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About this Examiner Report to Centres 

This report on the 2018 Summer assessments aims to highlight: 

• areas where students were more successful 

• main areas where students may need additional support and some reflection 

• points of advice for future examinations 

It is intended to be constructive and informative and to promote better understanding of the 
specification content, of the operation of the scheme of assessment and of the application of 
assessment criteria. 

Reports should be read in conjunction with the published question papers and mark schemes for 
the examination. 

The report also includes links and brief information on: 

• A reminder of our post-results services including reviews of results 

• Link to grade boundaries 

• Further support that you can expect from OCR, such as our Active Results service 
and CPD programme 

 
  



 

 

Reviews of results 

If any of your students’ results are not as expected you may wish to consider one of our reviews 
of results services. For full information about the options available visit the OCR website. If 
University places are at stake you may wish to consider priority service 2 reviews of marking 
which have an earlier deadline to ensure your reviews are processed in time for university 
applications: http://www.ocr.org.uk/administration/stage-5-post-results-services/enquiries-about-
results/service-2-priority-service-2-2a-2b/ 

 

Grade boundaries 

Grade boundaries for this, and all other assessments, can be found on Interchange. 

 

Further support from OCR 

 

Active Results offers a unique perspective on results data and greater opportunities to 
understand students’ performance.  

It allows you to: 

• Review reports on the performance of individual candidates, cohorts of students and 
whole centres 

• Analyse results at question and/or topic level 

• Compare your centre with OCR national averages or similar OCR centres. 

• Identify areas of the curriculum where students excel or struggle and help pinpoint 
strengths and weaknesses of students and teaching departments. 

http://www.ocr.org.uk/administration/support-and-tools/active-results/getting-started/ 

 

 
Attend one of our popular CPD courses to hear exam feedback directly from a senior assessors 
or drop in to an online Q&A session. 

https://www.cpdhub.ocr.org.uk 

 

http://ocr.org.uk/administration/stage-5-post-results-services/enquiries-about-results/
http://www.ocr.org.uk/administration/stage-5-post-results-services/enquiries-about-results/service-2-priority-service-2-2a-2b/
http://www.ocr.org.uk/administration/stage-5-post-results-services/enquiries-about-results/service-2-priority-service-2-2a-2b/
https://interchange.ocr.org.uk/AuthenticationComponent/Authenticate.aspx?version=1.0&consumerUrl=https://interchange.ocr.org.uk/SingleSignOn/Authenticate.aspx?t=%7BToken%7D%26a=%7BAuthentication%7D%26ReturnUrl=%252f
http://www.ocr.org.uk/administration/support-and-tools/active-results/getting-started/
https://www.cpdhub.ocr.org.uk/
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J125/01 Religion, Philosophy and Ethics in the 
Modern World 

1. General Comments: 
 
Centres that entered candidates for this examination are to be congratulated for preparing and 
teaching candidates so well. There is a significant change in the demand of this examination 
paper. The standards of theological, biblical and philosophical knowledge and understanding 
have increased significantly. This is a new syllabus, a new style of question paper and a new 
way of assessment this year. There is a requirement to study two religions and this means that 
there is much for candidates to learn and apply to a range of questions. The new specification is 
more thorough in its Religious Studies content. The quality of the candidates’ responses was 
good, demonstrating a range of Christian/Islamic/Jewish beliefs, teachings and perspectives on 
topics. This was very pleasing to see.  
 
The paper comprised comprehensive coverage of the syllabus with questions accessible to the 
vast majority of candidates, affording ample scope for effective differentiation between 
candidates. It has been possible to award almost the full range of marks. The most popular 
combination of questions was Q1, Q2, Q4 and Q7. Christianity was the main religion studied, 
with Islam as the second most popular choice. A few Centres chose Judaism as the second 
religion but they were in the minority. 
 
There was some evidence of rubric infringement, in that a small number of candidates attempted 
a response to all nine questions on the paper, resulting in quality being sacrificed for quantity. 
Some candidates answered two questions in Section B - similar to that expected in Section A - 
which was not required. 
 
Some candidates ran out of time. It was noticeable that candidates tended to perform better in 
the Belief and Teachings, Section A, than in the Religion, Philosophy and Ethics, Sections B and 
C of the paper. In Sections B and C there was less evidence of Religious Studies (RS) 
knowledge, including sources of wisdom and authority, and more evidence of generic responses, 
with statements and views not fully supported. Some candidates confused facts between two 
religions, though there was sight of some good RS terminology. Candidates did not transfer 
religious knowledge about beliefs and teachings from Section A to Sections B and C as much as 
had been hoped. 
 
Candidates’ writing styles varied. Some demonstrated a succinct style conveying a lot of relevant 
information attracting higher levels of credit. By way of contrast, a small number of candidates 
wrote extensively, but lacked focus, attracting varying levels of credit. Some candidates did not 
address the different requirements of the 6 mark questions. This was most noticeable in Section 
C, where questions (b) & (c) have additional strap lines, not present in the similarly apportioned 
questions in Section B. 
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2.  Comments on Individual Questions: 
 

Section A – Beliefs and teachings 
 
1.  Christianity 

 
Q1(a) This is a point marked question and candidates are to be encouraged to not lose time 

writing in sentences. Most candidates answered this well. There was a broad range of 
titles credited including Son of God, Son of Man, Messiah, the Christ, The Anointed One, 
God Incarnate, Saviour, Lord, and titles used by the Church such as Lamb of God. 
However, a significant minority answered by listing parts of the Trinity instead; some gave 
characteristics of God instead of titles of Jesus such as omnipresent, omniscient and 
Omni-benevolent. These last two examples were not credited. 

 
Q1(b)This is a second point marked question. There are different ways to secure 3 marks. 

