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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to History B. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and sample Lesson Plans for History B. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use

· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs

The Scheme of Work and sample Lesson Plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work

 SHAPE  \* MERGEFORMAT 



	GCE History b: H108. F984 nON-bRITISH hISTORY: Race and American Society 1865-1970s

	Suggested teaching time
	10 HOURS
	Topic
	1. Introduction

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Race and American Society 1865-1970s

Using Historical Evidence

Preface
	· Teacher introduces course to students and explains the nature of a course that is based around the Use of Historical Evidence. The introduction should provide students with the following essential information:

· Course content

· Assessment aims and objectives

· Assessment/examination format

· Exemplar examination papers

· Mark schemes

· Requirements of independent learning

· Reading lists

· Centres may choose to produce a course booklet that contains all this essential information and that can be referred to throughout the course.
	· OCR guidance packs. The following texts will be useful throughout the course:

· AS OCR History B: The Theory of Historical Explanation and Using Historical Evidence Spring 2008 
· Brogan H. The Penguin History of the United States. Penguin (1985) 

· Brown D. Bury My Heart at Wounded Knee

· Carson C (ed.) The Eyes on the Prize.

· Clements P. Prosperity, Depression and the New Deal. Hodder (1997) 

· Davis T. Weary Feet, Rested Souls: A Guided History of the Civil Rights Movement. WW Norton (1999) Movement. Longman Seminar Studies (2004) 

· Farmer and Sanders. American History 1860-1990 (Hodder)

· Field R. Civil Rights in America: 1865-1980. Cambridge Perspectives in History (2002) 

· Griffiths R. (ed.) Major Problems in American History since 1945. Documents & Essays Heath (1992) 

· Jones M. A. The Limits of Liberty: American History 1607-1992. Oxford UP (1995) 

· Murphy, Cooper and Waldron. United States 1776-1992 (Collins)

· Martin Riches W. T. The Civil Rights Movement. Struggle & Resistance. Studies in Contemporary History, Macmillan (1997) 

· Newman N. The Civil Rights Movement. Edinburgh UP & the British Association for American Studies (2004) 0-748-61593-8 [covers the 1930s to the 1980s] 

· Paterson D., Willoughby D. & S. Civil Rights in the USA 1863-1980. Heinemann Advanced History (2001) 

· Sanders V. Race Relations in the USA since 1900. Access to History, 2nd ed. Hodder (2003) 

· Willoughby D and S. The USA 1917-1945 
· (Heinemann)
	· The following websites are all very useful and have been recommended by OCR in the past.

· www.archives.gov US National Archives & Record Administration

· www.loc.gov/rr/print/swann/herblock/  on-line exhibition of US political cartoons from the Wall St. Crash to 2000, created by the Library of Congress, Washington
· http://darkwing.uoregon.edu/~atlas/ American Historical maps from the Mapping History Project, University of Oregon & the University of Münster
· www.maps.com/reference/history/ushistory/ maps illustrating various aspects of US history, created by a commercial travel website 
· http://www.army.mil/cmh/ substantial text and some photographs about American military activity from the 18th century, from the US Army Centre of Military History

· http://nationalatlas.gov/printable/elections.html#list maps showing the presidential elections from 1789 to 2000, from the National Atlas of the United States, US Department of the Interior
· www.maps.com/reference/history/ushistory/ maps illustrating various aspects of US history, created by a commercial travel website
· www.animatedatlas.com/movie.html  'Growth of a Nation': Part I includes the slave states. Part II includes the Territories, the growth of slavery 1790-1860, the Confederacy, the Civil War, the readmission of the ex-Confederate states to the Union. Part III includes the Indian Wars & Territories; the growth of the railways, from a commercial company

	Race and American Society 1865-1970s

Using Historical Evidence

Introduction - 1
	· Teacher outlines to students the issues that surround the interpretation, evaluation and use of historical sources as evidence in context, and the role of interpretations. Teacher goes on to explain that this will no be introduced in brief but developed in depth throughout the course.

· Students could then be given a selection of source materials relating to Race and American Society 1865-1970s. These sources could include:

· Extract from the Life of Frederick Douglas (in Paterson, p 21)

· Extract from the autobiography of Malcolm X (in Willoughby, p162)

· Photograph showing the lynching of Tom Shipp and Abe Smith in 1930 (in Willoughby, p65)

· Extract/film clip from the 1963 ‘I have a dream’ speech in 1962 (in Farmer and Sanders p62)

· Map showing the major cities of the southern civil rights movement and the percentage of black voting age population (in Murphy et al p.333)

· Extract from the film ‘To Kill a Mockingbird’ (1962)

· Table showing average income of persons with income by race and sex – 1991 (in Murphy et al p346)

· Extract from the verdict in Brown v. Board of Education, [image: image2.png]Topeka – 1954 (in Paterson p320)

· Photograph showing the Tommie Smith ‘black power salute’ at the 1968 Olympic Games

· Students could be asked to comment on one, a selection, or all of the sources/extracts used in the exercise. Comments and initial reactions could focus on:

· The different types of sources used – what issues do different types of sources raise for historians?

· The different ways in which the sources might be interpreted – how should historians interpret sources? (Other questions on interpretation may be developed – different ways of interpretation, the use of imagination etc)

· What questions should/could historians ask about the sources? How should historians frame their questions? Is their a limit to the number of questions they could / should ask? Will all historians ask the same questions? Etc

· Why were the sources produced in the first place? Who were they produced for?

· Ho far is it possible to read some or all of the sources ‘against the grain’? i.e. in ways that may not have been intended by the original authors.
· How far should/could historians use hindsight when using historical sources?

· How far could a historian of race and American society use all the sources? How do historians cross-reference sources?

· How might different historians use the sources to construct very different interpretations of the past?

· The above activity could be as detailed/as brief as teachers wish. The important point to get across is that all the uses of historical evidence introduced above will be revisited in more detail throughout the rest of the course.

· Teachers may feel that the activities would be best completed as pair activities.
	· Page 24 – Specification B

· Course booklet (could contain a developed version of the bullet points on page 24 of the specification

· Teachers may wish to develop a structured hand-out to facilitate organised note-making for the activity

· Paterson D. Civil Rights in the USA, 1863-1980 (Heinemann)

· Willoughby D and S. The USA 1917-1945 (Heinemann)

· Murphy, Cooper and Waldron. United States 1776-1992 (Collins)

· Farmer and Sanders. American History 1860-1990 (Hodder)

· Tommie Smith photograph - http://news.bbc.co.uk/onthisday/hi/dates/stories/october/17/newsid_3535000/3535348.stm
· Brown/Topeka - http://www.nationalcenter.org/brown.html
· ‘I have a dream’ - http://www.youtube.com/watch?v=PbUtL_0vAJk
· ‘To Kill a Mockingbird’ - http://www.youtube.com/watch?v=ZYQOWfMGA_k

	· Teachers will need to ensure that students are aware of the need to see the use of the term ‘interpretation’ to include both the SCOPE and RELIABILITY of the approach taken by any one historian.
· Teachers will need to ensure that certain key words and phrases are fully understood by the students at the outset. Students could be encouraged to create their own glossary or teachers may provide glossaries in the course handbooks. Key words and phrases include:

· Source

· Evidence

· Interpretation

· Content

· Context

· Audience

· Against the grain

· Historicism

· Hindsight

· Cross reference
· Some teachers may feel that there are slightly too many sources and questions in this section. Based on the nature and size of the group, teachers may therefore wish to edit these activities. However, even though the students may be relatively new to teachers at this stage of the course there may be a handful of individuals ready to benefit from activities here as an early attempt at ‘stretch and challenge’.



	Race and American Society 1865-1970s

Using Historical Evidence

Introduction - 2
	· The issues of interpretation and evidence introduced above could now be developed in this activity.

· Students could be given two versions of a speech made by an ex-slave called Sojourner Truth to the Ohio Woman’s Rights Convention in 1851. The first extract is from a report of the speech in the Salem Anti-Slavery Bugle published in 1851. The second extract is an account of the speech published in the New York Independent twelve years later in April 1863. Students could be asked to note their reactions to the two extracts with reference to the following questions:

· Why might the two extracts be different?

· Can both sources be interpreted in the same way?

· How might historians be called upon to use their imagination in the way they interpret these two extracts?

· What questions might historians want to ask about the two extracts?

· How might historians read the two sources in ways that were never intended by the authors?

· What might historians conclude about the intended audience for both sources?

