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Introduction
The following guidance has been produced by senior members of the GCSE History examining team. Please note 
that this resource is provided for advice and guidance only and does not in any way constitute an indication of grade 
boundaries or endorsed answers. This guidance does not replace the mark schemes used in the Sample Assessment 
Material (or live material) but will hopefully explain some of the approaches that can be taken with this assessment.

Please note the phrasing of the guidance – that answers will ‘typically …’. These are the types of answers we anticipate 
and which have been seen so far in trials. Valid, alternative approaches will also be given as long as they answer 
the question being posed. It is impossible to stress this point strongly enough. Accusations are often levelled at 
examinations that they require students to perform artificial tasks and ‘jump through hoops’. At OCR we believe 
passionately that, within the realistic restraints imposed by an examination, we are assessing students on their ability to 
perform tasks which all historians would recognise and all teachers would see as a reasonable and desirable element of 
both lessons.

This guide will focus on the question types, and will use examples from across the range of topic content and provide 
advice on the approaches that students might wish to take for that style of question. For individual commentaries on a 
given question or series, please see the examiners’ reports.  
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Component group 01 – British History
Thematic study
The thematic study requires students to understand change and continuity across a long sweep of history, from c. 1250 
to the present. Students study one of the following options:

• The people’s health, c. 1250 to present

• Crime and punishment, c. 1250 to present

• Migrants to Britain, c. 1250 to present.

Each option begins in the late middle ages and encourages students to think about the relationship between past and 
present by following the theme through to the present day.

It is important to remember that the thematic study and the period study follow the same exam pattern – the advice for both is 
relevant, although we have tailored it to meet the individual topic – for example, the reference to more than one period is only 
relevant in the thematic unit. 

Questions 1a-c

Guidance:

Students simply need to state an answer here: there is no need for development. Examiners will accept a surname 
as a valid answer where the question asks about an individual. These are gateway questions which are fact recall and 
should be completed very quickly by students.

Question 2

Question 2 requires learners to create their own structured account, selecting, organising and communicating their 
knowledge and understanding in a written narrative that is either chronological or that summarises a historical situation 
at a given point. This should be arranged by attention to second order concepts such as, cause, consequence or similarity 
and difference. The stem used here will always be: ‘Write a clear and organised summary that analyses. . .’

Guidance:

The analysis should be based on second order concept(s) with two or more valid supporting examples. Valid areas 
might include: Causation – reasons why things improved; causation and / or diversity –.  Why different groups had 
contrasting experiences. Students typically write at least two paragraphs which are organised around a second order 
concept such as cause, consequence or significance. These paragraphs can have a separate second order concept 
within each paragraph or can have the same second order concept in each paragraph to frame their response 
around. Students need to fully explain their second order concept for example ‘cause’, using specific contextual 
knowledge which relates to the topic in the question.

• People’s Health 

This is a strong answer based around the concept of change.

There were many improvements to people’s lives between 1750 and 1900.Up until the mid-1800s town and cities suffered 
from a lack of sanitation, with things like lack of proper sewers. There were epidemics of cholera, caused by contaminated 
water. But by 1900 things were improving. For example, Joseph Bazalgette’s new sewer system in London meant that 
fewer people died from a cholera outbreak in 1866. Also, the Public Health of 1875 made it compulsory for towns to take 
responsibility for things like water supplies and rubbish collection. 
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• Crime and Punishment

This is a strong answer which is based around the concept of causation.

People committed crime in the medieval period for a variety of reasons. Anger was one reason – over half of homicides 
stemmed from simple arguments, and this may have been because the system of strip farming meant that peasants had 
to work very close to each other, often when sharp tools were nearby. Hunger was another reason people committed crime. 
Crime such as theft rose when harvests failed and people found themselves in debt and in need. 

Question 3

Question 3 is an explanation task. Typical stems include: ‘Why . . .?’, ‘Why did . . .?’, ‘What was the impact of . . .?’, ‘What 
caused . . .?’ ‘Why do you think . . .?’