Marks can be credited for any combination of statements, development and 
exemplification. The command word said ‘Outline’ and candidates needed to show some 
knowledge and understanding about the Christian term ‘sin’. Most candidates were able to 
address this well. A typical response was “The term sin means disobeying God (1mark). 
For example, sex outside marriage is described as ‘sinful’, (2 marks) suggesting this is 
wrong doing in God’s eyes” (3 marks). In this example there is a statement about sin with 
exemplification and development of the statement.  A few described sin as being when one 
does something bad, without referring to the theological concerns of sin and so did not 
secure a mark. Those who lost marks did so for not relating the wrong doing to religion in 
any way.  A number linked sin to original sin which was credited. 

 
Q1(c)This is the third point marked question where candidates have to limit their time and focus 

upon describing only one Christian belief about the Second Coming of Christ (Parousia). 
Like Q1(b) candidates could give a statement with development and/or exemplification 
about one belief or give three statements about it. This did not require a lengthy 
description to get 3 marks. For example the following response secured 3 marks: - “Jesus 
will come back to earth again (1 mark) as a Messiah (2 marks), who will bring peace” (3 
marks). Many candidates confused Parousia with the resurrection. Also, some candidates 
were generally unclear about the distinction between Parousia, the Day of Judgement and 
apocalypse. 

 
Q1(d) In this question both Assessment Objectives are assessed but the balance of marks 

between the Assessment Objectives is different to those in Sections B and C. In Section A 
there are 4 marks for knowledge and understanding (AO1) and 2 marks for analysis and 
evaluation (AO2). Candidates are required to show they know the Genesis narratives and 
then extract and explain what they teach Christians about God. To secure high levels in 
both assessment objectives candidates have to make the link between the two 
components of the question explicitly.  

 
Candidates were capable of identifying a number of things that could be learnt about God 
in the Genesis narrative, though a number of them presented it as a list with little 
development. Most focussed upon various aspects of God’s nature and His links with 
mankind. Some candidates answered about what could be learnt from Genesis, without 
focussing their answer on God, and instead talked about the Fall, or listed what happened 
on each day of creation.  
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Several became diverted from the question into answering about the Trinity, as alluded to 
in Genesis, continuing onto the Gospel of John (The Word) and hence losing marks. 
 

Q1(e) In all (e) questions in Section A  there is a stimulus and a requirement to discuss the 
statement, analysing and evaluating the importance of common and divergent Christian 
or Islamic or Jewish views, with reference to sources of wisdom and authority. Firstly, 
sources of wisdom and authority do not just have to be scriptural texts. Sources of 
wisdom and authority can include references to cultures, religions, customs, laws, creeds 
or denominational views or statements from prominent religious leaders. Secondly, there 
are three Levels of response (LoR) for AO1 and four LoR for AO2 which are used to 
assess the quality of the response. The greater proportion of marks is given to the skill of 
analysis and evaluation of different religious views. For AO1 a range and/or depth of RS 
knowledge about the person of Jesus and his teachings, with references to sources of 
wisdom is expected throughout the response.  For AO2 examiners are looking for a 
range of different Christian viewpoints with reasoned arguments, or comparisons 
between Christian views, plus evidence of a judgement in a conclusion. Where there was 
little evidence of different Christian perspectives, or comparisons between the different 
perspectives or evidence of a judgement of the issue, it resulted in limiting the quality of 
the response to Level 2. Where the response read just as a series of various views about 
the statement, it often only reached top of Level 3. The candidates that reached Level 4 
were those that were engaged in a dialogue either throughout the response, with each 
paragraph, or brought it together in a conclusion that was balanced, with a well worked 
judgement on the issue. Level 3 and 4 responses included a broad range of perspectives 
from Catholic, Orthodox, Anglican, and other Protestant traditions, with reasoned 
arguments and comparisons between the views. The sources of wisdom and authority 
were explained in detail and linked to the issue. 

 
Many candidates were able to answer the question well, knowing many teachings of 
Jesus and were able to aptly discuss their application to modern living. Some of the best 
responses discussed divergence between Trinitarian and Unitarian approaches to Jesus, 
and peoples’ ability to actually follow his example. A common comparison was with living 
your life now and in the past, following the teachings in the Bible. Some even argued 
whether Christians should aim to be like Jesus since he was God and no one could be 
like God. The most common line of argument was that Jesus was an excellent role model 
for all to follow, with reasons and examples from his teachings and life, with a conclusion 
that life would be better if everyone did so. Conversely some argued that because Jesus 
was perfect and God incarnate that it was impossible for Christians to follow Jesus 
exactly and therefore it was not the best way to live. There were some generic responses 
about Jesus ‘being good’ with vague references to ‘love thy neighbour’ and how people 
should follow those teachings and these tended to not get beyond Level 2. There is not a 
requirement for a personal, atheistic or agnostic response. However where these were 
given consideration was given as to how much it contributed to the overall level of 
response. Quite a few gave their personal view arguing that it was not wise to follow 
Jesus' example because he was crucified. 

 
2.  Islam 

 
Q2(a) This is a point marked question and candidates are to be encouraged to not lose time 

writing in sentences. Most candidates knew about the 99 names for Allah and credit was 
given to either the Arabic name, a transliteration of the Arabic name, the meaning of the 
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name or an explanation of a name. The most common responses were Allah, the Merciful, 
Allah the Omnipotent one and Allah the Creator.  

 
Q2(b)This is a second point marked question. There are different ways to secure 3 marks. 

Marks can be credited for any combination of statements, development and 
exemplification. The command word said ‘Outline’ and candidates needed to show some 
knowledge and understanding about the Muslim term ‘angels’. An example of a typical 
response that secured 3 marks was: - “Angels are Allah’s assistants to communicate 
Allah’s words (1 mark). They are without sin (2 marks) and made of Nur (light)” (3 marks).  
Many candidates were able to outline what Muslims meant by the term ‘angels’, though a 
few incorrectly gave more generic Christian/cultural ideas about angels. 
 

