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This Delivery Guide has been developed to provide practitioners with a variety of
creative and practical ideas to support the delivery of this qualification. The Guide
is a collection of lesson ideas with associated activities, which you may find helpful
as you plan your lessons and covers all the units within this pathway.

This pathway includes the following units:

OCR has collaborated with current practitioners to ensure that the ideas put forward in
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this Delivery Guide are practical, realistic and dynamic. The Guide is structured by unit and Unit no. | Unit title How are they assessed?
quming outcome so you can see how each activity helps you cover the requirements of U Principles of working in health, social 60 | Examined by OCR
this unit. i
care and childcare
We've also mclude(.j some English and rpaths activities. TI'!ese a.re'de5|gngd t.o Unit 2 Health and safety in practice 30 | Examined by OCR
demonstrate the importance of English and maths skills within real life job roles; : —
and to help those learners who may be re-sitting their English or maths GCSE. Unit3 | Working in a person-centred way 30 | Internally by you,
moderated by OCR
We appreciate that practitioners are knowledgeable in relation to what works for them . i
i ) Unit 4 Safeguarding 60 | Internally by you,
and their learners. Therefore, the resources we have produced should not restrict or
. o , o . ) . moderated by OCR
impact on practitioners’ creativity to deliver excellent learning opportunities.
) - ) Unit 7 Working in childcare environments 90 | Internally by you,
Whether you are an experienced practitioner or new to the sector, we hope you find moderated by OCR
something in this guide which will help you to deliver excellent learning opportunities.
9 9 Py 9gopp Unit 8 Working with children in a childcare 90 | Internally by you,
If you have any feedback on this Delivery Guide or suggestions for other resources you environment moderated by OCR

would like OCR to develop, please email resources.feedback@ocr.org.uk.

To find out more about this qualification, go to: http//www.ocrorg.uk/qualifications/ Delivery Guides for all the units listed above are available from: http.//www.ocr.org.uk/
vocational-education-and-skills/cambridge-technicals-health-and-social-care-level-2- qualifications/vocational-education-and-skills/cambridge-technicals-health-and-social-
2016-suite/ care-level-2-2016-suite/

Please note

The timings for the suggested activities in this Delivery Guide DO NOT relate to the
Guided Learning Hours (GLHs) for each unit.

Assessment guidance can be found within the Unit document available from
WWW.O0Cr.org.uk.

The latest version of this Delivery Guide can be downloaded from the OCR website.

This Delivery Guide MUST NOT be used directly for assessment purposes. It is intended
to support the teaching and learning of the unit specified.
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There are fundamental principles that underpin the work of all health, social care
and childcare practitioners. This unit introduces you to the key facts and provides the
knowledge you will need to help deliver high quality care and support.

You will be introduced to a basic knowledge of health and safety including what to

do in emergency situations in care settings. Practitioners need to know about equality
and diversity and a person-centred approach. You will learn about individual's rights
and ways those rights can be supported by care workers and by social policy. Effective
communication is very important when working with individuals in need of care and
support, this unit provides you with knowledge of practical ways of communicating in
care settings. The unit also provides you with a basic introduction to the structure of the
human body and some of the common conditions and diseases that affect individuals
who require care.

http://www.ocr.org.uk/qualifications/vocational-education-and-skills/cambridge-
technicals-health-and-social-care-level-2-2016-suite/

© OCR 2017

LO1 Know the principles of maintaining health, safety and security, and
know basic emergency procedures in health, social care and childcare
environments

LO2 Know the principles of equality and diversity in health, social care and
childcare environments

LO3 Know the principles of individual rights and the key features of a person
centred approach

LO4 Know key facts about safeguarding

LO5 Know key information about anatomy and physiology

LO6 Know key principles for communicating effectively

LO7 Be able to support individuals in adult health and social care environments

with practical tasks



http://www.ocr.org.uk/qualifications/vocational-education-and-skills/cambridge-technicals-health-and-social-care-level-2-2016-suite/
http://www.ocr.org.uk/qualifications/vocational-education-and-skills/cambridge-technicals-health-and-social-care-level-2-2016-suite/
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Explanations of the key terms used within this unit, in the context of this unit

Key term

Explanation

Abuse

Abuse involves the violation of an individual's human and civil rights by another person or other people. Abuse can be intentional or unintentional
and results in causing an individual harm either deliberately or unintentionally. It can take many forms including physical abuse (such as hitting
and force feeding), sexual abuse (such as rape and unwanted sexual contact), emotional/psychological abuse (such as controlling behaviour

and humiliation), neglect (such as failure to meet medical needs and not providing food or drink), financial abuse (such as forcing changes to a
will and misappropriation of funds or possessions), institutional abuse (such as lack of flexibility over choices of meals or when and where meals
are provided and denial of visitors), bullying (such as name-calling and using SMS to spread rumours), discriminatory abuse (such as deliberate
exclusion of an individual from an activity or denial of access to a service for an individual) and exploitation or mate crime (such as befriending an
individual who has a learning disability and then causing them harm and taking advantage of an individual who has mental health needs).

Advocate

An advocate represents the views, needs and interests of individuals who are unable to represent themselves. This involves the advocate working
closely with individuals and on some occasions with others who know the individual well. An advocate may represent individuals both verbally and
in writing. Occasions when this may occur may include when an individual's care or support needs have changed or when an individual decides to
live independently.

Arteries

Arteries are blood vessels that transport blood rich in oxygen away from the heart.

Assistive technology

Assistive technology includes any device, piece of equipment or system that allows an individual to carry out a task that they would otherwise be
unable to do, or helps with ensuring their safety whilst doing it. Assistive technology helps individuals to maintain and/or improve their abilities.
For example, sensors that can detect when an individual has a fall; an alarm signal is then sent to an allocated person to alert them without the
individual having to do it, clocks that remind an individual who has dementia of the day, time and date, a sign and symbol board to enable an adult
with limited communication skills to communicate with others.

Autism Autism, also known as Autism Spectrum Disorder (ASD), is a condition that affects adults (as well as children and young people) with respect to their
communication, social interaction and behaviour and includes Asperger syndrome. For example, an individual who has autism may be unable to
initiate a conversation or understand how another individual may be feeling.

Bladder The bladder is part of the urinary system. The bladder is the muscle that stores urine that has been excreted by the kidneys.

Bio-hazard A bio-hazard is a risk to human health or the environment arising from biological work; for example work with infectious micro-organisms or
conditions.

BMI The body mass index (BMI) is a measure of your body fat that uses your height and weight to work out if your weight is healthy; it applies to both
adult men and women.

Braille Braille is used by individuals who are blind or have a visual impairment to read and write through touch. It consists of different patterns of raised

dots that represent the letters of the alphabet, numbers, and punctuation marks.

British Sign Language

British Sign Language also known as BSL is the first or preferred language of some deaf adults (and children) in the UK. It involves the use of signs
and gestures and is a unique language with its own grammar and vocabulary.

Bullying A form of abuse that involves harming an individual either physically and/or emaotionally. For example, name-calling or using SMS to spread
rumours.
Capillaries Capillaries are very small thin blood vessels that allow the exchange of oxygen and carbon dioxide through their walls.

© OCR 2017
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Explanations of the key terms used within this unit, in the context of this unit

Care plan

It is also referred to as a support plan and can be documented both on paper and electronically, using words, symbols, pictures and/or
photographs. It details an individual’s needs, strengths, abilities and interests, the support and services the individual would like to carry out their
day to day activities and who should provide it. A care or support plan belongs to the individual and must be developed and agreed with the
individual or their representative e.g. an advocate.

