child development focuses on the stages that children typically go through regarding their physical, intellectual, emotional and social development. 

Confidentiality Anonymity for participants is not always possible e.g. in qualitative studies. The ethic of maintaining confidentiality therefore may replace anonymity. Researchers 
will use pseudonyms for participants. They ensure that data about participants is kept securely. 

Ethics Ethics are the principles that apply to research in order to protect participants from harm or distress. 

Evaluate Evaluating research means to decide how much weight to give to evidence. It involves considering the strengths and limitations of the research methods used 
to obtain the evidence. 

Evidence base Research studies can provide evidence about the effectiveness of treatments, interventions and practices. When research has produced evidence that a 
treatment, intervention or practice is effective, the findings add to the evidence base. In other words, it is considered a reliable or effective treatment, intervention 
or practice. 

Experimental method A research method that uses a scientific approach. This method often involves participants being put randomly into two groups. One group is given the 
treatment or intervention and the other group is not. The outcomes for each group are measured and compared. 

Factors Factors are things that are relevant e.g. the factors that influence people’s decision to stop smoking could be their peers and their families, health concerns, cost 
etc. 

Generalisability A judgement of how relevant the research findings are to other settings. Research that uses large representative samples is more generalisable than studies with 
small sample sizes.  

Interview A research method that is used frequently in qualitative studies. Semi-structured or unstructured interviews involve a researcher asking participants open 
questions that encourage them to talk about their experiences. They can be carried out with individuals or groups. Group interviews are sometimes referred to as 
focus groups. Structured interviews with closed questions are sometimes used in quantitative research. 

Journal Academic articles are published in academic journals. There are academic journals in every field of study e.g. health, social care and childcare. A journal usually 
publishes three or four issues each year. An issue usually has about five or six articles. 



C
A

M
BRID

G
E TEC

H
N

IC
A

LS IN
 H

EA
LTH

 A
N

D
 SO

C
IA

L C
A

RE
LEVEL 3 U

N
IT 25

6

Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Literature The ‘literature’ refers to the academic work that is published in relation to a particular topic or field e.g. the literature on children’s play refers to the research 
studies that have been published about this topic. 

Methodology The approach to a research study. Research can use quantitative, qualitative or mixed methodology.

Mixed methodology Some researchers use a mixture of qualitative and quantitative methodologies in one research study. 

Observation Observation can be structured or unstructured. Structured or formal observations will involve using checklists to record what is happening e.g. how many times 
children use a particular resource during a session. Unstructured or informal observation is sometimes called field work. Researchers write their observations or 
field notes (reflections or things they noticed) usually straight after they have been to the research setting. 

Outcomes What happens as a consequence of a treatment, intervention or practice e.g. the outcomes for individuals using the new treatment were improved mobility, but 
also difficulty sleeping and loss of appetite.  

Participants The people who are taking part in a research study. They are sometimes referred to as subjects. 

Plagiarism Using the work of others and not acknowledging the source of the information.  

Policy The government produce policies that influence the work of health, social care and childcare practitioners e.g. the new policy will increase the amount of free 
nursery education that three and four year old children will be entitled to. 

Primary research New research that is carried out using methods such as questionnaires, experiments, interviews.

Pseudonym A name that is allocated to a participant or setting to protect their identity. 

Qualitative Research that explores the qualities of something. It aims for an understanding of how and why things are. It focuses on meaning rather than quantity. 

Quantitative Research that uses statistical methods to quantify results. It aims to prove or disprove a hypothesis (a prediction). It focuses on measuring what is or isn’t 
happening. 

Randomised 
controlled trial

A research study where people are randomly allocated to groups. Some groups receive a treatment and some receive a placebo (e.g. something that looks like 
the medicine but has none of the active ingredients). 

Reliability How trustworthy the findings of a research study are judged to be. This will depend on the research methods used. It could be negatively affected by bias or 
poor research practices. 

Research A systematic approach to investigating something. The aim of research is to provide new knowledge or deeper understanding. 

Research method The methods used to produce data e.g. interviews, questionnaires, observations.

Research proposal Before research is carried out, the researcher will write a summary of the research they plan. It usually includes why the research is necessary, the methods that 
will be used and the impact it will have. 

Sample A small group taken from a larger group. Research often identifies a sample of people to participate in the study.