Q2(c)This is the third point marked question where candidates have to limit their time and focus 
upon describing only one Muslim belief about predestination (al-Qadr). Like Q2(b) they 
could give a statement with development and/or exemplification about one belief or give 
three statements about it. This did not require a lengthy description to get 3 marks.  
Most candidates answered this well. There were differences of belief between Shi’a and 
Sunni Muslims. Both were acceptable and credited. For example, here is a response that 
secured 3 marks “Shi’a Muslims do not believe in al-Qadr as they believe in free will (1 
mark). Predestination means that a person’s life is planned out (2 marks) but by having 
free will it means that you can change this” (3 marks). A few had clearly confused Al-Qadr 
with Akhirah. Some candidates did not focus on the ‘one’ asked for in the question, and 
instead presented two separate, divergent beliefs. A common error was that candidates 
thought ‘predestination’ was a place of judgement. 

 
Q2(d)In this question both Assessment Objectives are assessed but the balance of marks 

between the Assessment Objectives is different to those in Section B and C. In Section A 
there are 4 marks for knowledge and understanding (AO1) and 2 marks for analysis and 
evaluation (AO2). To secure high levels in both assessment objectives candidates have to 
make the link between the various components of the question explicitly. This is a ‘why’ 
question. Candidates have to know what Muslims believe about the Qur’an, and why it is 
regarded as the final message from Allah.  

 
Many candidates struggled to get beyond basic comments along the line that it’s the last 
message because it was given to the last prophet, Muhammad (pbuh). Most candidates 
were able to pick up AO1 marks for details about the revelation of the Qur’an to 
Muhammad (pbuh). The ‘why’ part of the question proved problematic for some 
candidates. Better answers developed why Muhammad (pbuh) was seen as the Seal of 
the Prophets, and explained the inerrancy of the Qur’an, compared to other revelations 
presented to earlier prophets, such as the Injil.  

  
Q2(e)  In all (e) questions in Section A  there is a stimulus and a requirement to discuss the 

statement, analysing and evaluating the importance of common and divergent Christian or 
Islamic or Jewish views, with reference to sources of wisdom and authority.  

 
Firstly, sources of wisdom and authority do not just have to be scriptural texts. Sources of 
wisdom and authority can include references to cultures, religions, customs, laws, creeds 
or denominational views or statements from prominent religious leaders. Secondly, there 
are three LoR for AO1 and four LoR for AO2, which are used to assess the quality of the 
response. The greater proportion of marks is given to the skill of analysis and evaluation of 
different religious views. 
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For AO1 examiners were looking for a range and/or depth of RS knowledge about the 
prophet hood (risalah), their influence to teach, guide and train people to follow Allah and 
how prophets are part of the Sunni and Shi’a articles/principles of faith. References to 
sources of authority from the Qur’an were expected throughout the response. For AO2 
examiners were looking for a range of different Muslim viewpoints with reasoned 
arguments, or comparisons between Muslim views, plus evidence of a judgement in a 
conclusion. Where there was little evidence of the above, it resulted in limiting the quality 
of the response to Level 2. Where the response read as a series of paragraphs about the 
statement, it often only reached top of Level 3. The candidates that reached Level 4 
engaged in a dialogue throughout the response or brought it together in a conclusion that 
was balanced, with a well worked judgement about the issue. Level 3 and 4 responses 
included a broad range of perspectives from Sunni and Shi’a traditions, past and present, 
with reasoned arguments and discussion between the views. The sources of wisdom and 
authority were explained in detail and linked to the issue. 
 
Most candidates were able to answer the question well, and analysed and evaluated why 
following the example of a prophet in particular, usually Muhammad (pbuh), would be 
beneficial to a Muslims’ life. Some candidates contrasted the examples of different 
prophets. Most were able to address this, using examples of the different prophets in 
Islam. Some contrasted Muhammad (pbuh) with prophets who had done something wrong, 
e.g. Adam. Some commented on the differences between Sunni and Shi'a views about 
prophet hood and whether it was a good way to live or not. Other candidates contrasted 
following the example of Muhammad (pbuh), with following the teachings in the Qur’an, 
normally deciding that the teachings were the better way to live, as they are the very words 
of Allah.  Some candidates seemed to be under the mistaken impression that Allah was a 
prophet. Unfortunately, a minority did not seem to know what prophets were. There is not a 
requirement for a personal, atheistic or agnostic response. However where these were 
given consideration was given as to how much it contributed to the overall level of 
response. Quite a few gave their personal view arguing that it was not wise to follow the 
prophets as they lived long time ago and times are different now. 
 

3. Judaism 
 

Q3(a) This is a point marked question and candidates are to be encouraged to not lose time 
writing in sentences. Most candidates answered this well, though the word ‘characteristic’ 
proved problematic for a few candidates. For example some gave characteristics of G-d 
(omnipresent, omnipotent, omniscient), or gave Christian characteristics and attitudes 
towards the Messiah, rather than Jewish ones. The most common responses were “kingly, 
warrior, descendant of King David”. 

 
Q3(b) This is a second point marked question. There are different ways to secure 3 marks. 

Marks can be credited for any combination of statements, development and 
exemplification. The command word said ‘Outline’ and candidates needed to show some 
knowledge and understanding about the Jewish term ‘shekinah’. Most candidates 
focussed their response on the significance of it being seen as the feminine aspect of G-d. 
An example of a typical simplistic response that secured 3 marks was “Shekinah is the 
feminine aspect of G-d” (1 mark). “It is believed that G-d is present with His people” (2 
marks). “An example is when G-d appeared with Moses in the form of the burning bush” (3 
marks). Most candidates secured 3 marks for this question. 
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Q3(c) This is the third point marked question where candidates have to limit their time and focus 
upon describing only one Jewish belief about the Promised Land. Like Q3(b) they could 
give a statement with development and/or exemplification about one belief or give three 
statements about it. This did not require a lengthy description to get 3 marks. Most 
candidates answered this well. There was a range of beliefs from different sects of 
Judaism, all of which were acceptable. The belief could be a past or current belief.  
A few candidates struggled with this question, as they referred instead to Eden. Of those 
who answered it correctly, there was a fairly even spread between those focussing on it as 
the land promised to Moses in the covenant, and those that focussed more on the modern 
state and its existence as fulfilment of the covenant. A typical simplistic response was “The 
Promised Land was what G-d gave Abraham when he and his family were travelling 
through Egypt (1 mark). The Promised Land is Israel and is the land given by G-d (2 
marks) and this is part of the covenant between Abraham and G-d” (3 marks). 