· How might historians use hindsight when working with both the sources?

· Which source might a historian consider, to be the most valuable, and why?

· Students may be asked to work in pairs to produce and deliver brief presentations on all or some of the key questions above. Teachers could facilitate a full class discussion to consolidate the activity and ensure that learning is taking place.
	· The two versions of the speech (short extracts) are available in John Arnold’s ‘History: A Very Short Introduction’ (OUP) on pages 110 and 111

· As above, teachers may find it helpful to provide students with a structured hand out into which they can note their reactions to the two versions of the speech
	· Note the point above regarding use of the term ‘interpretation’.


	GCE History b: H108. F984 nON-bRITISH hISTORY: Race and American Society 1865-1970s

	Suggested teaching time
	10 HOURS
	Topic
	2. Differing and changing attitudes towards racial minorities

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Differing and changing attitudes towards racial minorities

Introduction
	· Teachers will need to first introduce and explore issues about the topic of race – what does it mean, why do we study it, what issues and difficulties does it raise for historians? A good case-study here would be to look at the problems of bias that race raises for historians.

· A useful activity could start by looking at American society and the position of black Americans in 1805 and compare this with the situation at the end of the 20th century/today.
	· Teachers may choose to provide key points of narrative in the course booklets. Students could interact with this information by constructing detailed time lines and/or mind maps. They may be directed to other sources of reading/information to supplement the information they already have thus expanding the depth of their knowledge.

· Teachers may choose to outline the key narrative points on a PowerPoint presentation and set students an independent reading/research task to add to their knowledge.

· http://www.spartacus.schoolnet.co.uk/USAslavery.htm - slavery
· http://www.spartacus.schoolnet.co.uk/USASplan.htm - reconstruction
· http://www.spartacus.schoolnet.co.uk/USASreconstruction.htm - reconstruction
· http://www.spartacus.schoolnet.co.uk/USASblackcodes.htm - black codes
· http://www.spartacus.schoolnet.co.uk/USAjimcrow.htm - ‘Jim Crow’
· http://www.spartacus.schoolnet.co.uk/USAkkk.htm - Ku Klux Kan
	

	Differing and changing attitudes towards racial minorities

Development (i)
	· Teachers could introduce patterns of change and continuity by outlining to students the following narrative chronology:

· Attitudes to slavery/abolition of slavery in 1865

· Attitudes to racial minorities during the Reconstruction  period (1865-1877)

· The Black Codes and the Southern States

· Reactions to Johnson’s plans in the North

· Attitude of Congress 1866-1870

· White supremacy – Ku Klux Klan

· ‘Jim Crow’ laws

· Attitudes towards racial minorities during and after World War One and the ‘Great Migration’ of southern African-Americans to the North

· Klan revival after World War One

· Attitudes towards racial minorities during World War Two (including immigration policies since WWII)

· Post-war attitudes to other minorities and attitudes – native Americans, Chicano, Hispanic etc

· Attitudes towards racial minorities – Truman era

· Brown v Board of Education

· Attitudes towards racial minorities during civil rights era/response and attitudes towards key individuals
	· As above


	· Teachers may take the opportunity to stress the nature of historical inquiry into patterns of change and continuity.
· Teachers may also wish to include some discussion of attitudes towards other minorities such as Native Americans, Chicanos, Hispanics and Asian Americans.

	Differing and changing attitudes towards racial minorities

Development (ii)
	· Students could be asked to use material generated above to do some work on overviews – e.g. is it possible to draw a graph representing the changing experiences of black Americans? Can the students draw up another list to chart the development of the reaction of black Americans through protests and civil rights organisations? The students in pairs or small groups could each research one of the items on the list to build up a more detailed introduction/overview.

· Students could develop all/some of the above points in some/all of the following activities and tasks.
	
	

	1. Students could be asked to develop responses to the statement: ‘Attitudes to racial minorities ensured that African Americans gained very little from the period of Reconstruction 1865-1877’.
	· Responses to this statement could be developed by requiring students to research and collate information relevant to the following questions:

· What were the main arguments for and against the abolition of slavery at the end of the Civil War?

· What was Johnson trying to achieve in the period of Reconstruction and how might this have been of benefit to African Americans?

· In what ways did white Americans in the Southern states oppose Reconstruction?

· Did African Americans derive any benefits from the period 1865-1877?

· The activity could be consolidated by a plenary session where the class as a whole discussed their findings to the above questions.

· Teachers may take the opportunity to explain to students that the exercise they have just completed is very similar to the format of the examination paper they will sit at the end of the course. It may also be appropriate to encourage students to focus on the aims of the course and the assessment objectives
	· Teachers could produce a handout very similar to the exam paper containing 9 – 10 sources all relating to the questions listed to the left.

· Course booklet – specific reference to exams and exam papers/assessment

· http://www.spartacus.schoolnet.co.uk/USASplan.htm - reconstruction

· http://www.spartacus.schoolnet.co.uk/USASreconstruction.htm - reconstruction


	· Teachers could develop the activity by taking the opportunity to discuss the distinction between historical sources and historical evidence based on the extracts the students have used for the activity.

· Teachers could explain the difference between historical sources and historical evidence.

· There is a very poetic definition of ‘What is a source’ in Arnold’s ‘History: A Very Short Introduction (OUP) page 60.

· It is important that as the unit goes on students are gradually introduced to more sophisticated ways of using a body of source material to test an interpretation - e.g. amending an interpretation, replacing an interpretation with a more satisfactory one (based on the sources), using a body of source material to create their own interpretations).

	2. Students could be asked to develop responses to the statement: ‘Congressional reforms between 1866 and 1870 show differing attitudes to the position of African Americans’
	· Students could develop their response in a number of ways.
· Independent reading and research on the main reforms passed by Congress between 1866 and 1870. Focus here should be on the effectiveness of the reforms and awareness of opposition and difficulties.

· Students could be asked to outline a research project. Where would they look for sources relevant to the statement? What type of source would be most useful? This activity would lead naturally to the next activity (below).

· Students could be asked to address the above question by analysing 9 – 10 short extracts that cover the main developments and reforms of the period. Sources could be chosen in such a way as to represent the different attitudes of the time to reforms designed to improve the lot of African Americans.

· Consolidation and checking of learning could be achieved by requiring students to produce short Powerpoint presentations that explained a particular response to the statement.

· Alternatively, consolidation and checking of learning could be achieved by requiring students to revise and prepare for a 20 point factual test. Or produce a series of flash cards showing key legislation and effectiveness. These could be used for later revision activities.
	· Paterson – pages 29-47

· Most of the key sources listed above have good sections on Congress and legislative reforms.

· A4 card and pens for flash card activity.

· http://www.spartacus.schoolnet.co.uk/USAcivil1866.htm
· http://www.spartacus.schoolnet.co.uk/USAcivil1875.htm
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Students could be asked to develop responses to the statement: ‘Attitudes towards racial minorities allowed the Southern states to reintroduce segregation by the mid-1870s’
	· Students could be supplied with a selection of source material that illustrates the reintroduction of segregation and negative attitudes to African Americans in the period up to the end of the 19th century. Sources could reflect the following themes and issues:

· Growth of ‘white supremacy’

· Growth and spread of the Ku Klux Klan

· The ‘Jim Crow Laws’

· Attitudes of southern state governments/legal segregation (Florida 1887)

· ‘Abandonment’ of the south to white supremacists by national government

· Significance of key Supreme Court cases: ‘Slaughter House (1873), ‘Cruikshank’ (1875), ‘Reese’ (1876), ‘Plessey’ (1896), ‘Williams’ (1898)

· Teachers could arrange an intermediate consolidation discussion before requiring students to undertake more detailed reading and research.
	· Teachers could produce a selection of sources all relating to the issues listed to the left. For this activity it is important that the sources are a variety of different types. (SEE RIGHT) 
· Murphy (Collins) covers the period effectively – pages 317-320.

· http://www.spartacus.schoolnet.co.uk/USASblackcodes.htm - black codes

· http://www.spartacus.schoolnet.co.uk/USAjimcrow.htm - ‘Jim Crow’

· http://www.spartacus.schoolnet.co.uk/USAkkk.htm - Ku Klux Kan

· http://www.watson.org/~lisa/blackhistory/post-civilwar/plessy.html - Plessey
	· Teachers could develop the activity by taking the opportunity to discuss the wide range of different types of historical sources e.g. written, pictorial, statistical etc.

· Teachers could encourage a discussion on the issues raised by different types of source as well as the different uses that they have.