Secondary research Using multiple sources of existing research in new ways to answer questions or deepen understanding

Source A source of data or information, which could be a primary or secondary source. Primary sources include people and statistics. Secondary sources include research 
articles and textbooks.
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Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Survey A survey is a research method that uses questionnaires and structured interviews to obtain data. Participants will respond to a series of closed questions. The 
responses of all participants will be collated and statistically analysed to reveal patterns of responses e.g. 85% of respondents agreed that having a personal 
budget had improved their quality of life. 

Validity Validity is a judgement about how well the research methods used measured what they were intending to measure e.g. the research question was ‘Do most 
people prefer tea or coffee?’ The report stated that the research showed that 85% of people prefer coffee to tea. The questionnaire had asked ‘Do you like coffee?’ 
85% of respondents agreed. This research has low validity because the questionnaire did not ask whether people preferred coffee to tea. 
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Some common misconceptions and guidance on how they could be overcome

What is the misconception? How can this be overcome? Resources which could help

That research produces facts Learners need to understand that research produces evidence, not ‘facts’. 
Research studies can contradict each other. When several research studies 
carried out into particular areas of research report similar findings we can 
be more certain that we have a good understanding or knowledge of those 
areas.  

Women and Health Care Reform
Just the facts ma’am… A Women’s Guide for Understanding 
Evidence about Health and Health Care 
http://www.womenandhealthcarereform.ca/publications/
evidenceen.pdf

That quantitative research is 
more trustworthy than qualitative 
research 

There are strengths and limitations to all research methodologies and 
methods. Quantitative research can contain bias (e.g. within the questions 
that are asked or not asked on a questionnaire). While small-scale qualitative 
studies may not be generalisable, they add to our understanding of the 
factors that might be important to understanding an issue. Many small 
studies reporting similar findings provide weight to each other. 

Neale, J. (ed) (2008) Research Methods for Health and Social Care. 
Basingstoke: Palgrave Macmillan

MISCONCEPTIONS

http://www.womenandhealthcarereform.ca/publications/evidenceen.pdf
http://www.womenandhealthcarereform.ca/publications/evidenceen.pdf
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SUGGESTED ACTIVITIES
LO No: 1

LO Title: Understand the purpose of research in health, social care and childcare

Title of suggested activity Suggested activities Suggested timings Also related to

Find the link The purpose of this activity is to encourage learners to think about the importance of research and to 
begin to consider the different areas of research in health and social care.

Working in groups, learners could be given three newspaper articles that report on research studies in 
health, social care and childcare; for example:

Trial shows tantalising signs that new Alzheimer’s drug could benefit early-stage patients (Health)
http://www.theguardian.com/science/2016/aug/31/tantalising-signs-that-new-alzheimers-drug-
could-benefit-early-stage-patients-aducanumab

Loneliness kills – yet housing that could help is under threat (Social Care)
http://www.theguardian.com/housing-network/2016/jun/15/loneliness-kills-housing-threat-older-
people

Middle-class angst over technology in the early years (Childcare)
http://www.theguardian.com/education/2011/jun/07/early-years-anxiety-digital-technology

Learners could:
•	 Scan the articles and discuss with their group how they are linked. 
•	 Summarise in a few sentences what each article is about.

When learners have completed this task, tutors could bring the whole group together to discuss the 
links between the articles that learners have made. The most obvious link is that they all report on 
research studies. However, learners may also have come up with other links e.g. they are all related 
to the module, they are concerned with people’s lives and wellbeing, they all talk about experts. Any 
reasonable link that is made between the articles should be acknowledged, valued and discussed. 
Tutors should point out that research studies are often reported by the media because they are a 
source of newly discovered information. 

1 hour

http://www.theguardian.com/science/2016/aug/31/tantalising-signs-that-new-alzheimers-drug-could-benefit-early-stage-patients-aducanumab
http://www.theguardian.com/science/2016/aug/31/tantalising-signs-that-new-alzheimers-drug-could-benefit-early-stage-patients-aducanumab
http://www.theguardian.com/housing-network/2016/jun/15/loneliness-kills-housing-threat-older-people
http://www.theguardian.com/housing-network/2016/jun/15/loneliness-kills-housing-threat-older-people
http://www.theguardian.com/education/2011/jun/07/early-years-anxiety-digital-technology
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Title of suggested activity Suggested activities Suggested timings Also related to

Understanding the different 
areas of research in health, 
social care and childcare

Tutors could display the areas of research in health, social care and childcare and ensure that learners 
know what the terms mean:

Areas of research: 
Health: 
•	 treatment 
•	 health policy 
•	 practices in health care.