 
Q3(d) In this question both Assessment Objectives are assessed but the balance of marks 

between the Assessment Objectives is different to those in Section B and C. In Section A 
there are 4 marks for knowledge and understanding (AO1) and 2 marks for analysis and 
evaluation (AO2). To secure high levels in both assessment objectives candidates have to 
make the link between the various components of the question explicitly.  

 
This is a ‘why’ question. Candidates have to know what Jews believe about G-d’s 
judgement at the end of the world to be able to address the why part of the question. Some 
candidates struggled with this question. Candidates struggled to grasp that the question 
was asking why G-d will judge them, and instead gave descriptions of teachings about the 
end of the world and how G-d will judge them. Most of those who answered this question 
did not explain how the concept about the end of the world and Day of Judgement has 
developed over time and there are different views by rabbinical scholars. 

 
Q3(e) In all (e) questions in Section A  there is a stimulus and a requirement to discuss the 

statement, analysing and evaluating the importance of common and divergent Christian or 
Islamic or Jewish views, with reference to sources of wisdom and authority.  

 
Firstly, sources of wisdom and authority do not just have to be scriptural texts. Sources of 
wisdom and authority can include references to cultures, religions, customs, laws, creeds 
or denominational views or statements from prominent religious leaders. Secondly, there 
are three LoR for AO1 and four LoR for AO2, which are used to assess the quality of the 
response. The greater proportion of marks was given to the skill of analysis and evaluation 
of different religious views. 
 
For AO1 Examiners were looking for a range and/or depth of RS knowledge about the 
Mitzvot, the positive and negative Mitzvot, the reasons for and purposes of Mitzvot, 
divergent views about their significance by various sects of Judaism, and how they came 
about in the history of Jews. References to sources of authority from the Torah, The 
Talmud and rabbinical scholars were expected throughout the response. 
 
For AO2 Examiners were looking for a range of different Jewish viewpoints with reasoned 
arguments, or comparisons between Jewish views, plus evidence of a judgement in a 
conclusion. Where there was little evidence of the above, it resulted in limiting the quality 
of the response to Level 2. Where the response read as a series of paragraphs about the 
statement, it often only reached top of Level 3. The candidates that reached Level 4 were 
those that were engaged in a dialogue either throughout the response, with each 
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paragraph, or brought it together in a conclusion that was balanced, with a well worked 
judgement on the issue. Level 3 and 4 responses included a broad range of perspectives 
from Ultra-Orthodox, Orthodox, Conservative, Liberal, Reform or Secular Jews, both past 
and present, with reasoned arguments and discussion of the views. The sources of 
wisdom and authority were explained in detail and linked to the issue. 
 
Many Candidates answered this well, often comparing different observations of the Mitzvot 
by different sects and their status amongst different branches of Judaism in addressing 
whether it is the best way to live. A number of responses used Pikauch Nefesh, as an 
argument against obeying the Mitzvot all the time, as there are circumstances in which 
Mitzvot need to be disobeyed. The best answers tended to provide details about how 
some Mitzvot, such as those on sacrifice and offerings, cannot be followed anymore, as 
there is no temple/tabernacle to observe certain Mitzvot. Unfortunately, a minority did not 
seem to know what were Mitzvot. There is not a requirement for a personal, atheistic or 
agnostic response. However where these were given consideration was given as to how 
much it contributed to the overall level of response. Quite a few gave their personal view 
arguing that it was not wise to follow the Mitzvot as they are old fashioned and irrelevant in 
modern times. 

 
 

Section B – Relationships and families 
 

There was a requirement to select one question from this section based upon one of the 
religions used in Section A. In a few cases candidates answered 2 questions and therefore did 
not follow the rubric requirement for the paper. 
 
4. Christianity 

 
Q4(a)This is a point marked question. Like the point marked questions in Section A, it is to be 

encouraged that candidates do not spend too much time writing lengthy responses to (a) 
questions. The command word said ‘Outline’ one Christian view about pre-marital sex. 
There are different ways to secure 3 marks. Marks can be credited for any combination of 
statements, development and exemplification. 

 
There was no problem with this question and nearly all candidates answered well. 
Overwhelmingly candidates focussed upon Roman Catholic prohibition to pre-marital sex, 
though some did discuss the more liberal attitude held by Protestants. Where there were 
issues, it was over the misunderstanding between fornication and adultery. Some 
candidates seemed to think they are synonymous. The difference between adultery and 
fornication  needs to be addressed, as some were incorrectly quoting passages from the 
Bible about adultery. 

 
Q4(b)The (b) questions in Section B are very different from the (b) questions in Section A. These 

are worth 6 marks assessing AO1 knowledge and understanding. There are three levels of 
response. Examiners were looking for either range or depth of religious knowledge and 
understanding with a good selection of sources of wisdom and authority. It is to be 
expected that candidates know about divergent views, teachings, beliefs from Christian 
groups where appropriate. 

 
The focus of the question was upon the roles of women in families. A number compared 
roles of men and women, which often inhibited their response. Likewise the question did 
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not require candidates to discuss the roles of women in the Church. Some lost marks 
because of going off at a tangent on women in the ministry or sexism.  
 
There were many generic responses about historical roles of women in traditional Christian 
households, referring to cleaning, looking after children and obeying their husbands. These 
were often not linked to sources of wisdom and authority or there were inaccurate 
statements being linked to the Bible such as “The Bible says that women should be at 
home cleaning and doing as the man says at all times.” It is advisable that candidates 
know and understand the context of the times and who is the author of some of sources 
used from the Bible to avoid sweeping stereotypes or misunderstanding about different 
interpretations by Christians. 
 
Some candidates found this question difficult because other than being able to talk about 
the traditional and modern views of women in the home (some supported by quotes) they 
were unable to address other aspects of the role in families and diverted into sexism within 
the church 
 
Those who did explore different Christian understandings gained higher credit. These 
included discussing different denominational approaches, and their basis. The egalitarian 
and complementary roles of women were often compared.  
 