Guidance:

This is an explanation question. It is important that students are guided to make sure that each part of the 
explanation in their answers is linked to give a clear coherent and sustained response to the question – it needs 
more than just a list of points. 

Lower level answers are where students write in general terms, or where the knowledge used is not specific enough 
to the period itself. For the question below, this would include statements such as ‘such as migration occurred 
because Britain was a protestant country’. 

• Migrants to Britain

Strong answers to this question saw students clearly identify at least two groups of migrants who moved to Britain 
for religious reasons. The French Huguenots moved because of Catholic persecution from the French King and the 
Palatines moved because of persecution in the low countries. The deployment of specific contextual knowledge, 
such as the rapid increase of Huguenot migration following the St Bartholomew’s Day massacre will see a higher 
mark in the final level attained. 

One way to help students is to practice setting out each part of the explanation in a separate paragraph. There is, on 
this question, no need for a conclusion. However, a clear structure and precise knowledge are needed relating to the 
period identified in the question.

Questions 4 and 5

Guidance:

This question requires students to write a response with consideration of both sides of the argument. Questions will 
often require students to consider more than one period. When that is the case, it is important that both periods are 
addressed.. An answer that only considers the period 1250-1500 when the question specifically asks for the period 
1250-1750 means that only one period has been analysed and therefore the answer is unlikely to score highly. 

The strongest answers clearly show a degree of balance with both sides (often both periods) although it does not 
have to be equal. The strongest responses for example, can be either two explained points on each side or three on 
one and one on the other. The key to reaching higher marks is to make sure there is a consideration of both sides of 
the argument in the answer. Finally, students should always be encouraged to check the wording of the question to 
make sure that everything they write is directly relevant to the question.

The best approach for students to take is to make sure that they have clearly identified points on both sides which 
they then need to develop to link to the question. 

To achieve full marks on this question, students will need to provide a clinching argument. A clinching argument 
will be where a student does not just summarise what they have stated in the main body of their essay, but a 
student who gives a clear and justified viewpoint on the statement in the question. For example, this could be how 
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one viewpoint has more merit than the other, or that one point has more relevance in the short term compared 
to the long term. However, they can only qualify for credit on this judgement if there are sufficient prior main body 
paragraphs. Students who provide specific contextual evidence within their arguments and strongly link their 
explanation of this to the question will receive the highest marks in each band.

• The People’s Health

On this question, students needed to identify effective government responses to the plague outbreaks in both 
periods – such as the Plague Orders in the period 1500-1750. A top level answer would consider effective responses 
from both periods. As stated above, he balance doesn’t have to be an equal number of arguments on each side.

• Crime and Punishment

On this question, students needed to identify reasons why governments have been the most important factor and 
then contrast with other factors such as economic or the work of individuals (reformers) to reach the top level. As 
stated above, the balance doesn’t have to be an equal number of arguments on each side.

• Migrants to Britain

This question focuses on one period, 1750 - 1900. Students needed to identify and explain why economic forces 
were the most important factor and then contrast with at least one other factor, such as religion and / or transport 
to reach the higher levels. As stated above, the balance doesn’t have to be an equal number of arguments on each 
side.
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British depth study
The depth study focuses on a particular period in British history during which the country faced severe pressure due to 
possible or actual invasion. Students study one of the following:

• The Norman Conquest, 1065—1087

• The Elizabethans, 1580—1603

• Britain in peace and war, 1900—1918.

The British depth study encourages students to engage with the range of ways in which history is constructed and 
interpreted, and the interplay of political, military, religious, economic, social and cultural forces.

Question 6a

Question 6a requires analysis of a single interpretation. The emphasis in the task is on identifying and analysing features 
in the interpretation based on contextual knowledge and understanding. The task will provide a specific focus, e.g. ‘In 
Interpretation A the artist . . . Identify and explain one way in which the artist does this.’

