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Introduction

Our examiners’ reports are produced to offer constructive feedback on candidates’ performance in the
examinations. They provide useful guidance for future candidates. The reports will include a general
commentary on candidates’ performance, identify technical aspects examined in the questions and
highlight good performance and where performance could be improved. The reports will also explain
aspects which caused difficulty and why the difficulties arose, whether through a lack of knowledge, poor
examination technigue, or any other identifiable and explainable reason.

Where overall performance on a question/question part was considered good, with no particular areas to
highlight, these questions have not been included in the report. A full copy of the exam paper can be
downloaded from OCR.
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Paper 7 series overview

This was the second series of the new Specification A Paper 1. It was very clear that teachers and
candidates had prepared thoroughly and learnt lessons from the previous series. They should be
congratulated on the high standard of work and their commitment to high quality historical thinking and

writing.
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Section A overview
It was clear that centres had devoted more time and planning to the balance in this section between

Questions 1 and 2 and the Interpretation based Questions 3 and 4. This resulted in a better performance
overall than last year for most candidates.

Question 1

International Relations: the changing international order 1918-c.2001

1 Outline how international peace was encouraged in the 1920s. [5]

This question was generally tackled well with candidates showing impressive knowledge and
understanding of the period but also of the issue being asked in the question. As a rule, the most
successful answers combined three elements.

- They indicated an approach which was taken to encourage peace, most commonly focusing on
international agreements of international organisations. The most common references were to the
League of Nations or the Kellogg Briand Pact but candidates also referred to the Disarmament
Conference and the Locarno Treaty.

- They explained how these approaches encouraged peace. Therefore, many candidates referred to the
League’s successful interventions in disputes such as the Aaland Islands or Poland. Other candidates
referred to the terms of the Kellogg Briand Pact or the terms of the Locarno Treaty and explained how
this encouraged peace.

A substantial number of candidates limited their responses by referring to activities or actions which were
not relevant to the issue of encouraging peace. There were, for example, many descriptions of the
Dawes Plan, the Treaty of Versailles and the humanitarian work of the League. These activities were not
direct attempts to encourage peace and as a rule, candidates did not gain credit for them. A small
number successfully argued that such actions improved the general climate, (e.g. the Dawes Plan
reducing tension between France and Germany) and so were given. These were rare, and it was hard to
escape the impression that candidates were simply writing things which occurred to them rather than
focusing on the issue in the question.

/”’\ AfL The key point with Question 1 is to focus on the issue being asked about.

( O Thus, in this instance they needed to focus on what was done to encourage

\\;/ peace rather than describe activities which were only indirectly related to
this.
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Question 2

2  Explain why the USA and USSR clashed over Germany in the period 1945 to 1949. [10]

This question produced a very wide range of responses and approaches. A very common, but
unexpected, approach was to argue that the clashes over Germany were part of the wider picture of
ideological differences and rivalry between the USSR and the USA. While this was not expected it was
accepted by examiners as a valid background cause of the clashes over Germany.

Stronger answers were usually able to combine this general background issue with causal factors which
were more specific to Germany. Many candidates effectively linked the wider ideological tensions to the
events of the Berlin Blockade very effectively. Other valid responses were the clashes between the USA
and USSR at the Potsdam Conference in which the issue of reparations and the treatment of Germany
generally was a source of tension.

In some cases candidates struggled to clearly set out an explanation of why a particular factor caused
tensions. Typical of this sort of approach were long descriptions of how Germany was divided in 1945
but with no identification of a clash or the reasons for it.

Another common problem was confusion between the events of 1948-49 in Berlin with events
immediately before the construction of the Berlin Wall in 1961.

/’H AfL Many candidates struggled to organise their thoughts and writing into a
( O response which was coherently focused on the question. In questions of this
\\;/' type, they may find it helpful to think in terms of these simple steps.

- Clearly identify a factor / event / development / person etc which
could be considered a cause of clashes between the USA and
USSR, (e.g. competing ideologies).

- BRIEFLY describe what the clash was about, (e.g. differences
between the ideologies).