Q4(c) In this question both Assessment Objectives are assessed but the balance of marks 
between the Assessment Objectives is opposite to those in Section A. In Section B there 
are 2 marks for knowledge and understanding (AO1) and 4 marks for analysis and 
evaluation (AO2). To secure high levels in both assessment objectives candidates have to 
make the link between the various components of the question explicitly.  

 
 This question is a ‘how’ question. The candidate had to know about Christian teachings 

about equality and explain how different teachings influenced Christians regarding equality 
in general. The focus of the question was ‘equality’ and was broader than just explaining 
inequalities amongst family members. Examiners were looking for details about religious 
inequalities, gender inequalities, work-place inequalities as well as inequalities within 
Christian families. 

 
 Unfortunately a number of candidates appeared to copy most of their answer for 4b, with 

limited success. Some candidates focussed upon a particular issue, such as same-sex 
marriage or the ordination of women, and explained the influence of teachings on these 
issues. In these cases there was more depth of understanding on a particular aspect of 
equality rather than range of issues around equality. That is an acceptable approach, as 
the candidate is recognising how teachings do have a significant influence upon issues of 
equality. 

 
There were a number of low-level, fairly generic comments about equality, not really linked 
to the question. A number of candidates quoted, ‘love thy neighbour’ but were unable to 
apply it in any meaningful way. There were a high number of vague responses, often 
focussing upon gender. Candidates tended to miss addressing either ‘teachings’ or 
‘influence’ and so scored correspondingly modestly. 

 
Q4(d) In all (d) questions in Section B and Section C there is a stimulus and a requirement to 

discuss the statement, explaining and evaluating the importance of Christian or Islamic or 
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Jewish views, drawing upon a course of study from beliefs and teachings in Section A. 
This is different from the rubric in Section A (e) questions.  

 
As in Section A, teachings and beliefs do not just have to be based upon scriptural texts. 
Sources of wisdom and authority can include references to cultures, religions, customs, 
laws, creeds or denominational views or statements from prominent religious leaders.  
There are three LoR for AO1 and four LoR for AO2, which are used to assess the quality 
of the response. The greater proportion of marks is given to the skill of analysis and 
evaluation of different religious views. 
 
For AO1 examiners were looking for a range and/or depth of RS knowledge about the 
importance of family life to Christians, the ways in which religion influences daily practices, 
values, life style, morals, worship and roles within families. The changing face of modern 
Britain and its changing attitudes towards the family could be expected; also 
denominational views on the importance of families in societies. References to sources of 
authority from the Bible, and the Church were expected throughout the response. For AO2 
examiners were looking for a range of different Christian perspectives backed with 
reasoned arguments, or comparisons between Christian views and evidence of a 
judgement in a conclusion. It was hoped that candidates would discuss the myriad ways in 
which religion influences families, positively and negatively; how it can divide generations 
within families  or divide Christian church communities and discuss whether it should do 
this or not. 
 
Where there was little evidence of different Christian perspectives, or comparisons 
between the different perspectives, or evidence of a judgement of the issue, it resulted in 
limiting the quality of the response to Level 2. Where the response read just as a series of 
paragraphs about various views, it often only reached top of Level 3. The candidates that 
reached Level 4 were those that were engaged in a dialogue either throughout the 
response with each paragraph or brought it together in a conclusion that was balanced, 
with a well worked judgement on the issue. Level 3 and 4 responses included a broad 
range of perspectives from Roman Catholic, Anglican, Amish, Plymouth Brethren, Liberal 
and Conservative Christians on a range of topics such as sexuality, roles of men and 
women in families, moral values and how to live an exemplary Christian life in a family.  
The sources of wisdom and authority were explained in detail and linked to the statement. 
 
It is expected that candidates use teachings and beliefs from Section A in their response. 
However, there was a lot of vague, generalised responses and a lack of knowledge about 
Christian ‘beliefs and teachings.’ Candidates struggled with this question. The statement 
was very broad based to allow for a wide range of responses but there were many generic 
comments that repeated arguments about equality, often ones encountered from 4b and 
4c, without attempting to address the question. Some candidates discussed how 
conversion of a family member or different faiths’ view of marriage to someone outside the 
faith, or children leaving the faith could lead to division within families. Few candidates 
suggested religion had a positive impact on families. Many struggled to find meaningful 
Christian teachings to draw upon, and so tried to manhandle largely irrelevant quotes they 
had learnt into their response, with limited success. Some discussed the word "divide" as 
meaning divorce: several quoting the Catholic view of marriage as "a cord with three 
strands". Others alluded to different religions; the Amish were commented on. Many 
dismissed Amish views as old fashioned and irrelevant not fully appreciating why they live 
as they do in the 21st century. 
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There is not a requirement for a personal, atheistic or agnostic response. However where 
these were given consideration was given as to how much it contributed to the overall level 
of response. Quite a few gave their personal view arguing that religion should not divide 
families but it does.  
 

5. Islam 
 

Q5(a) This is a point marked question. Like the point marked questions in Section A, it is to be 
encouraged that candidates do not spend too much time writing lengthy responses to (a) 
questions. The command word said ‘Outline’ one Muslim view about pre-marital sex. 
There are different ways to secure 3 marks. Marks could be credited for any combination 
of statements, development and exemplification. 

 
 For details about what was expected in a response to the question look at the mark 

scheme provided with the Question Paper on the OCR website. Unfortunately, examiners 
saw insufficient responses to comment meaningfully. 

 
Q5(b)The (b) questions in Section B are very different from the (b) questions in Section A. These 

are worth 6 marks assessing AO1 knowledge and understanding. There are three levels of 
response. Examiners were looking for either range or depth of religious knowledge and 
understanding with a good selection of sources of wisdom and authority. It is to be 
expected that candidates know about divergent views, teachings, beliefs from Muslim 
groups where appropriate. The focus of the question was upon the roles of women in 
families.  