Social care: 
•	 interventions 
•	 social care policy 
•	 practices in social care. 

Childcare: 
•	 child development 
•	 early years and childcare policy 
•	 practices in early years and childcare. 

Using the articles cited in the Find the link activity above, learners could decide which area the 
research being reported fits into. (They fit most closely into health treatment; social care policy; and 
practices in early years and childcare.)

Learners could work in groups to find other newspaper reports about research studies that fit into the 
different areas of research. They could record the headline of the news article and the area of research 
it is reporting about.

Good media sources include:
http://www.guardian.co.uk
http://www.bbc.co.uk/

1 hour

Developing a shared 
resource of research reports

In the activity above, learners were asked to find a number of news articles that reported on new 
research studies. Sometimes the research report is available online and can be found by searching 
using the name of the research institution, the author or the title. 

Learners could develop a shared database of research reports for each area of research. This could be 
an ongoing group project that would create a resource that would be helpful for learners throughout 
the module. 

2 hours

http://www.guardian.co.uk
http://www.bbc.co.uk/
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Title of suggested activity Suggested activities Suggested timings Also related to

Who benefits from research? Learners could read a range of abstracts from research studies in health, social care or childcare and 
consider the purpose of the research. 

Useful sources for research articles:

Health and Social Care in the Community 
http://onlinelibrary.wiley.com/journal/10.1111/(ISSN)1365-2524/issues

Early Childhood Research Quarterly
http://www.journals.elsevier.com/early-childhood-research-quarterly/

Learners could work in groups to consider the following questions:
•	 Who has carried out the research?
•	 How might the research influence people who work in health, social care or childcare?
•	 How might the research influence government policy?
•	 Who might the research benefit?

Tutors could discuss the purposes of research in health, social care and childcare and ensure that 
learners know what the following terms mean: 
•	 to improve outcomes for individuals
•	 to establish an evidence base for treatments/interventions
•	 to improve practice
•	 to identify gaps in provision
•	 to identify the needs of groups or individuals
•	 to inform policy
•	 to increase knowledge and understanding
•	 to measure impact.

Learners could decide which purpose most closely fits the research studies they have been discussing. 

2 hours Unit 23 LO2

http://onlinelibrary.wiley.com/journal/10.1111/(ISSN)1365-2524/issues
http://www.journals.elsevier.com/early-childhood-research-quarterly/
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Title of suggested activity Suggested activities Suggested timings Also related to

Focus on health research Learners could find out about the work of the Medical Research Council (MRC):
http://www.mrc.ac.uk/

Learners could find out about the MRC’s four strategic aims:
1. Picking research that delivers
2. Research to people
3. Going global
4. Supporting scientists.

Learners could discuss how the strategic aims of the MRC link to the purposes of research (e.g. 
scientists need to be supported to carry out research in order to provide an evidence base for 
treatments). They could create a poster, chart or diagram that shows how they are linked. 

1 hour

Focus on social care research Learners could access the ‘Dementia research overview’ on the Social Care Institute for Excellence 
website:
http://www.scie.org.uk/dementia/resources/research-overview.asp

Learners could work in pairs and read about the research status in different areas of dementia e.g. early 
signs and diagnosis, support after diagnosis and end of life care. Research status provides information 
about the kind of research that has taken place in connection with dementia and the gaps in research 
that still exist. 

Learners could discuss the following questions:
•	 What have we learnt about research?
•	 What have we learnt about the purposes of research?

Tutors could encourage learners to reflect on research as an ongoing process of improving our 
understanding of the effectiveness of interventions, policy and practices in social care. 

1 hour Unit 16 LO1, LO3

http://www.mrc.ac.uk/
http://www.scie.org.uk/dementia/resources/research-overview.asp
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Title of suggested activity Suggested activities Suggested timings Also related to

Focus on childcare research Tutors could explain that the government uses research to inform policy. However, research findings 
can sometimes contradict each other. 

Learners could be put into two groups to debate the following statement:
Early years practitioners should be required to have GCSE Maths and English (grade A–C).

Useful sources of information:

The National Day Nursery Association (NDNA) conducted an early years workforce survey in 2016. 
They recommended that the government scrap the requirement for early years workers to have GCSE 
Maths and English (grade A-C). Their full report ‘Early Years Workforce Survey, England 2016’, is available 
at:
http://www.ndna.org.uk/NDNA/News/Reports_and_surveys/Workforce_survey_2016.aspx

Professor Cathy Nutbrown carried out an independent review of early education and childcare 
qualifications in 2012. She reported that practitioners did not always have adequate knowledge to 
offer high quality care and education. Her review is available on the UK Government website at:
http://www.gov.uk/government/uploads/system/uploads/attachment_data/file/175463/Nutbrown-
Review.pdf

Learners could use the NDNA report and the Nutbrown Review to prepare their argument for the 
debate.

