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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to History B. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and sample Lesson Plans for History B. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use

· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson Plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work

 SHAPE  \* MERGEFORMAT 



	GCE HISTORY B:  H108. F981 LIBERAL SUNSET – THE RISE AND FALL OF ‘NEW LIBERALISM’1890-1922

	SUGGESTED TEACHING TIME
	15 HOURS
	TOPIC
	Socialism, trade unionism and the Rise of labour c.1890-1906

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction to the theoretical and methodological issues relevant to this unit – viz. historical explanation.
	· N.B. The focus throughout the course needs to be on developing students’ understanding of the 3 different modes of historical explanation and, crucially, of the inter-connectedness between them. With this in mind, teachers should aim to build a body of written materials for use in lessons (possibly self-produced but more likely from published sources) based upon the content of ‘Liberal Sunset’ which exemplify features of historical explanation. Some of this writing should be explicitly concerned with explaining motives, intentions and actions. Other examples will be concerned with explaining ideas, attitudes and beliefs. In addition, there should also be examples of writing that are concerned with explaining events.

· In order for students to reach the higher bands at AS level they must be able to integrate the empathetic, intentional and causal modes to produce a complex explanatory narrative. 

· From the outset, therefore, class activities should be constructed in ways that actively address these fundamental requirements. 

· In this scheme of work, each sub-section of content (i.e. topic outline) will be arranged around key questions. This is because, whenever possible, the lessons should be problem-centred in nature. Teachers should use a variety of innovative ways to deliver the necessary historical content and to explain the context, but they should always give students the opportunity, after careful reflection and wide-ranging discussion, to arrive at decisions of their own.
	· Throughout: AS OCR History B: The Theory of Historical Explanation and Using Historical Evidence, Heinemann, Spring 2008.
· Find examples of writing on late 19th/early 20th Century British history which illustrate the different modes of historical explanation. Extracts might, for example, be taken from books written by some of the most accomplished historians working on this period of British history today – viz. Peter Clarke, Geoffrey Searle, John Davis and Martin Pugh (plus A.J.P Taylor) – all of whose work is readily obtainable and, more importantly, eminently accessible to AS-level students. Providing students with access to the works of such authors will present what is arguably the most important of all stretch and challenge opportunities by getting them to engage with the most thought-provoking and perceptive historical writing. Notwithstanding that, all of the (mostly ‘tertiary’) books referenced in this section of the scheme of work provide good examples of complex historical explanation. 

· It should be emphasised that the page-numbered book references cited in this section of the scheme of work have been selected overwhelmingly from titles written specifically for A-level study.

· As a result, many of these references chosen include practical exercises for use in lessons or for homework which can either be used as they stand or adapted to better suit the needs of your students. 
· This ‘Suggested resources’ column is therefore effectively an extension of the ‘Suggested teaching and homework activities’ column. 
	

	Key Question: What were the main features of Britain’s political system in the late 19th Century?
	· You cannot hope to offer exhaustive coverage here but students will need some basic grounding.
· Focus on issues relating to evolving parliamentary democracy; the party system in Westminster; the nature of the problems facing late 19th Century governments – e.g. the Irish question, relative economic decline, the rise of class consciousness; the role of the State in everyday life.
	· Likely to be based around materials prepared by the teacher – PowerPoint, OHP slide, handouts, etc. A list of governments during this period and a timeline highlighting major events and/or developments would be very useful. Helpful materials and ideas on how democratic Britain was in the late 19th Century can be found in M Willis, Britain 1851-1918: A Leap in the Dark (Hodder), pp. 7-9
	

	Key Question: Why did Socialism begin to gather a mass appeal in this period?

	· Identify the key components of Socialist thought (using, as much as possible, the empathetic mode).
· Brainstorming exercise: Given the nature of Britain’s 2-party system in the late 19th Century why was there likely to be room for the emergence of a new political movement of the Left?
· Identify the peculiarities of British varieties of Socialism – esp. the general disdain of theory (‘the fluttering of continental magpies’).
· Ensure that students consider both why the appeal of Socialist thinking grew but also the limits of its appeal and the reasons for this. 

· Carry out a card-sorting exercise using cards containing both ‘true’ and ‘false’ statements about the nature of British Socialist thought followed by a discussion on different people’s likely responses to the ‘true’ statements.
	· See M Willis (op.cit.), pp.149-151. See also D.Peaple & T. Lancaster British History for AS level 1867-1918 (Causeway), pp.148-53. And M.Byrne Britain 1895-1918 (Hodder), pp.88-89 and pp.90-91.
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	· The focus should be on identifying the nature of the impact of the rise of Socialism on the late 19th/early 20th Century Liberal Party, which was suffering something of a post-Gladstone identity crisis.
· Students should weigh up the scale of the threat to Liberalism as represented by Socialism in comparison with the threats it faced from the electorally dominant Conservative Party, and from its own internal divisions. 
	· For stretch and challenge opportunities see G.R. Searle, The Liberal Party Triumph and Disintegration, 1886-1929 (Macmillan), chapter 4, on the ‘Problem of Labour’. 

	

	Key Questions: Why did Keir Hardie decide to form the LRC in 1900?  (Empathetic mode). 
	· Identify the main reasons for the formation of both organisations.
· Show the connection between the formation of the ILP and the establishment of the LRC.

· Focus on the respective roles played by individuals such as Keir Hardie, socialist ideas and organisations (e.g. the Fabians) and the trade union movement.
	· See M Willis (op.cit), pp.157-59 on the ILP and pp.161-62 on the LRC. Also Peaple & Lancaster (op.cit.), pp. 156-159 on the ILP and pp.161-68 on the LRC. Also M Byrne (op.cit.) on the LRC, pp.85-91, which includes a useful spider diagram. Spotlight on how important Socialism was in the formation of the Labour Party in M Roberts, Britain 1846-1964 (Oxford), pp.114-115. 
	

	Key Questions: What was New Unionism? (Causal mode). Why was the 1889 London Dockers’ strike a success? (Empathetic mode).

	· Explain the nature and function of trade unions in the late 19th Century.
· Give a brief overview of the development of trade unionism since1850, including the New Model Unions.
· Identify the ‘newness’ of the trade unions created in the late 1880s.

· Use the 1889 Dockers’ strike as a test case to explain the brief phenomenon of New Unionism (use source-based exercise in Peaple & Lancaster).  

· Explain why New Unionism’s moment was so short-lived.
	· See C Behagg, Labour and Reform: Working Class Movements 1815-1914 (Hodder), pp.107-111. Peaple & Lancaster (op.cit.) includes a very useful source-based exercise on the Dockers’ Strike and new unionism more broadly (pp.128-32), which would translate well into a class activity.
	

	Key Question: What was the impact of the Taff Vale judgement on trade unionism and the LRC? (Causal mode supported by the intentional mode).
.

	· Focus on the pivotal events of the 1900-06 period.
· Explain why the implications of Taff Vale were so significant both within the trade union movement and for British politics more generally.

· Identify the consequences for ‘progressive politics’ of the 1903 Lib-Lab Pact.
· Set up a class debate exploring these issues. Use ‘Question Time’ structure with panellists reflecting the views of the different parties – i.e. ASRS rep; TUC rep; LRC rep: Liberal rep and rep from House of Lords – i.e. a Tory. Rest of students to ask questions, etc.
	· See P Adelman, The Rise of the Labour Party 1880-1945 (Longman), pp.30-37. See Behagg (op.cit), p. 114 and p.122 on Taff Vale, and pp.126-127 on the relationship between the Liberals and the LRC between 1902-06. There’s an excellent explanatory chapter, followed by a variety of contemporary sources with accompanying questions, on ‘Defending the Workers’ in V Brendon, The Edwardian Age (Hodder), pp.59-67.
	

	Essay Question: What does the rise of Socialism in Britain in the late 19th Century reveal about the problems facing the Liberal Party?

	· Question for a 45-minute class or homework essay, or to serve as the basis for an alternative written exercise.
· This essay question can be prepared for by ensuring that the students understand that it requires an empathetic (supported by causal) mode – teacher to give in class guidance on this. 

· An additional preparation task could be to split the class in two. Each produces a mind map (based on their own research) – one centred on the reasons for the rise of Socialism while the other focuses on the problems facing the Liberal party.

	
	· N.B. Students need to practise their essay-writing skills as regularly as possible. This does not always have to involve the writing of homework essays (or 45-minute essays in class) which the teacher then formally marks. 
· Peer-marking exercises incorporating relevant mark schemes can be an especially useful aid to students’ learning. 
· Alternatively, students can be asked to produce detailed essay plans or instead be made to concentrate on writing individual paragraphs (e.g., but not exclusively, introductions), or they can produce a series of thematic ‘paragraph starters’.

· Mind maps can also serve a useful purpose when doing this sort of work. 


	GCE HISTORY B:  H108. F981 LIBERAL SUNSET – THE RISE AND FALL OF ‘NEW LIBERALISM’1890-1922

	SUGGESTED TEACHING TIME
	15 HOURS
	TOPIC
	NEW LIBERALISM: THE 1906 GENERAL ELECTION

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Key Question: What was the impact of the Boer War on British politics and on the popularity of imperialism? (Empathetic mode).

	· Students should gain a brief understanding of the causes of and the issues at stake in the Boer War.

· Students need to understand how a large part of the Conservatives’ appeal was intimately linked to ‘jingoism’ and the Empire. 

· They should be able to identify how markedly different were popular perceptions of the war in 1901 from how they had been in 1900 (witness the Khaki Election).

· There should also be an understanding of how the Boer War impacted on the popularity of Imperialism.  
	· There is a superb chapter on the key question here in M Willis (op.cit.), pp. 113-115, which includes a chart of different viewpoints on the Boer War. There is a good basic narrative of the War, including its impact in Britain, in M Byrne (op.cit.), pp.16-19. The numerous ways in which the Empire was exploited by politicians in the Edwardian era are explored in V Brendon (op.cit), pp. 17-25. This includes contemporary sources with related questions.
	 

	Key Question: How successful was A.J. Balfour as Prime Minister between 1902-05?


	· Brief biographical detail on Balfour. 

· Exercises in class should focus on the manifold difficulties Balfour faced as successor to his uncle Lord Salisbury.

· It is important to understand that many of Balfour’s difficulties stemmed from matters wholly unrelated to Tariff reform – 1902 Education Act, Chinese Slavery, 1904 Licensing Act.

· Consideration might also be given to Balfour’s misguided tactic of putting the Liberals into office in December 1905.
	· Balfour’s government’s record is analysed in D Watts Tories, Conservatives and Unionists 1815-1914 (Hodder), pp.134-137 and in M Roberts (op.cit.), pp77-79. The debate on Balfour’s personal blameworthiness for the Tory electoral defeat of 1906 is addressed directly in Peaple & Lancaster (op.cit.), pp.191-192.
	

	Key Question: What was the impact of Joseph Chamberlain’s Tariff Reform campaign on the Conservative Party?


	· Brief biographical detail on Chamberlain.

· Scope for a class debate on the pros and cons of protection over free trade – class might be divided into two for this purpose.

· Identify different ways that Tariff reform impacted on the Conservatives – cf. its impact on the party’s grassroots and its impact on the Cabinet, for example.
	· A useful chart on pros and cons of protection can be found in M Willis (op.cit.), p.178. Chamberlain’s huge impact on British politics after 1902 is covered in M Scott-Baumann (ed) Years of Expansion Britain 1815-1914 (Hodder), pp.459-462, which features a fascinating contemporary cartoon with related questions. See also Peaple and Lancaster (op.cit.), pp.190-191.
	

	Key Question: Why did the Liberals win a landslide victory in the 1906 General Election? (Causal mode).

	· Students should draw up a full list of explanations for the Liberal victory. They need to identify, assess and evaluate the long and short-term causal factors. 

· Ensure that students also consider the part played by beliefs and attitudes (empathetic mode) and/or the actions of individuals (intentional mode) in the events of January 1906. These elements can be teased out in class debates with the teacher’s prompting, using materials which include specific examples of empathetic mode (e.g. the growing appeal of ‘New Liberal’ thinking) and the intentional mode (e.g. impact of Balfour and Campbell-Bannerman).

· Scope also for counter-factual debate – i.e. was there any factor without which the result might have been different? (This could be turned into a written exercise).
· They should note, too, how the first-past-the-post electoral system favoured the Liberal Party in 1906, which heavily distorted the outcome in its favour.

· It is above all essential that students actively engage with the debate on whether the Liberal victory was more the result of Tory failings than it was the result of the appeal of (New) Liberalism.
	· There is an excellent, wide-ranging chapter on the reasons for and the significance of the Liberal landslide in M Willis (op.cit.), chapter 11 (pp.174-185). There is also a good exercise on the 1906 election based on both contemporary and secondary sources in Peaple & Lancaster (op.cit.), pp.193-194. M Byrne (op.cit.) directly covers the two sides of the debate (i.e. Liberal strengths or Tory weaknesses), pp.34-37.
	

	Essay Question: How far was Joseph Chamberlain’s Tariff Reform campaign the main reason for the Liberal Party’s landslide election victory in 1906?
	· Question for a 45-minute class or homework essay, or to serve as the basis for an alternative written exercise.
	
	· See comment at the end of the Socialism, Trade Unionism and the Rise of Labour c.1890-1906 section.


	GCE HISTORY B:  H108. F981 LIBERAL SUNSET – THE RISE AND FALL OF ‘NEW LIBERALISM’1890-1922

	SUGGESTED TEACHING TIME
	15 HOURS
	TOPIC
	THE LIBERAL REFORMS: 1906-14

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Key Question: How far did New Liberalism mark a break from Gladstonian Liberalism?


	· It is vital that the students acquire a decent conceptual understanding of the key components of both the Gladstonian and the ‘New’ variants of Liberalism.

· Get the students to produce a comparative table, but ensure that most focus is given to the ideas that animated the progressive Liberals of the early 20th Century.

· Emphasise role of Lloyd George in spreading New Liberal ideas. 
	· Since Gladstonian principles are misleadingly ‘simple’ it might be necessary for the teacher to produce a handout which identifies the salient features. There are quite helpful overviews of Gladstone’s political ideas in M. Scott-Baumann (op.cit.), pp.239-42 and in M. Willis (op.cit.), pp.40-41. The genesis and nature of New Liberalism are covered brilliantly in Peaple & Lancaster (op.cit.), pp. 194-198. Brief biographical details on Lloyd George can be found in M Byrne (op.cit.), pp.50-51 and in M Roberts (op.cit.), pp.146-147.
	

	Key Question: What were the main features of the Liberal government’s social welfare legislation? (Empathetic mode).
Why were these ideas possible at the turn of the 20th century?


	· Although not directly mentioned in the syllabus, students must understand the nature and scope of the Liberal reforms.

· Go through a list of the main reforms and get the students to arrange and consider them in terms of their significance.

· Scope for a lively class debate on the social reforms, possibly arranged around the question of whether they collectively laid the foundations for a welfare state. As part of the debate students might be encouraged to consider why progressive ‘New Liberal’ ideas were possible at the turn of the 20th century.