Cardiovascular system

The cardiovascular system is also known as the circulatory system and comprises of the heart, blood vessels (arteries, veins and capillaries) and
blood. It consists of two circuits called the pulmonary and systemic circuits. Blood travels through the pulmonary circuit to the lungs to be
oxygenated and then back to the heart; oxygenated blood travels though the systemic circuit around the body and then it carries de-oxygenated
blood back to the heart.

Chronic pulmonary disorder (COPD)

An umbrella term used to describe a number of respiratory conditions, including for example emphysema and chronic bronchitis

Cirrhosis

Cirrhosis is a condition that results from long-term damage to the liver and may be caused by a number of reasons such as alcohol abuse, infections
such as Hepatitis B or Hepatitis C and obesity.

Clinical waste

Clinical waste includes any waste which can potentially be infectious such as used dressings, materials such as clothes and linen that contain blood
and bodily fluids. The term also includes medication and other healthcare equipment such as syringes and needles.

Confidentiality

A term that refers to the protection of personal information in health and social care settings. Maintaining confidentiality in health and social care
settings involves only sharing information in relation to individuals when it is needed and required, ensuring all verbal information that is discussed
about an individual, their family, care or support is done so with only those who need to know it and in a private area so others cannot overhear,
ensuring records that hold personal information about individuals, their families and carers are stored securely and can only be accessed by those
with authorisation to do so.

Corrosive

A harmful substance that contains acids and that can cause burns if it comes into contact for example with your skin, mouth or eyes or if it is
ingested or inhaled. Ammonium hydroxide and Sodium hydroxide are examples of acids that are contained in cleaning agents.

Communication

This refers to the process of sending and receiving information. For example, this can be done verbally through speech, non-verbally through body
language, in writing through electronic communications such as e-mails and by using other mediums such as signs and symbols.

Coronary heart disease

A condition where the arteries around the heart that deliver oxygen become narrowed because of fatty deposits that build up on their walls; a
condition known as atherosclerosis.

Cross contamination

The process by which harmful micro-organisms transfer and spread for example by unwashed hands, dirty surfaces or used equipment.

Deafness

A term that refers to people with hearing loss; it can be moderate, severe or profound, it can happen suddenly or gradually over a period of time.

Dementia

A condition that describes a collection of symptoms that may include difficulties with language (such as finding the right word for an item),
memory, (such as difficulties remembering recent day to day activities), concentration, (such as carrying out a task such as shopping), planning or
organising (such as making arrangements to attend an appointment). Dementia is caused when the brain is damaged for example by a disease
such as Alzheimer’s. Dementia is a progressive disease but how it progresses varies from individual to individual; depending on a variety of factors
including the part or parts of the brain that have been damaged.

Designated safeguarding officer

A nominated person that takes the lead for safequarding in an organisation such as in a residential home, nursing home or hospital. The designated
safeguarding officer is the first point of contact for staff or volunteers who may have concerns about an adult and require support or advice. Their
role involves referring allegations, suspicions and disclosures of abuse to the relevant investigating agencies such as Social Services, the Local Adult
Safeguarding Board or the Police. Their responsibilities also include ensuring the organisation’s safeguarding policy and procedures are up to date,
reviewed regularly and being complied with.

Digestive system

The digestive system enables the human body to process the food it digests. There are two types of digestion: Mechanical (the process that involves
chewing food to break it down into smaller pieces) and Chemical (where enzymes are used by the body continue to further break down food).

© OCR 2017
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Explanations of the key terms used within this unit, in the context of this unit

Disclosure of abuse

When an individual or another person tells you either directly (an individual tells you they are being abused) or indirectly through their behaviour
(an adult appears withdrawn and increasingly anxious in situations around one person particularly) that an individual has been, is being or is at risk
of being abused.

Disclosure and Barring Service (DBS)

The Disclosure and Barring Service (DBS) has replaced the Criminal Records Bureau (CRB) and Independent Safeguarding Authority (ISA). It
enables employers to check the criminal records of employees and potential employees to ascertain whether or not they are suitable to work
with vulnerable adults and children. For individuals working in certain positions, a valid DBS disclosure is a legislative requirement. The DBS is also
responsible for placing or removing people from the DBS adults'barred list (and children’s barred list) for England, Wales and Northern Ireland.

Discrimination

The unfair or unequal treatment of groups of people such as men and women, younger and older people, people with physical and learning
disabilities and people with different religions.

Disinfecting

A process using heat and chemicals that reduces the levels of harmful micro-organisms from items such as bed pans and commodes.

Diversity

The term diversity means positively recognising and understanding that each individual is unique and different. For example, this may be in relation
to an individual’s abilities, sexual orientation or religious beliefs.

Emotional/psychological abuse

Emotional/psychological abuse is a form of abuse that results in harm or damage to an individual’s emotional and/or mental health causing low
self-esteem and anxiety. Examples can include controlling behaviour and humiliation of an individual.

Empathy This concept is often referred to as having the ability ‘to put yourself in another person’s shoes’ In other words it involves being able to understand
and share how another person is feeling. For example, it is very important for a support worker working with an individual who has recently
experienced a family bereavement, to take into account the sadness and sense of loss or anger the individual may be feeling.

Equality The term equality means treating individuals fairly so that they have access to the same opportunities as everyone else. For example this may be in

relation to how there are cared for and supported or in relation to accessing services or treatment.

Endocrine system

A collection of glands that produce hormones which help with regulating the body’s key functions such as growth, sexual development and tissue
function.

Exploitation/mate crime

Exploitation or mate crime occurs when an individual is taken advantage of, harmed or abused by another person or persons who they thought
were their friend/s; the individual usually becomes a target due to their vulnerability. For example, befriending an individual who has a learning
disability and then causing them harm or taking advantage of an individual who has mental health needs.

Financial abuse

A form of abuse that results in the unauthorised improper use of funds, property or any resources belonging to an individual. Examples of financial
abuse can include, forcing changes to an individual’s will or restricting an individual’s access to their bank account.

Hazard

A potential source of harm or adverse health effect on a person, people or environment. Hazards can be environmental such as a wet, slippery floor,
biological such as a used bandage, chemical such as cleaning products and psychological such as stress.

Health environments

The health environment includes organisations such as hospitals and clinics, and the practitioners that work there providing diagnostic,
preventative, remedial and therapeutic services such as consultants, doctors, nurses, midwives, dentists, dieticians, opticians, occupational therapists
etc.

Extra-care/sheltered housing

Extra care housing is a term used for housing aimed at older people or for people with a long-term care and support need or disability. Sheltered
housing is a term used for housing for people who can live independently but who may require low level support to meet their needs in the short-
term or longer-term.

First Aider

A person who has been trained to give first aid to someone who is injured or becomes ill. A first aider in work settings must hold a valid certificate
of competence in either: first aid at work, emergency first aid at work or any other level of training or qualification that is appropriate to the
circumstances. Certificates last for three years and annual refresher training is also recommended to ensure first aiders'knowledge and skills are
maintained.

© OCR 2017
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Explanations of the key terms used within this unit, in the context of this unit

Hazardous waste

Hazardous waste includes waste that contains substances that might make it harmful to the environment or to health. This may include waste that
includes chemicals or chemical waste.

Individual learning plan

A tool that helps people to plan for, identify and review their progress with specific goals they would like to achieve in relation to their learning. For
example this may be in relation to the learning of skills and/or knowledge.