- Explain how the factor led to the clash, (e.g. each side anxious to
impose their ideologies and anxious to prevent the other side from
doing the same).
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Question 3

3  Study Interpretation A.

Do you think this interpretation is a fair comment on the reasons why the Cold War began? Use
your knowledge and other interpretations of the early stages of the Cold War to support your
answer. [25]

Most examiners agreed that this question was generally handled more effectively than last year, and
centres and candidates should be congratulated for this.

The most effective responses usually took a very straightforward approach. They started by setting out
the main arguments in Interpretation A. The first sentence argues that Stalin’s policies on Eastern
Europe were the main cause of the Cold War. The remainder attempts to mitigate this blame by setting
out justifications for Stalin’s actions.

The stronger responses then went on to explain whether they thought either or both of these aspects of
Interpretation A constituted a fair comment. This was usually done by assessing how far particular
historians or schools of thought would have supported or criticised these viewpoints.

Here is an example one of the stronger responses (Level 5). The candidate sets out the main arguments
of Interpretation A clearly in the opening paragraph. In the second paragraph the candidate argues that
A could be considered a fair comment because it would have the support of Orthodox historians.
Crucially, the candidate then goes on to explain what the arguments of the Orthodox historians were and
cited some examples of the evidence Orthodox historians used. It should be noted that the second half
of the second paragraph, in which the candidate describes the context of the Orthodox view and the
influence of the context on the Orthodox historians, is not relevant to this question.

Exemplar 1
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There were many other responses which were able to reach Level 4 by effectively using one
interpretation to develop an argument that Interpretation A was a fair comment (or not).

A relatively small number of candidates reached Level 3 by developing an argument and using their own
factual knowledge to support that argument.

Responses which correctly deployed relevant interpretations to support an argument but did not move
significantly beyond naming a particular interpretation, (e.g. Revisionists) were also given at Level 3.

There is a final and important reflection for centres and candidates to consider regarding Question 3.
Many candidates attempted to classify Interpretation A as Revisionist, Orthodox, etc. This was an
unexpected development and took examiners a little by surprise. It should also be emphasised that it is
not required or expected and it generally proved to be unhelpful for two main reasons:

- By trying to categorise Interpretation A candidates neglected to spell out what the arguments of
Interpretation A were. This sometimes made it difficult for examiners to determine what candidates were
arguing was fair or unfair.

- Some candidates appeared to be trying to find a way to write a pre-rehearsed response by categorising
Interpretation A and then critiquing a general school of thought rather than the specific points made in
Interpretation A.

In most cases where this happened, it did no harm because the candidate referred to the contents of
Interpretation A at other stages in their response. However, it should be emphasised again that it is not a
helpful practice and should be discouraged.

Candidates should be made aware that schools of thought are often not homogeneous. Certain groups,
such as Revisionists, often disagree on major points and they are only Revisionist because they
disagree with previous interpretations, not necessarily agreeing with each other. In addition, in a short
extract it is almost impossible to encapsulate a particular type of interpretation wholly and succinctly not
least because schools of thought were often groupings imposed on historians after the event and they
were not consciously trying to write revisionist or post-revisionist history. Therefore, candidates should
be encouraged to simply analyse the main arguments in Interpretation A and build an argument from
there.

//’H\ AfL Candidates should pay careful attention to the arguments being made in
( O Interpretation A and should not try to categorise it. Once they have done this,
\\':/ they should try to build an argument from here.

Candidates should also try to be as clear as possible about the argument
they are making. Some candidates regularly used the phrase ‘Interpretation
A links to school of thought X'. Examiners found it difficult to understand
what point was being made in such responses because ‘links to’ is unclear. It
is better to use clear terminology such as ‘Interpretation / school of thought X
would regard Interpretation A unfair because A argues .... whereas X argues
that ....’

Candidates do not need to cover every different interpretation on the issue.
Two interpretations used well to support an argument about (un)fairness
should be sufficient for Level 5.
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Question 4

4  Study Interpretation B.

Explain why not all historians and commentators have agreed with this interpretation. Use other
interpretations and your knowledge to support your answer. [20]

() Spelling, punctuation and grammar and the use of specialist terminology [5]

As with Question 3, this question was handled more effectively than last year. Candidates showed an
impressive knowledge of the different interpretations and schools of thought on this controversy.