	4. Students could be asked to develop responses to the statement: ‘Attitudes towards African Americans were not significantly improved by their contribution to World War One’
	· Teachers could outline the hostile and acute nature of race relations in the USA as the country prepared to enter the war in Europe. Students could note the key points and be directed to independent reading for further information.

· Students could research and make notes on the contribution of African Americans to the war effort.

· Students could then work in pairs to prepare brief presentations on the African American experience after the war in Europe. Themes to be developed could include:

· The impact of serving abroad on African American soldiers returning to the USA

· The movement of large numbers (the ‘great migration’) of African Americans from the south to the north – growth of African American areas in northern cities

· Chicago Race Riots – July 1919

· Revival of Ku Klux Klan activities in the southern states

· Teachers could provide a structured hand out to ensure students made effective notes during the presentation feedbacks. Teachers may also wish to produce a single side of A4 that provides a summary overview of the four key points that made up the presentations.
	· http://memory.loc.gov/ammem/aaohtml/exhibit/aopart7.html
· http://www.chipublib.org/004chicago/disasters/riots_race.html - Chicago
· http://www.pbs.org/wnet/aaworld/reference/articles/great_migration.html - Great Migration

· www.ritesofpassage.org/mil_wwone.htm
· Structured hand out for note making exercise
	· Teachers could take the opportunity in this section of the scheme to begin to address the interpretation of historical sources.
· Students could be given extracts from an African American first hand account of World War One that can be found online at - http://www.ritesofpassage.org/mil_wwone.htm
· Teachers could facilitate a number of activities around several aspects of the extracts contained on the website. These could include:

· Students are encouraged to interpret the extracts on the site. This could be a pair exercise that leads to a comparison of interpretations.

· Discussion – why do historians have to interpret sources?

· Teachers could develop the activity by encouraging students to appreciate that sources do not have fixed and unalterable meanings – they can be interpreted in different ways. Students could be asked to look at the website again and interpret the sources from the perspective of a historian interested in:
· Social history

· Economic history

· Political history

· Religious history

· Black history

· Military history

· American history

· Civil Rights history etc.

	5. Students could be asked to develop responses to the statement: ‘Attitudes towards African Americans during the inter war years were often played out in the context of extreme violence and prejudice’
	· Teachers could introduce this issue by providing students with a narrative account of the inter-war years from the perspective of racial minorities in the USA.

· Students could develop the theme by researching and producing a case study on attitudes to African Americans in the period. Themes that could be explored (in relation to attitudes) could include:

· Lynching and government responses

· The experience of African American Women

· Revival of the Ku Klux Klan after World War One

· Teachers could consolidate and check learning by arranging a plenary session and/or a factual test.
	· Paterson – Chapter 4

· http://www.spartacus.schoolnet.co.uk/USACstacy.htm - lynching

· http://www.spartacus.schoolnet.co.uk/USAdyerB.htm - lynching

· http://www.spartacus.schoolnet.co.uk/USAnacw.htm - women

· http://www.spartacus.schoolnet.co.uk/USAncnw.htm - women
	· Teachers could take the opportunity in this section of the scheme to continue to address the interpretation of historical sources. Given the amount of available material, the issue of attitudes as expressed through inter-war lynching may be an appropriate theme to explore. This could be developed in a number of ways:

· Teacher plays students the Billie Holiday version of ‘Strange Fruit’ - http://www.youtube.com/watch?v=h4ZyuULy9zs or the Nina Simone version at http://www.youtube.com/watch?v=TUsaknJCO5Q. Lyrics here -  http://www.lyricsfreak.com/b/billie+holiday/strange+fruit_20017859.html. More info here - http://www.spartacus.schoolnet.co.uk/USACstrangefruit.htm 

· How do historians interpret a piece of music as a historical source? To what extent could/should historians bring informed imagination to any interpretation of the source?

· Teachers could develop the theme by asking students to read accounts of lynching at http://www.spartacus.schoolnet.co.uk/USAlynching.htm. Teachers could facilitate a discussion on the need to interpret the sources within their historical contexts: what happens if sources are interpreted outside of the content and context?
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Students could be asked to develop responses to the statement: ‘African American involvement in World War Two had a significant effect on attitudes towards racial minorities in the USA’
	· Teachers could provide a basic overview of the African American experience of World War Two as an introduction.

· Students could develop the theme by producing mind maps on one or all of the following areas for discussion:

· Military segregation

· Shift of African Americans to the North/employment

· Racial integration/tension in the North

· March on Washington
	· Paterson – Chapter 5
· http://www.spartacus.schoolnet.co.uk/USAjor.htm
· http://www.historyplace.com/unitedstates/aframerwar/
· http://encarta.msn.com/encyclopedia_761595158_8/African_American_History.html
	· Teachers may choose to encourage students to extend their knowledge in this area by considering the war time experiences of other minority groups such as Japanese Americans, Asian Americans, Native American Indians and Mexican Americans. 



	7. Students could be asked to develop responses to the statement: ‘Resistance to post-war civil rights illustrates the entrenched attitudes of many southern whites towards racial minorities in the USA’
	· Teacher introduces the theme by outlining the key events of the Truman period in relation to civil rights and the African American experience.

· Students could develop the themes by working in pairs to produce short documentary films that could be uploaded to college/school intranets. Teachers could encourage students by promising that the best documentary will be uploaded to ‘You Tube’. The class as a whole will decide which documentary is best. Documentary topics could include:

· White resistance in the south  - Klan, march to Lincoln memorial in 1946

· Impact of growing sense of ‘Cold War’ – links made between communism and civil rights movement

· Challenge by the NAACP to Plessey v Ferguson – white response

· Southern states and the ‘States’ Rights’ campaigns

· Truman’s compromises with southern racists – Committee on Civil Rights

· Brown v Topeka Board of Education – 1954

· Central High School – Little Rock – 1957

· Montgomery Bus Boycott – 1955-56
	· http://www.spartacus.schoolnet.co.uk/USAkkk.htm
· http://www.spartacus.schoolnet.co.uk/USAnaacp.htm
· http://www.spartacus.schoolnet.co.uk/USAsupreme.htm 
· http://www.spartacus.schoolnet.co.uk/USAlittlerock.htm
· http://www.kawvalley.k12.ks.us/brown_v_board/ 
	· When the film clips are finally uploaded to intranets (or, even better onto http://www.youtube.com/) teachers could encourage discussion and activities around the following issues and questions:

· Have the students produced historical sources?

· To what extent might the sources be used as evidence?

· In what different ways might the films be interpreted?

· Do the films have any historical context?



	8. Students could be asked to develop responses to the statement: ‘Civil rights were achieved despite the best intentions of those who wished to deny them to American racial minorities’
	· Students could be asked to research and produce a mini-project on the Civil Rights era – mainly 1960s – that addressed the question (see left). Projects could:

· Re-cap on earlier events – Brown Topeka, Little Rock and the general defeat of the ‘Jim Crow laws’.

· Outline key civil rights victories and opposition to them – Freedom Rides, Crusade for Citizenship, Birmingham, March on Washington, Freedom Summer, Selma and the Voting Rights Act (1965), 

· Recognise the rise of black activism (will be developed in more detail later in the course)

· Use of reservations/education in the late 19th century to destroy the culture of Native Americans.

· Reactions to affirmative action

· Teachers may choose to consolidate and check learning by developing a mock exam paper and requiring students to complete as homework.
	· Comprehensive account in Murphy p327-p337

· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	· Homework or timed conditions task.


	GCE History b: H108. F984 nON-bRITISH hISTORY: Race and American Society 1865-1970s

	Suggested teaching time
	5 hours
	Topic
	3. Reasons for the varying rates of change in attitudes towards racial minorities

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Reasons for the varying rates of change in attitudes towards racial minorities

Introduction
	· The topic could be introduced by asking students to brainstorm the factors that may have lead to changes in attitude in the period. This exercise could be based around a small selection of relevant sources which students could use to highlight the relative importance of factors. The activity could be developed by constructing an interpretation about the relative importance of factors based on the given body of source material.
· Teachers may equally choose to introduce this section of the scheme by establishing links with the previous section on ‘Differing and changing attitudes towards racial minorities’. Having established the need to move on to explore the reasons for the varying rates of change in attitudes, teachers could encourage the following re-cap activities:

· Students produce flip chart posters that show the life experience of an average African American in 1865 and 1970.

· Students could develop the above activity by listing those aspects of the life experience that represent change and those that represent continuity.