 
For details about what was expected in a response to the question look at the mark 
scheme provided with the Question Paper on the OCR website. Unfortunately, examiners 
saw insufficient responses to comment meaningfully. 

 
Q5(c)In this question both Assessment Objectives are assessed but the balance of marks 

between the Assessment Objectives is opposite to those in Section A. In Section B there 
are 2 marks for knowledge and understanding (AO1) and 4 marks for analysis and 
evaluation (AO2). To secure high levels in both assessment objectives candidates have to 
make the link between the various components of the question explicitly.  

 
This question is a ‘how’ question. The candidate had to know about Islamic teachings 
about equality and explain how different teachings influenced Muslims regarding equality 
in general. The focus of the question was ‘equality’ and was broader than just explaining 
inequalities amongst family members. Examiners were looking for details about religious 
inequalities, gender inequalities, work- place inequalities as well as inequalities within 
Muslim families. 
 

 For details about what was expected in a response to the question look at the mark 
scheme provided with the Question Paper on the OCR website. Unfortunately, examiners 
saw insufficient responses to comment meaningfully. 

 
Q5(d) In all (d) questions in Section B and Section C there is a stimulus and a requirement to 

discuss the statement, explaining and evaluating the importance of Christian or Islamic or 
Jewish views, drawing upon course of study from beliefs and teachings in Section A. This 
is different from the rubric in Section A (e) questions.  
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As in Section A, teachings and beliefs do not just have to be based upon scriptural texts. 
Sources of wisdom and authority can include references to cultures, religions, customs, 
laws, creeds or denominational views or statements from prominent religious leaders.  
There are three LoR for AO1 and four LoR for AO2, which are used to assess the quality 
of the response. The greater proportion of marks is given to the skill of analysis and 
evaluation of different religious views. 
 

 For details about what was expected in a response to the question look at the mark 
scheme provided with the Question Paper on the OCR website. Unfortunately, examiners 
saw insufficient responses to comment meaningfully. 

 
6. Judaism 

 
Q6(a) This is a point marked question. Like the point marked questions in Section A, it is to be 

encouraged that candidates do not spend too much time writing lengthy responses to (a) 
questions. The command word said ‘Outline’ one Jewish view about pre-marital sex. There 
are different ways to secure 3 marks. Marks could be credited for any combination of 
statements, development and exemplification. 

 
 There were very few candidates that answered this question. Those that did so   

overwhelmingly focussed upon the Orthodox view condemning pre-marital sex and 
described ways in which young Jewish men and women are kept apart sexually until 
marriage. 

 
Q6(b) The (b) questions in Section B are very different from the (b) questions in Section A. 

These are worth 6 marks assessing AO1 knowledge and understanding. There are three 
levels of response. Examiners were looking for either range or depth of religious 
knowledge and understanding with a good selection of sources of wisdom and authority. It 
is to be expected that candidates know about divergent views, teachings, beliefs from 
Jewish groups where appropriate. The focus of the question was upon the roles of women 
in families. 

 
 For details about what was expected in a response to the question look at the mark 

scheme provided with the Question Paper on the OCR Website. The few responses seen 
gave adequate responses about women having the main responsibility to create a ‘kosher’ 
home or being responsible for the nurturing of children. Some described Mitzvot which 
women did not have to follow. Some candidates also described the role of men in families 
which was not required in the question. 

 
Q6(c)In this question both Assessment Objectives are assessed but the balance of marks 

between the Assessment Objectives is opposite to those in Section A. In Section B there 
are 2 marks for knowledge and understanding (AO1) and 4 marks for analysis and 
evaluation (AO2). To secure high levels in both assessment objectives candidates have to 
make the link between the various components of the question explicitly.  

 
 This question is a ‘how’ question. The candidate had to know about Jewish teachings 

about equality and explain how different teachings influenced Jewish regarding equality in 
general. The focus of the question was ‘equality’ and was broader than just explaining 
inequalities amongst family members. Examiners were looking for details about religious 
inequalities, gender inequalities, work-place inequalities as well as inequalities within 
Jewish families. 
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For details about what was expected in a response to the question look at the mark 
scheme provided with the Question Paper on the OCR website. 
 
In the few responses seen, candidates were able to identify areas in which there was 
equality and inequality between men and women, eg roles of men and women in the home 
and at the synagogue, but some did not make links to teachings from the Torah, the 
Talmud or rabbinical scholars. Consequently, they did not get above Level 2 for AO2.  

 
Q6(d) ) In all (d) questions in Section B and Section C  there is a stimulus and a requirement to 

discuss the statement, explaining and evaluating the importance of  Christian or Islamic or 
Jewish views, drawing upon a course of study from beliefs and teachings in Section A. 
This is different from the rubric in Section A (e) questions.  

 
As in Section A, teachings and beliefs do not just have to be based upon scriptural texts. 
Sources of wisdom and authority can include references to cultures, religions, customs, 
laws, creeds or denominational views or statements from prominent religious leaders.  
There are three LoR for AO1 and four LoR for AO2, which are used to assess the quality 
of the response. The greater proportion of marks is given to the skill of analysis and 
evaluation of different religious views. 
 
For details about what was expected in a response to the question look at the mark 
scheme provided with the Question Paper on the OCR website. 
 
It is expected that candidates use beliefs and teachings from Section A in their response. 
However, there was a lot of vague, generalised responses and a lack of knowledge about 
Jewish ‘beliefs and teachings.’ Candidates struggled with this question. The statement was 
very broad based to allow for a wide range of responses but there were many generic 
comments that repeated arguments about equality, often ones encountered from 6b and 
6c, without attempting to address the question. The most common line of argument seen 
was that Jewish children should follow the religion of their parents because of the 
commandment “Honour your father and mother...” and therefore religion does not divide 
families. Conversely, because G-d gave Adam and Eve freewill it leads to disobedience 
and within families there can be children who disagree with the way they are brought up 
religiously.  
 