Unfortunately, many candidates did not help themselves by trying to categorise Interpretation B. As with
Question 3, and for the same reasons and contexts, it must be emphasised that this is not necessary
and generally turns out to be unhelpful. It is much more constructive to engage directly with the specific
points being made in Interpretation B and then assess those in an argument.

The following mid-range answer (Level 3) illustrates how many candidates successfully did this.
Interpretation A is analysed correctly and the candidate then goes on to argue that the Popular Majority
view in 1938-39 would not have agreed with Interpretation A’s assertion that Appeasement was a failure.
The candidate then goes on to explain the main tenets of this interpretation and how it disagrees with the
view in Interpretation A that Appeasement was a failure. It is worth noting that in this instance the
candidate was credited for explaining how the two interpretations differ. S/he makes some attempt to
also explain why they differ by referring to the horrors of war but this lacked the requisite detail and
explanation to lift the response to Level 4.

Many candidates were able to reach Level 3 by analysing Interpretation B correctly and then arguing that
particular interpretations would not have agreed with Interpretation B’s assertion that Appeasement was
a failure, supporting this with the main tenets of the rival interpretation and how they disagreed with B.

Alternatively, many candidates used the contexts of respective interpretations to explain why these views
were held at this particular time and could reach Level 3 in this way.

There were many weaker responses which were only able to reach Level 2. These usually consisted of
two broad types: candidates who listed or briefly described several interpretations without addressing
how or why it disagreed with Interpretation B; candidates who correctly identified schools of thought
which would have agreed or disagreed with Interpretation but did no more than identify and did not
develop their comments. Many candidates who could have reached Level 3 or above if they had focused
on one or two interpretations ended up stretching themselves too thinly in trying to cover all of them.
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M[fo R
wc\& 0 &ulm and kohen pduanfoge o loy
: { ' ad ¢k on (]GOdT/ nenbid

&ﬂ(‘\\ P&LY'/\ U dudﬁMGC\JU

Mom itkonan s oehueen \GA7 ke 4E
(M&QM L ©N TMW!WU\ G

M ollaed Hoo Yol dore e Cromberioun
el it 08 M vtens bnok Efhanoeriaun

M&.ﬁé\m_@mm e« Tl iRy
1Come_ ool oo af e Aot Munich

_Mml’ {’mér HJW Ewt\ed Yuing
_&mQMMﬂA&(Md I\F Q0 w&(‘
1Qedf yoere gl gnfed TN remen 00 bt Inagord
el A3\ ondh ny dalkiEng deed, ond_how
Khewr Counfry \-0) o S0 geneadly oeql2
o e kewd” 8w chamberlun 080 ke
lusng Joued, Peoge el .




GCSE (9-1) History A (Explaining the Modern World) - J410/07 - Summer 2019 Examiners’ report

/ /{\

~—

{7 ) }
=/

AfL

As with Question 3, candidates should start by analysing Interpretation A
and setting out the main view(s) contained in it. They should then construct
an argument that the view(s) would find agreement or disagreement from a
particular school of thought and support that argument by explaining what
these other interpretations believed and how this differed from the views in
Interpretation B. Ideally they should also consider why these other
interpretations held the views they did by referring to the contexts in which
they were created.

Also, as with Question 3, candidates should also try to be as clear as
possible about the argument they are making. Some candidates regularly
used the phrase ‘Interpretation A links to school of thought X'. Examiners
found it difficult to understand what point was being made in such responses
because ‘links to’ is unclear. It is better to use clear terminology such as
‘Interpretation / school of thought X would disagree with Interpretation B
because B argues .... whereas X argues that ...’

Candidates do not need to cover every different interpretation on the issue.
Two interpretations used well to support an argument about (un)fairness
should be sufficient for Level 5.
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Section B overview

Most candidates handled the questions in this section effectively. They were well prepared for Questions
6 and 8, and while there was a wide range of responses to Questions 7a and 7b there were few
candidates who were unable to make use of the sources in some way.

Question 5

The USA 1945-1974: The People and the State

5 Describe one consequence of the Stonewall riots of 1969. [2]

The candidates who scored highly generally cited such developments as the emergence of a Gay Pride
movement, better organisation of campaigning or just a general raising of awareness in the press.