Infection

The invasion and multiplication of microorganisms such as bacteria, viruses, and parasites that are not normally present within the body and may
cause disease. For example, Healthcare-associated infections (HCAls) can develop either as a direct result of healthcare interventions such as surgical
treatment, or from being in contact with a healthcare setting. Examples of HCAIs include Staphylococcus aureus (MRSA), Escherichia coli (E. coli),
Norovirus and Ebolavirus.

Infection control

A working approach that involves preventing the diseases that cause infections as well as minimising the spread of infections. For example, diseases
may be prevented through a vaccination programme and the spread of infections may be minimised through the provision of training to health
and social care staff around good personal hygiene techniques.

Interpreters

Trained professionals who take a spoken or signed message and convert it from one language into another whilst ensuring they express its
meaning and intent as accurately as possible. For example, a professional who interprets spoken English into the Spanish language for an individual
who attends a care review and for whom Spanish is their preferred language.

Intestines

The intestines consist of the large and small intestine. The large intestine consists of the colon and the rectum. Its main function is to absorb water
from the remaining undigested food and converts useless waste material into faeces. The small intestine consists of the duodenum, jejunum, and
ileum. Its main function is to absorb nutrients and minerals from food.

[rritant

A harmful substance that is not corrosive but can cause irritation or inflammation if it comes into contact for example with your skin, mouth or eyes
orif itingested or inhaled. Soaps and detergents are common examples of irritants.

Lack of capacity

This refers to when individuals are unable to make their own decisions about their care and treatment due to not having the mental capacity due
to, for example, having a learning disability, a mental health condition or being unconscious due to a sudden iliness or accident.

Learning disability

The Government’s White Paper for England Valuing People: a new strategy for learning disability for the 21st century, published in 2001, was the
first White paper on learning disabilities for 30 years. It explained that a learning disability includes the presence of: a significantly reduced ability
to understand new or complex information or to learn new skills; a reduced ability to cope independently; an impairment that started before
adulthood, with a lasting effect on development.

Legislation A law or set of laws made by a government. For example, legislation that promotes the safe handling of individuals' personal information: the Data
Protection Act 1998.
Makaton Makaton is a language programme that uses speech with signs (gestures) and symbols (pictures) to help adults (and children) to communicate.

Makaton is used alongside facial expressions, eye contact and body language to give as much information as possible.

Moving and handling

This refers to the actions of moving and handling both objects and people. For example, a health care worker may support an individual to move
from their bed to a chair with a supporting arm. A support worker may move a piece of equipment such as a hoist from one area to another.

Musculo-skeletal system

The musculoskeletal system enables the body to move, provides it with support and protects the body’s organs. The musculoskeletal system
consists of the bones, joints, muscles, ligaments and tendons.

Neglect

Neglect involves the failure to meet an adult’s (or child’s) basic needs such as failing to meet their medical needs or not providing food or drink.

Nervous system

The nervous system is divided into two parts; the central nervous system (CNS) that consists of the brain and the spinal cord and the other part
of the nervous system is referred to as the peripheral nervous system (PNS). The CNS controls the main functions of the body and mind such as
speech, walking, breathing and thinking.

© OCR 2017
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Explanations of the key terms used within this unit, in the context of this unit

PECS (picture exchange
communication system)

A system that enables adults with autism (and children) a means of communicating non-verbally. It is a form of communication where the
individual communicates through pictures e.g. a picture can be selected by the individual and given to a person to communicate something they
would like such as a cup of tea, a bath, to go out shopping.

Personal Protective Equipment

Personal Protective Equipment is a term used to describe equipment that protects a person from infection. For example, disposable aprons can be
worn by healthcare staff over their uniforms to prevent the spread of infection. Other examples of PPE include disposable gloves used by health and
social care staff as well as overshoes and masks worn by specialist health care professionals such as surgeons.

Peak flow

This terms refers to the amount of and rate at which air is breathed in and/or out during the respiration process.

Person-centred planning

This term refers to the approaches used to enable individuals to think about their lives and make plans for their futures based on their views, hopes
and wishes. The person-centred approach was developed from the work of the psychologist Dr Carl Rogers and involves believing in the potential
and ability of individuals who require care or support to make their own choices that are suitable for their own lives without being influenced by the
beliefs and values of other professionals or practitioners. In a person-centred approach individuals, rather than professionals or practitioners are the
experts. The individual's needs, views and wishes are the focus; they come first and become central to any care or support that is accessed.

Physical abuse

Physical abuse involves intentionally inflicting pain or injury on an adult such as hitting and force feeding.

Policies Clear statements of intent of how an organisation intends to conduct its services. Examples of policies may include a Health and Safety policy, an
Adults Safeguarding policy and an Infection Control policy.

Procedures Details of the steps taken by an organisation to put into action their policies. For example, health and safety procedures can include details of who is
responsible for health and safety, what steps need to be taken to conduct a risk assessment and which reporting forms must be used.

Prejudice An unfair or unreasonable opinion formed about a person or a group of people such as all people with mental health needs are violent or older

people are not employable.

Protected characteristics

A term that refers to the characteristics relating to individuals and groups of people that are protected in law against discrimination, under the
Equality Act 2010. Under this Act there are nine protected characteristics: age, disability, gender reassignment, marriage and civil partnership,
pregnancy and maternity, race, religion or belief (including lack of ), sex and sexual orientation.

Radioactive A substance that if it contains high levels of radiation can be dangerous. A powerful form of radiation is called ionising radiation. For example,
healthcare professionals use ionising radiation such as x-rays, CT scans and radiotherapy to diagnose and treat conditions.
Religion A system of beliefs, faith and worship such as Buddhism, Christianity, Hinduism and Judaism. Religion can also include a lack of belief.

Renal system

The renal system produces, stores and eliminates urine produced by the kidneys from the body. It consists of the kidneys, ureters, bladder and the
urethra.

Reproductive system

The reproductive system is also referred to as the genital system. The male reproductive system consists of the testes, glands, sperm ducts, urethra
and penis. The female reproductive system consists of the ovaries, fallopian tubes, the uterus, cervix and vagina.

Respiratory system

The respiratory system enables oxygen to enter the body and carbon dioxide to be expelled from the body. It consists of the airway i.e. the nose,
mouth, pharynx, larynx, trachea, bronchi and bronchioles, the lungs, and the muscles needed for respiration.

Risk

The likelihood of harm or adverse health effects occurring to a person, people or an environment if exposed to a hazard. Risks can be low, medium
or high depending on the extent of harm or adverse effect they could cause and the likelihood of it occurring. For example, in a day service the
likelihood of adults, staff and visitors tripping up over equipment may be a low risk if all areas and rooms are tidied throughout the day and the
likelihood of adults slipping over may be a medium risk if areas such as bathrooms are not regularly cleaned and checked throughout the day.
Adults with poor mobility taking part in activities may be at high risk if the area is not kept clear of any obstacles such as wheelchairs.

© OCR 2017
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Explanations of the key terms used within this unit, in the context of this unit

Risk Assessment

This refers to the process of thinking about the hazards associated with a task or activity such as supporting an individual to stand from a sitting
position or using a bath chair or supporting an individual with physical disabilities to use public transport. It involves identifying the potential
hazards that exist, thinking about who may be harmed by the potential hazards, evaluating the likelihood of the hazards occurring i.e. the level of
risk and how to manage it, making a record of your findings and regularly reviewing the risk assessment in place to ensure its effectiveness.

Safety

The prevention or protection from danger, risk or injury.