Guidance:

One mark is for correct identification of a feature in the interpretation that relates to the question. 

For the extra two marks, the student must either pick out a specific feature in the interpretation and develop the 
explanation by making two points about it or give two examples relating to a more general feature.

Question 6b

Guidance:

Students are being asked to identify an area of further research into an aspect of the historical situation or issue that 
is the focus of the interpretation. They must also justify their choice.  

There are some ways that students typically respond to this question:

º Use a second order concept, such as typicality or cause (for example) to define the investigation

º Avoid using the phrase ‘From my own knowledge’ or similar. 

º Look for something in the source (whether text or a picture) that warrants further investigation – what do they 
 notice that they would like to explore further?

º Justify how this line of investigation would help historians know more about the topic in question.

• The Norman Conquest

Interpretation A in 2019 was based around how good life was pre the Norman Conquest of 1066. It was therefore 
important that students stuck to the question and focused on an aspect of the interpretation that would allow us to 
find out more about life before the question. Valid lines of inquiry therefore would be around the idea of diversity as 
follows in this full-mark response:

Interpretation A suggests that life was really good for everyone on the eve of the conquest. I would investigate whether this 
was the case for all different types of people who lived in Anglo Saxon England. This would help us to understand whether 
the prosperity was shared by people like thralls and ceorls just as much as by richer people.
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• The Elizabethans

Interpretation A was a picture of a rich woman hosting a feast. There were a number of aspects of the picture that 
could be further investigated, such as whether this was typical of rich women at the time. This answer would receive 
all 5 marks: 

Interpretation A suggests that life was easy for rich women such as Bess of Hardwick, a life of ease and luxury. I would 
compare the lives of wealthy women like Bess of Hardwick to the lives of poorer women and see how different they were. 
This would help us to understand the challenges faced by poorer women, which Bess of Hardwick would not have faced. It 
would also help us to compare how much choice or freedom poorer women had compared to rich women.

• Britain in Peace and War

Interpretation A was based around the pressures that young men were placed under to encourage them to sign up 
at the start of World War One. This full-mark response is based around the concept of causation.

Interpretation A suggests that men only joined up to the army because they were bullied into it and influenced by 
propaganda. I would investigate whether this was the main reason that men joined up or whether there were other reasons 
too, such as wanting to help. This would help us to understand whether men actively supported Britain’s involvement in the 
war.

As a summary for question 6b for all of the depth studies: students need to make sure their enquiry is linked to 
Interpretation A and centred around a historical concept such as change, causation, consequence, significance 
or diversity. They also need to make sure that they take into account the second part of the question, i.e. pick a 
question that will help further understanding of what has been cited in the question rather than tell examiners what 
they know about the time period in question.

Question 7

Guidance:

The key to answering this question is making sure that both interpretations are clearly referred to in the answer. 
Failure to support an answer with direct reference to their interpretation means that answer is unlikely to score 
above Level One. In 2019, for example, to progress higher, students typically referred to both interpretations to 
clearly identify and explain how far they are different. Stronger responses typically made a valid comparison of 
portrayals in B and C, with support from both interpretations and the difference are explained with specific reference 
to the purpose / audience of B and / or C.

The strongest approach to answering this question is to explain the message in Interpretation B and then to clearly 
show the different interpretation in C. For the top level, students need to think about the intended impact: what 
audience do they seek to influence and with what purpose. 

• The Norman Conquest 

This is a strong answer because it is structured as described above.

B argues that the Conquest had entirely negative consequences such as the loss of power to the Normans. It portrays 
William as a ‘wicked’ foreign invader who ‘dedicated his rule to turning Saxon England into Norman England.’ The Anglo-
Saxons therefore are seen as being oppressed by the Normans. Whereas C argues the Conquest also had some longer-term 
positive impact. William and the Normans come across as compassionate because they got rid of slavery and spared the 
lives of their opponents. The Anglo-Saxons by comparison sound quite brutal with their slavery and political murders. 
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And then for Level 4:

I think the reason that B is more negative is that B is aimed at children so is trying to make the content quite dramatic yet 
with a clear and simple narrative – hence the title ‘Wicked William the Conqueror’. [10 marks] But the film in C is trying to 
debunk the popular view of the Normans and this original view has been selected for the film in order to highlight the fresh 
arguments made in the new book. [12 marks] 

• The Elizabethans 

This is a strong answer because it is structured as described above.