2 hours Unit 11 LO2

http://www.ndna.org.uk/NDNA/News/Reports_and_surveys/Workforce_survey_2016.aspx
http://www.gov.uk/government/uploads/system/uploads/attachment_data/file/175463/Nutbrown-Review.pdf
http://www.gov.uk/government/uploads/system/uploads/attachment_data/file/175463/Nutbrown-Review.pdf
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LO No: 2

LO Title: Understand research methodology, methods and ethics

Title of suggested activity Suggested activities Suggested timings Also related to

What counts as knowledge? Tutors could ask learners to reflect on the following research question:

Why do individuals choose to become a foster parent?

Learners are likely to suggest possible motivating factors e.g. wanting to feel their life is worthwhile, 
enjoying looking after children and young people. Tutors could list and display the reasons cited by 
learners. Tutors could then present the following scenario:

Bridlaw local authority needs more foster parents to provide places for looked after children. They 
want to find out the most important factors that influence individuals to become foster parents in 
order to help them plan an effective recruitment campaign. 

Working in pairs, learners could suggest how Bridlaw could find out the most influential factors. Their 
suggestions could take the form of basic research proposals, for example:
•	 Sending out a list of the factors as a survey to foster parents, asking them to tick the ones that 

were influential in their own decision-making (N.B. This kind of approach employs a quantitative 
methodology because it will generate results in the form of numbers of responses for each factor 
included on the survey).

•	 Asking foster parents in an interview what motivated them to become foster parents (N.B. This 
kind of approach employs a qualitative methodology because it will generate responses in words. 
Responses are not limited to pre-specified factors and therefore could vary widely).

Tutors could introduce learners to the terms: quantitative, qualitative and mixed methodologies. 
Learners could reflect on the methodology that fits their own proposals. 

1 hour Unit 21 LO1

SUGGESTED ACTIVITIES
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Title of suggested activity Suggested activities Suggested timings Also related to

Primary research methods: 
quantitative research

Tutors could explain that quantitative research often uses the following research methods:
•	 Experimental method (randomised controlled trial)
•	 Survey
•	 Formal observation
•	 Structured interview
•	 Case study (can use qualitative and quantitative methods)
•	 Action research (practitioner research: can use qualitative and quantitative methods).

Learners could choose one of the methods to investigate and prepare a poster summarising the main 
features of the method. They could share their learning with the group. 

These websites have good explanations of research methods:
http://www.cancerresearchuk.org
http://www.nice.org.uk
http://www.researchconnections.org
http://www.simplypsychology.org

3 hours

Primary research methods: 
qualitative research

Tutors could explain that qualitative research often uses the following research methods:
•	 Informal observation (field work)
•	 Interviews (semi-structured, unstructured or focus groups).

Learners could read an example of a research proposal that uses qualitative methods to find out how 
researchers apply these research methods in practice. 

Suggested resources:

National Institute for Health Research 
Homeless women
http://www.sscr.nihr.ac.uk/PDF/ProjectOutlines/SSCR-project-outline_13-Homeless-women_web.pdf

Supporting people with sight loss and dementia
http://www.sscr.nihr.ac.uk/PDF/ProjectOutlines/PO45.pdf

1 hour

http://www.cancerresearchuk.org
http://www.nice.org.uk
http://www.researchconnections.org
http://www.simplypsychology.org
http://www.sscr.nihr.ac.uk/PDF/ProjectOutlines/SSCR-project-outline_13-Homeless-women_web.pdf
http://www.sscr.nihr.ac.uk/PDF/ProjectOutlines/PO45.pdf
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Title of suggested activity Suggested activities Suggested timings Also related to

Secondary research Tutors could explain to learners that secondary research involves using published sources to find out 
information (i.e. a literature review). Learners could compile a list of the secondary sources they know 
about e.g. newspapers, books, websites.

Tutors could add to the list secondary sources that learners don’t identify (see unit specification). 
They could show learners examples of different types of secondary sources e.g. books, journals, 
government statistics. 