· (For the students less confident in debate ensure that they are ‘paired’ with more confident students and allow them to prepare a script which the teacher or a partner or group members can check over). 
	· There are plentiful good materials on Liberal social reforms. See for example M Byrne (op.cit.), chapter 3, pp.43-63, which also includes some useful exam tips. People & Lancaster address the question how radical were the social reforms, pp.199-207. The overall effectiveness of the reforms is discussed insightfully in M Willis (op.cit.), pp.196-202. Document exercise on the significance of the social reforms in M Roberts (op.cit.), pp.154-155.
	· Empathetic mode

	Key Question: Why, and with what consequences, did the House of Lords reject the 1909 People’s Budget?


	· Identify the nature of the link between this crisis and the social reform programme.

· Explain the background to the animosity between Lloyd George and the Conservative Party.

· Identify the reasons why there were two general elections of 1910.

· Reflect on the significance of the House of Lords rejection.
	· Good specific coverage on the People’s Budget in M Byrne, pp.68-71, including a brilliant Punch cartoon, which can provide the basis for a good class exercise. Also in D Watts (op.cit.), pp.138-140. Excellent exercise on ‘peers against the people’ in M Roberts (op.cit.), pp.150-151.
	

	Key Questions: Why was Parliament Act passed in 1911?  (Causal explanation).
Why was a second constitutional crisis over Irish Home Rule narrowly averted in 1914? (Causal explanation).
 Or

Why was Home Rule for Ireland not achieved by 1914?  (Causal explanation).

	· Identify the closeness of the link to the above crisis.

· Understand details of the Parliament Act and issues behind it.

· Consider the evidence for and against the idea that the passing of the Parliament Act represented a major shift in the balance of power in Britain.

· Students need also to have a basic understanding of how the passing of the Irish Home Rule Act in 1914 came close to precipitating a second constitutional crisis.

· Students must be encouraged to build the elements of a causal explanation in order to be able to answer the questions to the left. This can be done through the use of mind maps ensuring that both the Irish and British perspective is explored (empathetic mode).   
	· The constitutional crisis and its impact is explored in good detail in M Scott-Baumann (op.cit.), pp. 467-473. There is an interesting activity on the constitutional crisis in People & Lancaster (op.cit.), pp.212-213. The implications of the constitutional crisis from the perspective of the Conservative Party, which also stresses its ongoing preoccupation with issue of Irish Home Rule, are explored in S Ball The Conservative Party and British Politics 1902-1951 (Longman), pp.47-54.
	

	Essay Question: Choose one of the two essay questions on ‘The Liberal Reforms’ from the Specimen Paper.
	· Question for a 45-minute class or homework essay, or to serve as the basis for an alternative written exercise.
	
	· See comment at the end of the Socialism, Trade Unionism and the Rise of Labour c.1890-1906 section.


	GCE HISTORY B:  H108. F981 LIBERAL SUNSET – THE RISE AND FALL OF ‘NEW LIBERALISM’1890-1922

	SUGGESTED TEACHING TIME
	15 HOURS
	TOPIC
	WOMEN AND THE VOTE: 1900-1918

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note
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Key Questions: Why had women’s suffrage became such an important issue at the turn of the century?

Why had the idea found its time in the years before the First World War?  (Empathetic mode, supported by intentional and causal).
	· Background detail, with particular focus on the lack of legal and political rights for women into the late 19th century.

· Trace the emergence of new suffrage-oriented organisations – esp. NUWSS and the WSPU. 

· Identify the significance of the role of key individuals – especially Millicent Fawcett and the Pankhursts.

· ‘Hot seating’ activity in which students assume the role and position of Asquith, Fawcett and Pankhurst, once they are provided with materials on each of these individuals and primed with info re. political/social conditions, 1900-1914.


	· Paula Bartley’s Votes for Women 1860-1928 (Hodder) contains all that is needed for this section of the course. It provides clear explanation and assessments of each of the key questions listed in the ‘Topic outline’ column. See also the wide-ranging coverage in Peaple and Lancaster (op.cit.), pp.64-94, which includes biographical detail on Fawcett and the Pankhursts and clear explanation for the formation of the WSPU in 1903. There is briefer coverage of the same in M Byrne (op.cit.), pp.74-76 and M Roberts (op.cit.), pp.120-124.


	

	Key Question: Why did the WSPU commit itself to militant action? (Intentional mode, supported by causal and empathetic).
	· Identify the peculiarities of the organisation.

· Class exercise on the dynamics and conflicts within the Pankhurst family.

· Assessing the nature and scope of the WSPU’s militant campaign after 1906.

· Response of government to the WSPU – especially Asquith’s attitude as Prime Minister.
	· The three main phases of the WSPU’s campaign are covered in Peaple & Lancaster (op.cit.), pp. 95-100. There is also a source-based exercise on militancy in pp.100-102. The question of whether the Suffragettes’ activities helped or hindered women getting the vote is explored in M Willis (op.cit.), pp.30-33.
	

	Key Question: Why did some people support and others oppose the WSPU?


	· Show the link to militancy – e.g. the moral implications of violence.

· Conflict between those who believed in one-person-one-vote and those who argued that women inhabited the ‘domestic sphere’. This can be explored via a role play exercise with two students adopting the different positions and their positions being challenged by other members of the group.

· Explore the role of different interest groups. Note, for example, how some Tories favoured limited female enfranchisement – i.e. of (conservative) middle class women. 

· Students can be presented with a number of statements reflecting their position on the female suffrage issue (some of which are bogus) and the students have to decide which statements best reflect different opinions – i.e. reactionary, conservative, mildly sympathetic and wholly sympathetic. This should provide scope for debate on empathetic explanation. 
	· The main opposition to the Suffragettes, including the Anti-Suffrage League is discussed in Peaple & Lancaster (op.cit.), pp.102-104. More positive responses are covered variously in pp.104-110. There is an excellent collection of documents, with related exercises, on the Suffragettes’ campaign and the reactions it inspired in V Brendon (op.cit.), chapter 7, pp.68-78.
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Key Question: How successful was the WSPU’s campaign to 1914?


	· Overall analysis of its actions and impact to 1914.

· Note fate of the various Conciliation Bills in Parliament and changing attitudes of MPs.

· Provide a balance sheet by 1914, leading to a class debate on the achievements of the WSPU by the time its campaign effectively ceased.


	· See Roy Hattersley The Edwardians (Abacus), chapter 10, pp.196-221, on this because he maintains, contrary to the opinion of many, that the First World War actually postponed the granting of women’s suffrage. An excellent starting point for debate.


	

	Key Question: In what ways did the First World War contribute to the granting of (limited) female suffrage in 1918? (Causal explanation).

	· Provide overview of women’s role in WWI and explore the political implications of this.

· Explain context of 1918 Representation of the People Act (and, more briefly, the 1928 Act).

· Compare the significance of War’s impact with pre-1914 Suffragette activities.

· Students should draw up a table in which they have to distinguish between pre-war (e.g. suffragette campaigning) and war-related factors (e.g. women at work) and which also allows for factors common to both periods (e.g. sympathy of various MPs).  
	· See P Bartley (op.cit.), who has an invaluable chapter (chapter 6, pp.88-103) on ‘Women, Suffrage and the First World War’. See also M Willis (op.cit.), pp.34-35.
	

	Essay Question: Why did the WSPU commit themselves to militancy and what were the consequences of this to 1914? 
	· Question for a 45-minute class or homework essay, or to serve as the basis for an alternative written exercise.
	
	· See comment at the end of the Socialism, Trade Unionism and the Rise of Labour c.1890-1906 section.


	GCE HISTORY B:  H108. F981 LIBERAL SUNSET – THE RISE AND FALL OF ‘NEW LIBERALISM’1890-1922

	SUGGESTED TEACHING TIME
	15 HOURS
	TOPIC
	THE PROBLEM OF IRELAND 1912-1922

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Key Question: What were the main features of the campaign for Irish Home Rule to 1914?


	· Cover the essential background – especially the 1886 and 1893 Home Rule Bills and emphasise Gladstone’s central role – ‘old man in a hurry’ etc.

· Explain the reasons why Asquith’s Liberals readopted the Irish Home Rule policy after 1910. 

· Explain why and how the 1912 Home Rule Bill finally became law in 1914.
	· Paul Adelman’s Great Britain and the Irish Question 1800-1922 (Hodder) contains much of what is needed for this section of the course, though its coverage of the Irish Civil War is very limited. A teacher-produced handout covering the salient details of the first two Irish Home Rule Bills would be sensible. Detail on the third Home Rule crisis, 1912-14, can be found in Peaple & Lancaster (op.cit.), pp. 216-220 and in M Roberts (op.cit.), pp. 56-60.
	

	Key Question: Why did Home Rule no longer satisfy an increasing number of Irishmen after 1914? (Empathetic mode, supported by intentional).

	· Focus on establishing the Irish context to the above.

· Assess the impact of pre-1914 events – especially the possibility of civil war over Ulster.

· Impact of the First World War on Irish politics, especially its radicalising impact.

· Students need to produce written work which reflects the changing views of Irishmen either side of 1914. This could be done in the form of a table with different sub-sections or headings such as ‘Attitudes towards Redmond and the Irish Nationalists’; ‘Attitudes towards SinnFein’; ‘Attitudes towards the British government’. Students must also explain the reasons behind the differences either side of 1914 (or 1916).  
	· Excellent materials on the polarisation between the Nationalist and Loyalist communities in Ireland before 1914 can be found in M Willis (op.cit.), pp.241-245. There is a wide range of contemporary source material, including different Irish perspectives in V Brendon (op.cit.), chapter 8, pp.79-90. The chapter ends with some source-based questions. 
· The impact of the War on Ireland is traced in M Byrne (op.cit.), p.118, in P Adelman (op.cit.), pp.130-131 and summarised in diagrammatic form in M Willis (op.cit.), p.247.
	

	Key Question: Why did the 1916 Easter Rising fail? 


	· Establish the nature of the groups behind the Easter Rising – especially Pearse’s faction of the Irish Volunteers and Sinn Fein.

· Explain what the Rising revealed about strength of the British armed forces and security services.

· Consider popular feelings towards the Rising and the reasons why the Rising failed.

· Students should be presented with a number of different contemporary and secondary accounts which reflect different perspectives on the Easter Rising and its failure. They should then use them to build a multi-faceted explanation for the Rising in response to the key question. 
	· Good detail on the background to and the course of the Rising can be found in P Adelman (op.cit.), pp.131-133. This includes a significant extract from Pearse’s proclamation of an Irish Republic. See also M Scott-Baumann (op.cit.), pp.321-323. 
	

	Key Question: What were the short and longer-term consequences of the Easter Rising? (Causal mode supported by empathetic mode).

	· Explain the idea of the Easter Rising as a watershed moment.

· Focus on the nature of its immediate aftermath, especially the executions of the ringleaders.

· Consider the significance of the 1918 general election.

· Explain the consequences of the powerful emergence of Irish Republicanism and the eclipse of Nationalism.

· Consider the Anglo-Irish War of 1919-21 and the emergence of Michael Collins and the IRA.

· The students can cover these issues by producing a time-line and then by highlighting the most important short and long term consequences , which can be given a rank order. Whole-class debate can then follow in order to ensure that the full range of different  explanations is covered.
	· The effects of the Rising are briefly considered in M Willis (op.cit.), p248, while the results of the 1918 general election in Ireland are helpfully presented in the form of pie charts on p. 249. The various reactions to the Rising and the serious consequences of the British government’s mishandling of the its aftermath are considered thoroughly in P Adelman (op.cit.), pp.133-135 and in M Byrne (op.cit.), pp.119-121, and more briefly in M Roberts (op.cit.), p.60.  
	

	Key Question: Why did a civil war break out in Ireland in 1922?


	· Understand the impact of the Anglo-Irish War.

· Reflect on the background to the December 1921 Anglo-Irish Treaty, including the 1920 Government of Ireland Act.

· Explain the consequences of the rivalry between Michael Collins and Eamonn de Valera.

· Consider the consequences of the divisions in the Irish Dail in 1922 and the establishment of the Pro-Treaty and Anti-Treaty forces.

· The students can cover these issues by drawing up a list of explanatory factors behind the Irish Civil War, which can serve the basis for a whole-class debate. There is, for example, scope for a counter-factual debate around the central importance of the Anglo-Irish Treaty along the lines of,  Had De Valera supported what Collins did in London could this have staved off the Civil War? 
	· The complicated events of 1920-22 are explained with commendable clarity in M Scott-Baumann (op.cit.), pp.325-326. The impact of the Anglo-Irish War and the consequent Treaty is covered in M Roberts (op.cit.), pp61-62. Detail on the Irish Civil War is harder to come by in the standard textbooks, though there’s an excellent section on the lead up to Partition in J Davis, A History of Britain, 1885-1939 (Macmillan), pp.160-162.  
	

	Essay Question: Select one of the two essay questions on ‘The Problem of Ireland’ from the Specimen Paper.
	· Question for a 45-minute class or homework essay, or to serve as the basis for an alternative written exercise.
	
	· See comment at the end of the Socialism, Trade Unionism and the Rise of Labour c.1890-1906 section.


	GCE HISTORY B:  H108. F981 LIBERAL SUNSET – THE RISE AND FALL OF ‘NEW LIBERALISM’1890-1922

	SUGGESTED TEACHING TIME
	15 HOURS
	TOPIC
	WAR, DISUNITY AND COLLAPSE: 1914-1922

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note
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Key Question: What was the impact of World War One on British Liberalism?


	· It is essential to engage with the key debate on the incompatibility of Liberalism and war, as this in many ways provides the fundamental explanation for the collapse of the Liberal party. Although this is a potentially complex issue reflecting the empathetic mode of explanation the basic ideas could be highlighted visually, for instance by presenting a PowerPoint slide along the lines of the Have I Got News for You ‘odd-one-out’ exercise. A visual representation of these ideas would be effective here, especially for the slightly less able AS students.

· Reflect on the impact of the decision to go to war on the Liberal government and the parliamentary Liberal Party.
	· Students should be familiar with the key historiographical debate as represented by Trevor Wilson’s ‘rampant omnibus’ (i.e. World War One) thesis and George Dangerfield’s famous notion of Liberalism’s ‘strange death’ before 1914. This debate is accurately reflected in D Watts, Whigs, Radicals and Liberals 1815-1914 (Hodder), pp.155-157 and also in V Brendon (op.cit.), pp103-105, which includes extracts from both Wilson and Dangerfield. For more advanced readers, there is a highly sophisticated chapter on Liberalism and the Great War in G.R. Searle, The Liberal Party: Triumph and Disintegration (Macmillan), chapter 7, pp.121-140.
	

	Key Question: Why did Asquith prove to be a failure as wartime Prime Minister? (Causal mode).

	· Provide biographical detail on Asquith and his style of leadership, especially ‘wait and see’.

· Assess Asquith’s most crucial decisions and the major problems he faced in 1914-15, especially the shell scandal and the resignation of ‘Jackie’ Fisher.

· Reflect on the creation of Asquith’s Coalition in May 1915 and the continued failures of his government, May 1915-December 1916.