· The activity could be developed further by encouraging students to think of the chronology in terms of those periods where change was more dominant than continuity and vice versa.
	· Student notes from the previous part of the course.
· Farmer and Sanders. American History 1860-1990 (Hodder)
· Field R. Civil Rights in America: 1865-1980. Cambridge Perspectives in History (2002) 
· Paterson D., Willoughby D. & S. Civil Rights in the USA 1863-1980. Heinemann Advanced History (2001) 
· Sanders V. Race Relations in the USA since 1900. Access to History, 2nd ed. Hodder (2003) 
· Willoughby D and S. The USA 1917-1945 (Heinemann)


	· Factors that have affected the rates of change are an important part of the course.
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Reasons for the varying rates of change in attitudes towards racial minorities

Development 
	· Students could be asked to produce ‘seismographs’ of racial attitudes in the USA between 1865 and the 1970s. ‘Peaks’ on the graphs/charts would represent those periods when attitudes towards racial minorities were acute and tense and change was therefore less likely. The lower points would represent those occasions when change and reform were easier to achieve.

· The activity could be developed by encouraging students to note the various reasons for change in attitudes towards racial minorities. Students could work in pairs to research and report back on:

· The impact of wars

· The impact of racist pressure and organisation

· Government action/inaction

· Legislation

· Economic circumstances and pressures

· The impact of African American organisation and pressure

· Further development could be achieved by encouraging students to think in terms of prioritising the above factors – which factors were most likely to promote changes in attitudes? 
	· Student notes from the previous part of the course.
· Farmer and Sanders. American History 1860-1990 (Hodder)

· Field R. Civil Rights in America: 1865-1980. Cambridge Perspectives in History (2002)

· Paterson D., Willoughby D. & S. Civil Rights in the USA 1863-1980. Heinemann Advanced History (2001) 
· Sanders V. Race Relations in the USA since 1900. Access to History, 2nd ed. Hodder (2003) 
· Willoughby D and S. The USA 1917-1945 (Heinemann)


	· Some students may well find this activity a significant challenge. Teachers may wish to adapt the scheme in such a way that the issue is revisited and re-enforced at the end of the course.
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Reasons for the varying rates of change in attitudes towards racial minorities

Consolidation and Skills
	· Teachers may find it helpful to take the opportunity to re-cap with students the exercises and discussions that have taken place so far on ‘Using Historical Evidence’. This could be achieved by supplying students with a single document/source related to the topics already covered. Students could provide an analysis of the document/source with reference to:

· The source as evidence

· Issues surrounding the type of source

· Issues surrounding the need to interpret the source

· Issues surrounding the content and context of the source

· Teachers should find it appropriate to begin serious development of examination skills at this point of the course. Students have already encountered an exam paper but should now be directed to systematic development of examination skills. This could be achieved in a number of ways:

· Students could be given an exam paper and mark scheme. Teachers could talk them through the main points in relation to the sources, rubric etc.

· Students may be asked to work in groups to compile a list of skills/content that the examiners are expecting to see in a good response – what makes a grade A response? 

· Students could develop activity (2) by being given a ‘model’ answer and marking it. How close were they to the real mark? How could the essay be improved? This activity itself could be developed by giving pairs of student more than one model answer – which is best and why? etc

· Students work in pairs to work on an essay question together and produce a plan. A whole class discussion could take place where the merits of all plans were noted. The class could agree on a basic interpretation of the sources and question and complete as a homework activity.
	· Student notes from previous section of course

· Source/s

· Teachers could provide a gapped handout for recording findings of the analysis exercise

· Course booklet

· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.


	· More able students may be given a small selection of sources for this activity. Teachers may suggest comparison of sources.
· Homework or timed conditions task.


	GCE History b: H108. F984 nON-bRITISH hISTORY: Race and American Society 1865-1970s

	Suggested teaching time
	10 hours
	Topic
	4. The role of individuals, groups, and state and federal authorities

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note
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The role of individuals, groups state and federal authorities

Introduction
	· Teachers outline and explain to students the content and associated skills of this part of the course. This may simply be a case of drawing attention to the relevant section of the course handbook.

· Teachers facilitate a discussion on the roles of individuals and the way that ‘individuals’ may be interpreted as the ‘great man’ version of history. Can sources be used to interpret history from the perspective of the mass of individuals?
	
	· This important issue could be given more prominence - useful issues could be raised about the importance of individuals compared to broader structural factors, a counter-factual approach could be raised - would changes have happened without the individual? 



	The role of individuals

Big Brother 
	· Teachers explain to students that they are about to take part in a series of ‘Big Brother’ – with a difference. The housemates in this series of BB are all key individuals associated with Race and American Society 1865-1870.

· Students work in pairs (or individually in smaller classes) to ‘become’ a key individual. They must first research their individual in depth to create detailed profiles noting and explaining the following about them:

· Period (timescale) of activity

· Background – family, education etc

· Character and personality

· Key events in life

· Success/effectiveness - achievements

· Failure/ineffectiveness

· Notoriety

· Support

· Opponents and opposition

· All profiles are to be word-processed and uploaded to a college/school intranet/VLE site that has been created for the duration of this exercise. Students are given a period of time to study all the profiles and to make notes in their own time on all the individuals.

· The next part of the activity (this would probably require a double lesson or be spread over two consecutive lessons) would see the individuals entering the Big Brother house. Upon entering, each housemate would have the opportunity to deliver a 2 minute speech outlining who they are, what their main achievements have been and why they should be voted ‘Person making the largest contribution to [image: image8.png]BARROW
SIXTH
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race and civil rights issues in the USA between 1865 and 1970’.
· Voting could then begin on evictions from the house. This could be done in a mock-up ‘Diary Room’ and would require each individual to vote two others out of the house based on their record in race and civil rights issues. Each eviction must be explained. This would be done in private and filmed, diary room entries would then be played back to the rest of the housemates.

· At this point Davina (the teacher) may choose to intervene and re-cap on the discussions so far. Students could then work together as a group (out of character) to say who they think was the key individual in race and civil rights issues between 1865 and the 1970s.

· The activity could be consolidated in a number of ways:
· Students produce A3 mind-maps showing the key individuals and the key points relevant to them as major figures in race and American society 1865-1970s.
· Students undertake a note-making task that arranges key individuals in terms of periods of influence and makes judgements on the nature of their contributions.
	· Individuals to study could include:
· President Johnson

· Booker T Washington

· WEB Du Bois

· Marcus Garvey

· A Philip Randolph

· President Roosevelt

· President Truman

· James Meredith

· Rosa Parks

· Martin Luther King

· Presidents Kennedy and Johnson

· Malcolm X

· Stokely Carmichael

· Huey Newton
	· There are clear links here to the specification requirements to examine the methods, aims and effectiveness of civil rights organisations and the importance of leadership of these organisations.
· Teachers may take the opportunity to continue to develop student skills of using historical evidence. It may be appropriate to begin by recapping some of the issues surrounding the interpretation, evaluation and use of historical sources as evidence in context, and the role and nature of interpretations.

· Students could be asked to produce two different types of source related to the individual they have studied as part of their preparation for the ‘Big Brother’ exercise.

· Teachers encourage a discussion on the importance of the questions that historians ask about the sources they are using. Students could then be asked to frame a series of questions relevant to the sources they have chosen. Whilst sharing these questions with the rest of the group, teachers may ask students to note:
· The reasons for certain questions being asked

· The importance of how the questions are framed

· The significance of the questions that the historian chooses not to ask
· Alternatively, teachers may wish to consider constructing separate case studies of certain individuals such as Marcus Garvey, Martin Luther King, John Kennedy and Malcolm X.

· Stretch and Challenge activity – provide students with two different views of historians about the significance of an individual – what different views emerge? Why?  



	The role of groups
	· Students could be asked to research and prepare chronological tables that show the roles played by groups in relation to race and American society between 1865 and the early 1960s (groups may not necessarily have been involved in ‘positive’ activities in relation to civil rights). Groups to observe, list and note could include:

· Freedman’s Bureau

· Niagara Movement

· African Americans in the North

· African Americans in the South

· Ku Klux Klan

· White supremacists

· NAACP

· Democrat and Republican parties

· Native American groups  (American Indian Movement)
	· To complete this activity, students could choose which sources to use and develop. The Spartacus website is particularly useful for American history - http://www.spartacus.schoolnet.co.uk and the relevant chapters in basic texts such as Paterson and Murphy will also provide students with a sound overview.