Suggested resources:

Health and Social Care in the Community 
http://onlinelibrary.wiley.com/journal/10.1111/(ISSN)1365-2524/issues

Early Childhood Research Quarterly
http://www.journals.elsevier.com/early-childhood-research-quarterly/

Government statistics
http://www.gov.uk

Learners could work in groups to organise the list in order of the most to least reliable source. They 
could compare their lists and discuss why some sources are more reliable than others. Tutors could 
explain that research studies are usually presented in articles published in academic journals. These 
articles have been reviewed by other academics, so they can be a more reliable source of information 
than websites or newspapers.

1 hour

http://onlinelibrary.wiley.com/journal/10.1111/(ISSN)1365-2524/issues
http://www.journals.elsevier.com/early-childhood-research-quarterly/
http://www.gov.uk


C
A

M
BRID

G
E TEC

H
N

IC
A

LS IN
 H

EA
LTH

 A
N

D
 SO

C
IA

L C
A

RE
LEVEL 3 U

N
IT 25

17

Title of suggested activity Suggested activities Suggested timings Also related to

Who takes part in research? Using a number of research articles, learners could identify who the participants were and how they 
were chosen.

Suggested resources:

National Institute of Child Health and Human Development – Child Development
Are Child Developmental Outcomes Related to Before- and After-School Care Arrangements?
http://onlinelibrary.wiley.com/doi/10.1111/j.1467-8624.2004.00669.x/full

Hanson, L.C., Danis, M. and Garrett, J. – Journal of the American Geriatrics Society
‘What Is Wrong With End-of-Life Care?’ Opinions of Bereaved Family Members 
http://onlinelibrary.wiley.com/doi/10.1111/j.1532-5415.1997.tb02933.x/full

Nowalk, M.P., Prendergast, J.M., Bayles, C.M., d’Amico, F.J. and Colvin, G.C. – Journal of the American 
Geriatrics Society 
A Randomized Trial of Exercise Programs Among Older Individuals Living in Two Long-Term Care 
Facilities
http://onlinelibrary.wiley.com/doi/10.1046/j.1532-5415.2001.49174.x/full

Tutors could introduce learners to sampling strategies in research. For information on sampling 
strategies, see:

Neale, J. (ed) (2008) Research Methods for Health and Social Care. Basingstoke: Palgrave Macmillan

Changing Minds: 
http://changingminds.org/explanations/research/sampling/choosing_sampling.htm

1 hour Unit 8 LO2
Unit 18 LO2

http://onlinelibrary.wiley.com/doi/10.1111/j.1467-8624.2004.00669.x/full
http://onlinelibrary.wiley.com/doi/10.1111/j.1532-5415.1997.tb02933.x/full
http://onlinelibrary.wiley.com/doi/10.1046/j.1532-5415.2001.49174.x/full
http://changingminds.org/explanations/research/sampling/choosing_sampling.htm
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Title of suggested activity Suggested activities Suggested timings Also related to

Ethics in research Tutors could discuss the principles of ethical research, for example:
•	 keeping participants informed (e.g. via information sheets/sessions) 
•	 obtaining informed consent from participants 
•	 maintaining anonymity (e.g. use of pseudonyms, including no identifying information) 
•	 confidentiality when anonymity is not possible, with informed consent 
•	 responsible use of research findings.

Tutors could ask learners to consider three examples of unethical research (for examples see the 
resource listed below) and to list the ways ethical principles were not followed in these cases. 

Useful resource:
Social Care Institute for Excellence
Research mindedness: Ethics and values in social care research
http://www.scie.org.uk/publications/researchmindedness/researchsocialworksocialcare/
ethicsandvalues/

1 hour

http://www.scie.org.uk/publications/researchmindedness/researchsocialworksocialcare/ethicsandvalues/
http://www.scie.org.uk/publications/researchmindedness/researchsocialworksocialcare/ethicsandvalues/
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LO No: 3

LO Title: Be able to carry out secondary research

Title of suggested activity Suggested activities Suggested timings Also related to

Identifying a research theme Tutors could explain to learners that carrying out secondary research should begin with identifying a 
topic or asking a question. They could ask learners to think about a topic or question they would like 
to find out more about in health, social care or childcare. It would be helpful for them to revisit the 
areas of research outlined in the Understanding the different areas of research in health, social care 
and childcare activity in Learning Outcome 1.

Learners could decide on an area of research, identify a topic and write four questions. For example:
Area of research: Social care policy
Topic: Personalisation
Questions: 
1. What impact has personalisation had on individuals receiving social care?
2. How has personalisation changed practices in care homes?
3. What are the challenges of personalisation for practitioners?
4. Why is personalisation a key principle in social care?