There is not a requirement for a personal, atheistic or agnostic response. However where 
these were given consideration was given as to how much it contributed to the overall level 
of response. A few gave their personal view arguing that religion should not divide families 
but it does.  
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Section C – Dialogue between religious and non-religious beliefs and attitudes 
 

7. Christianity 
 

Q7(a)This is a points marked question and candidates are to be encouraged to not lose time 
writing in sentences. Most candidates answered successfully, with the majority listing 
Christmas, Good Friday and Easter. Other responses such as Shrove Tuesday, 
Halloween, New Year’s Day were not credited as they are not public holidays based upon 
Christian celebrations. Some focussed on Saint’s days, seemingly unaware that while St. 
Andrews Day (Scotland) and St. Patricks Day (Northern Ireland) are public holidays in 
parts of the UK, St. Georges Day and St. David’s Day are not. 

 
Q7(b)This question is very different to (b) questions in Sections A and B. There is a commonality 

of approach in the full and short course papers for this question in Section C. Reference to 
the fact that religious traditions of Great Britain are diverse, but mainly Christian is a 
subject level condition and thus a requirement in the response. It is not sufficient to just 
repeat the strap line at the start of the response. It must be incorporated into the response, 
linking the subject matter to the strap line. In this case candidates were expected to 
describe Christian attitudes towards various scientific methods of creating life and link it to 
the strap line.  

 
For details about how to make the link between the strap line and the subject matter of the 
question look at the mark scheme provided with the Question Paper on the OCR Website. 
Most candidates were capable of discussing particular Christian attitudes about concerns 
relating to scientific methods used to create life, largely focussing on attitudes to IVF, 
cloning and Genetic Engineering. A few candidates mistakenly gave lengthy responses 
related to creationism versus evolution or to the use of contraception. 
 
However, it must be noted that many examiners reported they did not see many 
responses, which meaningfully addressed the strap line that religious traditions in Great 
Britain are diverse, but mainly Christian. A number repeated a variation of the sentence in 
the question, but didn’t incorporate it meaningfully into their answer. This needs to be 
addressed for future cohorts of candidates. Failure to incorporate the strap line meant that 
the response could not move out of Level 2 (4 marks). 

 
Q7(c) In this question both Assessment Objectives are assessed but the balance of marks 

between the Assessment Objectives is opposite to those in Section A. In Section C there 
are 2 marks for knowledge and understanding (AO1) and 4 marks for analysis and 
evaluation (AO2). However, there is an additional strap line to (c) questions in Section C 
only. There is a requirement to include sources of wisdom and authority in the answer. To 
secure high levels in both assessment objectives candidates have to make the link 
between the various components of the question explicitly.  

 
The question is asking ‘why’ Christians have different attitudes towards other religions. 
Examiners were looking for evidence of Christians who are exclusivists or inclusive 
towards other faith groups. Sources of wisdom and authority accepted were views from 
inter-faith groups, prominent religious leaders and the biblical teachings such as “I am the 
Way, the truth and the life, no one comes to the father except through me...” (John 14v6) 
or “In my Father’s house are many rooms....” (John 14v2-3). 
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Unfortunately, very few responses referred to sources of wisdom and authority in their 
answer, significantly limiting their ability to successfully answer the question, given the 
instruction in the question. Of those that did, they went on to support Christian Exclusivist, 
Inclusive and Pluralist views, supported by various biblical teachings, or occasionally a 
religious leader such as the Pope. 
 

Q7(d) In all (d) questions in Section B and Section C there is a stimulus and a requirement to 
discuss the statement, explaining and evaluating the importance of Christian or Islamic or 
Jewish views, drawing upon a course of study from beliefs and teachings in Section A. 
This is different from the rubric in Section A (e) questions.  

 
As in Section A, teachings and beliefs do not just have to be based upon scriptural texts. 
Sources of wisdom and authority can include references to cultures, religions, customs, 
laws, creeds or denominational views or statements from prominent religious leaders.  
There are three LoR for AO1 and four LoR for AO2, which are used to assess the quality 
of the response. The greater proportion of marks is given to the skill of analysis and 
evaluation of different religious views. 
 
For AO1 Examiners were looking for a range and/or depth of RS knowledge about how 
education for the masses developed in this country with links to the Christian religion, and 
the rise of secular views in the 20th century, linked to the National Secular Society and the 
British Humanist Organisation. References to sources of authority from the Law, The Bible 
and the Church were expected throughout the response. 
 
For AO2, Examiners were looking for a range of different Christian and secular 
perspectives as to whether faith schools should exist or whether all schools should be 
secular, with comparisons made between Christian and secular views, plus evidence of a 
judgement in the conclusion.  
 
Some candidates didn’t seem to know what ‘secular’ meant, and attempted to ramble 
through an answer. Many others did not include references to beliefs and teachings within 
Christianity, or evaluate the importance from the perspective of Christianity and struggled 
to make meaningful points. Also, there were many answers to this question significantly 
shorter than responses to the 15 mark questions in section A. 
 
Examiners saw good knowledge and statistics from the latest Census data about the 
demise of Christianity and the rise of non-religious views held by citizens in the UK, but 
very little analysis as to why a Christian may or may not favour all schools becoming 
secular was evident. There was a lack of Christian RS knowledge in favour of PHSE, 
Sociology and Politics. A good number of candidates argued for RS teaching in mixed faith 
schools where people felt free to discuss and challenge beliefs and teachings with each 
other. 
 
The lack of RS specific knowledge led to the production of responses lacking little 
substance and superficial arguments. Alternatively, it may indicate that the candidate ran 
out of time. 

 
8. Islam 

 
Q8(a) This is a point marked question and candidates are to be encouraged to not lose time 

writing in sentences. This question is common to Q7(a) and Q9(a) as the specification 
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requires candidates of all three religions to cover this topic. For details about what was 
expected in a response to the question look at the mark scheme provided with the 
Question Paper on the OCR Website.  Examiners saw insufficient responses to comment 
meaningfully. 

