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Introduction

Unit Aim

Key Terms

Common Misconceptions
Suggested Activities

Related Activities



This Delivery Guide has been developed to provide practitioners with a variety of
creative and practical ideas to support the delivery of this qualification. The Guide
is a collection of lesson ideas with associated activities, which you may find helpful
as you plan your lessons and covers all the units within this pathway.

This pathway includes the following units:

OCR has collaborated with current practitioners to ensure that the ideas put forward in
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this Delivery Guide are practical, realistic and dynamic. The Guide is structured by unit and Unit no. | Unit title How are they assessed?
quming outcome so you can see how each activity helps you cover the requirements of U Principles of working in health, social 60 | Examined by OCR
this unit. i
care and childcare
We've also mclude(.j some English and rpaths activities. TI'!ese a.re'de5|gngd t.o Unit 2 Health and safety in practice 30 | Examined by OCR
demonstrate the importance of English and maths skills within real life job roles; : —
and to help those learners who may be re-sitting their English or maths GCSE. Unit3 | Working in a person-centred way 30 | Internally by you,
moderated by OCR
We appreciate that practitioners are knowledgeable in relation to what works for them . i
i ) Unit 4 Safeguarding 60 | Internally by you,
and their learners. Therefore, the resources we have produced should not restrict or
. o , o . ) . moderated by OCR
impact on practitioners’ creativity to deliver excellent learning opportunities.
) - ) Unit 7 Working in childcare environments 90 | Internally by you,
Whether you are an experienced practitioner or new to the sector, we hope you find moderated by OCR
something in this guide which will help you to deliver excellent learning opportunities.
9 9 Py 9gopp Unit 8 Working with children in a childcare 90 | Internally by you,
If you have any feedback on this Delivery Guide or suggestions for other resources you environment moderated by OCR

would like OCR to develop, please email resources.feedback@ocr.org.uk.

To find out more about this qualification, go to: http//www.ocrorg.uk/qualifications/ Delivery Guides for all the units listed above are available from: http.//www.ocr.org.uk/
vocational-education-and-skills/cambridge-technicals-health-and-social-care-level-2- qualifications/vocational-education-and-skills/cambridge-technicals-health-and-social-
2016-suite/ care-level-2-2016-suite/

Please note

The timings for the suggested activities in this Delivery Guide DO NOT relate to the
Guided Learning Hours (GLHs) for each unit.

Assessment guidance can be found within the Unit document available from
WWW.O0Cr.org.uk.

The latest version of this Delivery Guide can be downloaded from the OCR website.

This Delivery Guide MUST NOT be used directly for assessment purposes. It is intended
to support the teaching and learning of the unit specified.
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Everyone has the right to be treated fairly and to live free from abuse and neglect.
Safeguarding involves protecting people’s health, wellbeing and human rights and is

fundamental to delivering high-quality health, social care or childcare. LO1 Understand how to identify different signs of abuse and neglect

LO2 Understand how to respond to disclosures or suspicion of abuse or neglect
By completing this unit you will gain sk|l.|s in identifying abgse and neglect as well LO3 Understand how to minimise the risk of abuse and neglect
as the knowledge of how to deal with disclosures or suspicions of abuse or neglect
appropriately. You will also learn how to minimise the risk of harm or abuse happening LO4 Know the responsibilities of health, social care and childcare organisations in
within a health, social care or childcare setting. Finally, you will learn where safeguarding relation to safeguarding

takes place within the sector and what the responsibilities are of health, social care and
childcare organisations in relation to safeguarding, as well as other organisations that
support safeguarding in the sector.
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Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Abuse Abuse involves the violation of an individual's human and civil rights by another person or other people. Abuse can be intentional or unintentional
and results in causing an individual harm either deliberately or unintentionally.

Bullying A form of abuse that involves harming an individual either physically and/or emotionally. For example, name-calling or using SMS to spread

rumours.

Disclosures of abuse

When an individual or another person tells you either directly (an individual tells you they are being abused) or indirectly through their behaviour
(an adult appears withdrawn and increasingly anxious in situations around one person particularly) that an individual has been, is being or is at risk
of being abused.

Discrimination

A form of abuse that can manifest itself as any of the other types of abuse. It is characterised by oppressive and discriminatory attitudes such as
deliberate exclusion of an individual from an activity because of the individual’s race or denial of access to a service for an individual because of their
sexual orientation.