C suggests there was real danger of a Catholic plot against Elizabeth and her spies were trying to save England from this 
threat. It portrays Mary as a true treason plotter, discussing the evidence in the letter. According to C, Mary was guilty and 
the spies found the evidence of this. However, B downplays the Catholic threat, dismissing it as ‘empty rumours’ made up 
by ‘Protestant’ historians. It portrays Mary as a Catholic martyr who was not guilty of plotting to assassinate the Queen. It 
shows Elizabeth’s spies in a negative light, as agent provocateurs trying to get Babington to break the law.

And then for Level 4

I think the reason for the difference is that B is from a Catholic website, which is trying to absolve Mary of any guilt, and 
portray her as a Catholic martyr, so it downplays her role in the plot. [10-11 marks] Whereas it sounds from C’s title like the 
book is more of a biography of Walsingham and written in praise of him, calling him the ‘Spy Master’ who ‘saved England.’ 
It is therefore highly likely to argue that Walsingham was acting in the nation’s and the Queen’s best interests in taking the 
action he did against Mary. [12 marks]

• Britain in Peace and War

This is a strong answer because it is structured as described above.

Interpretation B suggests the Liberals passed the 1911 Budget entirely for political reasons. It says that Lloyd George set a 
‘trap’ for the Lords and basically gave them an excuse to tame the Lords’ power when they refused to pass it. It says this 
was Lloyd George’s ‘key aim’ and suggests the Liberals’ social reforms were a bi-product of this power struggle. However, 
Interpretation C suggests the Liberals were being driven by their battle to achieve social reform that ‘formed the foundation 
of Britain’s welfare state’. 

And then for Level 4

I think the reason that B focuses on the power struggle surrounding the Budget is that it is trying to generate public interest 
in Edwardian history by making the story seem controversial and dramatic. [10 marks] But C is more positive about the 
Liberals and less cynical about their motives because the writers are talking about their heroes and want them to appear in 
a good light. [12 marks]  

Questions 8 and 9

Guidance:

Students should approach answering their choice of question in exactly the same way as questions 4 / 5. A 
consideration of both sides is needed: firstly to agree with the given statement and then also to disagree. Answers 
which do this accurately will typically be rewarded highly and, as with questions 4 / 5, there does not have to be an 
equal balance. Typically we have seen in past exam series that for this question, three valid and explained points on 
one side against one on the other was as rewardable as two developed points on each side.  

One further piece of advice is to make sure that students answer the specific question asked and not the one they 
would have liked to have been asked. Making sure that students PEEL (Point / Evidence / Explanation and Link back 
to the question) can be an effective strategy to successful answers. 
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In summary, successful answers typically have had a balanced argument; two valid and developed supporting 
examples each side OR three on one side and one on the other.

The examples below do not reflect a full answer, but provide a guide to the quality of response required.

• The Norman Conquest

This would be a Level 5 answer as it sets out a balanced argument explicitly supported by at least 4 valid examples. 

There is a lot evidence that goes against the interpretation. For example, in the autumn of 1066, castles played a vital 
military role in helping the Normans to secure the southeast of the country. Following the Battle of Hastings, castles were 
built on the route to London to secure the Normans’ victory and in the years that followed, in places where rebellions 
occurred, such as York. In addition, archaeological research suggests that many castles were heavily defended sites. For 
example, Hen Domen had a large tower on top of the motte, double ramparts and deep ditches. This would have made it 
difficult to attack. 