Safeguarding

Safeguarding adults involves protecting individuals'rights to live free from abuse and neglect, working in partnership to prevent the risk of abuse or
neglect and promoting individuals' well-being.

Security

Measures that are taken to promote a sense of feeling safe, free from danger, threat or fear such as door and window locks, procedures to deal with
intruders or minimise violence.

Sexual abuse

Sexual abuse refers to when a child or adult is forced or persuaded to take part in sexual activities. This may include physical contact such as rape
and unwanted sexual contact but can also involve no physical contact i.e. online.

Social care environments

The social care environment includes a range of organisations that provide care, support and protection to adults in need, at risk, or with needs
arising from iliness, disability, old age or poverty, in their own homes, in residential and community based settings and services. It includes, for
example, care assistants, support workers and managers who provide care and support to older people, individuals who have dementia, learning
disabilities, physical disabilities, alcohol and substance misuse needs.

SOLER

This is an acronym developed by Professor Gerard Egan who has written numerous books around communication and counselling. It describes
a number of key techniques that are essential for active listening in communication: S — Squarely (how to position yourself in relation to the other
person), O — Open (how to maintain an open posture i.e. uncrossed arms, legs), L — Lean (the effects that leaning towards the other person can
have), E — Eye contact (how to maintain eye contact) and R — Relax (the effects that being relaxed can have on the other person).

Standard precautions

Actions that are taken to prevent contact between our own body fluids and those of others. For example, healthcare staff wearing disposable gloves
and aprons when supporting individuals with washing or social care staff washing their hands before and after supporting individuals with eating
and drinking.

Sterilising

A process using heat and/or chemicals that destroys harmful micro-organisms. For example, items that may be sterilised by healthcare staff include
items such as catheters and surgical instruments that are inserted into the body and that are at high risk of high numbers of micro-organisms such
as bacteria and viruses.

Stereotyping

These refer to generalisations that are made, that are often offensive and exaggerated, about a group of people. For example believing that all
individuals who have dementia are all the same and cannot make their own choices in life due to their condition.

Suspected abuse

This is when there are suspicions that an adult (or child) is likely to be at risk of being harmed or abused.

Tone This refers to the strength of a vocal sound made by a person in a communication or situation. For example, a care assistant may ask an individual
sitting in the lounge, in a quiet tone of voice, whether they would like to use the toilet facilities i.e. to respect their privacy and dignity

Toxic Hazardous substances that are poisonous if they enter the body through for example inhalation, contact or ingestion e.g. Acetone and
Acetaldehyde are toxic chemicals found in cleaning agents and disinfectants.

Translator Trained professionals who take a written message and convert it from one language into another whilst ensuring they express its meaning and
intent as accurately as possible. For example, a professional who translates written English into French for an individual who has received a letter
from Social Services.

Type 2 diabetes A life-long condition that is caused by the amount of glucose in the blood becoming too high because the pancreas is not producing the required
insulin that is needed. Type 2 diabetes is caused when insulin is produced but is either insufficient or ineffective.
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Explanations of the key terms used within this unit, in the context of this unit

Values of care

The values of care underpin the skills and knowledge of all those who work in health, social care and early years'settings with children, young
people and adults. For example, the values of care include compassion, respect and empathy.

Veins

Veins are blood vessels that transport blood low in oxygen from the body back to the heart.

Walk-in centre

A walk-in centre offers convenient access to range of healthcare treatments without the need for booking an appointment. They include treatments
for minor injuries such as cuts, for illnesses such as infections and for promoting health and well-being such as support for stopping smoking.

Whistleblowing

The process of reporting any wrongdoing that is witnessed and affects others; this may be relevant to an incident that occurred in the past, that is
occurring now or that may arise in the future. For example, such as a criminal offence or placing the health and safety of an individual in danger.
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Some common misconceptions and guidance on how they could be overcome

What is the misconception?

How can this be overcome?

Resources which could help

The range of health and social care environments that exist

Learners may not know about the wide range of health and
social care environments that exist and the services each
provide.

Learners could overcome this by researching each sector
in turn. For the health and social care sectors learners
could find out more about the services that are monitored
and inspected by the Care Quality Commission; the
independent regulator of all health and social care services
in England.

Services we monitor, inspect and regulate

«  Care Quality Commission (CQQC)

«  http//www.cqc.org.uk/

Information about different types of health and social
care services.

The difference between risk and hazard

Learners may use the terms risk and hazard interchangeably.
The resource opposite provides information about the
differences between the two. Learners could be tasked

with reading this and then writing a short account about
what each term means with examples of both that may be
present in health and social care settings.

Hazard and Risk

«  Health and Safety Authority

«  bhttp//www.hsa.ie/eng/Topics/Hazards/
Information page about hazards and risks.

The difference between the terms health and safety

Learners may use the terms health and safety
interchangeably. Tutors could when explaining the key
points about the Health and Safety At Work Act 1974
(HASAWA) highlight the different aspects of health and
safety it protects against i.e. infections, disease, danger, harm,
security.

-+ Health and Safety Law

- Health and Safety Executive (HSE)

- Health and safety law poster, free leaflet and pocket
card

- Health and Safety Executive (HSE)

- http//www.hse.gov.uk/pubns/books/lawposter.htm
Key information points about the Act, including
employers'and employees’responsibilities.

The concept of cross contamination

Learners may find it difficult to explain the meaning of cross
contamination. A whole group discussion could ensue
around the term in relation to food hygiene practices.

Food poisoning — prevention
«  NHS Choices
. http//www.nhs.uk/conditions/food-poisoning/pages/

revention.aspx
Guidance on cross-contamination and how to prevent it

The difference between disinfecting and sterilising

Learners may find it difficult to differentiate between these
two methods of decontamination. Learners could work

in pairs and produce a poster that shows the differences
between the two.

What is the Difference Between Cleaning, Disinfection
and Sterilisation?

+ Quality Compliance Systems

«  http//www.qcs.co.uk/what-is-the-difference-between-
cleaning-disinfection-and-sterilisation/

A blog that describes the difference between these
two terms, what each involves and how to ensure good
practice in care settings.

© OCR 2017


http://www.cqc.org.uk/
http://www.hsa.ie/eng/Topics/Hazards/
http://www.hse.gov.uk/pubns/books/lawposter.htm
http://www.nhs.uk/conditions/food-poisoning/pages/prevention.aspx
http://www.nhs.uk/conditions/food-poisoning/pages/prevention.aspx
http://www.qcs.co.uk/what-is-the-difference-between-cleaning-disinfection-and-sterilisation/
http://www.qcs.co.uk/what-is-the-difference-between-cleaning-disinfection-and-sterilisation/

34V 1VIDOS ANV HLTVIH NI STYDINHDIL 35AIHaNYD

-
>
s
=
=
O
9
(BT
<
<
X
S
()
=
O
S
:
@
I
=
O
@
>
X
S
>
w
e
%
>
=
Z
:
[«
=
=

The concept of independence

Learners may misunderstand this concept i.e. that
independence is about individuals doing things on

their own. It is important that learners understand that
'independence’has different meanings for individuals and
its nature will depend on the individuals' preferences and
abilities.

Tutors could ask learners to watch the short film included
in the resource opposite and then hold a whole group
discussion on how independence can be promoted in
different health and social care environments and with
individuals with different needs.

Some common misconceptions and guidance on how they could be overcome

Latest videos on Social Care TV - Personalisation:
promoting independence in care homes

Social Care Institute for Excellence (SCIE)
http//www.scie.org.uk/socialcaretv/latest.asp

A short film (9 minutes) about how staff work with a
resident of a care home to promote her independence.