Domiciliary care

This type of service is also known as home care and involves providing a range of care and support services to individuals at home by qualified and
trained care practitioners. The services offered will depend on individuals'needs and the support they require with day-to-day living e.g. assistance
with personal hygiene, cooking and household tasks such as cleaning.

Emotional/psychological abuse

Emotional/psychological abuse is a form of abuse that results in harm or damage to an individual’s emotional and/or mental health causing low
self-esteem and anxiety. Examples can include controlling behaviour and humiliation of an individual.

Exploitation/mate crime

Exploitation or mate crime occurs when an individual is taken advantage of, harmed or abused by another person or persons who they thought
were their friend/s; the individual usually becomes a target due to their vulnerability. For example, befriending an individual who has a learning
disability and then causing them harm or taking advantage of an individual who has mental health needs.

Financial abuse

A form of abuse that results in the unauthorised improper use of funds, property or any resources belonging to an individual. Examples of financial
abuse can include, forcing changes to an individual’s will or restricting an individual’s access to their bank account.

Guidelines

A term used to describe standards of good practice that are recommended to and followed by care practitioners; they can be developed nationally
and locally within organisations and settings. For example, the National Care Institute for Excellence’s (NICE) guideline, ' Dementia: supporting people
with dementia and their carers, in health and social care’that provides guidance on improving the care for individuals with dementia or, a service's
guidelines on how to provide effective support to a specific individual at meal times.

Health organisations

Organisations and practitioners that provide diagnostic, preventative, remedial and therapeutic services such as consultants, doctors, nurses,
midwives, dentists, dieticians, opticians, occupational therapists, hospitals and clinics.

Induction

The process followed by an employer to introduce a person that has been newly recruited to the organisation. The Care Certificate provides the
framework for the induction of all new health and social care workers and includes the following 15 standards: 1) understand your role, 2) your
personal development, 3) duty of care, 4) equality and diversity, 5) work in a person-centred way, 6) communication, 7) privacy and dignity, 8) fluids
and nutrition, 9) awareness of mental health, dementia and learning disabilities, 10) safeguarding adults, 11) Safeguarding children, 12) basic life
support, 13) health and safety, 14) handling information, 15) infection prevention and control.

Neglect

Neglect involves the failure to meet an adult’s basic needs such as failure to meet medical needs and not providing food or drink.

© OCR 2017



34V 1VIDOS ANV HLTVIH NI STYDINHDIL 35AIHaNYD

e
2
=
=
=
©
9
i
<
m
e
=<
)
=
[©)
9
‘
@)
=
[
o)
Q
>
e
m
>
1%}
%)
%
>
=
=
‘
e
Z
3
N

Explanations of the key terms used within this unit, in the context of this unit

Organisational abuse

A form of abuse that involves the mistreatment, abuse or neglect of an adult caused when the rules or systems in an organisation override the
needs and preferences of the individuals being supported such as lack of flexibility over choices at mealtimes for an adult who lives in a residential
care home or supporting adults to go to bed at times that suit the staff.

Policies Clear statements of intent of how an organisation intends to conduct its services. Examples of policies may include a Safeguarding or Risk
Assessment Policy.
Procedures Details of how an organisation will put into action their policies. For example, they will detail who is responsible for safeguarding, what steps need

to be taken when disclosures of abuse are made and which reporting forms must be used.

Physical abuse

Physical abuse involves intentionally inflicting pain or injury on an adult such as hitting and force feeding.

Respite care settings

Respite care settings enable carers to have a break from their caring role. Respite care settings for adults can include residential care settings, day
centres and in individuals’homes (i.e. the carer either goes out or spends time on their own whilst their relative is being supported/cared for).
Respite care can be provided for a few hours, a day or a few weeks.

Restrictive interventions

Some individuals who use health and social care services may require restrictive interventions from time to time such as physical restraint,
medication or seclusion. Restrictive interventions can only be used when they have been legally justified and when it is deemed ethical to do so i.e.
to prevent the individual from harming themselves or others.

Safeguarding

Safeguarding adults involves protecting individuals'rights to live free from abuse and neglect, working in partnership to prevent the risk of abuse or
neglect and promoting individuals' well-being.

Sexual abuse

Sexual abuse refers to when a child or adult is forced or persuaded to take part in sexual activities. This may include physical contact such as rape
and unwanted sexual contact but can also involve no physical contact i.e. online.