However, there is also some evidence to support this interpretation. After 1071, nearly all castles were built in the countryside 
rather than in the towns. These rural sites were not well defended or in a good place for military defence. For example, 
William de Warenne’s Castle Acre in Norfolk was a two-storeyed house built in a ringwork. Secondly, Norman Lords often 
changed the landscape around their castle to make them look more impressive. At Castle Acre, William de Warenne created 
a deer park and diverted a road in order to give a more impressive view of the castle. This shows his castle was more of a 
symbol of his wealth and power. 

Overall, I think the interpretation is too simplistic to be applied to the whole period at once. It is true that after 1071, when 
most of the castle building occurred, castles were more lordly status symbols. However, the castles built before then – albeit 
only around 35 – played an important military role.

• The Elizabethans

This would be a Level 5 answer as it sets out a balanced argument explicitly supported by at least 4 valid examples. 

There is a lot evidence to support the interpretation. We know that Elizabeth did support theatres as she enjoyed watching 
plays at court and some of her courtiers sponsored a theatre company to win her favour. She and her Privy Council ignored 
challenges to the theatres by the Puritans and London authorities. Secondly, the plays on Bankside attracted thousands 
of Londoners and visitors that shows how popular they were, especially with the poorer classes who bought up the penny 
seats.

However, it is not true that ‘everyone’ supported the theatres. The London authorities had concerns about the theatres and 
asked the Privy Council to close them because they were worried about the theatre crowds creating disorder. As well as this, 
Puritans opposed the theatres and they wrote pamphlets attacking the theatres. They associated plays with paganism and 
with Catholicism, and argued that the theatres led people to brothels and into sin. 

In conclusion, I think that although there were exceptions such as the Puritans, overall the interpretation does give the 
right impression because the concerns from the authorities about the large crowds and distraction in itself reveals just how 
popular the theatres were. 
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• Britain in Peace and War

This would be a Level 5 answer as it sets out a balanced argument explicitly supported by at least 4 valid examples. 

There is a lot evidence that to support the interpretation. For example, from 1911 onwards, as militancy escalated, each 
time the issue was raised in parliament, there was an increasing majority opposed to women’s suffrage. The government did 
not want to be seen as giving in to militant tactics, especially as after 1913 public opinion was turning against the WSPU – 
many influential members were leaving, while the NUWSS was growing. This can be seen in the government’s hardening of 
attitude after the escalation of militancy, for example by passing the Cat and Mouse Act.

However, there is also lots of evidence to go against the interpretation. For example, Private Members Bills for giving the 
vote to women were regularly put to the government before the campaign turned militant, and they were rejected, so this 
cannot have been the only reason for refusing women the vote. One possibility is that the Liberal government were worried 
that giving women the vote on the same basis as men would disadvantage the them in elections, as middle class women 
were more likely to vote Conservative. 

Overall I only partly agree with the statement. While militancy was certainly not the only reason that the government did 
not enfranchise women by 1914, it is definitely the case that as long as the WSPU were carrying out a high-profile militant 
campaign, the government were never going to give in.
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Component group 02 – History around us
Students study the history of a selected local site. They discover how physical features and other sources inform an 
understanding of historical events both locally and in a wider historical context. Studying the history around them 
provides a valuable approach to studying history, and helps students find a connection with the lives of people from the 
past. Centres must choose their own site and all sites must be checked by OCR. Centres must use the site proposal form 
to submit their chosen site, along with the centre’s choice of component groups 1 and 3 topics, to OCR for approval. 
Please remember that your chosen site must not require study of historical content that overlaps significantly with topics 
studied elsewhere in the course.

Unlike the other topics, there are no fixed stems, as such, to this topic. Questions will be drawn from a combination of 
the criteria found in the specification. 

Questions will always be drawn from two or more of the criteria listed a) to n) in the specification. 