· Class debate on Asquith’s failings, which could be prefaced by a ‘hot seating’ activity in which one student assumes the position of Asquith and reflects his ‘predicament’ in 1914-16. Was he, in short, more sinned against than sinning?
	· Teacher-produced materials on Asquith, summarising his personality and leadership style and achievements between 1908-1914. There is an excellent summary chart on the Liberal Party in the First World War in M Willis (op.cit.), p.258, and the background to the formation of Asquith’s 1915 coalition is summarised in diagrammatic form on p.253. Asquith’s various travails as wartime Prime Minister are covered in some detail in P Adelman The Decline of the Liberal Party 1910-1931 (Longman), pp.10-17 and in less detail in M Roberts (op.cit.), pp.175-176.
	

	Key Question: What part did Lloyd George play in the resignation of Asquith in December 1916?


	· Consider the background to the Palace coup – notably Tory discontent with Asquith.

· Understand the events of December 1916 and Lloyd George’s role in the plotting.

· Reflect on the role of the press and the impact of military disasters – notably the Battle of the Somme.

· The class needs to undertake activities that incorporate all theree modes of explanation – i.e. the motives of Lloyd George (intentional), fall of Asquith (causal) and the extraordinary conditions of war (empathetic).

· Class should be divided into three and each group should be tasked with representing one of the ‘modes’ and try to convince the rest of the group why it enables us to best explain the downfall of Asquith and the triumph of Lloyd George in December 1916.
	· See Peaple & Lancaster (op.cit.) on the end of Asquith’s coalition, pp.273-274. There is an excellent ‘Spotlight’ exercise on Asquith’s fall, which is based on a number of mostly contemporary sources with related questions in M Roberts (op.cit.), pp178-178. For more general coverage of the War’s impact see M Willis (op.cit.), pp. 261-271.
	

	Key Question: Why did the Liberal Party remain divided between 1918-22? (Causal mode).

	· Ensure that a distinction is drawn between the idea of a division and a split. Close explanation of the distinction between the two needs to be provided by the teacher here.

· Consider the significance of the 1918 election in guaranteeing that the Liberal division hardened into a split.

· Explain the reasons why the hostility between Lloyd George and Asquith continued after the war.

· Consider how Lloyd George’s post-war Coalition government served to squeeze out the Independent Liberals.

· Class activities need to focus on the implications of the postwar government for the Liberal partyspecifically. Students should draw up a list of factors over which the Liberals themselves had at least theoretical control (e.g. reunity – esp. in view of the way that  ‘fusion’ was scuppered in 1920) and those over which they had less or no control (e.g. consequences of ‘class politics’ in an age of mass democracy). This allows for a detailed debate on the reasons why the Liberals were so damaged by the events of 1918-22.
	· There is good coverage on the 1918 general election and what it meant for the Liberal party up to 1922 in M Roberts (op.cit.), p182. More detailed consideration of the Liberal Party’s problems between 1918-22 can be found in  P Adelman, The Decline of the Liberal Party 1910-1931 (Longman), pp.30-33. The impact that Lloyd George’s postwar coalition government had on the Liberal Party as a whole is addressed in G.R. Searle (op.cit.), chapter 8, pp.141-164. 
	

	Key Question: What was the impact on the Liberal party of Lloyd George’s downfall in 1922? (Causal mode, allowing for evaluation of its short/longer term consequences).

	· Establish why Lloyd George’s downfall damaged the Liberals. 

· Debate whether Lloyd George was the architect of Liberalism’s downfall.

· Consider the idea that the First World War transformed politics – e.g. the emergence of class consciousness – in ways that rendered Liberalism impotent.


	· Lloyd George’s downfall is covered well in P Adelman, Decline (op.cit.), pp.33-39 and in Stuart Ball The Conservative Party and British Politics 1902-1951 (Longman), pp.64-69. The overall impact of the First World War can be found in any number of books but the aforementioned section in M Willis (op.cit.), pp.261-271 is especially useful for the task outlined in the column to the left of here. 
	

	Essay Question:  Why was Asquith so unsuited to war leadership?
	· Question for a 45-minute class or homework essay, or to serve as the basis for an alternative written exercise.
	
	See comment at the end of the Socialism, Trade Unionism and the Rise of Labour c.1890-1906 section.


	GCE History B: H108. F981 THE END OF CONSENSUS: BRITAIN 1945-90 

	SUGGESTED TEACHING TIME
	5 HOURS
	TOPIC
	AN INTRODUCTION TO BRITAIN IN 1945

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note
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Introduction: the chronology of the period.
	· Introduction to British history 1945 to 1990:
· Students break into groups and brainstorm on large sheets of paper the major events of the period. Ensure a photocopy of each for each student, the rest are stored, preferably go on a wall.

· Homework assignment: each student discussed the outcome of the brainstorming activity with family and friends, developing the outcome sheet further. Any personal information with relation to these events by participants is important. 

· Group come back together to discuss outcomes and with the aid of tutor develop a time line.

· Support with appropriate DVD.

· A level note making skills.

· Discuss an example of A-level notes.

· The method of assessment and basic essay composition techniques. Special emphasis needs to be placed on the key role played by historical interpretation in the final examination.
	· Recent BBC Documentary by Andrew Marr can support this activity, a History of Modern Britain; the first 4 episodes are of use, Advance Britannia (1945-55); The Land of Lost Content (1955-64); Paradise Lost (1964-74) & Revolution (1979-90).

· C. Cook & J Stevenson Britain Since 1945, pp.3-27 has a good timeline. 

· Example of class notes.

· Extract from a book with an example of notes.

· Copy of the specification pp. 9 & 18.


	· This activity can introduce students to the concept of oral history.

· Tutors should emphasise any different perspectives that arise from the homework.

· If possible tutors should use this as an opportunity to introduce the concept of the empathetic mode as a method of historical explanation.

· Note: it is important that these two activities are closely related in order that candidates can target their class and reading notes for the final examination.



	Introduction: the concept of consensus.
	· With reference to previous activities students define in groups the concepts of: 

· Consensus in politics.

· Right wing as political idea.

· Left wing as a political idea.

· The Conservative Party.

· The Labour Party.

· The Liberal Democrat Party

· The group write up their findings and distribute to the entire group.

· Class discussion about outcomes.

· Homework: using the contacts generated during Introduction #1, the answers to these questions are modified.
	· BBC News or any major broadsheet website can support this activity.

· Ideally groups will need access to computers.

· Supporting handout detailing tasks – but not outcomes.

· Handout defining consensus in political and the three political parties. With the latter an emphasis should be on their changing objectives and structures.

· B. Evans Thatcherism & British Politics pp.10-18 is good for Conservatism in the consensus era.

· See D. Kavanagh From Atlee to Major Chapter 1 for consensus.
	· Tutors should attempt to draw from this activity the concept that the politics and political parties of Britain have changed over time.

· Again this is an opportunity to place emphasis on the empathetic mode.

	Introduction: the British Political System.
	· The ‘System’ this is best led by the tutor with question and answer input by students:

· How elections work.

· The role of the House of Commons.

· The role of the House of Lords.

· The office of Prime Minister.

· The role of the cabinet.

· The Civil Service.

· The monarch.

· Class discussion to answer the question: ‘What brings political success in the British political system?’ Answers might include:

· Leadership.

· Domestic economics.

· World economics.

· The effectiveness of the opposition.

· Luck.

· Ideology.

· The teacher should then develop three issues to illustrate the explanatory modes. Examples might be an ideologically based issue for the empathetic, an attempt to achieve a specific goal for the intentional & the impact of an event(s) for the causal.

· Each issue should be discussed in the light of the three explanatory modes. Note it is possible for an issue to fit more than one explanatory mode.

· Homework: students write a short piece presenting 5 reasons why a given election was won by a given party. The obvious choice is the last one held. Students should be primed for this by the tutor & the written work should emphasise the three explanatory modes.

· Debrief in the light of the homework, preferably one on one or in response to class presentations.
	· Handout supporting teacher led activity.

· BBC News website is a good source for electoral information to support the homework activity.

· The mark scheme.

· C. Cook & J Stevenson Britain Since 1945 pp.44-45 has data on election outcomes; pp.113-114 for education statistics; pp.117-119 for health statistics; pp.162-169 for economic statistics; pp.170-71 for employment statistics; p.117 for privatisations data.


	· The teacher should introduce the concepts of the intentional, empathetic and causal mode of historical explanation during the question and answer session. This should be reinforced in the briefing for the homework exercise and the debrief following said. Each should discuss and explain the relevant parts of the mark scheme. 

· The data to the left could be used again and again in the course.




	GCE History B: H108. F981 THE END OF CONSENSUS: BRITAIN 1945-90

	SUGGESTED TEACHING TIME
	5 HOURS
	TOPIC
	the impact of WWII on Britain

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction
	· Class discussion on the impact of WWII on Britain.

· Students produce posters on one aspect of the war to support the study. Examples might be rationing, evacuees, aerial bombing, etc. A good way to encourage the teaching group to bond.


	· A good DVD to show would be the appropriate episode of World at War.

· A fact sheet outlining the material effects of WWII on Britain.

· Maps of the war in Europe and the Far East.

· Maps showing the impact of the war on Britain.

· Some very effective maps can be found in the Times Atlas of the Second World War (ISBN 072300317) ed. J. Keegan, esp. pp.46-7; 52-53; 86-7;188-9;202-7.
	· The objective of this section is to link WWII with the emergence of consensus politics in the post-war era. 



	The experience of total war on the British civilian population
	· Mass evacuation.

· Bombing.

· Conscription.

· The Emergency Powers Act 1940.

· Rationing.

· The economy.
	
	· Link each of these to the concept of consensus.

· An example if the general consensus surrounding central organisation of the economy.
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Long-term social effects
	· The cost of the war and the use of Keynesian economics.

· Social solidarity – Stevenson, state intervention in daily life, e.g. free school milk.

· The impact of urban evacuees on British social attitudes.

· Class discussion on the merits and demerits of Keynesian economics.

· Group work with each group tackling a specific economic problem from a Keynesian perspective. Suggestions might be unemployment, waging war, etc.
	· Extract on Keynesian economics, any standard A level economics textbook will suffice. 

· Extract with statistics on the cost of the war, a good start would be gold reserves which had plunged from £864m in 1941 to £3m by the end of the war. 

· For contemporary documents assessing the state of the British economy in 1945 see L. Butler & H. Jones (eds.) Britain in the Twentieth Century Vol. 2, pp. 102; 105-7.

· P. Howlett “The wartime economy, 1939-1945, can be found as Chapter 1 in Floud & Johnson The Cambridge economic History of Modern Britain: Volume III, pp.1-26.

· For general coverage see P. Addison The Road to 1945.
	· This is a good opportunity to emphasise the intentional mode: a discussion of Keynesian economics as a means to solve economic problems and allow the successful prosecution of a large project, i.e. the fighting of a war.



	New social thinking
	· Church intervention in social affairs, e.g. William Temple, Archbishop of Canterbury.

· The July 1942 PEP.

· The Beveridge Report (1942).

· The Butler Education Act (1944).

· Students read extracts in the form of a single handout and discuss if these sources laid out the basis for the society we live in today.

· Tutor input to discuss the attitudes of the different political parties to said with an emphasis on consensus.

· Pair work to consolidate this activity.
	· Extract from Temple’s Christianity and the Social Order.

· Extract from the Beveridge Report.

· Extract from The Education Act.

· S. Fielding ‘What did “the people” want? The meaning of the 1945 general election.’ Historical Journal, 35 (1992).

· K. Jeffreys ‘RA Butler, the Board of education and the 1944 Education Act.’ History, lxix (1984).

· S. Fielding ‘The Second World War and popular radicalism: the significance of the “Movement away from Party”.’ History, 80 (1995).
	· This is a good opportunity to emphasise the causal mode linking the impact of a historical event – WWII – with developments in social attitudes.

· A good opportunity to introduce reading and note taking from literature as important study skills.

	Britain in the world in 1945
	· The impact of the war on the British Empire.

· The rise of nationalism and decolonisation.
	· Maps of the British Empire at different stages of development.
	· Tutors should bring together empathetic, intentional and causal modes of historical explanation. The interaction of the three modes also needs explanation, with one dominant and the other two dependent. An example might be traditional attitudes to the maintenance of empire based on cultural beliefs (empathetic) vs. the practical problems of controlling a global empire in the circumstances of the middle twentieth century (causal).

	Study Skills: writing an AS level essay.
	· A detailed tutor led discussion of the mark scheme.

· A brainstorming activity to design a response to the essay question set.

· As a result a clear plan for student to follow if they so wish.

· Homework; write an essay: “To what extent did the British experience of WWII fundamentally change social and political attitudes by 1945?’ 


	· The mark scheme.

· An example of a good introduction.

· An essay planning pro forma.

· A student self assessment form for the homework.
	· This is designed as a ‘dry run’ for all of the exam style assessment that will follow. Links should be made to student’s experience of assessment at GCSE with differences and similarities being emphasised.

· Tutors should take special care to debrief students on an individual basis praising strengths and designing an action plan to eliminate weaknesses. The deadline for the latter will be the outcome of the next assessment.


	GCE History B: H108. F981 THE END OF CONSENSUS: BRITAIN 1945-90

	SUGGESTED TEACHING TIME
	5 HOURS
	TOPIC
	THE POST WAR LABOUR GOVERNMENT (1945-51): THE BEGINNING OF CONSENSUS

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	General Reading
	
	· C. Barnett The Audit of War.
· K. Harris Attlee.
· K. Jeffreys The Atlee Governments 1945-51.
· KO Morgan Labour in Power 1945-51.
· R. Pearce Attlee’s Labour Governments 1945-51.
· H. Pelling The Labour Governments 1945-51.
· N. Tiratsoo (ed.) The Attlee Years; ‘The Attlee years revisited’ in Modern History Review, Feb. 1994.

· P. Hennesey Never Again: Britain 1945-51.
· S.J. Lee British Political History 1914-95 Chapter 12.
	

	Why did Labour win the Election of 1945?

‘Why was Churchill an electoral liability in 1945?’
	· The failure of Churchill.

· The failure of the Conservative party.

· The Labour leadership.
	· For a pie chart of the election results see L. Butler & H. Jones Britain in the 20th century Vol.2 p.68.

· An analysis of the outcome can be found at D. Childs Britain Since 1945 pp.10-15.

· In general see KO Morgan Labour in Power 1945-51.
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	· Class discussion: Why was Churchill an electoral liability in 1945?

· Based on the outcome of the discussion students research Churchill’s political history.

· Discuss why Churchill did not meet the aspirations of the British people in 1945.

· Put Churchill in the hot seat.

· See OCR lesson plan for detail.


	· There are many DVD resources on Churchill.

· Handout produced as a result of the class discussion.

· IT resources would help this activity.

· S. Fielding ‘What did “the people” want? The meaning of the 1945 general election.’ Historical Journal, 35 (1992).

· For Churchill’s pre-election speech see L. Butler & H. Jones Britain in the 20th century Vol.2 pp64-5.