Social care settings

Social care settings include professionals and organisations that provide care, support and protection to adults in need, at risk, or with needs arising
from illness, disability, old age or poverty. This includes, for example, care assistants, support workers and managers who provide care and support
to older people, individuals who have dementia, learning disabilities, physical disabilities, alcohol and substance misuse needs in their own homes,
in residential and community based settings and services.

Suspected abuse

This is when there are suspicions that an adult is likely to be at risk of being harmed or abused.

Whistleblowing

The process of reporting any wrongdoing that is witnessed and affects others; this may be relevant to an incident that occurred in the past, that is
occurring now or that may arise in the future. For example, a criminal offence or placing the safety of an individual in danger.

Working in a person-centred way

The person-centred approach was developed from the work of the psychologist Dr Carl Rogers and involves believing in the potential and ability
of individuals who require care or support to make their own choices that are suitable for their own lives without being influenced by the beliefs
and values of other professionals or practitioners. Working in a person-centred way involves placing the individual’s needs, views and wishes at the
forefront and ensuring they are the focus; they come first and become central to any care or support that is accessed. Working in a person-centred
way involves recognising that individuals, rather than professionals or practitioners, are the experts.

© OCR 2017
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What is the misconception?

How can this be overcome?

Some common misconceptions and guidance on how they could be overcome

Resources which could help

Learners may find it difficult to
define some types of abuse

Learners may not know, for example, that discrimination may be taking place in relation
to the protected characteristics of the Equality Act and what exploitation/mate crime
involves.

Learners may require additional information about the protected characteristics that
are covered in the Equality Act 2010. Tutors could access the Government'’s easy to read
guide titled 'The Equality Act, Making Equality Real.

Additional information about what exploitation/mate crime involves could also be
accessed from Association for Real Change (ARC): http://arcuk.org.uk/?s=mate+crime

ARC is a national charity whose aim is to promote real change in the learning disability
sector.

Activity 1 in this resource provides additional information about another type of abuse
that learners may not know about: modern slavery.

Government'’s Equalities Office

The Equality Act, Making Equality Real
https.//www.gov.uk/government/uploads/system/
uploads/attachment data/file/85012/easy-read.pdf

An easy to read guide produced by the UK government
on the Equality Act.

ARC

Arc’s Safety Net Project Brings Mate Crime to ITV
http://arcuk.org.uk/blog/arcs-safety-net-project-brings-
mate-crime-to-itv/

Information and a video clip about mate crime.

Restrictive interventions

Learners may find it difficult to understand how restrictive interventions can be used
positively to support individuals rather than incorrectly which is a form of abuse.

Learners could be encouraged to undertake some desktop research in relation to the
national guidance (see resource opposite) that exists in relation to the use of restrictive
interventions and how to minimise their use wherever possible.

A positive and proactive workforce

DOH
http.//www.skillsforcare.org.uk/Documents/Topics/
Restrictive-practices/A-positive-and-proactive-
workforce.pdf

This guide is concerned with developing workers so
that they can work in a positive and pro-active way to
minimise the use of all forms of restrictive practices.

Practical approaches to minimising restraint

Social care Institute for Excellence (SCIE)
http.//www.scie.org.uk/socialcaretv/video-player.
asp?v=practical-approaches-to-minimising-restraint

A short film (8 minutes) about two good practice
examples of minimising restraint in two settings: a care
home and a hospital.

© OCR 2017
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Some common misconceptions and guidance on how they could be overcome

The Whistleblowing concept Learners may not understand what whistleblowing is, why it is important and relevant to Whistleblowing Helpline

health and social care settings. - Whistleblowing Guidance for Workers and Employers in
Wealth and Social Care

Tutors could ask learners to access the resource 'Whistleblowing Guidance for Workers http://wbhelpline.org.uk/wp-content/uploads/2014/04/
and Employers in Health and Social Care’and then in small groups answer the following Raising-Concerns-at-Work.pdf

questions: Guidance for health and social care employers and
employees over whistleblowing.

1. What is whistleblowing?
2. Whyis it important?
3. What legislation supports whistleblowing?

Learners could also discuss the good practice case studies that are included in this
whistleblowing guidance resource.