Tutors could point out that questions can begin with the words what, where, who, how and why.

1 hour Unit 6 LO1

Locating sources for 
secondary research

Tutors could revisit the sources of secondary research outlined in the Primary research methods: 
quantitative research activity in Learning Outcome 2. 

Learners could identify three secondary sources that could be used for the research project they 
identified in the activity above. They could:
1. Search online using key words in Google Scholar to locate a relevant journal article.
2. Search the library catalogue for relevant books.
3. Search the internet for other sources of information e.g. government, media or charity websites. 

Tutors could support learners to practise locating relevant sources and explain that perseverance is 
needed to find sources that are appropriate, relevant, accessible and trustworthy. 

1 hour

SUGGESTED ACTIVITIES
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Title of suggested activity Suggested activities Suggested timings Also related to

Plagiarism and how to avoid 
it

Tutors could explain what plagiarism is and why it is considered very poor practice in academic 
research writing.

Suggested resource:
Why is plagiarism bad?
http://www.reference.com/world-view/plagiarism-bad-27fc033d518096b7

Tutors could explain that learners must acknowledge the sources of the information they use in their 
research reports. Tutors could explain techniques for how to do this:
•	 When paraphrasing, put the author’s name and the date of publication in brackets after the 

information given. 
•	 When quoting directly, put the words in quotation marks. Put the author’s name, date of publication 

and page number (if there is one) in brackets after the quotation. 
•	 Include a full list of references used at the end of the report in alphabetical order. 

(NB. Any style of referencing is acceptable for learners to use, as long as it is used consistently, e.g. 
Footnotes or Harvard)

Suggested resource for tips on how to avoid plagiarism:
Birmingham City University 
http://library.bcu.ac.uk/learner/writingguides/1.12.htm

1 hour

http://www.reference.com/world-view/plagiarism-bad-27fc033d518096b7
http://library.bcu.ac.uk/learner/writingguides/1.12.htm
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Title of suggested activity Suggested activities Suggested timings Also related to

Carrying out secondary 
research – making effective 
notes from a secondary 
source

Tutors could lead a discussion on the following example of a secondary research topic:

Area of research: Early years and childcare policy
Topic: After school clubs
Questions: 
1. What are the benefits for children of attending an after school club?
2. What are the benefits for parents and family life?
3. Why is the government encouraging schools to set up after school clubs?
4. What factors influence quality in after school clubs?

Suggested resource:
Family and Childcare Trust
Lugton, D. (2015) Developing childcare in schools
http://www.familyandchildcaretrust.org/sites/default/files/files/developing-childcare-in-schools-
research-duncan-lugton.30.3.15.pdf.pdf

Learners could read the article above and practise making good research notes, using the questions 
above as a focus, writing two or three key points from the article that address these questions.

Learners should be encouraged to keep their notes concise and to use their own words. Tutors could 
emphasise that secondary research involves selecting relevant information from sources to answer 
research questions. It does not involve summarising the whole article.  

2 hours Unit 8 LO1

http://www.familyandchildcaretrust.org/sites/default/files/files/developing-childcare-in-schools-research-duncan-lugton.30.3.15.pdf.pdf
http://www.familyandchildcaretrust.org/sites/default/files/files/developing-childcare-in-schools-research-duncan-lugton.30.3.15.pdf.pdf
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Title of suggested activity Suggested activities Suggested timings Also related to

Carrying out secondary 
research – focusing on 
research methods

Tutors could remind learners that when using secondary sources, it is important to pay attention to 
who has produced the information and the methods and approach they have used. 

Tutors could lead a discussion on why it is important to know how a research study has been carried 
out and who has carried out the research. Knowing how the research was carried out and by whom 
allows learners to decide how much weight they can give to particular research findings i.e. how 
trustworthy the source is.

Learners could read the following article, paying close attention to the research methods used:

Larkin, M. (2014) Developing the knowledge base about carers and personalisation: contributions 
made by and exploration of carers’ perspectives on personal budgets and the carer-service user 
relationship
http://onlinelibrary.wiley.com/doi/10.1111/hsc.12131/full

Learners could work in pairs to discuss how trustworthy the findings are from this research report. 
Tutors could ask each pair to feed back findings to the group. 

N.B. The researcher has described the methods that they have used to carry out the research and 
this increases trust in their findings. In-depth interviews were conducted with 23 participants who 
were carefully selected according to particular criteria. This allowed the researcher to gain a deep 
understanding of the key issues affecting the carer-service user relationship. However, 23 participants 
is a small number and may not represent the experiences of other carers or service users.