· For an analysis of the ‘Gestapo’ speech see D. Childs Britain Since 1945 pp.1-3.

· For Conservative policy Butler & Jones pp. 62-4.

· For extracts from the labour manifesto see Butler & Jones pp.59-62.
· See K. Jeffreys The Atlee Government 1945-51 pp.65-66 for extracts from the labour manifesto.
	· It is important that these activities are linked to the previous introductory lessons.

· Emphasis should be placed on the empathetic mode to answer these questions.

· Examples of questions for discussion might be: 
· ‘What motivated Churchill in wartime?
·  ‘Why were such motives no longer relevant after the war?’
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The Labour Leadership:

‘How radical was the Labour leadership?’


	· Students write biographies of Clement Attlee, Ernest Bevin, Herbert Morrison & Aneurin Bevan.

· Group discussions based on biography – to what extent can these Labour politicians be termed ‘revolutionaries’?

· Homework essays:

· ‘Why was Britain ready for a change of government in 1945? Emphasis on the empathetic mode.

·  ‘Why did Labour win the 1945 election?” Emphasis on the causal mode.
	· IT resources would help research these activities.

· Basic biographies on these characters can be found in C. Cook & J. Stevenson Britain Since 1945 pp.207-8; 210; 230.

· An autobiographical extract from Atlee can be found at L. Butler & H. Jones Britain in the 20th century Vol.2 pp.73-4.

· D. Childs Britain Since 1945 pp.18-20 has an evaluation of Atlee; pp.18-20 his cabinet. For an analysis of the revolutionary credentials of Labour see pp.34-7 ‘Communists change front’.
· For Bevan see M. Foot Aneurin Bevan.
	

	What were the intentions of the Labour Government – to introduce new measures or extend existing policies? #1 The Beveridge Report.
	· Homework: students read and note Pearce’s article.

· Study skills: how to make notes from text. 

· Tutor flags up issue: ‘To what extent was the Beveridge Report of 1942 a radical proposal?’

· Emphasis on author’s use of analysis and evidence. Emphasis on using text to answer specific questions. Introduce and explain the note making grid. Students to highlight the three different modes of historical explanation in different coloured pens at the end of the exercise and prior to handing work in.

· Class discussion on the homework assignment with a full explanation of the different modes of explanation in the specification.  

· Opportunity for a card-sort exercise is groups to help students visualise probelms and issues and to act as an aid to essay planning. 
	· R. Pearce “Beveridge 1942: Reconstruction or Reform?” Modern History Review, Sept., 1993.

· A grid to aid note taking with three columns, one for radical parts of the report, a second for the extension or consolidation of existing scheme and a third don’t know column.

· M. Stewart Life & Labour pp.68-70 has an account of Labour’s welfare aims.

· EP Hennock “Poverty & Social Reform”, Chapter 5 in Johnson 20th Century Britain: Economic, Social & Cultural Change. 
· R. Lowe “Postwar Welfare” Chapter 20 in Johnson 20th Century Britain: Economic, Social & Cultural Change.
	· Tutors might consider a set of questions to go with the note taking to be completed as short timed exercise in class to check that learning has taken place. 
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What were the intentions of the Labour Government – to introduce new measures or extend existing policies? #2 The National Insurance Act (1946) & National Insurance Industrial Injuries Act (1946).
	· The terms of the original 1911 NI Act

· The terms of the 1946 NI Act.

· Group discussion determines the differences between the two Acts & why they are different. 

· Discussion point:: ‘Was the 1946 National Insurance Act radical?’

· Discussion point: ‘Why should an employer contribute to the NIIA (1946) on a compulsory basis?’ This is a good opportunity to compare today’s attitudes with those of the later ‘40s, an opportunity for the use of the intentional and empathetic modes of historical explanation.
	· Handout with a précis of the terms of the 1911 & ’46 Acts.
	

	What were the intentions of the Labour Government – to introduce new measures or extend existing policies? #3 Education.
	· Teacher led discussion of the terms of the Butler Act.

· Group discussion: ‘To what extent was the Butler Act an effective response to the educational needs of Britain in the later 40’s?’ Pointers for criticisms are:

· Variable quality from area to area.

· The system was divisive.
	· Précis of the terms of the Butler Education Act 1944. 

· D. Childs Britain Since 1945 pp.32-34 on education. 
	

	What were the intentions of the Labour Government – to introduce new measures or extend existing policies? #4 Environmental Policies.
	· The New Towns Act (1946).

· The Town and Country Planning Act (1946).

· Class breaks into two groups and each prepares and argument for debate. The first will argue that this legislation was a reaction to the damage caused by WWII. The second will argue that the legislation had a broader long term objective.

· Follow with class debate.
	· Handout on this legislation.
	· A good opportunity here for a little local history. Depending on location students would use local records to chart reconstruction in their area in the immediate post war period. 14 new towns were operational.

	Why and how did the NHS come into existence?

Why, despite opposition, did Bevan succeed in passing the National Health Service Act?
	· The role of Bevan.

· The structure of the NHS.

· Methods of financing the NHS.

· Opposition to the NHS:

· The medical profession.

· The cost of the NHS at its inception.

· The impact of the NHS on the health of the nation.

· Continuum activity.
	· Extracts from C. Cook & A. Sked Post War Britain, Penguin, 1993.

· See L. Butler & H. Jones Britain in the 20th Century Vol.2 pp125-29 for documents relating to the establishment of the NHS.

· See K. Jeffreys The Attlee Government 1945-51 pp.69-70 for the pressures on Bevan. 

· For Bevan see M. Foot Aneurin Bevan.
	

	Why did Britain provide conditions conducive to political, economic and social consensus? #1 Did Labour create a planned economy?
	· Define a planned economy.

· What were labours motives?

· Ideological.

· To redress the economic impact of the war.

· The application of Keynesian economics in WWII – a success story?

· Methods of government control of all aspects of the economy, the Economic Planning Council and its impact.

· Did Labour create a mixed-economy?

· Class debate for and against – or group work.

· The focus should be on conditions conducive to consensus – e.g. success of the  wartime economy.
	· See L. Butler & H. Jones Britain in the 20th Century Vol.2 pp.115-112 for documents on economic management..

· D. Kavanagh From Atlee to Major chapter 2.

· J. Tomlinson “Economic Policy” Chapter 8 of Floud & Johnson The Cambridge Economic History of Modern Britain: Volume 3, pp.189-212.

· J. Tomlinson Democratic socialism and economic policy; the Atlee years, 1945-51 chapter 1 pp.1-22 & the Conclusion pp.284-305.

· A rather different perspective is found at  J. Tomlinson “Inventing ‘Decline’: The Falling Behind of the British Economy in the Post war Years” Economic History Review vol. 49, no. 4 pp.731-57.
	

	Why did Britain provide conditions conductive to political, economic and social consensus? #2 Nationalisation.
	· The process of nationalization: the bank of England (1946); air transport (19460; the National Coal Board (1947); the Public Transport Commission (1948); extension of state control of the electricity supply & iron and steel.

· Conservative arguments against nationalization.

· Economic arguments against nationalization.

· Labour arguments for nationalization.

· Economic arguments for nationalization.

· Pair work with one representing each point of view.

· Group work to design an essay plan as a summary of both cases in the context of the later ‘40s.
	· See L. Butler & H. Jones Britain in the 20th Century Vol.2 pp.117-8 for contemporary documents on nationalization; pp.77-8 for Atlee writing on nationalization.  

· For a discussion of nationalization see J. Tomlinson Democratic socialism and economic policy; the Atlee years, 1945-51 chapter 5 pp.94-123.

· A discussion of the concept in the round – which can be applied to later sections – is L. Hannah “A failed experiment: the state ownership of industry” chapter 4 of Floud & Johnson The Cambridge Economic History of Modern Britain Vol. 3 pp.84-111.
	

	Why did Britain provide conditions conductive to political, economic and social consensus? #3 The Marshall Plan.
	· The different conditions of the Marshall Plan.

· Positive and negative aspects of the Marshall Plan from a British perspective.
· Discussion: to what extent did the USA drive a hard bargain with Britain over the Marshall Plan?
	· See L. Butler & H. Jones Britain in the 20th Century Vol.2 pp.109-110 for contemporary documents on the Marshall Plan.

· D. Ellwood “The impact of the Marshall Plan.” History, vol.74 no.242, 1989.
	

	The impact of foreign policy on domestic affairs.

How committed was the Labour Government to an anti-Soviet Foreign Policy?
	· The formation of NATO.

· The Korean War.

· Britain becomes a nuclear power in 1947.

· Students discuss the cost of foreign policy and its impact on Labours domestic plans.
	· See L. Butler & H. Jones Britain in the 20th Century Vol.2 for contemporary documents on foreign policy; pp.147-9 NATO; pp.151-7 Korea. 
	

	How successful were the policies of the Labour administration 1945-51?

Students will examine this question from three perspectives – see below.


	· A balanced argument will be advanced with a view to a major homework assignment. 
· Students will fill out a grid on each of the issues outlined in the Topic Outline column above with a successful/unsuccessful column on the grid. A third column should be available for notes and/or ‘don’t know’ responses. The grid should have a forth column for references to the ‘modes’ of causation.
· This will be done by a research project that will be brought together in a plenary session prior to the essay being set.

· A variant would be a card-sort exercise.

· [image: image11.png]


Homework essay: ‘To what extent can the Labour administration of 1945-51 be considered a success?’


	· A note taking grid to aid in the organisation of concepts and arguments.

· It is possible of course for all three modes to apply and this should be the ‘steer’ given by the tutor so that students can have access to the full range of the mark scheme.

· The mark scheme.
	

	‘Why and in what sense, did the policies of the Labour Government succeed?’

Perspective #1: Labour as a successful administration.


	· Students will seek out arguments that:

· Labour was generally successful in carrying out its policies.

· Define Labour’s objectives and find arguments that point to success in achieving them.

· Labour created the welfare state.

· Labour led the recovery of Britain from WWII.

· The creation of a mixed-economy.

· Atlee’s government achieved more than any other in the 20th century given the short period of its office.
	
	

	Why and in what sense, did the policies of the Labour Government fail?

Perspective  #2 : The first critical position.


	· Students will seek out arguments that:

· Labour missed an opportunity to introduce real change.

· Labour did not introduce true socialism.

· Policies were half hearted. 

· Labour’s foreign & nuclear policies harked back to a bygone age when Britain was a Great Power to the detriment of domestic reform.
	· See L. Butler & H. Jones Britain in the 20th Century Vol.2 pp. 81-3 for contemporary evaluations.
	

	Why and in what sense, did the policies of the Labour Government succeed? 

Perspective #3: The second critical position.


	· Students will seek out arguments that:

· The welfare state was over developed.

· Labour failed to support industry.

· Labour failed to produce reforms that effectively supported the economy.

· Labour left a legacy that would lead to long term economic disaster.

· The ’45-’51 Labour government was responsible for Britain’s post-war decline.
	· Extract from C. Barnett The Audit of War
	

	Why did Labour lose the 1951 election?
	· Tutors should link this to the previous assessment and discuss short vs. long term causes of Labour defeat.

· Reasons for defeat:

· Austerity had gone on too long.

· Short term problems with Iranian oil.

· Conservative policies.

· Internal Labour splits.

· Students discuss Conservative policies in ’51 – had consensus emerged in British political life? A balanced response should be encouraged. 

· Emphasis needs to be explicit about how a causal explanation can be constructed in response to question ‘Why did Labour lose the 1951 election?’ 

· identify causal factors

· analyse their role in the explanation (long term/short term, etc.)

· assess relative importance.
	· For extracts from the 1951 Conservative manifesto see L. Butler & H. Jones Britain in the 20th Century Vol.2.  pp.90-92.

· The Labour manifesto Butler & Jones 89-90; 95-7.

· For posters Butler & Jones pp.97-9.

· For pie chart of the outcome of the election see Butler & Jones p.100
	


	GCE History B: H108. F981 THE END OF CONSENSUS: BRITAIN 1945-90

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	THE MACMILLAN YEARS (1957-64): CONSENSUS CONFIRMED

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Overview of the period from 1951-57


	· Did the Conservatives continue to follow the same general policies that had been used by labour in the period 1945-51?

· Labour’ weak economic legacy.

· Butler’s stop/go economics.

· Why were the Conservatives successful in this period?

· To what extent was Labour weakened by internal splits?

· Why did Eden fail?
	· D. Childs Britain Since 1945 pp.37-42 for changes in the Conservative party by the end of the 1945-51 Labour administration. See chapter 4 for the period 1951-7.

· S.J. Lee British Political History 1945-95 Chapter 13.
	· This is a context exercise to cover a gap in the specification. The objective is to provide background for this sub-section and a bridge with the period 1945-51.

· This section provides continuity by covering briefly non-specified elements.

	Harold Macmillan
	· Homework: biographical exercise on Macmillan.

· Class discussion on Macmillan’s career and the forces that moulded his political beliefs. Included might be:

· His social connections & background.

· His early career as MP for Stockton-on-Tees.

· His book the Middle Way.

· The concept of a one nation Tory.

· His role as Housing Minister.

· His leadership of the party after the Suez disaster.

· His appearance on television.
	· Extract from A. Sked & C. Cook

· Cartoons of ‘Supermac’ can be found at L. Butler & H. Jones Britain in the 20th Century Vol.2 pp.195-6.

· A short biography of Macmillan can be found at C. Cook & J. Stevenson Britain Since 1945 pp.227-8.

· For contemporary document on Suez see L. Butler & H. Jones Britain in the 20th Century Vol.2 pp.243-8.

· D. Childs Britain Since 1945 pp.94-98 has a good section on Macmillan’s background, social and political views. 

· P. Catterall The Macmillan Diaries: The Cabinet Years 1950-57 pp.578-80; 590 for Suez.

· N. Fisher Harold Macmillan.

· G. Goodlad ‘The premiership og Harold Macmillan’ in Modern History Review, February 1997.

· A. Horne Macmillan, Vols 1 & 2.
· R. Lamb The Macmillan Years: the Emerging Truth.
· J. Ramsden The Winds of Change: Macmillan to Heath.
· J. Turner Macmillan.
	

	Macmillan’s beliefs on social policy # 1 Evidence.
	· Extensions to the welfare State:

· Mental Health Act 1959.

· Expansion of education. 
	· D. Childs Britain Since 1945 pp.94-98 has a good section on Macmillan’s background, social and political views.
	

	Macmillan’s beliefs on social policy # 2 Analysis
	· Group work: ‘To what extent did Macmillan diverge from the social policy established by the Labour party in the immediate post war period?’’ 
	· In general see K. Jeffreys Retreat from New Jerusalem: British politics 1951-64.  
	· This section is well suited to investigation of the empathetic mode.

	Macmillan’s beliefs on economic policy # 1 Evidence
	· Macmillan did follow Keynesian economic policy.

· He also manipulated the economy for electoral success in 1959.

· He followed a ‘stop/go’ policy the principles of which had been laid down by R.A. Butler in the early ‘50s.

· This policy was erratic and failed to provide consistent investment. In industry.

· Too much money was spent of defence. 