34V 1VIDOS ANV HLTVIH NI STYDINHDIL 35AIHaNYD

-
>
s
=
=
\©)
9
(BT
<
<
X
<
()
=
O
S
:
@
I
=
O
(C
>
X
m
>
w
@
%
>
=
Z
:
[«
=
=
N

© OCR 2017



http://wbhelpline.org.uk/wp-content/uploads/2014/04/Raising-Concerns-at-Work.pdf
http://wbhelpline.org.uk/wp-content/uploads/2014/04/Raising-Concerns-at-Work.pdf

LO1 Understand how to identify different signs of abuse and neglect

Title of suggested activity | Suggested activities Suggested timings | Also related to
Modern slavery Tutors could introduce learners to this type of abuse and its signs that may be difficult to spot by tasking learners | 1 hour Unit 1 LO4
with conducting some independent research about this type of abuse to find out what it is and the common Unit4 LO2, LO4

signs that can be associated with it. Learners could use news articles that have been published in the media or
the website below.

Learners could work in pairs to produce a short presentation about this type of abuse that includes a definition
of modern slavery, the different types of slavery that there are and the common signs that may be associated
with this type of abuse.

34V 1VIDOS ANV HLTVIH NI STYDINHDIL 35AIHaNYD

Frequently Asked Questions on Modern Slavery

Gov.uk

https.//www.gov.uk/government/uploads/system/uploads/attachment data/file/345314/
WhatlsModernSlavery.pdf

Information about what is modern slavery, the different forms of modern slavery, the victims of modern
slavery, the Modern Slavery Bill, prevention.

A whole group discussion could follow around how to report this type of abuse.

Signs of abuse and Tutors could begin by explaining to learners that the signs of abuse and neglect vary for each individual and 1 hour Unit 1 LO4
neglect although there are common signs that can be associated with different types of abuse and neglect, there are some
signs that are common amongst several types of abuse. As individuals are unique these signs do not mean that
individuals are being abused or neglected or that individuals are being subjected to one type of abuse. Tutors could
add that this is why it is important that practitioners get to know the individuals they are supporting so that they
can identify any unusual behaviours or changes that may raise their concerns about the individuals' well-being or
welfare. Tutors could also explain that knowing about common signs associated with different types of abuse can
help practitioners to develop their knowledge of the types of abuse and neglect that exist.

Tutors could task learners with producing a factsheet about three different types of abuse to include a definition
of each type of abuse along with their associated signs.

Learners could also highlight on their factsheets (for example, by using different colours) where signs are
common to more than one type of abuse or write a reflection about their learning of the common signs
associated with different types of abuse.

The resource below is a useful source of information that could be used for this activity:

At a glance 69: Adult safeguarding: Types and indicators of abuse

Social Care Institute for Excellence (SCIE)
http//www.scie.org.uk/publications/ataglance/69-adults-safeguarding-types-and-indicators-of-abuse.asp
o The possible signs associated with different types of abuse.
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LO2 Be able to demonstrate person-centred values

Title of suggested activity | Suggested activities

Reporting abuse

Tutors could task learners with exploring the procedures to follow within organisations for reporting both actual
disclosures of abuse and suspected abuse. Learners could conduct some independent research of different
health and social care settings’ procedures.

Arrangements could also be made for learners to visit care settings or for guest speakers to be invited and
learners to interview practitioners about their reporting procedures for abuse; learners could interview different
practitioners within the same setting to establish their different roles and responsibilities within the reporting
process. Findings from these interviews could then be documented and learners could write an account about
the key procedures to follow for two care settings; including those involved and the common themes across
both. Learners could use the findings from their interviews as supporting evidence.

«  The Care Certificate, Safeguarding Adults, Standard 10

- Skills for Care

«  http//wwwiskillsforcare.org.uk/Document-library/Standards/Care-Certificate/Standard-10-Updated-/-7-15.pdf
Information about reporting abuse and neglect.

English extension activity

Learners could write a formal report based on (i) facts and information gained from independent research (see
sources provided in Activity 1), and (i) opinions and evidence gained from the interviews (see Activity 1). Learners
could select and summarise relevant information from different sources, recognise different points of view, bias
and implicit meaning, and use the appropriate format to convey information. The report could use the following
layout: Heading, Introduction, key points plus evidence/facts, Conclusion, Points for action.

Suggested timings
1 hour

30 minutes

Also related to

Unit 1 LO4
Unit 8 LO6

© OCR 2017
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LO2 Be able to demonstrate person-centred values

Title of suggested activity

Not reporting abuse - the
serious consequences

| Suggested activities

Learners could work in small groups and conduct discussions on their ideas of how not reporting abuse can
impact on the individuals using health and social care services, individuals'families, the person or persons
committing the abuse, the care practitioners providing care and support to individuals, the organisation and the
public’s perception of the health and social care sector as a whole. Each group could feedback their ideas to the
whole group and the range of implications for all those involved could be collated.