In most answers the site will likely be the only source material (AO3). Students can use other relevant source 
material to support evidence from the site or provide evidence when the site itself may not be able to do so. Certain 
questions (for example, those which ask about evidence of change) may benefit from reference to other sources. 
This might include:

• plans 

• maps 

• paintings 

• written descriptions/diaries.  

This will vary according to each site and might prove useful to include, however there is not a requirement for 
students to use any source other than the site itself.

There is no requirement in the mark scheme for answers to cover a certain period of time or percentage of the 
course taught. However, students do need to be clear about the key periods which are relevant to their site. The 
period used can be as long or as short as the student think is appropriate. For example, it could be as long as the 
‘medieval period’ or as short as ‘the Blitz’.

It is worth remembering that examiners are aware of the amount time students have to complete this paper - up to 
half an hour per question. It is the quality of the argument, and how closely a student’s answer fits the question, that 
are important.

We are not expecting masses of material or a comprehensive analysis of the topic, but rather that students think 
about the question asked and provide a convincing response to it. This should then be backed up by their own 
knowledge and understanding.

Students should select the most relevant aspects of their site for each question. A complete picture is not expected. 
Some background information may well be relevant to explain the point they are making, but students should avoid 
lengthy descriptions. These rarely add value to an answer.

Stronger answers will look at a few, well explained features rather than listing lots of different events/changes, for 
example.  For each question they attempt, students should aim to provide three or four separate supported points. A 
supported point could be defined as Point, Explanation, and Supporting evidence. It is fine to use the same evidence 
to support more than one point, so long as this is clearly explained.

There are many approaches that are valid for use in the History Around Us unit. For example the 2019 question 
paper included the question: – 

‘The development of this site over time has made it impossible for historians to understand when and why it was first 
created.’ How far is this true for your site? Use physical features of the site as well as your knowledge to support your answer.

This question asks about changes and their impact. Both parts need to be answered well in order to reach the top 
levels. 

Weaker answers will tend to:

• Be lists of key events, people and changes made to the site
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• Be purely descriptive answers 

• Have a lack of supporting evidence from the site. 

Listing or describing changes made to the site over time does not really explain the challenges and so does not 
meet the demands of the question. 

The first step is often to describe the change but then candidates need to consider why the change might be 
important and how an historian might establish a valid understanding. They might think about the following:

• Do these changes hide, change or reorder original appearance? 

• Do the changes made to the site give a false impression of the situation when the site was first created? 

• Why are these changes significant? 

• If changes have obscured the original designs, how might we find out what was there originally? 

Top answers might even consider whether changes have, in fact, hindered interpretation or whether they may even 
have helped in the understanding of the key factors which were in operation when the site was first created. An 
example here might be where defensive features have been added to a castle.

Students might follow this pattern in there answer: 

• An introduction outlining what will be looked at, the parameters of the study, and give an initial answer to the 
question.  Students may also identify the changes they are going to focus on, but the temptation to provide 
detailed descriptions should be avoided. Weaker introductions will probably just describe the site, listing some 
key features or when it was created. 

• Students might then work through the examples of change they wish to use, in turn. Good use should be made 
of the local or national context to explain changes and the impact on the site, together with the impact they 
may have had on interpretation. 

• Once they have linked their point back to the question, they should move on through the other examples they 
wish to present.

• There is no specific requirement in the mark-scheme for students to produce an overall conclusion, however, 
students are expected to produce a ‘plausible answer’, which means that a response will include a direct answer 
to the question at some point in the essay.

The use of a wider view will often enhance an answer (AO2). If a question focuses on changes, for example, a straight 
description of the change at the specific site will not be as good an answer as one which sets the changes in a wider 
context (geographically or historically) or compares the changes for importance.

A question which focusses on typicality (for example) will be improved by specific reference to other sites (either for 
similarity or difference), not just by name but as part of the explanation. Generalised comparisons e.g. ‘other castles 
were also built in this style’ should be avoided.