	

	The role of state and federal authorities
	· Teachers could introduce this section by providing a re-cap on discussions earlier in the course on reconstruction and the success of southern states in the introduction of segregation in 1877.

· Students could then be asked to consider the question: ‘Which proved to be the most important in helping African Americans achieve their civil rights: state or federal government?’ Students could consider this question in a number of ways:

· Students could list and compare legislation and reforms by both state and federal governments in relation to African Americans and their civil liberties.

· Students could list and explain examples of state governments acting in such ways that were not in the best interests of African Americans (‘Jim Crow’ etc).

· Students could list and explain examples/evidence of federal government being unprepared to act in the defence of African American civil liberties.

· Students could list and explain examples/evidence of federal government being prepared to impose authority on state government in relation to civil liberties.
	· Murphy – Ch 10, sec. 10.2 and 10.6

· Garson A. (ed) The Roosevelt Years (EPAH)
	· Teachers may consider creating a separate case study on the New Deal period.

· A case study of civil rights in the Truman years would also be an appropriate extension activity in this part of the course.

· A comparative study of change and continuity could be developed that looked at the Truman and Kennedy years.

· A discussion of immigration policies since 1945 would be suitable either here or in the earlier discussion on attitudes towards racial minorities.



	The role of individuals, groups state and federal authorities

Consolidation and Skills
	· Teachers could outline the key elements of roles played by groups, individuals, state and federal authorities. This could be a summary PowerPoint presentation.

· Students could be presented with 10 short source extracts in the exam paper format. The sources should refer to the roles of individuals. Students should interact with the sources to address the question: To what extent did the role of those individuals who campaigned for changes in attitudes towards racial minorities in America change during the period 1865-1970?
· Students could be asked to produce a revision timeline of the contribution of groups to the development of race issues in America between 1865 and 1970s. Students could then be asked to contribute to a discussion on the changing nature of group involvement and the extent to which groups brought about change in the life experience of African Americans

· Students could be asked to produce evidence for and against the following statement: ‘The main factor affecting the rights of African Americans in the period 1865-1970s was federal government action’.
· This activity itself could be consolidated by setting an exam paper question as homework.
	· Teacher produced PowerPoint presentation.

· 10 sources in exam paper format
· Student notes and any set texts

· Course booklet

· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers (one is available for this question)
	· Teachers may take the opportunity to continue to develop student skills of using historical evidence.

· Students could be asked to consider the 10 source extracts they have been given to complete the consolidation exercise on the role of individuals and note the interests and intended audiences of the authors of those sources. Questions could include:

· Why was each source produced?

· How far were the sources produced for different reasons?

· What, if anything, do the sources reveal abut the motives of those who produced them?

· What was the intended audience of each source?

· How far were the sources produced for similar audiences?
· Students could be supplied with one source relating to the role of groups between 1865 and 1970 and asked to analyse it using the same questions as above. Teachers may consider choosing the photograph of a white woman stopping African Americans entering the lunch counter of a department store in Memphis, 1961 (p 331 in Murphy).

· As an extension exercise for students, teachers could ask them to look at the photograph and apply some of the issues relating to historical evidence that have been outlined earlier in the course. These issues could include:

· Interpretation of the source including the possibility of using informed imagination

· The content/context of the source as an issue of interpretation

· Questioning the source

· Interests, purposes and intended audience of the author of the source (photographer and historian using source in book)

· Perhaps at some stage students could be given two interpretations each supported by a body of source material - to open up the issue of different selections of sources leading to different interpretations. They could then be asked to produce an interpretation that encompasses all the sources from both groups.
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	Suggested teaching time
	10 hours
	Topic
	5. The methods, aims and effectiveness of civil rights organisations and how these have changed over time

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The methods, aims and effectiveness of civil rights organisations and how these have changed over time 

Introduction
	· Teachers explain and define what a civil rights organisation is, using examples from the period.

· The discussion could be developed by looking at Britain and the world today - students brainstorm what are civil rights issues now and where and what organisations are civil rights organisations in Britain and around the world. Will lead to useful discussion as groups will be named that are not civil rights.

· Students use a textbook summary to compile a simple list of the main groups active in the period. The list could include key individuals already discussed and may show some awareness of methods and aims (although these will be covered in detail later). This list is likely to be split into ‘early’ and ‘later’ periods and include:

· Pre-Civil rights era, groups loosely centred around key individuals such as Booker T Washington, WEB Du Bois and Marcus Garvey

· National Urban League

· NAACP

· UNIA

· A Philip Randolph’s Sleeping Car Porters Brotherhood

· Congress for Racial Equality

· MIA

· SCLC

· SNCC

· Nation of Islam

· Black Power/Black Panthers
· Students may also include civil rights organisations related to other racial minorities in America. This list may include:

· NCAI (Native American Indians)

· AIM (radical Native American Indians)

· CUCOM (Hispanic)
	· To complete this activity, students could choose which sources to use and develop. The Spartacus website is particularly useful for American history - http://www.spartacus.schoolnet.co.uk and the relevant chapters in basic texts such as Paterson and Murphy will also provide students with a sound overview.

· www.archives.gov 


	

	Methods and aims of civil rights organisations

Introduction and aims
	· Teachers could introduce this topic by outlining and defining what is meant by ‘methods’ and ‘aims’ when applied to organisations. Students may be asked to contribute ideas to a whiteboard diagram on the general aims and methods of civil rights organisations in the USA.

· Students could then be given a list of general aims of civil rights organisations. They must then ‘link’ the aims with specific organisations. Aims on the list would include:

· Black self-help and self-reliance 

· Challenged self-help and reliance – demanded full civil and political rights Socialist in nature

· National and peaceful campaign for full civil and political rights

· To reclaim Africa from the white man – black nationalism. Nationalist and separatist

· To improve the working conditions of African Americans – trade unionism

· To coordinate various civil rights activities and organisations in the South

· Black revolution

· Students could then be asked to respond to the question: ‘How far and in what ways did the aims of civil rights organisations change in the period 1865 – 1970?’
· Consolidation of these activities could be achieved by a class plenary and shared summary note making session
	· To complete this activity, students could choose which sources to use and develop. The Spartacus website is particularly useful for American history: http://www.spartacus.schoolnet.co.uk and the relevant chapters in basic texts such as Paterson and Murphy will also provide students with a sound overview.
· www.archives.gov 


	· The issue of whether the general aims of civil rights organisations have changed in relative importance over time also needs to be raised.



	Methods and aims of civil rights organisations

Methods
	· Students work in pairs to produce wall displays showing a particular aspect of the methods of civil rights organisations between 1865 and 1970 (to include Native Americans and Hispanics). Methods to study would include:

· Self improvement (‘cast down your buckets’), and compromise

· Peaceful campaigning by educating the public

· Challenging prejudice and discrimination in the courts

· Economic separatism

· Campaigns to encourage black voter registration

· Direct, peaceful action – bus boycotts, school enrolments/segregation, lunch counter protests, freedom rides, mass marches (it may be possible to split this theme into several wall displays)

· Development of separate and distinct black identity – call for reparations, revolutionary demands and attitudes

· Displays could show links to groups, organisations and key individuals. Displays must have a three dimensional element and show some use of IT.

· Students could talk to the rest of the class through the key points of their wall display. Students could be provided with a structured hand out to note the key points relating to methods.

· As a consolidation activity, students could be required to produce a piece of writing (or other format that best suits their learning style) showing how the methods of civil rights organisations changed in the period 1865 – 1970s
	· To complete this activity, students could choose which sources to use and develop. The Spartacus website is particularly useful for American history - http://www.spartacus.schoolnet.co.uk and the relevant chapters in basic texts such as Paterson and Murphy will also provide students with a sound overview.
· www.archives.gov 
· Wall display card and other materials
· Structured hand out for note taking

	

	Methods and aims of civil rights organisations

Effectiveness


	· Students could be asked to consider the statement: ‘African Americans used a variety of methods to advance their case for civil rights. These methods had varying degrees of success’. Responses to the statement could be developed in a number of ways:

· Students could compile lists of changes and reforms brought about by pressure from civil rights organisations. The list could also include campaigns that were less successful.

· Students could produce comparative tables showing the most and least effective methods used by civil rights organisations.

· Students could provide an essay plan type response using 10 source extracts in the form of an exam paper.
	· Source sheet/exam style paper
	· Teachers may take the opportunity to continue to develop student skills of using historical evidence.