2 hours Unit 6 LO1

Selecting sources Working from the Locating sources for secondary research activity above, tutors could ask learners to 
reflect on what worked well and what was challenging when locating sources for secondary research.

Tutors could reassure learners that locating sources that are appropriate, relevant, trustworthy and 
complementary is always much harder and more time-consuming than they anticipate. 

Learners could work in pairs to write 3–5 top tips for selecting sources. For example: using different 
key words; scanning the summary to see if a source might be relevant; expecting to have to view and 
reject many sources to find one relevant source; paying attention to the trustworthiness of the source.

Learners could create a poster to illustrate their top tips.

2 hours

http://onlinelibrary.wiley.com/doi/10.1111/hsc.12131/full
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LO No: 4

LO Title: Be able to present and evaluate research

Title of suggested activity Suggested activities Suggested timings Also related to

Linking sources together Tutors could remind learners of the stages of secondary research projects that they have covered:
1. Identifying a theme or topic
2. Listing questions about that theme
3. Locating relevant sources of information
4. Making notes, summarising the key information.

This activity will support learners to improve how they present information. The key to well-presented 
formal writing is that it should:
•	 be well-structured, with an introduction and conclusion
•	 build an argument 
•	 use clear expression 
•	 justify the appropriateness of research methods used.

In order to develop a structure for their report, they firstly need to think about how the sources of 
information link together.

Learners could access the following two sources of information about Alzheimer’s disease:

The Guardian  
Alzheimer’s treatment within reach after successful drug trial
http://www.theguardian.com/society/2016/nov/02/alzheimers-treatment-within-reach-after-
successful-drug-trial-amyloid-plaques-bace1 

Alzheimer’s Research UK  
10 things you need to know about prevalence 
http://www.alzheimersresearchuk.org/about-dementia/facts-stats/10-things-you-need-to-know-
about-prevalence/

It would be helpful if learners were given these sources to read in advance. Working in pairs, learners 
could discuss the sources and identify their key points. They could write one or two questions that 
both sources could provide a response to e.g. Why is developing treatments for Alzheimer’s disease a 
priority for pharmaceutical companies? Who would benefit if an effective treatment was developed 
for Alzheimer’s disease?

Learners could share their questions with the rest of the group and tutors could compile a list of 
questions which could be used to develop a structure for a research report on Alzheimer’s disease. 

1 hour Unit 16 LO1

SUGGESTED ACTIVITIES

http://www.theguardian.com/society/2016/nov/02/alzheimers-treatment-within-reach-after-successful-drug-trial-amyloid-plaques-bace1
http://www.theguardian.com/society/2016/nov/02/alzheimers-treatment-within-reach-after-successful-drug-trial-amyloid-plaques-bace1
http://www.alzheimersresearchuk.org/about-dementia/facts-stats/10-things-you-need-to-know-about-prevalence/
http://www.alzheimersresearchuk.org/about-dementia/facts-stats/10-things-you-need-to-know-about-prevalence/
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Title of suggested activity Suggested activities Suggested timings Also related to

Comparing sources Working from the activity above on the topic of Alzheimer’s disease, tutors could emphasise that 
these sources were complementary because they could be linked together. Other sources can be 
complementary because they can be compared and contrasted.

Learners could compare and contrast the following two sources:

Whitebread, D. (2012) The importance of play
http://www.importanceofplay.eu/IMG/pdf/dr_david_whitebread_-_the_importance_of_play.pdf
(Learners only need to read the Executive Summary of the report)

Christie, J.F. and Enz, B. (2010) The Effects of Literacy Play Interventions on Preschoolers’ Play Patterns 
and Literacy Development – Journal of Early Education and Development 
http://www.tandfonline.com/doi/abs/10.1207/s15566935eed0303_1
(Learners only need to read the abstract of the article)

Learners could make a list of the comparisons and the contrasts between these two sources in 
relation to their findings and their methods. 

1 hour Unit 8 LO2

http://www.importanceofplay.eu/IMG/pdf/dr_david_whitebread_-_the_importance_of_play.pdf
http://www.tandfonline.com/doi/abs/10.1207/s15566935eed0303_1
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Title of suggested activity Suggested activities Suggested timings Also related to

Evaluating research: 
validity, reliability and 
generalisability

Tutors could discuss the following definitions of validity, reliability and generalisability:
•	 validity: did the research methods used measure what they were intending to measure? 
•	 reliability: how trustworthy is the research? Would the same results be achieved if the research was 

repeated? 
•	 generalisability: how relevant is the research to other settings? How representative was the sample 

used in the research? 