 
Q8(b) This question is very different to (b) questions in Sections A and B. There is a 

commonality of approach in the full and short course papers for this question in this 
Section C. Reference to the fact that religious traditions of Great Britain are diverse, but 
mainly Christian is a subject level condition and thus a requirement in the response. It is 
not sufficient to just repeat the strap line at the start of the response. It must be 
incorporated into the response linking the subject matter to the strap line. In this case 
candidates were expected to describe Muslim attitudes towards various scientific methods 
of creating life and link it to the strap line. For details about what was expected in a 
response to the question look at the mark scheme provided with the Question Paper on 
the OCR Website. Examiners saw insufficient responses to comment meaningfully. 

 
Q8(c)In this question both Assessment Objectives are assessed but the balance of marks 

between the Assessment Objectives is opposite to those in Section A. In Section C there 
are 2 marks for knowledge and understanding (AO1) and 4 marks for analysis and 
evaluation (AO2). However, there is an additional strap line to (c) questions in Section C 
only. There is a requirement to show sources of wisdom and authority in the answer.   
To secure high levels in both assessment objectives candidates have to make the link 
between the various components of the question explicitly. The question is asking ‘why’ 
Muslims have different attitudes towards other religions. For details about what was 
expected in a response to the question look at the mark scheme provided with the 
Question Paper on the OCR Website. Examiners saw insufficient responses to comment 
meaningfully. 
 

Q8(d) In all (d) questions in Section B and Section C there is a stimulus and a requirement to 
discuss the statement, explaining and evaluating the importance of Christian or Islamic or 
Jewish views, drawing upon a course of study from beliefs and teachings in Section A. 
This is different from the rubric in Section A (e) questions.  

 
As in Section A, teachings and beliefs do not just have to be based upon scriptural texts. 
Sources of wisdom and authority can include references to cultures, religions, customs, 
laws, creeds or denominational views or statements from prominent religious leaders.  
There are three LoR for AO1 and four LoR for AO2, which are used to assess the quality 
of the response. The greater proportion of marks is given to the skill of analysis and 
evaluation of different religious views. 
 
For AO1 Examiners were looking for a range and/or depth of RS knowledge about how 
education for the masses developed in this country, with links to the Christian religion, the 
influence upon provision of schools from faith groups other than Christianity, and the rise 
of secular views in the 20th century, linked to the National Secular Society and the British 
Humanist Organisation. References to sources of authority from the Law, The Qur’an and 
the Muslim communities were expected throughout the response. For AO2, Examiners 
were looking for a range of different Muslim and secular perspectives as to whether faith 
schools should exist or whether all schools should be secular, with comparisons made 
between Muslim and secular views, plus evidence of a judgement in the conclusion.  
Examiners saw insufficient responses to comment meaningfully. 
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9. Judaism 
 

Q9(a) This is a points marked question and candidates are to be encouraged to not lose time 
writing in sentences. This question is common to Q7(a) and Q8(a) as the specification 
requires candidates of all three religions to cover this topic. There were very few 
responses seen but most candidates answered successfully, with the majority listing 
Christmas, Good Friday and Easter.  

 
Q9(b)This question is very different to (b) questions in Sections A and B. There is a commonality 

of approach in the full and short course papers for this question in this Section C. 
Reference to the fact that religious traditions of Great Britain are diverse, but mainly 
Christian is a subject level condition and thus a requirement in the response. It is not 
sufficient to just repeat the strap line at the start of the response. It must be incorporated 
into the response linking the subject matter to the strap line. In this case candidates were 
expected to describe Jewish attitudes towards various scientific methods of creating life 
and link it to the strap line. There were very few responses seen. A few candidates 
mistakenly gave lengthy responses related to creationism in opposition to evolution but 
Examiners saw insufficient responses to comment meaningfully. 

 
Q9(c) In this question both Assessment Objectives are assessed but the balance of marks 

between the Assessment Objectives is different to those in Section A. In Section C there 
are 2 marks for knowledge and understanding (AO1) and 4 marks for analysis and 
evaluation (AO2). In all (c) questions in Section B and C the balance of marks between the 
two assessment objectives is the opposite to Section A (d) questions. However, there is an 
additional strap line to (c) questions in Section C only. There is a requirement to show 
sources of wisdom and authority in the answer.  To secure high levels in both assessment 
objectives candidates have to make the link between the various components of the 
question explicitly. The question is asking ‘why’ Jews have different attitudes towards other 
religions. There were very few responses seen. A few candidates described the work of 
the Council of Jews and Christians in this country but did not connect this to the ‘why’ part 
of the question.  Examiners saw insufficient responses to comment meaningfully. 

 
Q9(d) In all (d) questions in Section B and Section C there is a stimulus and a requirement to 

discuss the statement, explaining and evaluating the importance of Christian or Islamic or 
Jewish views, drawing upon a course of study from beliefs and teachings in Section A. 
This is different from the rubric in Section A (e) questions.  

 
As in Section A, teachings and beliefs do not just have to be based upon scriptural texts. 
Sources of wisdom and authority can include references to cultures, religions, customs, 
laws, creeds or denominational views or statements from prominent religious leaders.  
There are three LoR for AO1 and four LoR for AO2, which are used to assess the quality 
of the response. The greater proportion of marks is given to the skill of analysis and 
evaluation of different religious views. 
 
For AO1 Examiners were looking for a range and/or depth of RS knowledge about how 
education for the masses developed in this country, with links to the Christian religion, the 
influence upon provision of schools from faith groups other than Christianity, and the rise 
of secular views in the 20th century, linked to the National Secular Society and the British 
Humanist Organisation. References to sources of authority from the Law, The Torah and 
the Jewish communities were expected throughout the response. For AO2, Examiners 
were looking for a range of different Jewish and secular perspectives as to whether faith 



OCR Report to Centres – June 2018 

20 

schools should exist or whether all schools should be secular, with comparisons made 
between Jewish and secular views, plus evidence of a judgement in the conclusion.  
 
There were very few responses seen. The main arguments seen from a Jewish 
perspective were the importance of Jews to go to Jewish schools so that kosher laws can 
be observed or that parents should have the choice whether to send their children to a 
faith or secular school.  Examiners saw insufficient responses to comment meaningfully. 
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