The concept of whistleblowing

Learners may not understand what whistle blowing is, why it
is important and relevant to health, social care and child care
settings.

Tutors could ask learners to access the resource,
‘Whistleblowing Guidance for Workers and Employers in
Health and Social Care’and then in small groups answer the
following questions:

1. Whatis whistleblowing?
2. Whyis it important?
3. What legislation supports whistleblowing?

Learners could also discuss the good practice case studies
that are included in this whistleblowing guidance resource.

Whistleblowing Guidance for Workers and Employers in
Health and Social Care

Whistleblowing Helpline
http://wbhelpline.org.uk/wp-content/uploads/2014/04/
Raising-Concerns-at-Work.pdf

Guidance for health and social care employers and
employees over whistleblowing.
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LO1 Know the principles of maintaining health, safety and security, and know basic emergency procedures in health, social
care and childcare environments

Title of suggested activity | Suggested activities

Food hygiene in health
and social care settings

Tutors could conduct a whole group discussion about the importance of food hygiene in health and social care
settings as well as the consequences of not doing so. Learners could also consider the range of people who
access health and care settings and their vulnerability i.e. due to their low immunity, illness, conditions they may
have.

Learners could then be tasked with conducting some independent research around the key elements of good
food hygiene in health and social care settings. Learners could produce an information hand out about the key
aspects of food hygiene to include: cleaning, preparing, cooking and storing food.

Food hygiene

BUPA

http//www.bupa.co.uk/health-information/directory/f/food-hygiene

Information about the key aspects of food hygiene.

Reducing the risk of vulnerable groups contracting listeriosis — guidance for healthcare and social care
organisations

Food Standards Agency

https://www.food.gov.uk/sites/default/files/listeria-guidance-june2016-rev.pdf

Guidance on foods of particular risks to vulnerable groups in care settings and good food hygiene practices
to follow.

English extension activity

Learners, working in pairs or small groups, take one target group of people per pair/small group that was
identified in the whole group discussion (Activity 1). Using the sources given in Activity 1, each pair/small
group research facts focusing only on their chosen target group. Each pair become ‘experts’and present their
information clearly and concisely to the whole group in a way that helps the whole group to understand any
new and complex information.

Maths extension activity

Cooking foods. Learners could investigate the importance of cooking different foods at the correct temperature
for the correct amount of time (2 minutes at 70°C minimum). Recommended formulae could be used to
calculate the cooking time of different things (e.g. chicken may be 20 minutes/500g + 15 minutes). Oven warm-
up time and working to a schedule could be introduced (i.e. if lunch is at Tpm, what time must the oven be
turned on, the food put in etc)).

1 hour

45 minutes

45 minutes

| Suggested timings | Also related to

Unit 2 LOT, LO2
Unit 5 LO3
Unit 7 LO3
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LO1 Know the principles of maintaining health, safety and security, and know basic emergency procedures in health, social

care and childcare environments

Title of suggested activity | Suggested activities | Suggested timings | Also related to
Safety signs in health and | Tutors could use the HSE resource below to provide learners with a handout about the different types of safety | 1 hour Unit 2 LO4
social care settings signs that are used in health and social care settings with an example of each i.e. types could be grouped into

warning, prohibition, mandatory and safe condition signs.

Learners could then be given a work sheet with a series of safety signs which learners could be tasked with
grouping them under their type identifying their meaning. Learners could conduct some desktop research around
the meanings of these signs or find out from care settings they visit where they are located and what they mean.

Safety signs and signals

Health and Safety Executive (HSE)

http//www.hse.gov.uk/pubns/priced/164.pdf

Guidance on The Health and Safety (Safety Signs and Signals) Regulations 1996.

Fire Safety Signs

High speed training
http://www.highspeedtraining.co.uk/hub/fire-safety-signs/
Information about fire safety signs; their importance and meanings.
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LO1 Know the principles of maintaining health, safety and security, and know basic emergency procedures in health, social
care and childcare environments

Title of suggested activity | Suggested activities

| Suggested timings | Also related to

Controlling the spread Tutors could use the video clip, 'Home Care 10: Infection Prevention & Control'to introduce learners the topic of | 1 hour Unit 2 LO1, LO2,
of infections - personal what infections are and how they can spread. LO3, LO4
hygiene and PPE Unit 5 LO3
Infection Prevention and Control Unit 7 LO3
BVS Training
https.//www.youtube.com/watch?v=fkyJ2itsvdg
A short video clip (2 minutes 47secs) set in the context of home care that describes the infections that can
spread when providing care to individuals and why it is important to prevent and control them.
Learners could then complete a short quiz that could include the following questions: What infections can
spread in care environments? How do infections spread? Why is it important that the spread of infections is
controlled in care settings? What are the consequences of not doing so?
The key aspects involved in reducing the spread of infection could then be explored with learners.
Personal hygiene — arrangements could be made for guest speakers from a range of care settings to talk to
learners about the personal hygiene standards that are expected from health and social care practitioners in
relation to: regular hair washing, hair being tied back/covered, not wearing jewellery or nail polish, regular
showering and oral hygiene, including the brushing of teeth, regular washing of clothes and wearing clean
clothes.
Itis important that learners also understand the links between good personal hygiene and promoting the values
of care when carrying out their day-to-day work roles and responsibilities i.e. dignity, respect, protection from
harm.
Wearing personal protective clothing — it is important that learners understand the range of personal protective
equipment that exists in care settings, what they are and how they are used. Learners could conduct some
independent research through their work placements or through desk top research, a range of useful sources of
information are included below about the use of PPE in healthcare.
Introduction to PPE
University of Nottingham
http//www.nottingham.ac.uk/nmp/sonet/rlos/placs/ppe/index.ntml
©OCR 2017
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LO1 Know the principles of maintaining health, safety and security, and know basic emergency procedures in health, social

care and childcare environments

Title of suggested activity | Suggested activities

Controlling the spread
of infections - personal
hygiene and PP

... continued

A short video clip (56 seconds) about different types of PPE and why they are important for reducing the spread
of infection.

When to use PPE

University of Nottingham
http.//www.nottingham.ac.uk/nmp/sonet/rlos/placs/ppe/2.html
A short video clip (26 seconds) about when to use PPE.

Which PPE to use

University of Nottingham
http.//www.nottingham.ac.uk/nmp/sonet/rlos/placs/ppe/4.html

A short video clip (58 seconds) about which PPE to use for different work activities.

Disposing of PPE

University of Nottingham

http//www.nottingham.ac.uk/nmp/sonet/rlos/placs/ppe/5.html

A short video clip (51 secs) about how to dispose of PPE safely to reduce the spread of infection.

Learners could be asked to develop a short presentation to their peers about the wearing of PPE in care settings
and how it prevents the spread of infection.

| Suggested timings | Also related to

Controlling the spread of
infections — hand-washing
and following standard
precautions

Following the correct hand-washing routine — A whole group discussion could ensue around the current, correct
hand-washing routine that is used in care settings. The resource below could be used as the basis for this.

Clean care is safer care

World Health Organisation
http.//www.who.int/gpsc/5may/background/5moments/en/
A range of sources about hand hygiene.

Tutors could then encourage learners to complete practical demonstrations of the correct hand washing routine;
learners could award their peers points for each step of the process completed correctly.