· Students could be asked to consider the 10 source extracts they have been given to complete the consolidation exercise on the effectiveness of civil rights organisations. Students could be asked to consider how the sources might be used to construct a particular interpretation of the past.

· Teachers could explain how and why different interpretations of the past are created.

· Students should also be given practice here to amend the interpretation. Source will need to be carefully selected to allow room for amendments to be made.
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	SUGGESTED TEACHING TIME
	5 HOURS
	TOPIC
	6. Membership of civil rights movements, including the roles of women

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Membership of civil rights movements, including the roles of women
	· Teacher introduces and explains this part of the course.
	· Course booklet


	

	Membership 
	· Students could produce diagrams showing the membership of civil rights organisations and groups. Aspects of membership that could be developed could include:

· Numbers

· Class and ages of activists

· Gender (see also below)

· Geographical spread of membership

· Range of activities carried out by members – independent and spontaneous acts of resistance as well as parts of co-ordinated campaigns

· Students could develop this topic by considering the statement by African American activist Jo Ann Robinson (quoted in ‘Bearing the Cross: Martin Luther King Jr. and the Southern Christian Leadership Conference (1986) – ‘The amazing thing about our movement is that it is not a protest of the people. It is not a one man show. It is not the preachers’ show. It’s the people.’ Students could be asked to produce a summary piece of writing that assessed the role and contribution of individual members of large civil rights organisations.
	· Carson C (ed.) The Eyes on the Prize.

· Davis T. Weary Feet, Rested Souls: A Guided History of the Civil Rights Movement. WW Norton (1999) Movement. Longman Seminar Studies (2004) 
· Field R. Civil Rights in America: 1865-1980. Cambridge Perspectives in History (2002) 

· Jones M. A. The Limits of Liberty: American History 1607-1992. Oxford UP (1995) 
· Martin Riches W. T. The Civil Rights Movement. Struggle & Resistance. Studies in Contemporary History, Macmillan (1997) 

· Newman N. The Civil Rights Movement. Edinburgh UP & the British Association for American Studies (2004) 0-748-61593-8 [covers the 1930s to the 1980s] 
· Paterson D., Willoughby D. & S. Civil Rights in the USA 1863-1980. Heinemann Advanced History (2001) 

· Sanders V. Race Relations in the USA since 1900. Access to History, 2nd ed. Hodder (2003) 

· Murphy, Cooper and Waldron. United States 1776-1992 (Collins)
	· Students could be encouraged to consider the roles of individuals in mass movements in contrast to the collective membership. Which was most important?

	Women
	· Teachers may wish to introduce this topic by outlining the way in which issues of equality for women had mirrored some of the key race and equality issues of the period. Comparisons could be drawn between women’s’ rights groups and campaigns with similar campaigns for racial civil rights at various points in the period being covered.

· Students could develop the topic by producing brief case studies of:

· Mary Mcleod Bethune

· Rosa Parks

· Ella Baker

· Correta Scott King

· Jo Ann Robinson

· Fannie-Lou Hamer

· Septima Clark

· Diane Nash

· Gladys Tantaquidgeon (Native American causes)

· This topic could be developed by encouraging students to note the contribution made by women’s groups such as:

· Women Power Unlimited

· Association of Southern Women for the Prevention of Lynching

· Alpha Kappa Alpha Mississippi Health Project

· Housewives League of Detroit

· Teachers may wish to explain to students the tensions that sometimes existed in the civil rights movement between key male/female individuals.

· The topic could be consolidated by encouraging students to plot the changing contribution to the civil rights movement by women during the period.
	· As above

· http://www.spartacus.schoolnet.co.uk/USAnacw.htm 

· http://www.spartacus.schoolnet.co.uk/USAncnw.htm
	· Teachers may wish to take the opportunity to continue to develop student skills of using historical evidence. It may be appropriate to begin by recapping some of the issues surrounding the interpretation, evaluation and use of historical sources as evidence in context, and the role and nature of interpretations that have been covered so far on the course.

· Students could be asked to discuss the validity of interpretations of history that categorise the past into ‘themes’ – ‘Women’s History’, or ‘Individuals in History’ for instance. 

· What are the advantages and disadvantages of this type of classification? 

· Do historians interpret sources in different ways if they are consciously writing ‘women’s history’? 

· Does the categorisation of history raise issues of interpretation within context?
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	Suggested teaching time
	10 hours
	Topic
	7. The importance of leadership in these movements; other factors that led to change

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The importance of leadership in these movements; other factors for change

Introduction
	· Tutors could introduce this topic by pointing out to students that many of the key individuals have already been discussed and that this section of the course will concentrate on the qualities of leadership as a factor of issues relating to race and American society between 1865 and the 1970s. In particular, students should be focussing on the extent to which leadership was a key factor in achieving change.
	· Course booklet

· Brogan H. The Penguin History of the United States. Penguin (1985) 

· Farmer and Sanders. American History 1860-1990 (Hodder)

· Jones M. A. The Limits of Liberty: American History 1607-1992. Oxford UP (1995) 

· Paterson D., Willoughby D. & S. Civil Rights in the USA 1863-1980. Heinemann Advanced History (2001) 

· Sanders V. Race Relations in the USA since 1900. Access to History, 2nd ed. Hodder (2003) 

· Willoughby D and S. The USA 1917-1945 (Heinemann)

· http://www.spartacus.schoolnet.co.uk contains very good and brief biographies of all the key individuals.
	· Other issues to be raised include: whether Civil Rights movements in the US needed any particular qualities of leadership that were different from leading other types of groups, the relative importance of leaders and the membership - both are important - what can one contribute that the other cannot (this is particularly relevant to e.g. King)

	Leadership

Introduction


	· The class is divided into groups of four. Each group is then given ten minutes to choose a leader. The leader must then explain to the rest of the class why they are leader of their group. The leaders then form a group of their own and leave the room. Outside the room they are given 5 minutes to select a leader. They are then allowed back into the main class room but are not allowed to communicate with their class members. The rest of the class (the non-leaders) are then asked to choose a leader from the leadership group. Will they choose the leader that the leaders themselves chose?

· Teachers could then develop this activity into a larger discussion on leadership. Why were certain individuals chosen in the class activity and why were others not chosen?

· Teachers could then distribute cards to the whole group that contain single attributes of good leadership. The class as a whole should then rearrange themselves around the perimeter of the class room as a ‘hierarchy’ of leadership qualities. 

· The activity could then be consolidated with a summary note making activity using either white or smart board.
	· Pack of ‘leadership’ cards
	

	Leadership
	· Students could be directed back to the earlier activity involving key individuals and ‘Big Brother’. Individuals discussed were:

· President Johnson

· Booker T Washington

· WEB Du Bois

· Marcus Garvey

· A Philip Randolph

· President Roosevelt

· President Truman

· James Meredith

· Rosa Parks

· Martin Luther King

· Presidents Kennedy and Johnson

· Malcolm X

· Stokely Carmichael

· Huey Newton

· Students should now work in pairs on one individual to produce a single PowerPoint slide that shows the leadership qualities of that person. What made them leaders?
· Students could develop this activity by completing a chart that allowed them to note the key achievements of each individual.

· Students could further develop the activity by being encouraged to compare the leadership qualities and differences of leaders. Martin Luther King and Malcolm X provide a good opportunity to do this (see right).

· Teachers could consolidate the activity by outlining the importance of leadership in achieving change during the period.
	· Student notes from earlier exercise plus any of the major texts listed above.

· Gapped hand out/chart for ‘achievements’ exercise
	· For this exercise, teachers may wish to exclude the Presidents

· Teachers may take the opportunity to continue to develop student skills of using historical evidence. It may be appropriate to begin by recapping some of the issues surrounding the interpretation, evaluation and use of historical sources as evidence in context, and the role and nature of interpretations.

· For this exercise, students could be given two extracts from speeches by Martin Luther King and Malcolm X (available on page 335 of Murphy). 

· Students could be asked to consider how historians might use the two very different sources as evidence of the aims, methods and leadership of the later civil rights movement.

· Teachers may wish to develop the activity into a broader discussion on the use of historical sources together and cross-referencing between them.



	Other factors
	· Teachers could provide students with a detailed overview of ‘other factors’ that contributed to change and continuity in the period. These could include:

· War

· Congress and political parties/legislation

· Affirmative Action

· Supreme Court

· Organised resistance/mass movements

· Peaceful protest

· Direct action/violence

· Compromise

· Impact of economic factors

· Opposition from white racists

· Students could conduct independent reading and research as a homework activity.