Tutors could then ask each group to research an inquiry that has resulted from serious failures of health and
social care services to safeguard adults from abuse. Each group could then consider the impact that the abuse
continuing in the service had. Each group could then present to the other groups the inquiry researched and the
impact it had.

«  Learning from Experience Database - Serious Case Reviews

« Hampshire Safeguarding Adults Board

- http//www.hampshiresab.org.uk/learning-from-experience-database/serious-case-reviews/
A database of serious case reviews by theme, local authority area and year.

«  Learning from the past: inquiries into major failures in the NHS since 1968

- The University of Manchester

- http//www.nuffieldtrust.org.uk/sites/files/nuffield/kieran-walshe-learning-from-the-past-may10.pdf
Information about the major inquiries in the NHS, including past and current inquiries and the lessons
learned.

Maths extension activity

Using the same website, the learners, in small groups or pairs, could investigate the statistics behind the case
they have chosen. For example, in the case review of Orchid View, how many agencies were involved, what was
the time scale of the case, what was the turnover of the business, the number of clients and staff etc?

These could be included in the presentations to help explain the review. The ratio of staff to patients could be
calculated and compared to the national average and the guidelines.

Suggested timings
1 hour

1 hour

Also related to

Unit 1 LO4
Unit 8 LO6

© OCR 2017
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LO3 Understand how to minimise the risk of abuse and neglect

Title of suggested activity | Suggested activities

Suggested timings

Also related to

Effective record keeping

Tutors could introduce learners to the topic of how effective record keeping minimises the risk of abuse and
neglect by providing them with information about the importance of good record keeping in health and social
care in relation to abuse and neglect. A whole group discussion could ensue around the guidance provided

by the Pan Lancashire and Cumbria Safeguarding Adult Boards about the essential features of record keeping
procedures in organisations; although record keeping procedures may vary for different organisations, the
principles for ensuring clear and accurate record keeping in relation to disclosures and suspicions of abuse are the
same.

Learners could then be tasked with producing a factsheet or poster about the key principles of effective records
and how they seek to minimise the risk of abuse and neglect.

2.12 Record Keeping — Recording Guidance

Pan Lancashire and Cumbria Safeguarding Adults Board

http://plcsab.proceduresonline.com/chapters/p record keeping.html

Guidance on record keeping principles for health and social care organisations to minimise the risk of abuse
and neglect, including what, when and how to record information.

Maths extension activity

To practice time and date notation and date and time calculations, learners could be given a fictional situation and
tasked with completing an accurate record of the important facts. It could be a case study as seen in the previous
task, or an observation and recording of a practical activity. If all times were noted, the time intervals could be
calculated and if the task were extended, dates calculated. Such a task may be unrelated to the case studies and
could be the recording of a personal activity e.g. watching TV over a month.

1 hour

1 hour over an
extended time
period

Unit 1 LO4
Unit 8 LO6

© OCR 2017
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LO3 Understand how to minimise the risk of abuse and neglect

Title of suggested activity | Suggested activities

Minimising abuse -
effective communication,
choice and rights

Tutors could support learners with exploring the links between promoting effective communication skills, choice
and rights to minimise the risk of abuse and neglect. Tutors could ask learners to watch the video film below
about how good communication and promoting individuals' rights can improve safeguarding.

Safeguarding adults: looking out for each other to prevent abuse

Social Care Institute for Excellence (SCIE)
http://www.scie.org.uk/socialcaretv/video-playerasp?quid=d2966889-f552-4464-96d3-c22ebcf2a5ed
A video film (11 minutes) on how to minimise the risk of abuse and neglect of older people.

After watching this film learners could be tasked with working in small groups to discuss the following questions;
each learner could then respond in writing each question independently:

How can promoting individuals’ choice and rights impact on safeguarding individuals?

How can communication skills impact on safeguarding individuals?

Give examples of promoting individuals' choices that can minimise the risk of abuse and neglect.

Give examples of promoting individuals'rights that can minimise the risk of abuse and neglect.

Give examples of promoting effective communication skills that can minimise the risk of abuse and neglect.

A wN

Suggested timings
1 hour

Also related to

Unit 1 LOT, LO4
Unit 8 LO5, LO6
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LO4 Know the responsibilities of health, social care and childcare organisations in relation to safeguarding

Title of suggested activity | Suggested activities

| Suggested timings

| Also related to

Once learners have explored the sources given in Activity 2, they could prepare a whole group discussion.