Using the resources from the activity above, tutors could ask learners to evaluate the research in 
relation to its validity, reliability and generalisability. 

A possible example learner response:

Validity: The article by Christie and Enz (2010) has high validity because an experimental method 
was used. Children were randomly assigned to two groups. The first group were given the literacy 
materials but not encouraged to play with them. The second group were given the materials and 
teachers encouraged and modelled ways of using them. Researchers assessed the progress of 
children in both groups using both qualitative and quantitative methods. Using mixed methods 
added weight to the validity of their findings. 

Whitebread’s report (2012) uses secondary sources and also interviews European play researchers 
and conducts a survey of play organisations. This mixed methods approach adds to the validity of the 
findings.

Reliability: The report by Whitebread (2012) is funded by an organisation called The Toy Industries 
of Europe. It is not therefore as trustworthy as Christie and Enz’s (2010) research which is published 
in a peer-reviewed journal. Christie and Enz report the methods of research that they used in detail, 
whereas Whitebread is less transparent about the methods of research he used. Christie and Enz’s 
findings are therefore more reliable. 

Generalisability: The sample size used by Christie and Enz (2010) is very small (one class of 32 
children). Their findings cannot be generalised to all preschool children. Whitebread (2012) does not 
make clear the numbers interviewed or surveyed and therefore it is not possible to comment on the 
generalisability of the research in relation to the size of the sample. 

2 hours
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Title of suggested activity Suggested activities Suggested timings Also related to

Strengths and limitations of 
different research methods

Tutors could explain to learners that all research methods have strengths and limitations. One way of 
evaluating research is to comment on the strengths and limitations of the research methods used. 
Tutors could provide learners with a copy of the following table:

Research method Strengths Limitations

Experiments

Surveys

Formal observation

Informal observation

Structured interviews

Semi-structured interviews

Case study
  
Learners could use texts about research methods to complete the table. 

Suggested resources:

Bowling, A. (2014) Research Methods in Health: Investigating Health and Health Services. UK: McGraw-Hill 
Education

Moule, P. (2015) Making Sense of Research in Nursing, Health and Social Care. London: Sage

3 hours



C
A

M
BRID

G
E TEC

H
N

IC
A

LS IN
 H

EA
LTH

 A
N

D
 SO

C
IA

L C
A

RE
LEVEL 3 U

N
IT 25

27

Title of suggested activity Suggested activities Suggested timings Also related to

Evaluating the 
representativeness of a 
sample 

Tutors could remind learners that one of the strengths of survey research is that it is a cost effective 
way of recording the views of a large number of people. However, although sample size is relevant to 
the generalisability of research findings, it is also important that samples are representative.

Learners could read the following explanations of how to ensure a sample is representative:

Austin Research
The importance of representative samples and how to get them
http://austinresearch.co.uk/the-importance-of-representative-samples-and-how-to-get-them/

Verywell
What Is a Representative Sample? 
https://www.verywell.com/what-is-a-representative-sample-2795798

Tutors could present learners with the following scenario:

A research study is being conducted to find out what motivates learners to study Level 3 Health and 
Social Care in the UK. 

Learners could list the criteria that they would use to select a representative sample for this research 
study. Learners could justify their criteria to the group e.g. by gender, age, ethnicity, socio-economic 
status (social class), different types of institution attended.

2 hours

Drawing conclusions Tutors could explain to learners that the final stage of carrying out secondary research is to make 
conclusions. These must:
•	 Relate to the research topic and the research questions that shaped the research.
•	 Make clear which research sources are the most trustworthy based on their evaluation of the 

methods used to carry out the research and the validity, reliability and generalisability of the 
findings.

•	 Comment on who would benefit from the findings and in what ways.
•	 Identify one or two questions that have not been answered by the research.
•	 Suggest ways that other research in the future could be carried out to add to our understanding 

about the topic.

Learners could choose a research topic and questions that they have worked on during this module 
(for example in Learning Outcome 3). They could write a conclusion (of approximately 250 words) that 
meets the five requirements listed above. 

2 hours

http://austinresearch.co.uk/the-importance-of-representative-samples-and-how-to-get-them/
https://www.verywell.com/what-is-a-representative-sample-2795798
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