Following standard precautions — the meaning of this term in the context of health and social care environments
will need to be understood by learners; what they are, their purpose and how they apply. Learners could be
encouraged to work in small groups to discuss different examples of standard precautions and then be tasked
with writing an account about following standard precautions in a chosen health or social care setting.

1 hour

Unit 2 LOT, LO2,
LO3, LO4

Unit 5 LO3

Unit 7 LO3

© OCR 2017


http://www.nottingham.ac.uk/nmp/sonet/rlos/placs/ppe/2.html
http://www.nottingham.ac.uk/nmp/sonet/rlos/placs/ppe/4.html
http://www.nottingham.ac.uk/nmp/sonet/rlos/placs/ppe/4.html
http://www.who.int/gpsc/5may/background/5moments/en/

34V 1VIDOS ANV HLTVIH NI STYDINHDIL 35AIHaNYD

o)
=
=
=
=
Q
=
O
=
=
P
=
)
=
O
=
'
[C
=
=
O
[©
>
o)
m
>
w
w
LQ
>
=
5
'
[«
Z
=

LO1 Know the principles of maintaining health, safety and security, and know basic emergency procedures in health, social
care and childcare environments

Title of suggested activity | Suggested activities | Suggested timings | Also related to

Standard Infection Control Precautions

NHS Professionals

http.//www.nhsprofessionals.nhs.uk/download/comms/cg1 _nhsp standard infection_control
precautions v3.pdf

Guidance on the following standard infection control precautions: Hand hygiene, respiratory hygiene,
personal protective equipment, sharps, equipment, linen, environment and safe waste disposal

Prevention and control of infection in care homes - an information resource

Department of Health

https://www.gov.uk/government/uploads/system/uploads/attachment data/file/214929/Care-home-
resource-18-February-2013.pdf

Section 3 provides information on following standard infection prevention and control precautions in care
homes.
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LO2 Know the principles of equality and diversity in health, social care and childcare environments

Title of suggested activity | Suggested activities
The Equality Act 2010

Tutors could provide learners with an introduction to the Equality Act 2010 by giving a brief overview of the Act
and who is protected i.e. the nine protected characteristics - Age, disability, gender reassignment, marriage and
civil partnership, pregnancy and maternity, race, religion and belief, sex and sexual orientation. The Equality and
Human Rights Commission is a useful source of information.

Equality Act FAQs

The Equality and Human Rights Commission
https.//www.equalityhumanrights.com/en/equality-act/equality-act-fags

An information web page about the purpose of the Equality Act, the nine protected characteristics and the
behaviours which are unlawful.

Learners could then conduct some independent research about the content of the Equality Act. Learners could
be provided with a worksheet that tasks them with finding out details about the following: who the Equality
Act protects, the protected characteristics under the Act, what the term reasonable adjustments'mean in the
Equality Act, the types of discrimination that the Equality Act protects against and the meaning of these. The
factsheet below published by Disability Rights UK is a useful source of information.

Understanding the Equality Act/Disability Rights UK
http//www.disabilityrightsuk.org/understanding-equality-act-information-disabled-students
A factsheet about the Equality Act 2010.

| Suggested timings | Also related to

45 minutes

Unit 1 LO3
Unit 3 LO1
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LO2 Know the principles of equality and diversity in health, social care and childcare environments

Title of suggested activity

Valuing diversity in health
and social care

| Suggested activities

Tutors could introduce learners to the topic of supporting and valuing different aspects of diversity i.e. religions
and beliefs, cultural differences, food, music and dress by tasking learners to work in pairs and identify the
different reasons why valuing diversity is important in health and social care environments. Reasons may
include: to comply with legislative requirements, to ensure individuals are treated with dignity and respect, to
promote environments that encourage positive relationships, to provide opportunities to learn from different
views and perspectives. Valuing diversity refers to both the workforce and the individuals accessing services. The
publication below could be a useful source of information.

Valuing Diversity

Royal College of General Practitioners
http://www.rcgp.org.uk/bookshop/professional-topics/ethics-and-values/valuing-diversity.aspx
This publication provides information and useful resources on valuing diversity in healthcare.

Tutors could share with learners best practice examples of supporting and valuing diversity in healthcare and
social care settings. For the case study below, learners could identify examples of different ways of supporting
diversity amongst the healthcare workforce as well as the range of benefits that it brings.

North East London Foundation Trust — Staff networks for BME, Disabled and LGB&T staff
NHS England
https://www.england.nhs.uk/wp-content/uploads/2014/10/nrth-est-Indn-staff-net.pdf

This case study provides information about different ways of ensuring a representative healthcare workforce.

For the video clip below learners could be tasked with making notes whilst they watch the video clip and
identify different examples of: the diverse needs of the older people shown in the clip who live in a care home
and the different ways of supporting their diversity. The video clip could then be shown again and learners could
review their responses to see if they are correct and consider whether they want to add any more examples.

Latest videos on Social Care TV — Older people and quality of life: better life in residential care
Social Care Institute for Excellence (SCIE)

http://www.scie.org.uk/socialcaretv/latest.asp

A video clip (4 minutes) about older people who live in a care home explaining what they value as
important in their lives and how they like to be treated.

45 minutes

| Suggested timings | Also related to

Unit 1 LO3
Unit 3 LO1
Unit 6 LO2
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LO3 Know the principles of individual rights and the key features of a person-centred approach

Title of suggested activity | Suggested activities

| Suggested timings

Also related to

values

the following set of principles: independence, individuality, privacy, partnership, choice, dignity, respect and rights.

Work in a person-centred way, Standard 5 of the Care Certificate

Skills for Care
http://www.skillsforcare.org.uk/Documents/Learning-and-development/Care-Certificate/Standard-5.pdf
Pages 2-4 of this resource includes useful information about applying person-centred values.

Learners could watch the following video clip that provides a range of practical examples of how person-centred
values can be applied when providing care and support to different people:

Latest videos on Social Care TV - Dignity in care: choice and control

Social Care Institute for Excellence (SCIE)

http.//www.scie.org.uk/socialcaretv/latest.asp

This video clip (13 minutes 30 secondss) shows the different ways practitioners can work with individuals in
a person-centred way.

Each group could then agree on a whole group definition of each principle and include one example of how a health
or social care practitioner could apply each one when providing care and support to individuals in a care setting.
Responses could be written down on a flip chart and once completed these could then be posted up around the
room for each group to read. A summary of the key points could form the basis of a whole group discussion.

Person-centred values Tutors could introduce learners to the values that underpin health and social care and that guide practitioners 30 minutes Unit 3 LO1, LO2
with how to work in a way that is centred on the individual and on the aspects that make the individual unique. Unit6 LO2
The introduction of the Care Certificate for the health and social care workforce could be explained to learners; Unit 8 LO2
the source below provides useful information about this standard.
The Care Certificate
Skills for Care
http://www.skillsforcare.org.uk/Learning-development/Care-Certificate/Care-Certificate.aspx
Information and resources about the Care Certificate
Learners could then work in pairs and take it in turns to test each other’s understanding of the meanings of each
of the person-centred values that underpin health and social care. Definitions of each could then be agreed on
and discussed with another pair of learners.
Applying person-centred | Tutors could ask learners to work in groups and research how person-centred values are put into practice through | 1 hour Unit 3 LOT, LO2

Unit 6 LO2
Unit 8 LO2
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LO3 Know the principles of individual rights and the key features of a person-centred approach

Title of suggested activity | Suggested activities

Learners could then work in small groups and develop a role play that involves an individual requiring care or
support and care practitioners applying one or more of the person-centred values identified at the beginning of
this activity; the role play should be based on a care setting and each group could be tasked with focusing their
role plays on different person-centred values.

| Suggested timings

Also related to
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LO4 Know key facts about safeguarding

Title of suggested activity | Suggested activities Suggested timings | Also related to

Safeguarding adults - Tutors could introduce this topic by outlining that legislation states that safeguarding adults means protecting 1 hour Unit 2 LO2
what does it mean? an adult’s right to live in safety, free from abuse and neglect. Unit4 LO4
Unit 8 LO3
Tutors could then write down on separate cards each of the six principles that underpin the safeguarding of
adults.