· Teachers may wish to give student 10 extracts from appropriate sources and ask them to comment on the interpretation: ‘Legal challenges in the courts rather than the quality of leadership were the more important factor affecting the rights of African Americans in this period’.
· As a final activity (but nevertheless a very important one) students could be asked to produce their own interpretations.
	· Ten sources in the exam paper format
	· It may be possible to ask some students to research their own collection of sources that they then use to develop their own interpretations.
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	Suggested teaching time
	15 hours
	Topic
	8. Consolidation and Revision

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Overview
	· Teachers could re-cap on the order in which key issues and the key points of content have been discussed.
	· Student notes and files

· Course booklet
	· Students told to prepare for file check

	Differing and changing attitudes towards racial minorities
	· Students could be told to prepare a set of revision flash cards that could be developed as an analysis of the following interpretation: ‘Attitudes towards racial minorities in America changed substantially between 1865 and 1970’
· Students could be provided with a selection of sources and be asked to provide an alternative interpretation to the one offered above.
	· Student notes and files

· Course booklet

· Selected sources on changing attitudes.
	· Revise the distinction between historical sources and historical evidence and between primary and secondary sources.

	Reasons for varying rates of change in attitudes towards racial minorities


	· Students could be provided with a mock examination paper of relevant sources and be required to plan a response to the following interpretation: ‘Government intervention was the main reason behind changes in attitude towards racial minorities in America between 1865 and 1970’
· Students could then be asked to produce a more satisfactory alternative to the interpretation offered above.
	· Student notes and files

· Course booklet
	· Use the sources in the examination paper to revise the different uses of different types of historical sources.



	The role of individuals, groups, state and federal authorities
	· Students could be required to produce an A3 mind map based around possible responses to the following interpretations: ‘State authorities were sometimes responsible for the slow pace of change in the rights of racial minorities in America between 1865 and 1970’ Or: ‘Federal government was the main factor affecting the rights of African Americans in this period’. Or: ‘Throughout the period 1865-1970, groups representing racial minorities in America were faced with major opposition from state authorities’. Or: ‘Native Americans were the most neglected of all racial minorities’.
· Students could also be provided with a document that argued against the importance of individuals in the US civil rights movement. They could then be given a selection of sources that stressed the importance of individuals representing racial minorities in the USA. How would/could they amend the original interpretation?
	· Student notes and files

· Course booklet
	· Revise the understanding that interpretations of historical sources must be based on, and consistent with, the content of the sources and their historical contexts.

	Methods, aims and effectiveness of civil rights organisations – how these have changed over time
	· Students could be provided with mock examination papers of relevant sources and be required to plan a response to the following interpretations: ‘Early civil rights campaigners were concerned mainly with compromise and self help’. Or: ‘Civil rights campaigns were at their most effective when direct action was used.’ Or: ‘Campaigners for civil rights often disagreed on the most effective way of securing a better deal for American racial minorities’. Or: ‘The demands of civil rights organisations were consistent in the period 1865-1970.’
	· Student notes and files

· Course booklet
	· Revise the importance of questions asked about historical sources. Students could be given a source relating to the effectiveness of civil rights organisations and ask as many questions about it as possible.

· For each of the interpretations offered, students could be asked to develop their own, alternative interpretations. 

	Membership of civil rights movements, including the role of women
	· Students could be asked to prepare flip chart revision posters that illustrate possible responses to the following interpretations: ‘The civil rights movement would have achieved very little without mass membership and support.’ Or: ‘Small acts of protest and disobedience by countless unknown members was the real strength of the civil rights movement’. Or: ‘Women were the unsung heroines of the campaign for civil rights for American racial minorities.’ Or: ‘The civil rights movement was too male dominated’.
· The activity could be developed by encouraging students to develop alternative interpretations to those offered above.
	· Student notes and files

· Course booklet
	· Revise the using of two historical sources together and the necessity/skills of cross-referencing.

· More able students could be supplied with a more detailed/difficult set of sources and be asked to supply their own interpretations different to those offered. 

	The importance of leadership in the civil rights movement and other factors that led to change
	· Students could produce a set of revision notes that summarise the main factors leading to changes for racial minorities in America between 1865 and 1970.

· Students could be provided with mock examination papers of relevant sources and be required to plan a response to the following interpretations: ‘Charismatic leadership was one of the strongest factors that helped the civil rights movement to achieve change.’ Or: ‘Leaders of the civil rights movement were frequently in conflict over aims and methods.’ Or: ‘The achievement of civil rights for African Americans owed more to the actions of federal government than the leaders of the civil rights movement.’
	· Student notes and files

· Course booklet
	· Revise the issues surrounding the importance of the purposes, interests and the intended audiences of the authors of historical sources.

· Students could be shown a clip of the Spike Lee film ‘Malcolm X’ (the Plymouth Rock bit is good). Discuss the importance of the purposes, interests and the intended audiences of the authors of this particular historical source. Students could be provided with more detail on Spike Lee to help emphasise the points being made.

	Race and American society 1865 – 1970s. Patterns of change and continuity
	· Students could review all their work on the course to produce tables showing the advancement of civil rights for racial minorities in America between 1865 and 1970. The following points could be emphasised:

· Factors that promoted change

· Factors that delayed change

· Attitudes that illustrate change

· Attitudes that illustrate continuity
	· Student notes and files

· Course booklet
	· Teachers could encourage students to consider a number of important questions about the nature of interpreting historical sources and evidence. Questions that could be investigated at the end of the course include:

· The extent to which the essence of American history since 1865 can only be explained and defined by understanding the nature of race in American society (historicism).

· The extent to which different interpretations of the issue of race in American history can be constructed and why they are constructed.

· The extent to which interpretations of the past can be advised and amended in the light of new evidence (views on Martin Luther King and Kennedy: revisionists).

· How historical sources can be used to test the validity of assertions.


Sample Lesson Plan: 
GCE History B: H108. F984 Non-British History: Race and American Society 1865-1970s
Introduction to Using Historical Evidence

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students will begin to develop an awareness of the breadth and depth of historical sources

	Objective 2
	Students will begin to explore the distinctions between historical sources and historical evidence


Recap of previous experience and prior knowledge

· Lesson takes place early in course.

· Students are aware of the structure of the course.

· Students are aware that the course deals with the way historical evidence is used.
Content

	Time
	Content

	5 minutes
	· Warm up: teacher tells students they are about to write the definitive history of Race and American Society – what will be the most important historical source they will need to use?

	10 minutes
	· Introduction: Teacher informs students of the learning aims and objectives of the lesson. Students will be made aware of what they will have learned by the end of the lesson. The teacher will also set the lesson in the context of the course and highlight links to other key areas where appropriate.

· Teacher outlines to students issues that surround the interpretation, evaluation and use of historical sources as evidence in context, and the role of interpretations. Teacher goes on to explain that this will no be introduced in brief but developed in depth throughout the course.

	30  minutes
	· Students could then be given a selection of source materials relating to Race and American Society 1865-1970s. These sources could include:

· Photograph showing the lynching of Tom Shipp and Abe Smith in 1930 (in Willoughby, p65)

· Photograph showing the Tommie Smith ‘black power salute’ at the 1968 Olympic Games http://news.bbc.co.uk/onthisday/hi/dates/stories/october/17/newsid_3535000/3535348.stm
· Extract from the film ‘To Kill a Mockingbird’ (1962) http://www.youtube.com/watch?v=ZYQOWfMGA_k
· Extract / film clip from the 1963 ‘I have a dream’ speech in 1962 (in Farmer and Sanders p62) http://www.youtube.com/watch?v=PbUtL_0vAJk
· Students could be asked to comment on one, a selection, or all of the sources/extracts used in the exercise. Comments and initial reactions could focus on:

· The different types of sources used – what issues do different types of sources raise for historians?

· Class discussion.

	10 minutes
	· Teachers need to ensure that certain key words and phrases are fully understood by the students at the outset. 
· Students could be encouraged to create their own glossary or teachers may provide glossaries in the course handbooks. Key words and phrases include:
· Source

· Evidence

· Interpretation/alternative interpretation
· Content

· Context

· Audience

· Against the grain

· Historicism

· Hindsight

· Cross - reference


Consolidation

	Time
	Content

	5 minutes
	· Students are reminded of what they thought would be their most important historical source at the start of the lesson – have they changed their minds in any way?