· Based on extract discuss continuity and change in economic policy from the Labour administration to Macmillan.

· A card-sort exercise placing each of the above into one or more of the different modes of explanation would be useful here.
	· D. Childs Britain Since 1945 pp.98-107 on Macmillan’s economic policy.

· For economic policy from a wider perspective see A. Cairncross “Economic policy & performance, 1945-64 in Floud & McCloskey The Economic History of Modern Britain since 1700: Vol. 3: 1939-92 pp.32ff. 

· An explanation of inflation can be found at NWC Woodward “Inflation” Chapter 6 of Crafts & Woodward (eds.) The British Economy since 1945 pp.180-211.
	· This section should return at each possible opportunity to the different modes of explanation.



	Macmillan’s beliefs on economic policy #2 Analysis
	· Student research project leading to short power point presentation.


	
	

	Macmillan’s beliefs: points of continuity & difference with the position of the contemporary Labour party
	· Comparison of texts as part of group exercise. Tutors must place emphasis on a discussion of the reality – or not – of consensus. 

· A suggested question might be: ‘If Macmillan did not represent consensus, how else can his attitudes and policies be explained?’

· Emphasis on the empathetic mode.
	· For Labour’s views in opposition & their reaction to the new Conservative challenge see L. Butler & H. Jones Britain in the 20th Century Vol.2 pp.170-4 
	

	An assessment of Macmillan’s administration
	· Class discussion: ‘To what extent was Macmillan’s Conservative administration been a success?’

· Set as homework essay.
	· See L. Butler & H. Jones Britain in the 20th Century Vol.2 211 & 216 for contemporary documents relating to later problems.
	

	Why did Labour lose its third election in a row in 1959?


	· Labour failed to capitalise on Conservative weaknesses:

· Failure to recognise the erratic economic policies of the Conservative administration. 

· Failure to enter the EEC.

· Conservative advantages:

· Increasing prosperity and affluence. 

· Inability of Labour to argue this was due to structural changes in the world economy. Emphasis on causal explanation.
	· For documents relating to Britain’s failure to enter the EEC see L. Butler & H. Jones Britain in the 20th Century Vol.2 pp.230-31.

· D. Childs Britain Since 1945 pp.115-123; 127130 has an excellent analysis of the problems facing Labour in this period and the rise of the new left.

· See D. Childs pp.135-138 for the EEC debate. 
	· Reinforce context and overview of entire topic.



	The Profumo Affair and reasons for Macmillan’s resignation. 
	· The Vassell scandal.

· The Profumo scandal.

· The effectiveness of Wilson as leader of the opposition. Opportunity for role play or hot seat exercise. 

· This exercise will need to be structured with roles, attitudes etc being given to the students taking different roles. 

· The exercise should lead to an investigation of the impact of contingent events on historical development. It could serve to show how ideas/attitudes are moulded/amended by outside (i.e. causal) events. This would be a perfect vehicle for the empathetic mode.
	· Film: Profumo.

· For a short biography of Profumo see C. Cook & J. Stevenson Britain Since 1945 p.234.


	

	Consensus Politics #1: to what extent did consensus politics exist?
	· Revise the work that was done as part of the introduction. 

· Students will undertake a class exercise to produce two broad positions for a class debate. 

· Divide into groups of about five and divide the whole in two for a research exercise.

· One half of the class will support the idea of consensus politics, included might be:

· Consensus was used successfully during the war.

· Keynesian economics was used by both parties.

· Both parties agreed with a mixed economy.

· Both parties had similar views on the welfare state. 

· The Conservative basically continued labour policies in the period after 1951.

· The concept of Butskellism emerged.

· The other half of the class will support the idea that consensus politics must be treated with caution and that there was not total agreement, included might be:

· Denationalization of steel and road haulage took place.

· The Conservative right opposed decolonization.

· The Labour left opposed some of their party’s foreign policies –especially rearmament and nuclear weapons.
	· For foreign policy problems see L. Butler & H. Jones Britain in the 20th Century Vol.2 pp.303-5 (nuclear weapons); 305 (defence spending to 1970); 307-11 (CND). 
	· Students are now in a position to make much more informed analysis on this subject than they were in the introduction. In particular they now have a body of evidence to inform their views.

· Note: this is a lead-in to the final exercise –see below.

	Consensus Politics #2 When did consensus politics originate?


	· Consensus politic originated during the wartime coalition.

· Explain why this perspective might be valid.

· Consensus politics emerged as a result of developments in politics and government policy in the period after 1945.

· Explain why this perspective might be valid. 

· Class debate or hot seat exercise with Macmillan as the subject.


	
	· This section should:

· develop understanding of empathetic mode of explanation., 

· develop an understanding of why prevailing ideas, attitudes and beliefs were determined by the social, cultural, political context, and how/why both could change over time.
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	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	WILSON’S LABOUR GOVERNMENTS (1964-70): CONSENSUS DEVALUED

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Why did Labour win the 1964 election?
	· The Vassell & Profumo affairs and sleaze in government.

· Harold Wilson’s leadership of the opposition.

· The failure of Home.

· Labours revitalization – programme of expansion of welfare, modernization and planning of the economy.

· Suggested teaching strategies might be a card-sort exercise of the production of a Venn diagram via group work.


	· A short biography of Wilson can be found in C. Cook & J. Stevenson Britain Since 1945 p.239.
· For Wilson see D. Childs Britain Since 1945 pp.151-154.

· For the 1964 election see D. Childs Britain Since 1945 pp.154-156.

· In general B. Lapping The labour Government 1964-70.
· B. Pimlott Harold Wilson.
· S.J. Lee British Political History 1945-95 Chapter 14.
	· The emphasis here is on causal explanation.

	Why did Labour retain power in the 1966 election victory
	· Emphasis need to be placed on success in this election and an expansion of Labour’s majority compared to Wilson seeming inability to deal with the problems of the time.
	· See D. Childs Britain Since 1945 pp.175-6.
	· The emphasis here is on causal explanation.

	Why did Labour face economic difficulties in this period? #1 Policy
	· The balance of payments deficit - £800m – inherited from the Conservatives.

· Government borrowing from the IMF.

· Initial failure to devalue the pound.

· Import duties raised.

· Wages held down.

· Cuts to government spending by Jenkins.

· Raised tax on cigarettes, petrol and alcohol.
	· For contemporary accounts see L. Butler & H. Jones Britain in the 20th Century Vol. 2 pp.249-262.

· On the balance of payments deficit see D. Childs Britain Since 1945 pp.164-167.
	· Ensure problems area weighed against  policy.

· The emphasis here is on causal explanation.

	Why did Labour face economic difficulties in this period? #2 Problems
	· The balance of payments deficit.

· The dockers’ strike May 1996 & July 1997.

· Fear of union power.

· Attacks on the pound leading to devaluation of the pound in Nov. 1967.

· Read extracts from Pimlott and evaluate Wilson’s reaction to the economic problems of the period. An exercise in the intentional and empathetic modes. This might be achieved by pair work, each student taking and explaining one of the modes.
	· Extract from B. Pimlott on Wilson’s views on the crisis.

· For contemporary accounts of industrial relations see L. Butler & H. Jones Britain in the 20th Century Vol. 2 pp.262-266.

· For strikes see D. Childs Britain Since 1945 pp.179-83.

· For the crisis of ’66 see D. Childs Britain Since 1945 pp.183-184.
	· The emphasis here is on causal explanation.

	Why did Labour face economic difficulties in this period? #3 Why did Callaghan devalue the pound in 1967?
	· Labour’s economic policies no more successful that the stop-go policy of the previous Conservative administration.

· Attempts to counter economic problems by restricting spending and raising taxes prompted opposition from the left within the Labour party.

· On the positive side by 1969 a balance of payments surplus of £387 had been achieved.

· But in 1970 an ending of pay restraint caused steep wage increases and inflation.

· More stop/go economics.

· Homework Essay: ‘To what extent were the economic policies of Macmillan and Wilson’s government essentially the same?’

· The emphasis here is on the intentional mode. A card-sort exercise or the production of a Venn diagram might help understanding. Two potential questions that might be addressed are:

· What options faced Callaghan in 1967? 

· What external events or conditions influenced him as he made the decision?

Potential cards or factors for the Venn diagram can be drawn from this column from ‘Why did Labour face economic difficulties in this period? 

· Hot seat exercise with Callaghan as the subject. The objective of this exercise is to develop understanding of the different modes of explanation. The exercise should be organised with a well informed Callaghan ‘character’ who is then cross questioned by a group of 3-4 students each representing different points of view. The simplest range of questioners would be simply different wings of the Labour party, plus the main opposition groups. Alternatively, different interest groups could be represented, business, the trade unions etc.


	· For a mass of useful extracts see L. Butler & H. Jones Britain in the 20th Century Vol. 2 pp.254; 258; 261; 299; 302 & 325.

· Planning grid for the essay.


	· The emphasis here is on intentional explanation.


	Why was Labour unable to reform the trade unions?’
	· Labour’s traditional relationship with the trade unions.

· Student research activity: chart the numbers and types of strikes during this period.

· Group work: ‘How did trade union activity in this period damage the Labour administration and the economy?’

· Group work: ‘To what extent was Wilson’s Labour administration determined to reform the trade unions?’

· Read the extracts: ‘Why was Labour unable to reform the trade unions?’
	· Extracts from the 1968 Donovan Commission on Industrial Relations.

· Extracts from B. Castle’s In Place of Strife white paper.

· For contemporary accounts see L. Butler & H. Jones Britain in the 20th Century Vol. 2 pp.262-66.

· See D. Childs Britain Since 1945 pp.207-9.
	· The emphasis here is on the intentional explanation.

	Labour’s foreign policy problems.

Question: Why was Wilson unable to solve the Rhodesia crisis?
	· Rhodesia.
· Did Wilson handle this situation well?
	· For Rhodesia see L. Butler & H. Jones Britain in the 20th Century Vol. 2 pp.321-333.

· See D. Childs Britain Since 1945 167-169; 185-190.
	· The emphasis here is on the intentional explanation.

	Why did Wilson send troops to Belfast and Londonderry in 1969?


	· Why did Wilson send troops to Belfast and Londonderry in 1969?

· Role play exercise with Wilson’s cabinet and a rapidly changing situation in N. Ireland.
	· For Ireland see L. Butler & H. Jones Britain in the 20th Century Vol. 2 pp.287-293.

· See D. Childs Britain Since 1945 pp.203-207.

· P. Arthur & K. Jeffrey Northern Ireland Since 1968.
· JJ Lee Ireland 1912-1985.
· S. Wichert Northern Ireland Since 1945
	· The emphasis here is on the intentional explanation.

	Evaluate Labour’s achievements in this period
	· Group work to design an essay plan supported by grid.

· Groups present plan to class and with tutor support modify to produce and effective balanced essay.

· Link the plans to the mark scheme.

· Some ideas:

· Negative: Labour had to abandon plans because of constant crisis.

· Negative: Labour failed to control the economy.

· Negative: unemployment rose to 600,000 in 1970.

· Positive: Labour did well economically given the problems they inherited.

· Positive: welfare reform in the form on rent rebates.

· Positive: voting age lowered.

· Positive: Abolition of the death penalty.

· Positive: the Race Relations Act 1968.

· Positive: Education reform – comprehensive education and the OU.

· Positive: living standards rose.

· The above should lead to an assessment ‘Why did Labour loose the 1970 election?’

· A suggestion might be to organise the factors above into a card-sort exercise with the cards colour coded to meet the different modes of explanation. In groups students can then organise the cards: 

· according to a hierarchy of importance.

· In groups of interconnected factors.

· The outcomes should be recorded – perhaps as part of a wall chart generated by the cards.

· This exercise can then organise concepts, interpretations and ideas in preparation for the written essay.
	· Design a positive negative grid with two columns – plus & minus – and a series of rows – economy, foreign policy, welfare etc. – to support this activity.

· An essay planning grid.

· The mark scheme.

· See L. Butler & H. Jones Britain in the 20th Century Vol. 2 pp.267-9 (welfare state) ; some very useful extracts entitled ‘The Revolution Fails’ can be found at  pp.281-5. 

· For an evaluation of social policy see H. Kerr ‘Labour’s Social Policy 1974-79’ Critical Social Policy 1 (1).
· H. Wilson The Labour Government 1964-70: A personal Record.
· C. Ponting Breach of Promise Labour in Power 1964-70.
	· Attempt to produce at least two plans with the emphasis of each very different. – though each one acknowledging the strength of the opposing argument.
· Critical analysis should be at the heart of this exercise. The use of emphasis in essay to produce coherent and sustainable lines of debate. It is important that the tutor demonstrates that two completely different lines of debate can be produced and still score highly in the mark scheme.



	Why did Labour lose the 1970 election?
	· Link to previous exercise.

· Discuss the bad timing of the 1970 election.

· Discuss the difficulty of the population to accept Jenkins’ severe economic policies.
	· For contemporary accounts see L. Butler & H. Jones Britain in the 20th Century Vol. 2 pp.299-301.

· See D. Childs Britain Since 1945 pp.215-6.
	· Emphasis here on causal explanation,.


	GCE History B: H108. F981 THE END OF CONSENSUS: BRITAIN 1945-90

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	THE HEATH GOVERNMENT (1970-74): THE BEGINNING OF THE END OF CONSENSUS

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Edward Heath
	· Biographical exercise: paired work to produce a biography of Heath.

· Discussion points:

· To what extent was Heath a new type of Conservative leader?

· How did he differ from Macmillan?

· Were his views essentially the same as Macmillan?

· Was he a one nation Tory?

· What was the Selsdon Conference?
	· J. Ramsden The Winds of Change: Macmillan to Heath.
· J. Campbell Edward Heath. 

· S.J. Lee British Political History 1914-95 Chapter 14.
	· Could support this with IT.

	To what extent did Heath represent a break with the post war consensus? Overview
	· A case either way can be made.

· Against consensus would be Wilson’s ‘Selsdon Man’.

· For would be Heath’s policies once in power – arguably little different from the past.
	· Campbell Chapters 9 & 12.
	

	To what extent did Heath represent a break with the post war consensus? #1 state intervention
	· Did Heath’s government ‘withdraw’ from state intervention?

· Examples of state intervention:

· Nationalization of Rolls-Royce.

· Support for Upper Clyde Shipbuilders.

· Class Discussion: ‘What are the merits and demerits of this kind of intervention?’

· Short homework exercise.
	· For cuts in government expenditure see D. Childs Britain Since 1945 pp.220-223.

· Campbell Chapter 14.
	

	To what extent did Heath represent a break with the post war consensus? #1 the economy.
	· The policies of the Chancellor of the Exchequer Antony Barber:

· Tax cutting.

· Reduction of restrictions on hire purchase and credit.

· Activity: ‘How might Barber’s policies cause economic stability and an end of stop-go economics?’

· Homework essay.

· The impact of the 1973 Arab-Israeli War and the oil crisis.
	· D. Childs Britain Since 1945 pp.234-237 for the oil crisis.
	· This section starts to challenge the concept of consensus in a more obvious fashion. Emphasis here on change and continuity in the historical process.