Evidence of the site itself, or any other sources, should be used effectively rather than listed (AO3). Material should 
be relevant - for instance a question could ask about the diversity of everyday life, but the answer might focus more 
on buildings and ignore the diversity aspect. A question might ask about challenges and overcoming challenges to 
understanding the site, but the student only focuses on the challenges of using the site, not how the site might be 
used to overcome those challenges.  

To conclude, good understanding of, and use of, second order concepts, (AO2) will be key to doing well on these 
questions. Examiners will be looking for a focused, well-argued answer to the question - they will not be counting 
how many different periods, buildings, sources, types of people are mentioned. 

What the student does with their information is more important. A well-organised answer that focuses perhaps on 
a few particular aspects of the site but goes into depth and explores the question in relation to these features will 
score much more highly than an answer that tries to cram in as much knowledge as possible, but doesn’t explain, 
contextualise or develop these points.

Examiners are not expecting detailed references to hundreds of years of history, or the full history of the site. They 
are looking for students to pick out the most appropriate features of their site for each question and explore a few 
of these in depth. As always, any conclusions drawn should not just restate the essay, but reach a convincing and 
supported response to the question.
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Component group 03 – World history
Period study
The period study offers students the opportunity to study the unfolding narrative of a wider world society during a 
particularly interesting period in its history. Students look at the relationships between different cultures at times of great 
upheaval, and consider the experiences and perspectives of different individuals and groups of people in the past.

Students study one of the following:

• Viking expansion, c. 750 — c. 1050

• The Mughal Empire, 1526—1707

• The making of America, 1789—1900.

It is important to remember that the period study and the thematic study follow the same exam pattern – the advice for both is 
relevant, although we have tailored it to meet the individual topic – for example, the reference to more than one period is only 
relevant in the thematic unit. 

Question 1a-c

Guidance:

As with paper 1, Questions 1a, b and c will all require a one word or one phrase response. Students should not write 
a sentence or paragraph, these are gateway questions which are fact recall and should be completed very quickly by 
students. 

Question 2

Question 2 requires students to create their own structured account, selecting, organising and communicating their 
knowledge and understanding in a written narrative that is either chronological or that summarises a historical situation 
at a given point. This should be arranged by attention to second order concepts such as, cause, consequence or similarity 
and difference. The stem used here will always be: ‘Write a clear and organised summary that analyses. . .’

Guidance:

As with paper 1, this question will always begin with the question stem: ‘write a clear and organised summary which 
analyses…’ The analysis should be based on second order concept(s) with two or more valid supporting examples. 
Valid areas might include: Causation – reasons why things improved; causation and / or diversity –.  Why different 
groups had contrasting experiences. Students typically write at least two paragraphs which are organised around 
a second order concept such as cause, consequence or significance. These paragraphs can have a separate second 
order concept within each paragraph or can have the same second order concept in each paragraph to frame 
their response around. Students need to fully explain their second order concept for example ‘cause’, using specific 
contextual knowledge which relates to the topic in the question. 

Question 3

Question 3 is an explanation task. Typical stems include: ‘Why . . .?’, ‘Why did . . .?’, ‘What was the impact of . . .?’, ‘What 
caused . . .?’ ‘Why do you think . .

Guidance:

As per paper 1, typical questions will begin with a question stem of ‘why…’, ‘why did…’, what was the impact of…’, 
‘what caused…’, etc. Students will be required to write at least two paragraphs which identify a main point which 
is then supported with specific contextual evidence. This is an explanation question. It is important that candidates 
are guided to make sure that each part of the explanation in their answers is linked to give a clear coherent and 
sustained response to the question – it needs more than just a list of points. 

Lower level answers are where candidates write in general terms, or where the knowledge used is not specific 
enough to the period itself.



15 © OCR 2020

Guide to asessessmentGCSE (9-1) History B (Schools History Project)

One way to help candidates is to practice setting out each part of the explanation in a separate paragraph. There is, 
on this question, no need for a conclusion. However, a clear structure and precise knowledge are needed relating to 
the period identified in the question.