Empowerment

Prevention

Proportionality

Protection

Partnership

Accountability

34V 1VIDOS ANV HLTVIH NI STYDINHDIL 35AIHaNYD
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Learners could be tasked with working in pairs and writing down: a definition of each principle and how it relates
to safeguarding. Each pair could then discuss their responses with their peers. Two useful sources that learners
could access are included below:

Principles of safeguarding

Royal College of Nursing
http://rcnhca.org.uk/sample-page/safeguarding-adults-and-children/principles-of-safeguarding.
An outline of the six principles that underpin safeguarding.

Statement of Government policy on adult safeguarding

Department of Health

https.//www.gov.uk/government/uploads/system/uploads/attachment data/file/215591/dh 126770.pdf
Examples of how the six principles that underpin safeguarding can be applied, including the benefits of doing so.
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LO4 Know key facts about safeguarding

Title of suggested activity | Suggested activities

Responding to abuse

Learners will require an understanding of the importance of safeguarding adults from abuse. Learners could watch
the short film below and then be tasked with a whole group discussion that could be based on the following areas:
the reasons why the older adult is vulnerable to abuse, the different types of abuse the older adult is experiencing,
the reasons why all abuse must be reported, the potential consequences of abuse not being reported.

Safeguarding Vulnerable Adults Part 1

Warwickshire County Council

https.//www.youtube.com/watch?v=vsoofNS_aUk

This short film (3 minutes 30 seconds) highlights the importance of safeguarding vulnerable adults from abuse.

Tutors could ask learners to research how practitioners are required to respond to disclosures or suspicions of abuse
and record their findings in the form of a factsheet. The guide below could be a good source of information:

A guide to- Recognising & responding to the abuse or neglect of adults with care and support needs
Gloucestershire Safeguarding Adults Board
http.//www.gloucestershire.gov.uk/gsab/CHttpHandler.ashx?id=64340&p=0

A guide that details good practice when responding to disclosures.

Learners could then be tasked with reading through the three case scenarios presented in the publication below,
and in pairs discuss each case scenario and making a list of the dos and don'ts to follow when responding to each
case scenario:

Vulnerable adults: the prevention, recognition and management of abuse

Nursing Standard
http://journals.rcni.com/userimages/ContentEditor/1373368912664/Vulnerable-adults.pdf

A publication that provides guidance on how to recognise and respond to different types of abuse that can
occur in different care settings.

English extension activity

Before watching the video clip (Activity 2), each member of the group can be given one aspect of the clip to focus
on, taken from the list given in Activity 2. Depending on the size of the group, several learners may focus on the
same aspect. As the whole group watches the clip, each member notes all relevant information. At the end, learners
work with members of the group who have focussed on the same aspect and compare their understanding and
interpretation of their aspect. After discussion and agreement, one member presents information to the whole

group.

Suggested timings
1 hour

30 minutes

Also related to

Unit 4 LO2
Unit 8 LO3

© OCR 2017

24


https://www.youtube.com/watch?v=vsoofNS_aUk
http://www.gloucestershire.gov.uk/gsab/CHttpHandler.ashx?id=64340&p=0
http://journals.rcni.com/userimages/ContentEditor/1373368912664/Vulnerable-adults.pdf

34V 1VIDOS ANV HLTVIH NI STYDINHDIL 35AIHaNYD

-
>
s
=
=
\©)
9
(BT
<
<
X
S
()
=
O
S
:
@
I
=
O
(C
>
X
m
>
w
e
%
>
=
Z
:
[«
=
=

LO5 Know key information about anatomy and physiology

Title of suggested activity | Suggested activities

Anatomy, physiology and
care

[tis important learners understand the reasons why care practitioners require a knowledge of anatomy and
physiology. Tutors could introduce this topic by using a whole group discussion on a range of examples of job roles
where knowledge of anatomy and physiology is important.

Examples of healthcare job roles could include: nurse, maternity support worker, dental nurse, dietician and
physiotherapist. Examples of social care job roles could include care assistant to older individuals who have
dementia, support worker to adults who have physical disabilities, community care worker to individuals who have
a range of conditions such as Type-2 diabetes, asthma, coronary heart disease.

Health careers - Explore roles

NHS

https.//www.healthcareers.nhs.uk/explore-roles
Information about a wide range of healthcare job roles.

Think Care Careers — Job types available

Skills for Care
http//www.skillsforcare.org.uk/Care-careers/Think-Care-Careers/Jobs/Job-types-available.aspx
Information about a wide range of social care job roles.

Maths extension activity

Learners could use scales and tapes to measure the weight and height of colleagues or volunteers. Using these
measurements the Body Mass Index (BMI) could be calculated using the given formulae and the results plotted on
a graph and compared to averages. This could be extended to calculating weight loss/gain required to move into
or out of healthy/unhealthy categories.

Suggested timings
30 minutes

1 hour

Also related to
Unit 6 LO1

The body’s systems

Tutors could begin by introducing learners to the key components of three of the body’s systems: the respiratory
system, the cardiovascular system and the endocrine system.

The information included in the resources below could then be referenced by learners to produce factsheets
about: the functions of each of these body’s systems, their components and where they are located in the
human body.

Respiratory system

Inner Body

http//www.innerbody.com/anatomy/respiratory

Information and interactive diagrams about the components of the respiratory system and how the
respiratory system works.

90 minutes

Unit 6 LO1
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LO5 Know key information about anatomy and physiology

Also related to

Title of suggested activity | Suggested activities

Suggested timings

The body’s systems «  Heart
... continued «  InnerBody
«  http//www.innerbody.com/image/card01.ntml
Information about heart anatomy and physiology.
. Human Heart: Anatomy, Function & Facts
- Live Science
«  http//www.livescience.com/34655-human-heart.html
Information and diagrams about heart anatomy, heart function and key facts about the heart.
« Your heart and circulation
« The British Heart Foundation
- https//www.bhforg.uk/heart-health/how-your-heart-works/your-heart-and-circulation
Information about how the cardiovascular system works.
- Endocrine system
«  InnerBody
«  http//www.innerbody.com/image/endoov.ntml
Information and interactive diagrams about the components of the endocrine system and how the endocrine
system works.
A whole group discussion could then ensue on what can go wrong with the body’s systems, their possible causes
and how the risks can be reduced.
Learners could also discuss the roles of practitioners in supporting individuals who have for example coronary
heart disease, chronic obstructive pulmonary disease (COPD) and cirrhosis, i.e. prevention through information and
advice on diet and lifestyle choices, provision of care and support with day-to-day working tasks.
- Cardiovascular disease
« The British Heart Foundation 30 minutes
- https//www.bhforg.uk/heart-health/conditions/cardiovascular-disease
Information about cardiovascular disease, what it is and the risk factors.
« Chronic obstructive pulmonary disease (COPD)
- NHS Choices
- http//www.nhs.uk/Conditions/chronic-obstructive-pulmonary-disease/Pages/Introduction.aspx
Information about chronic obstructive pulmonary disease (COPD), the symptoms, causes and how to prevent it.
- Cirrhosis
« NHS Choices
«  http//www.nhs.uk/conditions/cirrhosis/Pages/Introduction.aspx
Information about cirrhosis, the signs, symptoms, causes and how to prevent it.
©0CR 2017
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LO6 Know key principles for communicating effectively

Title of suggested activity

The communication cycle

| Suggested activities

Learners will need to understand the importance of the communication cycle in health and social care i.e. to enable
effective communication between practitioners and individuals, their colleagues, manager, individuals'families

and advocates, other professionals etc. Learners could be asked to draw a flow diagram of the four stages of the
communication cycle with a description of what each stage involves. Key points included could be: Stage 1 -
Inform, where a conversation is initiated through an open question, Stage 2 — Invite, where you provide the other
person with time to respond to the question, Stage 3 — Listen, where you listen attentively to the other person’s
response to enable you to understand what they are communicating and Stage 4 — Acknowledge, where you
communicate to the other person that you are listening attentively and understood their communication.