As part of the whole group discussion, individuals could be given specific roles to play. These could include:

1. Chairperson who introduces the topic for discussion, keeps all speakers on task and moves the discussion on
when necessary and concludes the discussion.

2. Contributors who start a new point in the discussion e.g. by raising a pre-prepared open question.

3. Developers who provide examples to support or develop a question or point raised by a contributor.

4. Observers, preferably sitting outside the discussion group, who summarise the key points at the end of the
discussion.

CQC - safeguarding roles | Tutors could task learners with working in pairs to produce a poster of the safeguarding roles and responsibilities | 30 minutes Unit 1 LO4
and responsibilities of the Care Quality Commission. In the centre of their posters learners could include a definition of safeguarding
adults and the CQC's values that guide their role and responsibilities. Learners' posters could summarise the key
points of CQC’s roles and responsibilities in relation to safeguarding adults.
Each pair could then be tasked with explaining their poster to another pair. A whole group discussion could then
ensue to agree on a whole group description of the roles and responsibilities of CQC in relation to safeguarding.
Statement on CQC's roles and responsibilities for safeguarding children and adults
Care Quality Commission (CQC)
http//www.cqc.org.uk/sites/default/files/20150710_COC New_Safeguarding Statement.pdf
Information about what safeguarding means for CQC, what CQC's roles and responsibilities are (and are not),
and why safeguarding is important to CQC.
Whistleblowing in health | Tutors could introduce the implementation of whistleblowing in health and social care settings by showing learners | 30 minutes Unit 1 LO4
and social care the video clip below Unit 8 LO6
Whistleblowing — improving organisational practice
Social Care Institute for Excellence (SCIE)
http.//www.scie.org.uk/socialcaretv/topic.asp?t=whistleblowing
A video film (12 minutes) about how to support organisations and practitioners to raise concerns.
A whole group discussion could then ensue around the importance of whistleblowing in health and social care and
its impact, how whistleblowing safeguards individuals and the correct procedures for care practitioners to follow.
English extension activity 1 hour
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The Suggested Activities in this Delivery Guide listed below have also been related to other units and Learning Outcomes (LOs) within this qualification. This could help with delivery
planning and enable learners to cover multiple parts of units.

Unit 4 Title of suggested activity Other units/LOs
LO1 Modern slavery Unit 1 Principles of working in health, social | LO4 Know key facts about safeguarding
care and childcare
Unit 4 Safeguarding LO2 Understand how to respond to disclosures or suspicion of abuse or neglect
LO4 Know the responsibilities of health, social care and childcare organisations in relation to
safeguarding
Signs of abuse and neglect Unit 1 Principles of working in health, social | LO4 Know key facts about safeguarding
care and childcare
LO2 Reporting abuse Unit 1 Principles of working in health, social | LO4 Know key facts about safeguarding
care and childcare
Unit 8 Working with children in a childcare | LO6 Be able to maintain confidentiality and records in childcare
environment
Not reporting abuse — the serious | Unit 1 Principles of working in health, social | LO4 Know key facts about safeguarding
consequences care and childcare
Unit 8 Working with children in a childcare | LO6 Be able to maintain confidentiality and records in childcare
environment
LO3 Effective record keeping Unit 1 Principles of working in health, social | LO4 Know key facts about safeguarding
care and childcare
Unit 8 Working with children in a childcare | LO6 Be able to maintain confidentiality and records in childcare
environment
Minimising abuse - effective Unit 1 Principles of working in health, social | LO1 Know the principles of maintaining health, safety and security, and know basic
communication, choice and rights | care and childcare emergency procedures in health, social care and childcare environments
LO4 Know key facts about safeguarding
Unit 8 Working with children in a childcare | LO5 Be able to communicate effectively with children, parents/guardians, carers and other
environment professionals in childcare
LO6 Be able to maintain confidentiality and records in childcare
LO4 CQC - safeguarding roles and Unit 1 Principles of working in health, social | LO4 Know key facts about safeguarding
responsibilities care and childcare
Whistleblowing in health and Unit 1 Principles of working in health, social | LO4 Know key facts about safeguarding
social care care and childcare
Unit 8 Working with children in a childcare | LO6 Be able to maintain confidentiality and records in childcare
environment
© OCR 2017
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