Question 4 and 5

Guidance:

Students will be expected to make a judgment. They will typically be expected to give up to four arguments in 
agreement or disagreement with the statement given. The strongest answers clearly show a degree of balance with 
both sides considered although it does not have to be equal. The key to reaching the higher marks is making sure 
there is a consideration of both sides of the argument in the answer. To achieve full marks on this question, students 
will need to provide a clinching argument. A clinching argument will be where a student does not just summarise 
what they have stated in the main body of their essay, but a student who gives a clear and justified viewpoint on the 
statement in the question. 

For example, this could be how one viewpoint has more merit than the other, or that one point has more relevance 
in the short term compared to the long term. However, they can only qualify for credit on this judgment if there are 
sufficient prior main body paragraphs. Students who provide specific contextual evidence within their arguments 
and strongly link their explanation of this to the question will receive the highest marks in each band. 

World depth study
The world depth study enables students to develop an understanding of a traumatic short period in world history when 
different cultures or ideologies were in conflict. They study one of the following:

• The First Crusade, c. 1070 — 1100

• Aztecs and the Spanish conquest, 1519—1535

• Living under Nazi rule, 1933—1945.

The richness of contemporary sources for each of these periods encourages students to engage with the nature of 
evidence and the ways in which history is constructed.

Question 6

Guidance:

Students will be given a single source which they will be expected to analyse. The question will always have the 
stem: ‘what can source A tell us about …’ Students will be expected to make inferences from the source about the 
topic in the question which they will need to draw on their own contextual knowledge to do, this means students 
need to work something out about the topic in the question from reading the source. For example if the question 
was related to policies against the Jews and Source A was a negative image of a Jewish man, the student could infer 
that anti-Semitism was rife in propaganda and that it was there to indoctrinate the Aryan population into despising 
the Jewish race due to them being untermensch. 

The main focus of this question is the source and analysis of it, students do not need to use lots of contextual 
knowledge but should be able to place the source in its historical context. For example, if a source is from April 
1933, students should know this is just after Hitler’s appointment as Chancellor. Stronger responses will typically 
aim to make an inference about the source’s purpose or production, this should be fully explained. For example, in 
the example above the Nazis would want to encourage segregation between Jews and Aryans and would want to 
desensitise Aryans to seeing anti-Semitic propaganda in the hope that when their anti-Semitic campaign became 
more severe there would be minimal Aryan opposition. 
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Question 7

Guidance:

Students will be given three sources and interpretations that they will be expected to analyse. These could be two 
sources and an interpretation or two interpretations and a source. Students will be expected to make inferences 
from the source(s) and interpretation(s) about the topic in the question, which they will need to draw on their own 
contextual knowledge to do. To secure the highest marks available students should also aim to make an inference 
about the purpose or production of the source(s), this should be fully explained. 

Please see the examples outlined in Question 6 for inferences and purpose development. 

There is no requirement for students to cross reference the three sources and interpretations, each of them can be 
analysed individually in reference to the question. 

There is also no need for a conclusion for this question. 

Questions 8 and 9

Guidance:

Students will be expected to make a judgment. They will be expected to give up to four arguments in agreement 
or disagreement with the statement given. The strongest answers clearly show a degree of balance with both sides 
considered although it does not have to be equal. The key to reaching the higher marks is to make sure there is a 
consideration of both sides of the argument in the answer. To achieve full marks on this question, students will need 
to provide a clinching argument. A clinching argument will be where a student does not just summarise what they 
have stated in the main body of their essay, but a student who gives a clear and justified viewpoint on the statement 
in the question. 

For example, this could be how one viewpoint has more merit than the other, or that one point has more relevance 
in the short term compared to the long term. However, they can only qualify for credit on this judgment if there are 
sufficient prior main body paragraphs. Students who provide specific contextual evidence within their arguments 
and strongly link their explanation of this to the question will receive the highest marks in each band. 
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