	To what extent did Heath represent a break with the post war consensus? #3 welfare
	· Family Income Supplement.

· Rates and fuel rebates for poor families.
	
	

	To what extent did Heath represent a break with the post war consensus? #4 the trade unions
	· The Industrial Relations Act 1971.

· Student research project:: What were the terms of this Act and how effective were they?

· Why did the miner’s strike take place in 1972 and why did Heath fail to control the situation?

· Point for discussion: To what extent was trade union power out of control in the early ‘70s?  
	· D. Childs Britain Since 1945 pp.223-227.
	

	Why and with what results did Heath introduce internment in Northern Ireland in 1971?
	· Why had the British army found it difficult to control the situation in Ireland?

· The rise of the IRA & the Provisional IRA.

· The SDLP.

· The abolishment of the B Specials in 1969 and the rise of the Protestant para-military groups. 

· The election of Ian Paisley to parliament in 1970.

· Class discussion: What were the pros and cons of internment? 

· Card-sort exercise to answer the question: Why and with what results did Heath introduce internment in Northern Ireland in 1971? Teachers produces a card set with different factors. Students then sort the cards into which ‘mode’ of explanation best fits each factor. Students produce a short written piece outlining & reflecting upon their reasoning in this activity. Note: it is possible for cards not to fit into the ‘modes’ - the written work should explain why this is the case.

· Class debate.
	· Handout – Northern Ireland since 1922.

· D. Childs Britain Since 1945 pp.227-230.

· P. Arthur & K. Jeffrey Northern Ireland Since 1968.
· Campbell Chapter 29.
	

	Entry into the EEC
	· Why did Heath take Britain into the EEC? 

· Exercise to address  the causal explanations for Britihs entry into the EEC. This could be organised by a  card-sort exercise or the production of a Venn diagram as a product of groups Living paragraphs?
	· D. Childs Britain Since 1945 pp.232-234.

· Campbell Chapter 20.
	

	The impact of the ‘Winter of Discontent’ 1973-74
	· The impact of the 1974 miner’s strike.

· The three day week.
	· Campbell Chapter 31.
	

	Why did Heath lose the 1974 election?
	· A teaching suggestion is a card sort followed by a hot seat exercise.

· Suggestions for cards might be:

· Who governs Britain?

· Labour policy.

· The impact of inflation.

· The impact of the trade deficit.

· Powell’s intervention.

· The effect of the electoral system on the outcome. 

· The concept of a minority government and its implications.

· Conduct the exercise with an emphasis on the different modes of causal explanation.

· The above should prepare the class for a hot seat exercise with Heath as the subject. This would be best achieved by groups of 4, a ‘Heath’ character and 3 questioners. The questioners could represent different social groups, electoral groups etc.

· Follow with a written assignment: ‘Why did the Heath lose the 1974 election?’
	· For a Thatcherite critique of Heath see B. Evans Thatcherism & British Politics 1975-99 pp.19-27.  

· For his problems with the media see D. Childs Britain Since 1945 pp.219-220; for the election 237-240.

· Campbell Chapter 32.
	· Consolidate the topic here with emphasis on consensus, change and continuity.

· A bridge need to be built between this section of the course and the later Thatcher sections in order that later comparisons can take place.
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	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	THE THATCHER REVOLUTION (1979-83); THE END OF CONSENSUS

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The period 1974-79. Labour in government

	· What was the social contract?

· What was wrong with the British economy?

· GDP in comparison to competitors.

· Were the unions and excessive wage demands a problem?

· Bad management.

· Weak investment.

· The impact of stop-go economics.

· Class activity: plan an essay ‘To what extent did Britain need a change in 1979?’

· A positive and negative outcome should be encouraged, with individual placing their own emphasis.

· Homework: write the essay. 

· The winter of discontent 1978-9 and its political impact.
	· Support with an essay planning grid.

· The mark scheme.

· Handout on relative GDP – 1977 is a common date for this type of data.

· D. Childs Britain Since 1945 Chapter 10. 

· For the 1979 election see D. Childs Britain Since 1945 pp.287-290.

· D. Coates & J. Hillard The Economic Decline of Modern Britain: The Debate Between Left & Right, part 2 & Chapter 35 – the breakdown of consensus.

· B. Evans Thatcherism & British Politics 1975-99 pp.33-39 (the rise of Thatcher); pp.47-49 (the 1979 election).

· S.J Lee British Political History 1945-95 Chapter 15.
	· This provides context for this subsection of the specification only.

· An emphasis on continuity needed linking this Labour administration with the entire period from 1945.

	Thatcherism 

Question: What was Thatcherism and why did it mark a departure from political consensus?
	· A definition of Thatcherism.

· The ideas of Powell & Joseph.

· Laissez-faire economics – a return to the past? 

· Reduction of the role of the state in society.

· Victorian values.

· Market forces.

· The enterprise culture.

· Monetarism.

· Self-help and individualism.

· British nationalism.

· Emphasis on the empathetic mode with the above.

· Class discussion: ‘Did Thatcherism exist?’

· Biographical exercise: Thatcher. 

· Was she a new type of Conservative leader? 

· How was her political career not typical? 

· Why did she become Conservative leader?

· Hot seating exercise:  ‘What were the differences between monetarism and Keynesian economics? Normally this teaching and learning technique is used with individuals. On this occasion the political ideology ‘Thatcherism’ is placed in the hot seat & cross examined. 

· Class discussion: ‘Can any elements of monetarism be seen prior to the 1979 election?

· The implications of Thatcherism:

· Was rising unemployment an inevitable consequence of this policy?

· Did this policy inevitable entail a confrontation with the trade unions. 

· Continuum exercise based on Evans extracts.

· Homework Essay: ‘To what extent was Thatcherism radical and anti-establishment?’
	· Extracts from FA Hayek’s Road to Serfdom.

· Extracts from M Friedman on monetarism.

· For a biography of Thatcher see D. Childs Britain Since 1945 pp.259-261; for Thatcherism see pp. 293-298.

· R. Scruton The Meaning of Conservatism, Chapter 1 – Thatcherism.

· P. Lynch ‘The Conservative Party & Nationhood.’ Political Quarterly.
· EHH Green ‘Thatcherism: an historical perspective.’ Transactions of the Royal Historical Society, 9, 1999.

· In general see A. Sloman & H. Young The Thatcher Phenomena, 1986.

· B. Evans Thatcherism & British Politics 1975-99 pp.209-222 has seven distict interpretations of Thatcherism. Each would make an excellent handout and could form the basis of a group activity.

· In a wider context see K. Bain & P. Howells Monetary Economics: Policy & its Theoretical Basis, Chapter 11, “The evolution of monetary policy in  the UK.” Pp.311-352.

· For Thatcher’s early economic policy see B. Evans Thatcherism & British Politics 1975-99 pp54-69; 79-81.

· M. Thatcher The Downing Street Years.
	· Address the consensus issue directly.



	Why was Thatcherism so popular amongst the ‘New Right’ in 1979?
	· What was the ‘New Right’?
	· S. Hall ‘The Great Moving Right Show’ in his Hard Road to Renewal. 
· For developments in the Conservative party in general see J. Turner ‘A land fit for Tories to live in: the political ecology of the British Conservative Party 1944-84.’ Contemporary European History, 4, 1995.

· B. Evans Thatcherism & British Politics 1975-99 pp206-8.
	

	Monetarism 

Question: What was monetarism and why did Howe eventually decide to abandon it?
	· Why was this policy abandoned?

· Was it unworkable?

· Howe’s budget of 1979:

· VAT raised.

· Income tax reduced.

· Cash limits on public spending.

· Raise in the minimum lending rate.

· What was the 1979 budget intended to do?

· Hot seat exercise with the Chancellor of the Exchequer. The objective of this exercise is to develop understanding of the empathetic and intentional modes. The exercise should be organised with a well informed Howe ‘character’ who is then cross questioned by a group of 3-4 students each representing different points of view. The simplest range of questioners would be simply different wings of the Conservative party, plus the main opposition groups. Alternatively, different interest groups could be represented, business, the trade unions etc.

	· In a wider context see K. Bain & P. Howells Monetary Economics: Policy & its Theoretical Basis, Chapter 11, “The evolution of monetary policy in  the UK.” Pp.311-352.
	· This section lends itself well to a discussion of the empathetic & intentional modes. Students should be encouraged to use both.



	The economy until 1983.

Question: Why was the British economy failing by 1983?
	· Fall in inflation to 4.3% by 1983.

· Massive depression, why:

· Strong pound.

· World recession.

· Imbalance in imports/exports.

· Many firms went bankrupt.

· Economy shrank, by 2% in 1981.

· De-industrialization, by 1982 25% of manufacturing capacity lost.

· Unemployment rose to 3.3m.

· 1981 civil disturbances in major cities.

· Industrial relations.

· The question signals causal mode. Teaching should be organised to enable students to appreciate:

· role of conditional/contingent factors,.

· relative importance of factors.

· interaction of causal factors.

· This might be achieved by a card-sort exercise with each factor outlined above becoming one or more cards. An alternative would be the production of a Venn diagram in groups.
	· For Thatcher’s early economic policy see B. Evans Thatcherism & British Politics 1975-99 pp54-69; 79-81; industrial relations pp.60-91.

· N. Lawson The View from No 11.
	· Establish firm links with British economic policy from the start of the course to this point.



	Why was the early 1980s accompanied by so much civil unrest?
	· Toxteth.
· Brixton.
· Student research exercise: find two newspaper reports on each of the above. In pairs discuss the reports and evaluate why these events took place. Use It for this:

· Class discussion: were the riots primarily caused by economic problems or were there deeper causes? A good opportunity to access the nature of historical explanation.
	· D. Childs Britain Since 1945 pp.302-305.
	· The emphasis here is on the empathetic supported by causal mode 

	Why did the Conservative achieve such a convincing electoral victory in 1983?
	· Negative opinion polls in the early ‘80s.

· The failure of the Conservatives in the Crosby by-election Nov. 1981.

· High unemployment.

· Trade union powers curbed by the Conservative administration.

· Internal problems of the Labour party.

· Labour’s unpopular policies.

· The formation of the SDP.

· The Falklands War 1982.

· An analysis of the 1982 victory.

· Homework essay: Was Thatcher’s election victory of 1982 more a rejection of Labour than an indication of enthusiasm for Thatcherism? 

· The emphasis here is on the causal mode. Suggested teaching strategies might be either a card sort or Venn diagram to show interaction of causal – which could be established in order of importance -, intentional and empathetic modes. This allows for, firstly, the visualisation of conceptual thinking. Secondly, the progression from simple to more complex levels of explanation.
	· Extract: the Labour party manifesto 1982.

· For Labour’s internal problems see D. Childs Britain Since 1945 pp.301-302.

· The Falklands War D. Childs Britain Since 1945 pp.309-314.

· B. Evans Thatcherism & British Politics 1975-99 pp.69-73.
	


	GCE HISTORY B: H108. F981 THE END OF CONSENSUS: BRITAIN 1945-90

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	THE THATCHER REVOLUTION (1983-90): TRIUMPH AND FALL

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Thatcherite views of society
	· Self-help.

· Pair work to create a short presentation on Thatcherite views of society: ‘To what extent was Thatcher correct that society does not exist?’  

· Place Thatcher in the hot seat over this issue.


	· See previous topic ‘Thatcherism’.

· S.J. Lee British Political History1945-95 Chapter 15. 
	· Close links need to be maintained between this and the previous section throughout. 

· Emphasis needs to be placed on explaining ideas.

	Economic policy
	· Privatization.

· Selling of council houses.

· Class discussion: ‘Was Lord Stockton (Harold Macmillan) right to say that privatization was ‘selling off the family silver?’
· Control of government and local authority spending.

· Pairs exercise to evaluate the economic and political motives for and consequences of privatization.
	· B. Evans Thatcherism & British Politics 1975-99 p85-88 (privatization); 88-91 for economic policy.
	


	GCE HISTORY B: H108. F981 THE END OF CONSENSUS: BRITAIN 1945-90

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	THE THATCHER REVOLUTION (1983-90): TRIUMPH AND FALL

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Trade union policy
	· Trade union legislation for Thatcher’s first term in office:

· 1980 Emploment Act.

· The Employment Act Oct. 1982.

· Union membership banned at GCHQ.

· Pairs exercise: ‘To what extent was Thatcher’s trade union policies a continuation of that of previous administrations?’

· Pairs exercise: ‘To what extent can the Thatcher administration’s trade union polices be considered successful?’ 
	· B. Evans Thatcherism & British Politics 1975-99 pp.82-85.
	

	The ‘spirit’ of the 1980s
	· A good opportunity for students to conduct some oral history with family and friends. Good topic to cover might be:

· Employment.

· Social mobility.

· Social responsibility.

· Wealth creation.
	· Film: Wall Street.

· Recent BBC Documentary by Andrew Marr can support this activity, a History of Modern Britain, episodes 4 Revolution (1979-90).


	· A good opportunity to develop an empathetic explanation of the ‘spirit of the 1980’s.’ 




	GCE HISTORY B: H108. F981 THE END OF CONSENSUS: BRITAIN 1945-90

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	THE THATCHER REVOLUTION (1983-90): TRIUMPH AND FALL

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	· Popular culture.

· Developments in technology.
· Group presentations of the above with an emphasis on the empathetic mode.

· Pairs exercise to answer:

· Why was it possible for Margaret Thatcher to announce that ‘there is no such thing as society?’
· How far does your research support Thatcher’s view that ‘there is no such thing as society?’
	
	

	Why was the Miner’s Strike defeated?
	· Place in context:

· Thatcher’s trade union policies.

· Heath’s defeat by the miner’s.

· Government preparation in the form of coal stocks.

· Cheap imports of coal.

· Scargill’s failure to hold a national strike ballot. 
	· D. Childs Britain Since 1945 pp.319-324.

· M. Crick Scargill and the Miners.
	· This needs to be structured in preparation for a piece of work calling for causal explanation:

· longer-term conditional factors;

· medium-term factors;

· short-term factors/triggers
· assessment of impact of factors


	GCE HISTORY B: H108. F981 THE END OF CONSENSUS: BRITAIN 1945-90

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	THE THATCHER REVOLUTION (1983-90): TRIUMPH AND FALL

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	· The role of the police.

· Thatcher’s leadership.

· The impact of Thatcher’s trade union legislation. 

· Place Scargill in the hot seat.

· Homework: ‘Assess the reasons for the failure of the miner’s strike’
	
	· separately

· assessment of relative importance of main factors;

· complex interaction of many factors to bring about defeat of miners.

· Opportunity for use of IWB/ICT to represent causation diagram.

	The election of 1987 – reasons for Conservative victory
	· Geographic divisions – the South and Midlands were satisfied with government performance.

· The increase in home ownership.

· The failure of labour’s defence and economic policies. 

· A mock election could be held in the form of a role play with students representing different interest & voting groups on the one hand, on the other the main political parties. This could be followed by group work analysing the outcome of the 1987 
	· B. Evans Thatcherism & British Politics 1975-99 pp.96-100.