Sample Lesson Plan: 

GCE History B: H108. F984 Non-British History: Race and American Society 1865-1970s
Using Historical Evidence: Reading sources ‘against the grain’

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students will be aware of the need to see more than one way of interpreting a source

	Objective 2
	Students will continue to develop skills of critical evaluation of sources

	Objective 3
	Students will understand the concept of reading a source ‘against the grain’


Recap of previous experience and prior knowledge

· Students have already considered using historical evidence across a number of issues.

· Students have been introduced to issues surrounding the authorship of historical sources.

· Students have been introduced to issues surrounding the interpretation of historical sources.

· Students have been introduced to the issues surrounding the way questions are asked of an historical source.

Content

	Time
	Content

	5 minutes
	· Warm up: students announce one thing they hope to learn in the lesson.

	5 minutes
	· Teacher informs students of the learning aims and objectives of the lesson. Students will be made aware of what they will have learned by the end of the lesson. The teacher will also set the lesson in the context of the course and highlight links to other key areas where appropriate.

	10 minutes
	· Teacher explains the meaning of ‘reading against the grain’.

	20 minutes
	· Teacher provides students with printed version of the lyrics to Bruce Springsteen’s ‘Born in the USA’.

· Teacher plays song to students (video also available on You Tube – use of flag adds to the ambiguity)

· Discussion – what’s the song about? Anti-war or pro-war?

· Teacher explains to students the way the song has been ‘read against the grain’ and why this has happened.

	10 minutes
	· Teacher provides students with glossary of modern terms, could include:

· Wicked

· Bad

· Phat

· Shut up!

· Show me the money

· Cool

· What problems will these words cause for historians 200 years from now?

· To what extent will future historians be forced to ‘read against the grain’?

	5 minutes


	· Teacher sets homework task.

· Students are supplied with an extract from a Black Panther source attempting to justify violent revolution.

· Students must comment on how the document could/should be read by modern historians who are aware of the history of the Black Panther movement.


Consolidation

	Time
	Content

	  5 minutes
	· Students take it in turns to state one valuable thing they have learned in the lesson.


Sample Lesson Plan: 

GCE History B: H108. F984 Non-British History: Race and American Society 1865-1970s
Using Historical Evidence: Purposes, interests and intended audiences of the authors of historical sources

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students will begin to develop a greater awareness of the purposes, interests and intended audiences of the authors of historical sources

	Objective 2
	Students will begin to develop skills of critical evaluation when examining the motives of the authors of historical sources


Recap of previous experience and prior knowledge

· Students have already considered using historical evidence across a number of issues.

· Students have been introduced to issues surrounding the authorship of historical sources.
Content

	Time
	Content

	5 minutes
	· Warm up: Sources – students begin the lesson by contributing suggestions to a list of historical sources. Teachers may encourage discussion of the list in terms of ‘primary’/’secondary’. All students must make a contribution.

	5 minutes
	· Introduction. Teacher explains the purpose of the lesson and outlines to students what they will learn and sets the lesson in the context of past and future sessions.

	30 minutes
	· Students are given two versions of a speech made by an ex-slave called Sojourner Truth to the Ohio Woman’s Rights Convention in 1851. 
· The first extract is from a report of the speech in the Salem Anti-Slavery Bugle published in 1851. The second extract is an account of the speech published in the New York Independent twelve years later in April 1863. Versions of both sources are available in John Arnold’s ‘History: A Very Short Introduction’ (OUP) on pages 110 and 111.
· Students are be asked to note their reactions to the two extracts with reference to all or some the following questions:
· Why might the two extracts be different?

· Can both sources be interpreted in the same way?

· How might historians be called upon to use their imagination in the way they interpret these two extracts?

· What questions might historians want to ask about the two extracts?

· How might historians read the two sources in ways that were never intended by the authors?

· What might historians conclude about the intended audience for both sources?

· How might historians use hindsight when working with both the sources?

· Which source might a historian consider to be the most valuable, and why?

· The questions could be split between pairs/groups in larger classes.

	15 minutes
	· Feedback discussion on the source activity.

· Teacher gives pointers to next lesson.


Consolidation

	Time
	Content

	5 minutes
	· Flash cards – teacher has a collection of A4 flash cards that each show a piece of clip art or cartoon or some other graphic illustration that relates to a part of the lesson. Each student must make a response. This works equally as well at the start of the lesson.


Sample Lesson Plan: 

GCE History B: H108. F984 Non-British History: Race and American Society 1865-1970s
The role of individuals, groups state and federal authorities: Individuals
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students will begin to develop a critical knowledge of the roles of key individuals in relation to race and American society.

	Objective 2
	Students will start to critically evaluate the relative merits of key campaigners


Recap of previous experience and prior knowledge

· The role of individuals has been a central part of the discussions so far.

· Students are aware of the role of individuals in both positive and negative ways.

· NOTE: THIS ACTIVITY WILL WORK BEST IN A DOUBLE LESSON (TWO HOURS)
Content

	Time
	Content

	5 minutes
	· Warm up: Giving them the answer - Teacher gives students the 'answer' and they have to come up with the question. For example – Brown v Topeka –landmark Supreme Court decision involving race and education? After doing a few examples every student comes up with their own. Pick someone to start, they say their answer and who ever give a correct question has their turn and so on. Chance for more able students to think able really alternative questions, even less able students can think of easy questions.

	5 minutes
	· Teachers explain to students that they are about to take part in a series of ‘Big Brother’ – with a difference. The housemates in this series of BB are all key individuals associated with Race and American Society 1865-1870.

	   
	· Students work in pairs (or individually in smaller classes) to ‘become’ a key individual. They must first research their individual in depth to create detailed profiles noting and explaining the following about them. (It might be worthwhile arranging this before the lesson).
· Period (timescale) of activity

· Background – family, education etc

· Character and personality

· Key events in life

· Success/effectiveness - achievements

· Failure/ineffectiveness

· Notoriety

· Support

· Opponents and opposition
· Individuals to study could include:

· President Johnson

· Booker T Washington

· WEB Du Bois

· Marcus Garvey

· A Philip Randolph

· President Roosevelt

· President Truman

· James Meredith

· Rosa Parks

· Martin Luther King

· Presidents Kennedy and Johnson

· Malcolm X

· Stokely Carmichael

· Huey Newton

	
	· All profiles are to be word-processed and uploaded to a college/school intranet/VLE site that has been created for the duration of this exercise. Students are given a period of time to study all the profiles and to make notes in their own time on all the individuals.

· The next part of the activity (this would probably require a double lesson or be spread over two consecutive lessons) would see the individuals entering the Big Brother house. Upon entering, each housemate would have the opportunity to deliver a 2 minute speech outlining who they are, what their main achievements have been and why they should be voted ‘Person making the largest contribution to race and civil rights issues in the USA between 1865 and 1970’.

· Voting could then begin on evictions from the house. This could be done in a mock-up ‘Diary Room’ and would require each individual to vote two others out of the house based on their record in race and civil rights issues. Each eviction must be explained. This would be done in private and filmed, diary room entries would then be played back to the rest of the housemates.

· At this point Davina (the teacher) may choose to intervene and re-cap on the discussions so far. Students could then work together as a group (out of character) to say who they think was the key individual in race and civil rights issues between 1865 and the 1970s.


Consolidation

	Time
	Content

	
	· The activity could be consolidated in a number of ways:

· Students produce A3 mind-maps showing the key individuals and the key points relevant to them as major figures in race and American society 1865-1970s.

· Students undertake a note-making task that arranges key individuals in terms of periods of influence and makes judgements on the nature of their contributions.


Other forms of Support

In order to help you implement the new History B specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate free access to candidate information at your convenience. Sign up at https://interchange.ocr.org.uk
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:

· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

The publisher partnerships are non-exclusive with the GCE Sciences being the only exception.  Heinemann is the exclusive publisher partner for OCR GCE Sciences.

Heinemann is producing the following resources for OCR GCE History B for first teaching in September 2008 [publication – Spring 2008]
Angela Anderson, Andrew Pickering, Series editor Martin D W Jones
AS: The theory of Historical Explanation and Using Historical Evidence
ISBN: 978-0435312350
Andrew Pickering, Matt Perry, Series editor Martin D W Jones
AS: The theory of Historical Explanation and Using Historical Evidence Planning and Delivery Resource
  ISBN: 978-0435312367

Approved publications

OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.
Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.




































= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.





= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.





= Innovative Teaching Idea


The icon is used to highlight exceptionally innovative ideas.
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