AfL Candidates need to read the question carefully and make sure they are
addressing the issue raised in the question.
Question 6
6 Explain why the Civil Rights Act was passed in 1964. [10]

This was generally tackled very effectively. Candidates used a wide range of arguments and supporting
evidence to develop their answers. Arguments included the ambitions of President Johnson, the work of
the Civil Rights Movement and also the impact of discrimination on the USA'’s reputation abroad,
particularly in the context of the Cold War.

Some weaker responses struggled to reach higher than Level 2 because they did not identify any events
as causes. Usually these responses were descriptions of the civil rights movements or even events such
as the murder of Emmet Till or the Brown vs Topeka judgement. It would be possible to make a case
that these events had a long term significance but in order to be credited that case needs to be made.

AfL Many candidates struggled to organise their thoughts and writing into a
response which was coherently focused on the question. In questions of this
type, they may find it helpful to think in terms of these simple steps.

- Clearly identify a factor / event / development / person etc which
could be considered a cause.

- BRIEFLY describe the factor (eg the march on Washington).

- Explain how the factor led to the passing of the Act (eg the publicity
generated and the impact on public opinion).
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Question 7 (a)

7 (a) Study Source A. Explain why McCarthy made this speech in 1950. [5]

This question was generally handled well. Many candidates understood McCarthy’s purpose of creating
panic about Communist influence and supported this well with reference to the source or context, and
often both. Many responses showed a very deep understanding of McCarthyism and its workings and his
desire for power and influence. If the purpose was not recognised, candidates were still able to reach
Level 2 by explaining the message of the source. In these instances the candidate usually understood
what McCarthy was saying but did not grasp why he is saying it or what he results he was trying to
achieve.

P AfL Candidates might find it helpful in questions of this type to consider some
( O simple checks which will help guide their answer.
\\—”/ - Is the source for or against something / someone?

- What does this reveal about the aims or intentions of the person or
group which produced it?
- Why was it produced at this time rather than any other time?

Question 7 (b)
(b) Study Source B. What is the message of the cartoonist? [5]

This question was generally handled very well. Again, the key distinction was between the message of
the cartoon and the view of the cartoonist. Moist candidates were able to reach Level 2 by showing that
the message of the source was that McCarthy was a liar. The stronger responses went further and
pointed to the fact that the cartoonist was extremely hostile to McCarthy and was mocking him by
referring to his famous earlier speech (Source A).

’H\ any candidates wrote at great length about immigration or the Red Scare.
( O While they were not penalised for this they gained nothing either. Candidates
\\;/' might find it helpful in questions of this type to consider some simple checks

which will help guide their answer.

- Is the source for or against something / someone?

- What does this reveal about the aims or intentions of the person or
group which produced it?

- Why was it produced at this time rather than any other time?
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Question 8

8* ‘Malcolm X achieved more for Black Americans than Martin Luther King.” How far do you agree
with this view? [18]

Candidates were generally very well informed about Martin Luther King and the Civil Rights movement
and candidates drew up some very impressive arguments that King was more important that Malcolm X.
These arguments were supported with a wide range of supporting evidence but typical of these was the
march on Washington in 1963, the campaigns for voting rights or the Montgomery Bus Boycaott. In
contrast, for some it proved more challenging with respect to the Malcolm X side of the argument.
Stronger responses were able to point to Malcolm X’ role and influence on some aspects of the Black
American movement including his writing and speeches and also Black Pride and the Black Panthers.

The example below illustrates a strong response which evaluates both figures.

Exemplar 3
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2\k

Candidates need to focus on developing an argument relevant to the
guestion rather than writing a narrative about the issue and then trying to
draw conclusions. In the case of this question, they could take the following
steps.

Deal with one side first eg Malcolm X:

- Make a clear argument about Malcolm X eg more / less important
than King.

- Make clear the importance of this role eg in Black Pride.

- Provide examples of this happening.

Deal with the other side (Martin Luther King):

- Make a clear argument eg King played an important role.
- Make clear the importance of this role eg in winning over opponents.
- Provide examples of this happening.
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