	


	GCE HISTORY B: H108. F981 THE END OF CONSENSUS: BRITAIN 1945-90

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	THE THATCHER REVOLUTION (1983-90): TRIUMPH AND FALL

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	
election in the light of the role play.


	
	

	Conservative policy 1987-90
	· Privatisation continues.

· The Education Reform Act 1988.

· Reform of the NHS, the introduction of the market. 

· Further reductions in income tax.

· Pairs exercise to compare the success/failure of this period with the period up to 1987. Note emphasis on the modes of causation needs to be made explicit in the teacher briefing and any support material produced.
	· B. Evans Thatcherism & British Politics 1975-99 pp.115-8 (poll tax); 122-27 (general evaluation); 127-34 (Thatcher’s fall).
	

	An assessment of Thatcher’s governments: #1 Positive
	· First card sort or Venn diagram exercise in groups. The following issues are posed to the groups and each in turn is analysed in a positive fashion.

· Thatcher won three consecutive elections and had spent 11½ years in power, only Lord Liverpool (1812-27) beat her record.
	· B. Evans Thatcherism & British Politics 1975-99 pp.118-121 (EEC).
	


	GCE HISTORY B: H108. F981 THE END OF CONSENSUS: BRITAIN 1945-90

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	THE THATCHER REVOLUTION (1983-90): TRIUMPH AND FALL

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	· She was a figure of international standing.

· Privatisation.

· She had curbed trade union powers where all previous administrations had failed. 

· House ownership had risen from 44% to 66%. 

· In the early period the enterprise culture had seen some success. 

· Productivity & competitiveness of business had increased.

· Income tax had fallen.

· Standards of living had risen for most people.

· Thatcher had renegotiated Britain’s contribution to the EEC budget.

· Her successes had forced change on the Labour party moving it away from the left.
	
	


	GCE HISTORY B: H108. F981 THE END OF CONSENSUS: BRITAIN 1945-90

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	THE THATCHER REVOLUTION (1983-90): TRIUMPH AND FALL

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	An assessment of Thatcher’s governments: #2 Negative
	· Second card sort or Venn diagram exercise in groups. The following issues are posed to the groups and each in turn is analysed in a negative fashion.

· Monetarism had been abandoned.

· Inflation had not been controlled.

· She had been unable to apply her polices fully to the NHS or education.

· Government spending had risen.

· Manufacturing industry had shrunk.

· Britain’s share of world trade had continued to decline.

· More goods were imported. 

· Unemployment still remained high.

· The gap between rich and poor had widened.

· De-regulation of the City of London had created unfortunate side effects.
	· Extract: M. Pugh on shrinkage of the manufacturing base.

· Extract: D. Childs Britain Since 1939 on percentage shares in word trade since 1950 (p.253).

· Extract: W. Hutton The Ste We’re In 1996 on the problems of the City.

· P. Riddell The Thatcher Era and its Legacy.
	


	GCE HISTORY B: H108. F981 THE END OF CONSENSUS: BRITAIN 1945-90

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	THE THATCHER REVOLUTION (1983-90): TRIUMPH AND FALL

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Consolidation of above
	· Groups now assess the positive and negative aspects of the Thatcher years and use the cards/Venn diagrams to produce an essay plan. Cards can be laid out in patterns to do this, Venn diagram work will need to be consolidated onto large pieces of paper.

· Groups could produce power points of their findings and present them to the class.

· Consolidate with homework: ‘To what extent can the Thatcher administration be considered successful?’
	
	


Sample GCE Lesson Plan: 
GCE History B: H108. F981 Liberal Sunset – The rise and fall of ‘New Liberalism’ 1890-1922

Why was the 1889 London Dockers’ Strike successful?

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning Objectives for the lesson

	Objective 1
	Students to understand how typical of the wave of ‘New Unionism’ was the London Dockers’ Strike.

	Objective 2
	Students to evaluate the key reasons why the Strike was successful.

	Objective 3
	Students to practise their (formal) writing skills in class by explaining the reasons why the dock workers’ strike of 1889 was successful.


Recap of previous experience and prior knowledge

· Students will be familiar with the key characteristics of the ‘New Unions’ – mass, low-paid and largely unskilled membership; low subscription rates; interest in socialist ideas; militant tendencies, etc – and they will have studied the successes of the disputes involving the Bryant & May match workers in 1888 and the gas workers in 1889. They will also be familiar with the differences between these ‘New’ unions and the ‘New Model’ variety from earlier in the century.

Content

	Time
	Content

	5 minutes (optional)
	Re-cap exercise in the form of a quiz on the key characteristics of the ‘New Unions’ and on the differences between them and the ‘new Model Unions of the mid-19th Century. Students might produce their answers on mini-whiteboards so that their responses can be quickly checked by the teacher.

	10-15 minutes
	Students to be provided with the salient details relating to the London dock workers’ strike of 1889 – its origins, its course and its outcome – in the form of a handout or OHP slide or PowerPoint presentation and the teacher should introduce the detail by explaining why this particular dispute has attracted most attention from historians (the ‘docker’s tanner’, etc). As the students work through the material individually, the teacher should check on learning by clarifying points and asking pertinent questions.

	Time
	Content

	10 minutes
	Students to work in pairs to establish the ways in which the dock workers’ strike fitted a pattern established in previous ‘New Union’ disputes, especially those involving the match workers and the gas workers. They should produce their findings in a basic tabular form – i.e. a list of similarities and differences. Pairs should then feed back their findings to the rest of the group and their findings can be summarised by the teacher on the board. 

	15 minutes
	Students to individually explain, in their own words, the reasons why they think the dock workers’ strike was successful. They should be encouraged to write full sentences and to link their sentences and ideas, considering the respective importance of, among other things:

· The support the dock workers received from home and abroad.

· Ben Tillett’s leadership.

· The lessons the dock workers had learned from the previously successful ‘New Union’ strikes.

· The economic consequences of the strike and the attitude of the employers.

	10 minutes
	The teacher should identify successful examples of students’ work and select a number that can be read out to the rest of the class, placing particular emphasis on those examples where students have clearly demonstrated the ability to provide a multi-causal answer, combining different modes of explanation (e.g. the role of socialist ideas relative to the actions of Ben Tillett). Samples of good work might be displayed in the classroom. 


Consolidation

	Time
	Content

	5 minutes
	Teacher to re-cap main features of the lesson, with particular focus on the importance of getting the students to formally commit to paper evidence of their learning and understanding. Students’ written work in lessons should not always be in the form of notes or spider diagrams: they need to practise the skills of formal writing – thematic paragraph building and linking sentences, etc – as regularly as possible. 


Sample GCE Lesson Plan: 
GCE History B: H108. F981 Liberal Sunset – The rise and fall of ‘New Liberalism’ 1890-1922

Why did the Liberal Party win a landslide victory in the 1906 General Election?

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning Objectives for the lesson

	Objective 1
	Students to distinguish between the 3 modes of explanation (i.e. empathetic, intentional and causal) in relation to the Liberals’ landslide victory of 1906.

	Objective 2
	Students to understand the inter-connectedness of these 3 modes of explanation with regards to this topic.

	Objective 3
	Students to begin to understand how to produce a complex, multi-faceted explanation for the Liberals’ landslide victory.                                 


Recap of previous experience and prior knowledge

· Students should be familiar with much, if not all, of the detail relating to the background to the 1906 election – the various political impacts of the Boer War; Balfour’s travails as Prime Minister from 1902; the ‘swing of the pendulum’ idea; Joseph Chamberlain’s tariff reform campaign; Chinese slavery; the revival of Liberal support and fortunes after the 1902 Education Act and the 1904 Licensing Act, etc. (N.B. Students will have encountered in previous lessons the idea that there are 3 main modes of historical explanation, and they should have some understanding of how they differ and over-lap).
Content

	Time
	Content

	5 minutes
	See below for additional warm-up task. Warm-up activity to assess prior knowledge. Quiz students on most important details relating to origins of the 1906 election – tariff reform, Non-Conformist anger at Tory measures, Chinese slavery, the Liberal revival, etc. Check answers.

	10 minutes
	Teacher exposition on how the various causes and events (all of which the students have studied) leading up to the 1906 general election can be categorised in relation to the 3 modes of explanation – i.e. empathetic, intentional and causal. Use OHP slide or data projector and/or handout to illustrate these points.

	10 minutes
	Students to work in pairs and to agree on which of the causes fits into which category. The full list of causes should have been written down and considered by the students in anticipation of this lesson. But this exercise will work best in class if each pair of students is able to work with a number of laminated cards, each separately containing the detail of an individual cause, for example: 

· Balfour’s leadership. 

· The impact of Joseph Chamberlain’s Tariff Reform Campaign. 

· The revival of the Liberal Party’s fortunes.

· The impact of Conservative measures such as the 1902 Licensing Act.

They should then physically arrange the above into the 3 different categories.

	15 minutes
	Students to feed back on the decisions they have made and the class should reach, as far as possible, agreement on the best categorisation via discussion and justification, with the teacher acting as chair or arbiter. Please add this. 

	10 minutes
	Students to return to their pairs in order to consider and discuss how inter-connected in practice the different categories of explanation actually are. Thus, Balfour’s (futile and counter-productive) belief in maintaining at all costs the unity of his government helps to explain his failure to actively oppose (i.e. his inaction) Chamberlain’s imperial preference scheme which was bound to lead to unpopular food taxes.  So profound were the domestic political consequences of the protracted Anglo-Boer War (1899-1902) that that event can be said to have fundamentally framed the context for the Liberals’ landslide victory.                                                                   


Consolidation

	Time
	Content

	5 minutes
	Teacher to monitor progress of the students in this final task and to provide necessary guidance. Opportunities for advice and ideas-sharing on how, in relation to the reasons for the Liberals’ landslide victory, students’ written work can most effectively demonstrate the inter-connectedness of the 3 modes of explanation.  Teacher to ensure that the key features of this have been understood in advance of the homework exercise (see below).

	5 minutes
	Teacher to set homework exercise: Students to formally write up their explanations of the Liberal landslide. This work will be collected in at the start of the next lesson.    


Sample GCE Lesson Plan: 

GCE History B: H108. F981 Liberal Sunset – The rise and fall of ‘New Liberalism’ 1890-1922

What were the consequences of the 1916 Easter Rising? 

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the lesson

	Objective 1
	Students to understand why the Easter Rising was a key turning point in 20th Century Irish history.

	Objective 2
	Students to understand what were the most important features of the Rising.

	Objective 3
	Students to begin to understand both the short- and long-term consequences of the Easter Rising.


Recap of previous experience and prior knowledge

· Students will have studied the background to and the causes of the Easter Rising, with particular focus on the impact of the First World War on Ireland. They will be familiar with the organisation behind the Rising – namely a faction of the Irish Volunteers led by Padraig (or Patrick)  Pearse – and with events such as the arrest of Sir Roger Casement. They will also be aware of the differences between Irish Nationalism and Republicanism.

Content

	Time
	Content

	5 minutes
	See below for ‘starter’ ideas – music suggestion is a good one, as is the mural idea.  Re-cap exercise on the background to the Easter Rising – mini quiz or ‘refresh’ question-and-answer exercise.

	5 minutes
	Teacher to explain why the Easter Rising holds such a significant position in 20th century history (and mythology) and why it proved to be such a profound turning point. Students might be encouraged to think of other ‘glorious failures’ in history which have had a similarly defining impact on the history of nations – e.g. the British withdrawal from Dunkirk in 1940,Serbia and the 1389 Battle of Kosovo or 1956 Hungarian Rising. (This in fact could have been set as a specific research exercise in anticipation of this lesson).

	10 minutes
	Teacher to provide an overview of the events of late April 1916 using a handout or presentation on OHP or a data projector etc. Students can annotate the handout or briefly note the most significant aspects of the Rising itself, such as:

· Pearse’s proclamation of an Irish Republic

· The lack of a general uprising to accompany the rebellion

· The lack of outside help (inc. supplies of armaments) for the rebels

· The attitude of the general public

· The tactical response of the British Army

· The unconditional surrender of the rebel forces on 29 April 1916

· The casualty figures

· Execution of the leaders of the rising.  

	5-10 minutes
	Students to work in pairs to draw up a list of what, given the nature and outcome of the Rising, they think might have been its most likely consequences – e.g. profound and long-term damage to the cause of Irish Republicanism.  All the students’ ideas should be shared across the class and discussed while the teacher records these on the whiteboard.

	15 minutes
	Students to be given appropriate reading materials on both the short and long-term consequences of the Rising, which they will eventually rank in order of importance. (This might be teased out via class discussion and debate. After all, there’s likely to be some disagreement over the ranking order.)   The teacher should ensure that they understand that the Rising’s aftermath was disastrously mishandled by the British authorities and that the chief consequence of this was the seismic change in Irish people’s attitudes to both the rebels themselves and to the cause of Irish Republicanism more generally. Students should be asked to complete this task for homework in order to prepare presentation materials (in groups) for the next lesson’s debate on the short and long-term causes of the Rising.


Consolidation

	Time
	Content

	10 minutes
	Teacher to summarise key learning points from lesson and to explain how in so many ways the Easter Rising proved to be the pivotal event in this particular period of Irish history – i.e. 1916-1922. It might also provide an opportunity to explain Yeats’s idea from his poem Easter, 1916 of a ‘terrible beauty’ being born as a result of the Rising.


Sample GCE Lesson Plan: 

GCE History B: H108. F981 Liberal Sunset – The rise and fall of ‘New Liberalism’ 1890-1922
Why did Asquith prove to be such a poor wartime Prime Minister? 

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning Objectives for the lesson

	Objective 1
	Students to understand the key features of Asquith’s style of leadership after 1908.  

	Objective 2
	Students to understand why Asquith was unsuited to the task of leading a nation at war.

	Objective 3
	Students to begin to evaluate the extent to which Asquith’s failure as wartime Prime Minister was a consequence of his ideas, attitudes and beliefs.


Recap of previous experience and prior knowledge

· Students will have some knowledge of the circumstances leading up to the outbreak of the First World War in August 1914 and of the consequences of this for the Liberal government and party. They will have encountered Asquith on previous occasions during the course – notably when studying the Liberal reforms, the women’s suffrage movement and the problem of Ireland.

Content

	Time
	Content

	5 minutes
	Start with visual stimulus, perhaps using Google Images – ‘HH Asquith cartoons’, which includes a number of political cartoons from the 1914-16 era, and not only from ‘Punch’. University of Kent has the greatest archive of political cartoons in Britain – go to ‘library. kent.ac.uk/cartoons’. Brainstorming exercise on Asquith – students to write down 5 things they associate him with, e.g. Chancellor of the Exchequer before Lloyd George; Campbell-Bannerman’s successor as Prime Minister; his decision to call two general elections in 1910; his general hostility to the Suffragettes; his mishandling of the Easter Rising in Ireland.

	10 minutes
	Teacher to explain and present materials (handout, OHP slide or data projector presentation) on the key features of Asquith’s style of leadership after 1908. Teacher should ensure that students have an appreciation of his intellectual brilliance but also his temperamental fragility (e.g. ‘Old Squiffy’!), but most focus should be on his seeming failure to apprehend the utterly different nature of his responsibilities once he became a wartime Prime Minister in 1914. Emphasis might also be placed on his ‘wait and see’ attitude. 