Effective communication: A workbook for social care workers

Suzan Collins, Jessica Kingsley Publishers, 2009 — ISBN 1843109271, 9781843109273
http://www.jkp.com/uk/effective-communication.html

Information about the communication cycle and communicating with adults with limited or no verbal
communication skills

Suggested timings
30 minutes

Also related to
Unit 3 LO1

Unit 6 LO5
Unit 8 LOT, LOS

The principles of effective
communication

Tutors could introduce learners to the principles of effective communication, their importance and how they can
be applied by practitioners in day-to-day working practices by showing them the video clip below:

Dignity in care: communication

Social Care Institute for Excellence (SCIE)

http://www.scie.org.uk/socialcaretv/topicasp?t=dignityincare

A video clip (15 minutes) that shows how the principles of effective communication can be applied when
providing support to individuals with learning disabilities and older people.

After watching the video clip learners could then be tasked with responding to the following questions:

1. Identify good practice examples of verbal, non-verbal, written and specialist methods of communication that
the practitioners used in the film with the people they were supporting.

2. How did the practitioners adapt their communications and why?

3. Give examples of the personal skills and qualities evidenced by the practitioners in the film.

Learners'responses could then be reviewed and discussed as part of a whole group discussion.

1 hour

Unit 3 LO1
Unit 6 LO5
Unit 8 LOT, LOS
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The Suggested Activities in this Delivery Guide listed below have also been related to other units and Learning Outcomes (LOs) within this qualification. This could help with delivery
planning and enable learners to cover multiple parts of units.

Unit 1 Title of suggested activity Other units/LOs
LO1 Food hygiene in health and social | Unit 2 Health and safety in practice LO1 Understand hazards that may lead to risk in health, social care and childcare
care settings environments
LO2 Understand how to reduce risks in health, social care and childcare environments
Unit 5 Working in adult health and social LO3 Be able to control infection in an adult health and social care setting
care environments
Unit 7 Working in childcare environments | LO3 Be able to control infection in a childcare setting
Safety signs in health and social Unit 2 Health and safety in practice LO4 Know how to respond appropriately to emergencies
care settings
Controlling the spread of Unit 2 Health and safety in practice LO1 Understand hazards that may lead to risk in health, social care and childcare
infections — personal hygiene and environments
PPE LO2 Understand how to reduce risks in health, social care and childcare environments
LO3 Be able to carry out a risk assessment
Unit 5 Working in adult health and social LO3 Be able to control infection in an adult health and social care setting
care environments
Unit 7 Working in childcare environments | LO3 Be able to control infection in a childcare setting
Controlling the spread of Unit 2 Health and safety in practice LO1 Understand hazards that may lead to risk in health, social care and childcare
infections — hand-washing and environments
following standard precautions LO2 Understand how to reduce risks in health, social care and childcare environments
LO3 Be able to carry out a risk assessment
LO4 Know how to respond appropriately to emergencies
Unit 5 Working in adult health and social LO3 Be able to control infection in an adult health and social care setting
care environments
Unit 7 Working in childcare environments | LO3 Be able to control infection in a childcare setting
©OCR 2017
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Unit 1

Title of suggested activity

Other units/LOs

LO2 The Equality Act 2010 Unit 1 Principles of working in health, social | LO3 Know the principles of individual rights and the key features of a person-centred
care and childcare approach
Unit 3 Working in a person-centred way LO1 Understand the importance of person-centred care
Valuing diversity in health and Unit 1 Principles of working in health, social | LO3 Know the principles of individual rights and the key features of a person-centred
social care care and childcare approach
Unit 3 Working in a person-centred way LO1 Understand the importance of person-centred care
Unit 6 Working with individuals in adult LO2 Understand how individuals needs are assessed and person-centred care and support
health and social care environments plans are developed
LO3 Person-centred values Unit 3 Working in a person-centred way LO1 Understand the importance of person-centred care
LO2 Be able to demonstrate person-centred values
Unit 6 Working with individuals in adult LO2 Understand how individuals needs are assessed and person-centred care and support
health and social care environments plans are developed
Unit 8 Working with children in a childcare | LO2 Understand children’s needs and how they are assessed and how personalised care and
environment support plans are developed in childcare
Applying person-centred values Unit 3 Working in a person-centred way LO1 Understand the importance of person-centred care
LO2 Be able to demonstrate person-centred values
Unit 6 Working with individuals in adult LO2 Understand how individuals' needs are assessed and person-centred care and support
health and social care environments plans are developed
Unit 8 Working with children in a childcare | LO2 Understand children’s needs and how they are assessed and how personalised care and
environment support plans are developed in childcare
LO4 Safeguarding adults — what does | Unit 2 Health and safety in practice LO2 Understand how to reduce risks in health, social care and childcare environments
i ?
tmean: Unit 4 Safeguarding LO4 Know the responsibilities of health, social care and childcare organisations in relation to
safeguarding
Unit 8 Working with children in a childcare | LO3 Be able to support children in childcare with the management and recording of
environment medication
Responding to abuse Unit 4 Safeguarding LO2 Understand how to respond to disclosures or suspicion of abuse or neglect
Unit 8 Working with children in a childcare | LO3 Be able to support children in childcare with the management and recording of
environment medication
LO5 Anatomy, physiology and care Unit 6 Working with individuals in adult LO1 Understand who uses and works within adult health and social care
health and social care environments
The body’s systems Unit 6 Working with individuals in adult LO1 Understand who uses and works within adult health and social care
health and social care environments
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Unit 1 Title of suggested activity Other units/LOs
LO6 The communication cycle Unit 3 Working in a person-centred way LO1 Understand the importance of person-centred care
Unit 6 Working with individuals in adult LO5 Be able to communicate effectively with the individual, carers, visitors and other
health and social care environments professionals in adult health and social care environments
Unit 8 Working with children in a childcare | LO1 Understand who uses and works within childcare
environment LO5 Be able to communicate effectively with children, parents/guardians, carers and other
professionals in childcare
The principles of effective Unit 3 Working in a person-centred way LO1 Understand the importance of person-centred care
communication Unit 6 Working with individuals in adult LO5 Be able to communicate effectively with the individual, carers, visitors and other
health and social care environments professionals in adult health and social care environments
Unit 8 Working with children in a childcare | LO1 Understand who uses and works within childcare
environment LO5 Be able to communicate effectively with children, parents/guardians, carers and other
professionals in childcare
© OCR 2017
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