	15 minutes
	Students to be given 2 lists – one of key wartime events from 1914-16 and the second a deliberately incomplete list of Asquith’s decisions and responses to those events. These lists might perhaps be in the form of a large table or chart (A3 size) or, preferably, they might be printed on a series of laminated cards. Students should work in pairs and be asked to come up with plausible answers to how they think (given their understanding of his personality and record to 1914) Asquith was likely to have dealt with the issue or event. Thus, alongside an entry on the failure of his appointee Lord Kitchener as War Minister it might say that he was ‘allowed to stay in post’, while alongside an entry on ‘the creation of a Coalition government in May 1915’ it should be left to the students to decide what Asquith did (e.g. ensure that the key posts were held by Liberals or fail to change the basic structure of government). The teacher can circulate during this activity and offer clues and hints when students appear to be struggling.

	15 minutes
	Whole-class discussion and feedback on the above task with the teacher eventually revealing what should have been in the gaps, but only once all the pairs have failed to come near to the correct answer. Otherwise, the lists should all be completed accurately once all the pairs have had a chance to offer their responses.  

	10 minutes
	Students should begin to assess the extent to which  the various difficulties Asquith faced as Prime Minister (as discussed in the above activity), which ultimately overwhelmed him, were due to his ideas, attitudes and beliefs as opposed to the pressure of events or the actions that he took. 


Consolidation

	Time
	Content

	5 minutes
	Teacher to re-cap the key themes from the lesson and to set a homework task which gets the students to explicitly distinguish between the different modes of explanation as they relate to the downfall of Asquith as Prime Minister in December 1916. Split into 3 groups and get each to write a separate explanation… 


Sample GCE Lesson Plan

GCE History B: H108. F981 The End of Consensus: Britain 1945-90 

The Role of the Conservative Leader Churchill in the Conservative Defeat in the 1945 Election - Why was Churchill an electoral liability in 1945?  (A Hot Seat Exercise)
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students should be able to identify the use of the empathetic mode modes of historical investigation.      

	Objective 2
	Students should be able to place the effect of Churchill’s leadership in context.

	Objective 3
	Students should be able to write a short assessment of the activity.


Recap of previous experience and prior knowledge

· The students will need to have revised the two introductory sections to the course prior to the lesson.

· Students will need to have conducted a biographical exercise on Churchill prior to the lesson.

· Student will have needed to revise the notes produced from the class debate ‘Why given his success in the war was Churchill an electoral liability in 1945?’

· Students will need to have read the support material for the section on the election of 1945, especially sections of the Conservative & Labour manifestos, extracts from Churchill’s ‘Gestapo’ speech and an analysis of these documents.

· The lesson will take the form of a hot seat exercise with Churchill as the subject. A short handout on ‘hot seating’ as a method of historical  investigation will need to be drafted prior to the lesson with objectives laid out and clear instructions on etiquette. 
· For more information see: http://www.thinkinghistory.co.uk/ActivityModel/ActModHotSeat.html 

· Some props really help this activity.
Content

	Time
	Content

	5 minutes
	Outline to class the purpose of the exercise and how it will be organised – see below. Clarify any confusion individuals may have.

	10 minutes
	Divide the class into groups of 5. Within each group appoint 1 Churchill character, a spokesperson and a single specified scribe who will ensure that a detailed record of events is taken. Put all of the ‘Churchills’ together in one group for the moment leaving the other 4 member groups intact. These groups now prepare for the exercise. The 4 person groups of ‘interrogators’ should have a list of questions to ask their respective Conservative leader. Each individual within the group of ‘interrogators’ should be given an electoral identity to facilitate the activity – suggestions might be typical Tory and labour voters and a couple of ‘floaters’. Each should be issued with a brief biographical sketch of their ‘character’. The groups of ‘Churchills’ may use this time to prepare responses to potential questions. By the end of this part of the lesson written notes should have been produced for the next step.

	10 minutes
	Reform the original groups. The ‘Churchills’ now have up to 10 minutes to present a case why they should be elected in 1945. Time this part of the lesson carefully. The 4 ‘interrogators’ are not allowed to interrupt at this point but they should be encouraged to take notes.

	15 minutes
	The ‘interrogators’ are now allowed to cross examine Churchill based on their 10 minutes of preparation time and their reaction to the Conservative leader’s presentation. Ensure this is done in accord with the rules of etiquette and that each group member participates. The scribe should ensure that a written record of the proceedings is completed.

	10 minutes
	The tutor now brings the class back together and each spokesperson in turn makes an assessment of the activity and the effectiveness of Churchill as a leader. Encourage short question and answer opportunities at the end of each spokespersons presentation. Note some care with time will be needed here. Emphasis on the different modes of historical causation needs emphasis here.


Consolidation

	Time
	Content

	5 minutes
	In the light of the above have each scribe conduct a secret vote in the light of the exercise - would each members of the group vote for him? Ensure photocopies of the scribe’s work are available asap for the rest of the group or have the scribe work electronically & distribute by email.

	5 minutes
	Set & explain homework – Why was Churchill an electoral liability in 1945? Two sides of A4 are expected.  


Sample GCE Lesson Plan

GCE History B: H108. F981 The End of Consensus: Britain 1945-90 

How did the Labour Government of 1945-51 create the NHS? 

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students should be able to apply a logical explanation for each step in the formation of the NHS.

	Objective 2
	Students should understand the obstacles faced by the Labour administration and how effectively they overcame them in the formation of the NHS.

	Objective 3
	Students should be able to apply an integrated critical analysis of said in a written assignment. The exercise should enable students to visualise the explanatory concepts & modes.


Recap of previous experience and prior knowledge

· Students should have studied and revised the appropriate part of the scheme of work pertaining to the formation of the NHS.

· Students should have a sound working knowledge and understanding of the following:

·  The economic problems facing the 1945-51 administration.

· The ideological stand points of the various groups involved in the formation of the NHS.

· Students should have completed at least one full assessment in accordance with the F281 mark scheme before completing this task.

· The teacher will need to design a set of prompt cards containing part of the argument that is laid out in the scheme of work. Suggestions for cards might be: the leadership of Bevan, the planned structure of the NHS, opposition from the medical profession, the ideological, economic and public health motives for the establishment of the NHS, the cost, other demands on the public purse, compromise with the medical profession, running expense post ’48 etc. If possible each factor or argument should be broken down into sub arguments, a pack of 20 should be the goal. Produce a pack of cards for each group. The cards should achieve two objectives. Firstly, to direct students to examine the different modes Secondly, the cards should involve an examination of individual and collective intentions, motives and actions – but one that, when pushed far enough, would invoke the other two modes (e.g. ideas underpinning Bevan’s actions; or external causal factors, such as the ending of the war). The most ambitious outcome would involve explanation of the particular interaction of ideas, actions and events that brought about the outcome.

· Teachers might consider colour coding the cards to indicate which of the three ‘modes’ of explanation each factor most easily fits. If so then the ‘intentional’ cards will probably need to be in the majority, but enough on ideas and events to enable students to make the necessary explanatory links.

Content

	Time
	Content

	5 minutes
	Teacher introduces task & outlines the activity. What problems did the Labour administration face in establishing the NHS & how effectively did they overcome them?

	5 minutes
	Break the class into groups of 4-5 students appointing one as a scribe. Issue each group’s pack of cards and have the scribe shuffle them. Issue each groups with as large a piece of paper as possible (this will be marked later) and coloured pens. The scribe then deals the cards face down to the group to distribute the pack as evenly as possible.

	10 minutes
	Each member of the group in turn places one card face up on the piece of paper. Each group as a whole attempts to organise the cards into the component parts of single factors or as interlinked factors. Encourage as much discussion as possible during this part of the activity. Once the cards are arrayed on the sheet of paper in a ‘shape’ most of the groups agree on fix them down with blue tack move to the next section.

	10 minutes
	The scribe now uses the pens to each with lines. With the help of the group justification for the positioning of the cards is spelt out on the paper with the coloured pens. The groups must make reference to the modes of historical explanation in the specification as they complete this task.

	15 minutes
	The sheets can no be shown to the class by fixing each to the wall/white board. Oral feedback by each group as to their reasoning for the position of each card & how they are linked.


Consolidation

	Time
	Content

	5 minutes
	Set the initial question as a written homework essay.

	10 minutes
	The groups now establish a line of debate they might follow and convert the card grid into an essay plan. 


Sample GCE Lesson Plan

GCE History B: H108. F981 The End of Consensus: Britain 1945-90 

Thatcherism Debate – A Critical Evaluation of Different   Interpretation of   Thatcherism. Two Questions to be addressed: 

· To what extent did Thatcherism exist?
· How effective was Thatcherism? 
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour, 

Learning Objectives for the lesson

	Objective 1
	Students should understand the concept of Thatcherism.

	Objective 2
	Students should understand that several different interpretations of Thatcherism exist.

	Objective 3
	Students should be able critically to evaluate these different interpretations of Thatcherism.


Recap of previous experience and prior knowledge

· Students should understand the concept of consensus and the problems faced by successive British administrations up to the later 1970s. It would help if students had these problems to hand in the form of a grid with areas of government across one axis – economy, trade unions etc. – and each administration studied across the other.

· Students should understand the basic principles of Thatcherism as outline in the scheme of work. The teacher should have also prepared a series of extracts that evaluate Thatcherism. A good source for this is B. Evans Thatcherism & British Politics1975-9 pp.209-22 which has seven distinct interpretations. Students will also need a grid with each interpretation laid out and a section for writing a short evaluation. This should be issued in advance so that each group can become familiar with the material.

· Students should have a firm grasp of the mark scheme and the integrated explanation of the historical process as laid out in the specification.
Content

	Time
	Content

	5 minutes
	Explain the objective and method of the exercise. A critical evaluation of Thatcherism from different historical perspectives. Evans – see above – provides seven and is highly recommended as a short cut for the production of resources. Prior to the lesson the class should have been divided into a number of groups – if using Evans, up to seven, but four would be a better number  – and the material issued and subject to study as a homework.      

	10 minutes
	Allow each group to re-read the material and become familiar with each perspective. It is important that participants make notes at this stage and have a clear understanding of how they will present their case. Make it clear that they will only have 5 minutes.

	4 x 10 minutes
	In turn each group presents its interpretations for 5 minutes and is subject to cross examination. Each group should ask at least one clarifying question. Each group should make notes on their grid for later assessment. This part of the lesson should develop understanding of the empathetic mode. This can be achieved by simply encouraging each group – as part of the cross examination – to indicate how they went about substantiating its theoretical perspective. This is almost bound to invoke the network of ideas underpinning the various ‘perspectives’ – or is this what is being described.


Consolidation

	Time
	Content

	5 minutes
	Consolidate lesson bring together the activity. Set homework essay – ‘Why have different historians been able to place different interpretations on Thatcherism? Explain your answer.’


Sample GCE Lesson Plan

GCE History B: H108. F981 The End of Consensus: Britain 1945-90 

The Fall of Thatcher – a role play.

Question to be examined: What factors led to the fall from power of Mrs Thatcher?
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour, 

Learning Objectives for the lesson

	Objective 1
	Students should understand the motives and actions of different players in the events of November 1990.

	Objective 2
	Students should be able to apply an integrated explanation to the events on November 1990.

	Objective 3
	Students should be able to relate developments and events from 1979 to those of November 1990.


Recap of previous experience and prior knowledge

· Students should have a good working knowledge of the policies on the Thatcher administration from 1979 onwards, successes and failures. They should also have an understanding of the events of November 1990 and the factors that influenced the outcome – see the scheme of work.

· Students should have a good understanding of the integrated explanation of the historical process in the specification. 

· For instructions how to design and conduct a role play see: http://www.thinkinghistory.co.uk/ActivityModel/ActModRolePlays.html 

· For this exercise the following characters are represented: M. Thatcher, M. Heseltine, G. Howe, J. Major, N. Lawson, N Ridley, from the Conservative party. These are ranked in importance and you can eliminate characters starting from Ridley backwards if it meets your needs. Each of these individuals need cards detailing background, motives, goals and some indication of how to play the role. Either tutors can prepare these cards or students as a form of research work. If you choose the latter course then you are strongly advised to vet the cards before the action starts. This is well suited to developing understanding of the intentional mode. If you go this far, be sure to include motives/intentions, ideas and events in prompt cards.
· Tutors will also need decide on what effect exterior events - i.e. causal factors - might play on the activity, for example the Prime Minister is called to Brussels for a European summit, your character is allowed a 3 minute resignation speech in the House without interruption , a poll tax riot takes place at the weekend etc. Imagination in applying possible or actual events to the situation is vital here. You may wish to write these down as cards for characters to play so that you can move around different groups with ease.

· Props, such as a handbag for Mrs. Thatcher, really help this activity.
Content
	Time
	Content

	5 minutes
	Explain the activity and that each character has a role to play and very specific goals. Divide the class into groups and allocate roles. Explain the etiquette of the exercise. 

	10 minutes
	In turn have each group role play the three ‘periods’ above. This will require continuous support and input from the tutor to keep events rolling. Ensure that each character has their say and encourage interaction. The simplest way to do this is with action cards setting up situations and prompting action. Thus, the Thatcher character in the first role play will be armed with her success in the last election and this might allow her to ride rough shod over opposition. Keep in mind each character’s actions and prompt others if they forget. For example, Thatcher’s heavy handed actions in the first role play will come back to haunt her later. Encourage characters to make notes for use later. The tutor should keep a firm grip on events and steer them to a historical outcome. Flexibility, however, is important.

	5 minutes
	Each role play should be followed by a period of reflection where the group discusses the outcome of the ‘game’ and apply an integrated historical interpretation to events. The groups should not ask them to summarise what they learned about integrated explanation from this activity.


Consolidation

	Time
	Content

	5 minutes
	The tutor brings the class back together and sums up the exercise. Any particularly outstanding performances by characters should be rewarded. Bring the exercise to a close with a written homework where characters summarise their participation and the reasons why each role play reached its specific outcome.


Other forms of Support

In order to help you implement the new History B specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate free access to candidate information at your convenience. Sign up at https://interchange.ocr.org.uk
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:

· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

The publisher partnerships are non-exclusive with the GCE Sciences being the only exception.  Heinemann is the exclusive publisher partner for OCR GCE Sciences.

Heinemann is producing the following resources for OCR GCE History B for first teaching in September 2008 [publication – Spring 2008]
Angela Anderson, Andrew Pickering, Series editor Martin D W Jones  
AS: The theory of Historical Explanation and Using Historical Evidence  

ISBM: 978-0435312350
Andrew Boxer, series editor Martin DW Jones AS The End of Consensus: Britain 1945-1990 

ISBN: 978-0435312374
Andrew Pickering, Matt Perry, Series editor Martin D W Jones  

AS: The theory of Historical Explanation and Using Historical Evidence Planning and Delivery Resource

ISBM: 978-0435312367

Approved publications

OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.

Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.
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